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Introduction
_______

This handbook is designed to provide early years practitioners with information on transitions that children will go through throughout their early years.      
Transitions have a lasting effect on a child’s development, therefore it is crucial that practitioners working in early years settings ensure they make transitions go as smoothly as possible (Early Years Matters, 2023).
According to Trodd (2013), The importance of children's transitions has not always been seen, by adults, to have any significant importance when deciding how transitions for children were managed. Children would have no voice in any matters that would affect them and their well-being, they were often left with little or no preparation in these situations. For example, children were evacuated during the Second World War from their family and their homes, and their parents told their children that they were either going on holiday or were not told anything. Parents believed that it would benefit the children if they did not know what was going to happen to them.
Trodd (2013) adds that after several decades children's rights are recognised and the United Nations Convention to the Rights of the Child was formed. Article 12 states that every child has the right to a voice in matters that affect them, therefore resulting in a considerable amount of political interest circulating around smooth transitions for children.
What are transitions?
A transition has been described as a time in a child’s life where they go through change due to an experience in their life. These experiences happen throughout the child’s life and can include changes in settings, activities, and social circles. The transitions that children encounter have been categorised into two categories, horizontal transitions and vertical transitions. Horizontal transitions are transitions that occur on a day-to-day basis and consist of transitioning between home and a school setting and to back home, for example. Whereas vertical transitions occur less frequently and are mostly age-related, such as starting school for the first time (Wyoming Early Childhood Professional Learning Collaborative, 2020). 


Rationale
_______

Why are transitions important in Early Years?
Brooker (2008) states that many children under the age of one year old are placed into early years childcare settings as many families these days have both parents working full time. This means that children these days are going through transitions from home to a setting much earlier than they would if they were just starting school. 
Brooker (2008) also recognises that transitions can be scary for children and that research has revealed that transitions can influence children's self-esteem, self-confidence, and their self-efficacy, which can make the child feel insecure. Therefore, good smooth transitions are beneficial for children and can improve their development as children are more capable of learning when they feel secure. 
Furthermore, Council on Children and Families (no date) agrees that transitions can influence a child’s self-esteem and insecurities. It is recognised that children develop emotional connections from an early age to familiar adults and that these relationships give children secure relationships which help to form a strong base for the child to explore and learn. It is therefore essential that during the transition process from home to starting nursery or school that children develop new secure relationships with unfamiliar adults and other children, to ensure that they feel secure in their new setting so that they can explore the new environment and learn. 






Child Development
_______

According to NSPCC Learning (2023) a child’s experiences can have an effect on their development and their mental health. This can include how they are raised, the relationships they have and the environments that they are in. Children’s development has four factors, these are physical, cognitive, emotional and social growth, a children’s mental health, which is their cognitive, behavioural and their social well-being, can be affected by the child’s development as well as other aspects such as abuse and trauma. All these factors combined shape a child’s overall well-being. It is the role of the practitioners in the children’s early years setting to support children with their development and their well-being. 
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Theory of developmental stages
Lindon and Brodie (2016) state that Jean Piaget theory of developmental stages has been influential on practice within the early years in the UK. Piaget developed his theory from observing children, these children were similar in age, he observed that they made similar mistakes to each other and that they developed similar views of the world. One of Piaget’s arguments was that once a child moves from one developmental stage and starts to view the world differently that there would be no return to a previous stage.
Piaget suggests that children use schemes and schemas to develop an understanding of the world, schemes and schemas are ideas that a child will gather based on their experiences throughout life. First, a child’s main schemas are physical as babies and toddlers explore and learn by using physical skills. When children reach around 24 months (about two years) their schemas will go beyond physical sensations and will gain an intellectual aspect that links with their actions. As schemas change as a response to experiences, they support children's active development (Lindon and Brodie, 2016).
Lindon and Brodie (2016) cite that Piaget put forward three processes of change which relates to how children learn. 
· Assimilation – Experiences are made a part of the current schema and the fundamentals of the schema do not change.
· Accommodation – Experiences are encountered that do not fit the current schema and a new schema is made as a result of experimentation.
· Equilibration – Schemas that cannot manage with new information or the understanding of the world are abandoned.
Piaget’s theory is built upon three significant points in a child’s life, where at each point schemas enable children to develop onto a new stage in their development. These points in a child’s life are:
· Age 18 to 24 months – The main schemas develop for the understanding that an object stands for something, and they can incorporate the symbolism of spoken language. 
· Two to six years – The use of symbolism is extended, and children can explore a range of ideas and ways of thinking to understand the world. 
· Five to seven years – Children shift to a new thinking level where they are able to use mental activities such as categorising and new concepts around number and scientific aspects. Piaget believed that this stage would take children up to the age of around 12 years old. 

Needs of the Child
_______ 

Simply Psychology (2023) references Maslow’s Hierarchy of Needs as an important theory relating to human needs and therefore needs of the child. Maslow’s Hierarchy of needs is a pyramid of human needs ordered from bottom to top, bottom being the basic survival needs which are believed to be the first that must be satisfied before moving on to the higher needs. The higher needs are more difficult to satisfy than the needs that are lower, due to personal barriers and barriers in the environment. Below is a diagram of Maslow’s Hierarchy of Needs, it shows, from bottom to top, physiological needs, safety and security, love and belonging, self-esteem and self-actualization. 
 [image: ]
(Source: Simply Psychology, 2023)

The primary motivator for human behaviour is the basic need for physical survival. Once a person's need for physical survival is met, they can move on to the next need that motivates them. Maslow’s theory proposes that physiological needs are the most important as the other needs cannot be met unless the physiological needs have been fulfilled. Physiological needs are fulfilled by having shelter, food, water, and sleep and once these needs have been met a child’s needs for security and safety become significant. Security and safety needs are fulfilled by family and social aspects, such as emotional security from family and health and well-being security from medical care settings (Simply Psychology, 2023).
Simply Psychology (2023) adds that the next stage of needs that will become important once physiological and safety needs have been met are love and belonging needs. These needs can be fulfilled by receiving and giving love and affection, this can be within friendships as well as within families. After love and belonging needs are fullfiled self-esteem needs must be met to be able to reach the highest need which is self-actualization. It is typical for people to feel the need to be accepted and valued by other people, this gives them the fulfillment of their self-esteem needs being met. When children feel they are respected or have a good reputation this helps them gain self-esteem and therefore will meet these needs. Once these self-esteem needs are met children can move on to self-actualization, which reflects their full potential. 
[bookmark: _Int_UZnzkrdv]Simply Psychology (2023) states that Maslow suggested that most people would never fully and continuously meet their self-actualization needs but would have significant moments in their lives of self-actualization, such as, a child having a great achievement in an exam or sporting event. As every person is unique, their motives for self-actualization will differ, as what is important to some people may not be important to others. Therefore, as also stated by Brooker (2018), for a child to reach their full potential, they must first feel safe and secure in their setting, it is therefore essential that early years practitioners provide good smooth transition into that setting is essential.





Attachment Theory
_______

Cassidy, Jones and Shaver (2013) refer to John Bowlby’s attachment theory when discussing a child’s attachment to a secure person and how this impacts their development. It is suggested that the reasoning behind emotional disorders and other negative behaviour could stem from early attachment related negative experiences, such as, inconsistent or harsh treatment from mothers and sometimes fathers or possibly other men that are involved in their mother's life. John Bowlby built a working relationship with Mary Ainsworth and together they expanded their research. Mary Ainsworth recognised that different aspects of maternal behaviour would result in infants having individual needs regarding attachment security and insecurity. 
According to Cassidy, Jones and Shaver (2013), children thrive and develop when there is close constant, reliable relationships. These relationships provide security, nurture, and positive interactions which encourage the child to explore and learn. After many years of Bowlby and Ainsworth’s initial ideas of attachment theory, there have been many researchers that have provided more detail on the links between experiences related to attachment and how a child functions later on in life. 
Below is an example of the internal working model.
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(Source: Cassidy, Jones and Shaver, 2013)
The main concept of attachment theory is the internal working model (IWM), followed by physiological functions that influence early attachment in children. The next influence on a child’s attachment is the behaviour of the parent, this also relates to the parent's state of mind regarding attachment. The last influence looked at is the child’s psychosocial functioning and psychopathology (Cassidy, Jones and Shaver, 2013). 
Cassidy, Jones and Shaver (2013) go on to say that a child creates IWMs based on memories from attachment related experiences with their attachment figure, for example, positive experiences from a comfort of a mother or a negative experience from rejection from a mother. These experiences create secure or insecure attachments, secure attachments based on positive experiences can reduce fear in children when a threat is perceived. Children that become securely attached are more likely to be able to manage threats and respond to the threat with less fear and anxiety, unlike children that become insecurely attached. 
Furthermore, Pacey (2014) adds that for a child to have smooth transitions to school it is important that early years practitioners build a secure attachment with the child. Bowlby states that children are more responsive and helpful and will model themselves as a caring person if they have made secure attachments. It is suggested that, during the transition from home to starting school for the first time, to keep to the idea of attachment theory and build a new secure relationship with the child. This can be achieved by assigning a key person to the child, this will help the child settle into the new environment and feel secure to be able to explore and learn. 







Difficulties With Transitions
_______

According to Child Mind Institute (2023), transitions can be difficult for children as it is not routine and therefore can trigger behavioural problems. Depending on the child and the setting, these behavioural problems can present as:
· Avoidance
· Resistance
· Distraction
· Negotiation 
· Meltdown
While transitions can be difficult for many children, they are especially difficult for children with emotional and developmental issues, such as:
· ADHD
· Autism
· Sensory Processing Difficulties
· Anxiety
Child Mind Institute (2023) states that children with ADHD have larger displays of emotion compared to children that do not have ADHD, which makes it harder for them to stay in control of their emotions. They also have a hard time focusing their attention on something that is expected of them if they do not see it as important, as they have a deficit in their attention and become dysregulated easily. 
Children that have autism thrive on routine and any irregularity to their routine, such as a transition to school can cause them to become overwhelmed, which can result in the child becoming very upset and have a meltdown. 
Sensory processing difficulties can cause a child to become overstimulated especially during transitions as children with sensory processing difficulties perceive the world differently to others. 
Lastly, children who suffer with anxiety can find transitions difficult due to the fear of the unknown, they can find new settings unsettling as they do not know the environment. 

Managing Transitions
_______

According to Mentally Healthy Schools (no date), transitions need to be managed carefully, as transitions can have a negative impact on a child’s academic achievements and on their well-being. When children are going through transitions, early years practitioners must encourage them to talk about how they feel and support them to cope with the changes. Early years practitioners can do many things to support children to cope with these changes, which will help with their confidence, self-esteem, and their resilience. 
Additionally, Yelland and Waghorn (2020) states that while it may be disputed, most children transition to school for the first time with ease, but for some children this experience can cause uncertainty and confusion resulting in them becoming anxious. 
What can early years practitioners do?
When a child is starting in school for the first time it can be unsettling for them being in an unfamiliar environment, it is suggested that, to build some familiarity, children can visit the school and classroom before starting school (Yelland and Waghorn, 2020)
Yelland and Waghorn (2020) state that to have successful transitions to starting school early years practitioners must collaborate with children and their families, as well as other practitioners within their settings and the setting the child was previously in. Early years ractitioners must build positive relationships with a mutual understand of the child as this will help to make the families feel included in their child’s school life and academic development and help them feel more secure.
Home and setting visits
Wilson (2016) adds that early years practitioners can prepare children to start school for the first time, by working with their parents and arranging a visit to their home and the setting prior to the child starting school. 
Home visits provide the opportunity for early years practitioners to introduce themselves in a familiar environment to the child and give the parents the opportunity to ask questions before their child starts school. Early years practitioners will gain a wider range of information about the child and therefore a better understanding of the child's needs, practitioners will gain information, which is relevant in the child's development such as, the family life and their cultural and social expectations. 
Wilson (2023) adds that setting visits tend to be group visits with the purpose of children and parents familiarising themselves with the setting. As these are group visits it is difficult to have any one-to-one talks with parents, early years practitioners can decide whether they dedicate extra time to the visits and take 5 minutes to speak to each parent individually or to leave forms for the parents to fill out at the end of the visit if there is any information they want to share or any questions they may have.
Early years practitioners must share important information from the home and setting visits with other staff members of their setting to ensure that the information is not forgotten about when the child starts school. 
Key Person
According to Early Years Matters (2023), a child’s development thrives when there is a strong base of secure relationships, and although these relationships are usually provided by the child’s parents, a key person in their early years setting can also provide a secure relationship. The key person is a member of the early years team that will have responsibilities usually for a group of children, and they will ensure that these children are feeling safe and secure in the setting. The key person will recognise and respond to the children’s behaviour and feelings, ensuring that the child’s emotional needs are being supported by reassuring them. The key person will become a secure relationship for the child and as a result the child will feel settled and happy, which will result in the child being able to explore and learn in their new environment.  
Observation
The Global Montessori Network (no date) suggests that by observing children the urge for early years practitioners to come jump to conclusions is taken away as well as any biases they may have regarding the child. Observations can benefit a practitioner as they can provide answers revolving around the child, such as, are they responding to transitions well? How do they interact with other children? How are they dealing with separation from a parent? To name a few. With this in mind, observations can help guide practitioners to understand where the child is socially, emotionally and intellectually and will therefore help early years practitioners to be able to make appropriate adjustments for the child to ensure they have the best support and therefore develop. 
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