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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
Whilst present in a Nursery class, I recorded four observations (see appendices one to four) that I analysed into critical incidents (see appendices one a to four a). The term ‘critical incident’ doesn’t necessarily mean that incident has to involve a dramatic event; it can be a straightforward minor event that could potentially happen in most classrooms on a daily basis (Angelides, 2001; Tripp, 2012; Bell and Waters, 2014). The incident becomes of a greater importance by thoroughly analysing it (Cunningham, 2008, cited in Savva, 2015; Mukherji and Albon; 2010). In this present study, the observation focuses on one pupil and the lack of interaction and involvement with peers, staff and an activity. I was able to investigate potential factors contributing to the withdrawn behaviours from reviewing literature, where there is a focus on Maslow’s Hierarchy of Needs and the Leuven well-being and involvement scales. Literature based on the impact that interaction and involvement has on development and learning was also reviewed. From this, I was able to identify and develop potential ways of improving teaching and learning steps if such behaviours continued, which would be  beneficial to both the pupil and staff. Therefore, I was able to reflect upon the behaviour observed and take what I have learnt into consideration to develop my own practice, otherwise known as reflective practice (Patahuddin and Lowrie, 2015). Nevertheless, it is important to realise that a critical incident does not have to be seen as negative; it may pinpoint good practice or positive behaviours (Corbally Jr, 1956).

Observation 
Throughout this study, the British Education Research Association (BERA) guidelines are adhered to so the identifies of the participants remain anonymous. Therefore, the study will refer to the participants by pseudonyms (BERA, 2018).

School and class context
School C is a large, English medium primary school with approximately five hundred pupils on roll from the ages of three years old to eleven years old (School C, 2018). Based in a deprived area, the percentage of pupils that are eligible for free schools meals is above the national average and many pupils have additional learning needs (Estyn, 2017). I undertook my observations in the nursery class which accommodates up to fifty pupils in the morning and afternoon session (School C, 2018). There were twenty five pupils on average present the mornings I conducted observations as pupils were still being transitioned into school.

The classroom itself is not based within the main school building; it is a separate building which only includes the nursery classroom. The classroom consists of a large space with natural wooden child sized furniture throughout, with different ‘areas’ of focus. For example, there is a wooden table in the art area with a range of art materials and a wooden shop in the role play area.  The classroom makes use of using real-life objects such as cups and saucers, instead of plastic toy-like objects in the role play area. The classrooms nature has a calm and natural feel to it with the hessian displays and a limit of plastic and colourful furnishings. The classroom has smaller rooms within it which were seen being used as registration rooms and to gather children in smaller groups. Again these rooms were simple and natural. There is an outdoor area leading from the classroom which again offers different areas including a muddy kitchen, construction area and so on. The children have the independence to choose where to consolidate their learning.

Methodology 
A case study was a suitable approach to use as it allowed for detailed qualitative information and data to be gathered of an incident (Burton and Bartlett, 2009; Mukherji and Albon, 2010; Cohen, Manion and Morrison, 2011). The gathering of data was based on real-time and real-life contexts of what I saw and heard, and in order to keep the validity of the case study, I needed to ensure that I focused on recording accurate information rather than making my own interpretation of it (Mukherji and Albon, 2010; Cohen, Manion and Morrison, 2011; Robert-Holmes, 2014). As case studies focus on real-life situations we experience, it enabled myself to “establish cause and effect (‘how’ and ‘why’)” (Cohen, Manion and Morrison, 2011, p.289). It provided myself with the opportunity to question the experience, and to investigate the potential reasons of what happened and the impact it could have on the individual. However, the difficulty of a case study is ensuring that personal experiences and beliefs do not influence the investigation; I needed to keep neutral to prevent biased results (Robert-Holmes, 2014). Gilbert (2016) recognises that a case study has limited opportunity for it to become generalized whereas Cohen, Manion and Morrison (2011) acknowledge that it can become generalized to theory. Therefore, I was able to test theories in studies and see whether they supported or opposed the findings. Nevertheless, the case study approach is still widely used by education professionals as it provides detailed understanding and opportunities for reflective practice (Burton and Bartlett, 2009), benefiting not only the professionals and their practice but the pupils and the school as a whole.

In this study, the case study was used as an approach where I adapted the use of naturalistic observations to gather information and data (Mukherji and Albon, 2010). This enabled the observations to be conducted in an environment the pupils felt familiar with and where their behaviours should be considered as ‘normal’ for them (Mukherji and Albon, 2010). However, it is important to consider that with the current Covid19 pandemic, pupils transition to school dates were drawn out over a period of time. Therefore, for some pupils the classroom environment is still considered as unfamiliar and new to them.

I decided to take a non-participant role as the observer meaning I didn’t participate or interrupt the activities or interactions the pupils were involved in (Department for Children, Education, Lifelong Learning and Skills, 2008). This was to ensure that I had as little influence as possible on their behaviours. However, the pupils recognised that myself and another student were new to the class and behaviours may have been impacted just by our presence and regardless of our interaction levels. O’Leary (2017) supports this idea and highlights that people can change their behaviours during times they are being observed but does not state whether these are positive or negative changes. It is important to be open minded that individuals will all react differently. Like case studies, we need to be ensure that our own experiences and beliefs do not interpret what and how we observe (Mukherji and Albon, 2010) which can be difficult when the observation is based on a particular interest of your own. 

The observation was then “rendered critical through analysis” (Tripp, 2012, p.25). In this sense, the observation was analysed to gain further information as to why the incident occurred and the meaning behind it. This enabled myself to gain a deeper understanding of the potential causes of such incidents, and that reflecting over such incidents will enable my professional development and practice to improve.   

Four purposes
The Welsh curriculum was seen to be missing the opportunity to equip children and young people with the skills, knowledge and understanding they require for their futures and the professional world of work (Donaldson, 2015). Reviewing the curriculum led to the identification of the four purposes of children’s education and the skills they should develop:

· “Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the word
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015, p.29)

Within these four purposes are a set of characteristics that we need to ensure, as practitioners, are at the core of our planning and practice so we are able to support the development of all pupils and their skills to prepare them for future success (Welsh Government, 2020). It is important to note that the required implementation for the new curriculum in the Foundation Phase is from September 2022 (Welsh Government, 2020) but some schools were pioneer schools during the development of the new curriculum and many schools are currently in the process of implementing it. 

My critical incident involves pupil E who was showing a lack of involvement and communication during her morning registration session in her group (see appendices two). Pupils were actively involved with completing the jigsaw puzzle activity and were interacting with one another, apart from pupil E. The lack of interaction led me to question the factors which could have potentially caused this. Ambitious, capable learners who are ready to learn throughout their lives need to be able to “communicate effectively in different forms and settings” (Welsh Government, 2015, p.1), and from the critical incident, we can presume that pupil E is not yet confident with interacting and communicating with other pupils in her class.

The lack of communication, interaction and confidence displayed by pupil E was worrying in terms of the relationships between pupil E and her peers. My observation did not indicate signs that relationships were forming between her and others which is a characteristic of a healthy, confident individual (Welsh Government, 2015; Donaldson, 2015). We do need to consider that pupil E had not long transitioned into school before I undertook my observations. Overtime, there may be clear improvements with pupil Es confidence, interaction and involvement skills as she becomes familiar with the classroom environment, and this will prove to be beneficial for her overall mental and emotional well-being, again leading pupil E to becoming a “healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Welsh Government, 2015, p.1).

Literature review
The observation recorded on pupil E (appendices two) raised questions based on the potential factors behind the lack of communication and involvement that was shown, and the impact this could possibly have upon her development and learning. Sroufe’s (1983, cited in Watson, 2018) study that focused on pupils behaviours based on their attachment with primary caregivers concluded that there was an apparent difference in behaviours amongst pupils with secure and insecure attachments at home. Those pupils that did not have secure attachments with their primary caregiver exhibited low self-esteem and distant or withdrawn behaviours in the classroom (Watson, 2018). The behaviours displayed by pupil E were almost identical to the participant behaviours within Sroufe’s (1983, cited in Watson, 2018) study who were concluded to have insecure attachments at home when being based on Ainsworth’s categories. There was no communication and involvement shown in pupil E regardless of whether others were trying to interact with her. Therefore, the evidence suggests that pupil E would be categorised into the insecure/avoidant category where the pupil is not certain that their needs will be met, and does not necessarily feel safe in their environment (Farantika, Kurniasari and Kholida, 2020). However, with Covid19 being a cause of a worldwide pandemic  during the previous six months, lockdowns were introduced in March 2020 and many families had to adapt to a new norm of working from home and supporting remote education and learning (Welsh Government, 2020a). In some cases, this  time spent at home would have provided families with extended opportunities to  become involved within each-others interests, and to develop deeper attachments with one another (Farantika, Kurniasari and Kholida, 2020). Therefore it is surprising that pupil Es behaviour is resembling those of an insecure attachment. However, there is the uncertainty of whether pupil Es primary caregivers were classified as key workers where in this instance time spent with them may have been limited under the circumstances. 

The importance of obtaining secure attachments with caregivers is key to pupils sense of belonging in their environment (Watson, 2018). Maslow’s Hierarchy of Needs suggest that in order for individuals to develop attachments with others and to have a sense of belonging, they must feel satisfied with their basic needs, otherwise known as the psychological and security needs (O’Connor, 2008; Pichère, 2015). Challenging Maslow’s established hierarchy is Oved (2017) with the belief that belonging has a greater importance than security needs. Alderfer has analysed Maslow’s hierarchy of needs and has adapted Maslow’s idea of the hierarchy into a three category model rather than five stages: existence, relatedness and growth (ERG model) (Bates, 2016) (see appendices five). All three models recognise that in order to reach self-actualisation and feel a sense of achievement, you must feel content with each stage; something that pupil E has not established. The critical incident portrays that there are no relationships between pupil E and her peers, that is caused by the absence of her security needs being met according to Maslow’s Hierarchy of Needs. Yet, the contradicting view of Oved (2017) indicates that pupil E’s security needs will not be fulfilled since there are no clear attachments and trusting relationships with peers or staff in her class. In this instance, the relationships need to be firmly developed where there is a good level of trust for pupil E to feel safe and secure (Oved, 2017). However, “Alderfer stresses the importance of addressing all three needs [in his model] simultaneously” (Bates, 2016, p.137), and places emphasis that all needs interlink and are all of a great importance to us. There is recognition that there will be stages of progression and regression in the ERG model but the key importance is that each individual is satisfied with their needs, overall self and well-being.

There is a consistent use of key words including confidence, ease, enjoyment, happiness and satisfaction within well-being definitions (Laevers, 1998; Axford, 2008; Laevers, Moons and Declercq, 2013 cited in, Laevers and Declercq, 2018) with recognition that our well-being can impact our interactions and involvement levels on a daily basis. In recent years, when comparing the well-being of children in the UK to other countries, the UK has never placed within the top half of the UNICEF results table (UNICEF, 2016). This evidence implies that pupils well-being needs to become of greater importance, and with Wales implementing the new curriculum where there is an area of learning focusing on the health and well-being of pupils, an increase of satisfaction of well-being should be found in future years. 

To measure well-being, a scale consisting of five levels which is known as the Leuven well-being scale was developed by Laevers. Level one of the scale measures pupils well-being as extremely low and level five at the opposite end of the scale measures pupils well-being as extremely high (Laevers and Declercq, 2018) (appendices six). Using the Leuven well-being as a measurement of pupil Es well-being draws a conclusion that pupil E is currently at level three. Pupil E does not show any distressing signs in her behaviours, nor does she present any signs of satisfaction; pupil Es behaviour is neutral (Laevers and Declercq, 2018). However, it could be argued that behaviour alone does not provide a definite insight into pupils well-being and it would be beneficial to consider pupils own thoughts, ideas and experiences. Smees, Rinaldi and Simmer (2020) highlight that children should be given the opportunities to speak and discuss their experiences that contribute to their overall well-being. Findings summarise that children were able to give accurate judgments to their well-being, especially through the use of expressive and creative methods such as role play and art (Smees, Rinaldi and Simmer, 2020). However, the ages of participants in Smees, Rinaldi and Simmer (2020) were older than pupil E so there is a lack of research evidence to imply that young pupils are able to make accurate judgements of their well-being.  

Laevers also developed the Leuven involvement scale which like the well-being scale contains five levels of different functioning abilities. This enables a measurement to be made based on a child’s involvement and interaction (O’Connor, 2008). Looking at appendices seven, it is clear that level five shows the highest involvement and level one is where there is very little, if any involvement. There are also no signs of enthusiasm or motivation in level one which was clearly displayed in pupil Es involvement with the jigsaw activity. Laevers (1998) suggests that low measurements against the scales could have an impact on pupil Es development which could later affect pupil E achieving what she is capable of. This evidence suggests pupil E needs to measure at a higher level than she currently does in both the Leuven well-being scale and the Leauven involvement scale to increase the chances of success. However, pupil Es well-being measurement will not increase until there are clear signs of comfort and satisfaction, but firstly pupil E needs to feel security and have a feel of belonging in the classroom (Pichère, 2015).

Socialisation skills should continually progress and are foremost to ensuring pupils develop relationships with others. Findings show that when children have positive attachments and relationships there is a positive correlation with academic achievement (Izzo, et al., 1999, cited in Chalasani, 2007). Although this study focuses on the interaction between children and their families, these results can be generalised into this study as we have presumed that pupil E has insecure attachments with her family when based on Ainsworth’s attachment categories. Therefore, we could speculate that pupil Es development and learning may be impeded because of this. Catalano, et al. (2004) findings also support that pupils who are confident and competent to socialise and interact within the classroom and their learning have a better chance of academic success. Within the Welsh Curriculum, there is an emphasis on providing pupils with hands-on experiences to encourage active involvement within their play and learning (Welsh Government, 2008). Active involvement in learning is known to “foster improvements in such subjects as mathematics, language, early literacy, and socio-emotional skills” (Duncan, et al., 2007, cited in Lynch, 2015, p.348). Having little interaction with learning activities and other pupils could hinder pupil Es social competence skills, and research findings have concluded that pupils with good social skills show a higher level of motivation and positive attitudes to their learning and development (Mendez and Fogle, 2002, cited in Uren and Stagnitti, 2009). Not only does involvement provide benefits for academic development and success, but it allows opportunity for collaboration and problem solving skills to advance, supplying pupils with skills to become enterprising and creative contributors (Knee, et al., 2006; Donaldson, 2015). The findings discussed are based upon academic and future success where there are good levels of involvement and interaction. However, when considering the impact of pupil Es withdrawn behaviours, we could suggest that her educational years would not be to a success that pupil E is capable of achieving. Therefore, we can see the vitalness of ensuring that pupil E feels safe within the classroom, builds trusting attachments and relationships with those in her class and develops in confidence to participate in activities, even activities where pupil E requires a more knowledgeable other to support and guide her through.  

Reflection
It is important that we become aware of personal beliefs and assumptions when reflecting upon learning journey experiences, as these will influence the actions that are decided to improve personal development and practice (Robert-Holmes, 2014; Brookfield, 2017). Using a structured reflective model to support reflective practice will be useful to keep focused. Brookfield developed a reflective approach in which “he argues that there are four lenses through which we can reflect on practice critically” (Bassot, 2016, p.135), and these lenses will guarantee that other perspectives are taken into consideration. The four lenses highlighted are those of the students, colleagues perceptions, personal experiences and theory (Bassot, 2016; Brookfield, 2017) and using these to reflect upon practice will enable other viewpoints to be contemplated. 

The focus of the critical incident emphasised the poor measurement of involvement from using the Leuven involvement scale, so the next steps for pupil E would be progression to the next level. In order for pupil E to progress to level ‘low’ or beyond, pupil E needs to show willingness to engage in an activity with others or alone for a small period of time (Laevers, 1998). It would be worthy of the activities to be those that are of pupil Es interests to encourage her intrinsic motivation to actively participate. The teachers in this instance could show enthusiasm towards pupil Es interests and get involved with the activities to encourage participation and involvement from other pupils (De Thierry, 2019). Depending on the involvement levels and enjoyment the pupils are gaining from the activities, the teachers could allow the activities to be repeated on a daily basis whilst the confidence of involvement is still developing (De Thierry, 2019). The teacher could add elements of challenge to the activities to still support learning and development from the pupils, and if needed the teacher or pupils could be the more knowledgeable other to support pupils with the challenge if they require it. Basing this on theory, if pupil E fails to progress with her involvement then it could have a detrimental impact on development and learning (Laevers, 1998). This highlights the need that teachers need to encourage and support the development of positive relationships amongst children and each other, not only for pupil E to make friendships but for the opportunities of success (Catalano, et al., 2004). 

School C has a whole school approach of building relationships with the families and communities of the pupils. In this case, Covid19 has impacted the opportunities to begin building relationships with those pupils and families in Nursery due to the lockdown of schools in March through to the summer holiday (Welsh Government, 2020a). Therefore, teachers in the Nursery class potentially have a significant role in developing these relationships with the families to build the strong home-school links now pupils are transitioned into school. Theory has noticed the importance of building home-school links and recognised the positive correlation between pupils development and academic success (Anderson and Minke, 2007). Not only is this a benefit, but developing strong links between the home and school will allow for discussions to occur between families and teachers if there are any concerns and further information or support is required. For example, within this critical incident the teachers could initiate a discussion with the family to see if there are similarities with the withdrawn behaviours displayed by pupil E, and from this gain information from the family as to why this may be. Also, having the whole-school establishing strong bonds between the home and school will enable pupils to see the trusting and positive relationships developed between their families and teachers and pupils may want to replicate these relationships when in the classroom.

Pupils behaviours tend to have a reason of cause behind them and dedicating time to focus and gain a better understanding of these causes is of a great importance. In my professional development and practice, I want to ensure that positive relationships are developed between myself, families and the pupils and that positive levels of well-being and involvement are shown amongst us all. The literature and theory have implied that the foundations of success and development of pupils is widely based on well-being and socialisation within relationships, and without pupils and myself feeling happy and like we have met these needs, teaching and learning will be difficult to achieve (Bates, 2016). From researching both Leuven scales, I have deeper understanding and knowledge of how to measure well-being and I will continue to research strategies of how to develop and promote well-being, especially with the new curriculum having a big focus upon pupils health and well-being. When being a reflective practitioner I will use Brookfield’s four lenses to ensure that I consider others viewpoints and not just focus on my own. 

Conclusion
There are many factors that contribute to children’s behaviours and we need to look further than the classroom to establish the reasons behind them. However, whilst present in the classroom teachers have an important role to support pupils development and learning. Drawing upon this experience and literature I have read, I have recognised that listening to pupils and basing activities based on their interests could be an efficient method to “engage and encourage them as active participants in their own learning”, but at the same time we need to ensure that is “an appropriate level of challenge and expectations of learners” (Welsh Government, 2017, p35-36). This will enable the pupils to develop their knowledge and understanding in topics, with the support of a more knowledge other if required. Also, from participating in wider reading, my professional learning is developing and I will be able to make connections to the “based upon relevant reading and research findings” (Welsh Government, 2017, p48) I engage with.

To conclude, I took a naturalistic, non-participant approach to conduct observations of pupils in the Nursery classroom. I analysed the information and formed critical incidents in which I chose one as a focus for this case study and to further investigate. There were different factors that could have contributed to pupil Es behaviour, with the potential of an insecure attachment, and poor well-being but teachers have a significant role in encouraging pupil E to involve and interact within the classroom to encourage development and academic success (De Thierry, 2019). Not only this, but with limited interaction and involvement, pupil E is not showing her capability of becoming an “ambitious, capable learner” or a “healthy, confident individual” (Donaldson, 2015, p.29) so it is important to continue to support and guide pupil E to become both a capable and a confident pupil at present times and in the future. 
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Observation 1 – Correction of behaviours
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Critical incident 1
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Observation 2 – Lack of interaction and involvement 
[image: Text, letter

Description automatically generated]

[image: Text

Description automatically generated]

Appendices 2A
Critical incident 2

[image: A picture containing table

Description automatically generated]

Appendices 3 
Observation 3 – Support to complete an activity
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Appendices 3A
Critical incident 3
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Appendices 4 
Observation 4 – Lack of involvement
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Appendices 4A
Critical incident 4

[image: Table

Description automatically generated]


Appendices 5
Maslow’s Hierarch of Needs and Alderfer’s ERG Model 
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Appendices 6
Leuven well-being scale
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Appendices 7
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‘OBSERVATION / FIELD NOTES
(Questors iapes Pt Wi 3016

Date and time, year group: 28th September 2070 3 09:05am. Nursery cass

Tesson detalls: (Context and Tocus T AGLETSUBJect: s e near Stat of €nd of Uit o
Study?Indoors/outdoors? Ability range? Any particulary relevant information)

+ The focus was for the puplls to recap on the activites they completed the
previous Friday which was makng either a jam o butter sandwich, and going
for a walk to the park and talking abo thei senses

5 This Led onto the teacher asking what they would tike to do o find out
based on the things they had heard or saw (one pupil aid that the.
flowers sme. like mum which led to the idea of maling flower
perfumes)

+This discussion took place indoors in the ‘breakout” rooms within the nursery
classroom (top right, next to the kitchen)

+ There were five pupils present, all of ciffering ablities and the class teacher

Classroom culture.
(What is the classroom ‘ibe.? What do atitudes, dispositions, behavious towards
\earning seem Like a this point i time?)

+ The vibe within the room was quite chilled and settied

+ The children enter the classroom, wash their hands and then go to their

breakout room with their teacher
> Al sitting on the floor in  circle 50 they could all see one another
Some with ther legs crossed

One pupl moved between siting on their knees to lying on the floor

Objectives
(What happens in the environment that communicates the purpase of the experiences?
What can be observed regarding the way lesson activiies relate to these purposes?
+The main objective for ths term i to ensure the pupils and staff well -being s
‘200d 50 they feel happy and ready to learn
+ The object for thisltle discussion was to recap on the previous Friday's
activites

Direction
(What can be observed that helps leaers understand what they are engaging in?
What in the environment helps them understand how to achieve well)Z
+ Three of the pupils were siting on their bottoms, either with their legs out in
front of them or crossed, and were listening to the teacher as they were able to
answer the questions asked
+ Pupils Pand A were talking and poking one another
« Pupil P lays down and the behaviour s ignored
 Pupil O copies th and the bebaviour is corrcted by the teacher

“ccess and challenge
(Wht can be observed in the environment that enables engagement of leamers? What
can be observed regarding levels of challenge?
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+ The teacher i asking general questions t the pUpTls In which they are shouting
out answers and ideas

+ The teacher then starts to ask certain chidren questions about thei park
experiences

Tssessment
(Can anything be observed about how student’s exsting knowledge is used? Can
anything be observed regarding the development of knowiedge during o after the.
experience)?
+ The teacher was asking questions and istening to answers to see what
information they could recall
+ The teacher wanted to know what they wanted to find out or do next from their
experiences at the park
+ The teacher correcting pupil O's behaviour and asking to show pupil P how to st

Speciics  Critial Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in future teaching)?

« When pupil P lays down the behaviour is fgnore by the teacher

+ 4 s00n as pupil O coples the Laying down behaviour the teacher corrects the.

behaviour
+ When do you need to correct the behaviour?
‘> Why does one pupil not get corrected and the other does?
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CRITICAL INCIDENT IDENTIFICATION RECORD

Detallsrelevant |+ 280920
to the research « 0905am
context. « Nursery class with children aged three to four years old
« The people involved were:

Date/time. o Teachers
‘Age/Stage of o PupilP
group. o Pupilo
People involved.
Contextual « The children enter the classroom, wash thelr hands and go to their
information from allocated breakout room with their teacher. Teacher S and five pupils
field notes. were sttin’ n acirle on the floor in the breakout room to the right

at the back o the classroom discussing the activties they completed

o Friday by answering questions the teacher asked the.
What happened?
Adetailed « When teacher S is asking questions about Friday’ activites, pupil P
decription of and pupil A are talking amongst one another, poking each other and
what you are not showing any interest in the dicussion. Teacher  is mainly
observed and focussing on three particular pupils and is ignoring pupil P and pupil
what thoughts s behaviours. Pupll P lays on her stomach on the floor whist still
on pedagogy and talking to pupil A with teacher sl ignoring the behaviours. Pupil O
practice occurred. copies pupil Ps behaviour and lays on his stomach on the foor.
toyouasa Teacher S corrects pupil O's behaviour nstantly by saying “lets show
result looking pupil P our siting nicely. I we sit ncely pupil P wil copy us”. Pupil O
towards your the sts up right and crosses his legs and pupil P copies stting on her
research. bottom with her legs out in front.

My thoughts focused on how pupl O felt when the behaviour was.
corrected instantly when pupll Ps behaviour had not been. | also
wondered why pupl Ps behaviour had been ignored and why pupil Os
was not. My thoughts focused on whether pupl P was interested in
what was happening or whether it was not of an interest o her.

‘The teacher doesn’t ask pupil P or pupil A any specific questions about the park
but later explains that pupil P didn’t go to the park and pupil A was absent
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‘OBSERVATION / FIELD NOTES

Date and time, year group: 29th September 7070 3 05-T0am. Norsery el

Tesson detafl: Contoxt and focus TAGLE ubect & ¥ near Sar of end of U o
Stuy? ndoars/outdoors? Aty range? Any particulrly relevant nformation).
" The pupils were ndoors intheir asociated ‘breakout” rooms within the nursery
classroom (loft hand side opposite fire exit doors)
= There were four pupilspresent and teacher H
e pupils activiy was to complete jigsaw puzzles

Classroom culture
(What i the classroom 'vibe."? What do atttudes, dipositons, behayiouts towards
{earming seem ke at this paint in Eme)
e chldren were calm and tlking amongst an ancther when dong the
activity apart from pupl E
e chldren were siting on the floor and either crawling or walking to the
basket to find igsaw picces

Cojectives
(What happens in the environment that communicates the purpose of the experiences?
Wihat can be observed rogarding the way esson actvitie relate t these purposes?
" e main cbjectiv fo this term i to ensure the pupis and saff el being is
00d 5 they feelhappy and ready to earn
s activity was tosettle the children into thirclass environment

Direction
(What can be observed that helps earners understand what they are engaging in?
Wihat in the environment helps them understand how to achieve well)!
" "Most o the pupis were finding jgsaw pieces and putting them in the correct
place without spport
= Teacher H supported pupil by giving insructions and showing her what to do

Tecess and challenge
(What can be abserved in the environment that ensbles engagement of earmers? What
can be sbserved regarding evels of chllenge?
" The majoirty of pupls were able o do the puzzles without any support from
thei peers or adults
« The chldren were comfortable with tis Level o diffculy but to encourage
pupls to be challenged harder puzales where pupils coud have worked
collaboratvely could have been introduced

Tevessment
(Can anything be cbserved about how student’s existing knowledse is used? Can
anything be bserved regarding the development of knowledge during or after the
experioncel?

" Pupil U and pupil H both helped pupil € by trying to show her what to do

= Teacher H gave instructons after noticing that pupil € wasn't participating

Specifcs 1 Crteal ncidents
Are there moments which cause you to consider aspectsof practice when you come.
across them in fkure teaching)s

= PupiL E sits away from the other pupils and doesn't interact with the other
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PoRTs o teacher F
Pupil E doasn't participate i the jigsaw puzle actvity, even when teacher H

gives instructions and other pupls try o help
Supporting pupls to develop socal skls and formin friendships
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#

‘CRITICAL INCIDENT IDENTIFICATION RECORD.

Detalls relevant

practice occurred.
toyouasaresult,
looking towards
your research.

to the research « 200020
context. . 09:10am
« Nursery class with children aged three to four years old

Date/time. « The people involved were:

‘Age/Stage of o TeacherH

group. o PupilE

People involved. o Pupily

Contextual o Pupil

information from

field notes. « The pupils enter the classroom, wash thei hands and go to their
allocated breakout room with theirteacher. Teacher H was setting out
four jgsaw puzale activity boards on the floor with baskets which
contained the jigsaw puzze pleces and was standing just outside the door
t0 welcome her morning registration group into thei room.

What happened?

Adetailed « 3 pupils were siting down engaged with the actviy and talking amongst

decription of e another and pupilE enters the room and sts down but away from

what you the other pupils. Teacher H gives pupil € a gsaw activity and explains to

observed and pupilE what to do by giving instructions and showing her. Teacher H

what thoughts on “You find the piece from the basket and match it to the board like this”

pedagogy and (and Teacher H finds a plece from the basket and puts it on the board in

the correct space]. As teacher H was explaining, pupll U looked up and
watched. Pupl  continued to st and did not interact with the actviy.
Pupil U got up, went to the basket and found a plece of the jgsaw and
placed it on pupl s figsaw board. Teacher H: “That was so kind to help
pupilE pupl U”. Pupil H entered the room and Teacher H says to pupil H
“pupil H, you can work with pupil  t0 do the figsaw”. Pupil H its
opposite pupil E, takes a pece from the basket, holds t in front of him to
show pupll E and pupil E does not react. Pupil H places it on the board,
Pupil € does not communicate with pupllH and does not interact n the
actiity. Pupil H continues to complete the jigsaw puzzle actiity without
pupilEs nvolvement. Pupil H moves over to pupl U and pupl € continues
tositin her spot with no nteraction or involvement with the other puplls.
My thoughts focused on the cause of the lack of interaction and.
involvement with the other children and the activiy-was it too hard or
ot of pupil s interest? | aso wondered whether pupil E needed further
support and guidance from the teacher. The lack of interaction and
involvement led me to question the impact this may have on pupil
developing positve relationships or on her development
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OBSERVATION / FIELD NOTES

Date and time, year group: 29th September 7070 3 0r35am. Norsery el

Tesson detafl: Contoxt and focus TAGLE ubect & ¥ near Sar of end of U o
Stuy? ndoars/outdoors? Aty ange? Any particularly relevant nformation).
" The pupils were ndoors during continuous proviion
2 The pupilswere abis o choose what areas they would like to explore and had
free range to move from one to another
« Pupils | cbserved (W and K) wer sitting on the table near the cloakroom
working together to complate the shape puzale

Classroom culture
(What i the classroom 'vibe."? What do atttudes, dipositons, behayiouts towards
{earming scem ke at this paint in Eme?)
" Classroom smvironment was chilld and not very sy
. Pupil W was helping K to pu the shapes int the correct place on the jigsaw
board by painting to where it went.

Cojectives
(What happens in the environment that communicates the purpose of the experiences?
Wihat can be observed rogarding the way esson actvitie relate t these purposes?
" e main cbjectiv fo this term i to ensure the pupis and saff el being is
00d 5 they feethappy and ready to learn
The pupils had independently chosen o do this puzzle and work together
= Wis showing kind behaviour with hlping K and K i stening to W.

Direction
(What can be observed that helps earners understand what they are engaging in?
Wihat in the environment helps them understand how to achieve well)!
« Pupis W and H are working togather and are stening to each other
« Pupil K asks pupil Lo help her (doesn't approach to help K)when pupil .
leaves the table

Tecess and challenge
(What can be abserved in the environment that ensbles engagement of earmers? What
an be observed regarding evelsof chllenge?
" Pupils W and H were collaboratively working together on the same task
« Pupil K was challenged with the puzale
" Once the puzzle was complete pupil W leaves the table
& Pupil K takes sl the pieces aut and trie to put one back but puts it in
the wrong place (asks for help from pupil €)
& Pupil € doesn't hlp 20 pupi K tries to put another piece in the corect
place but puts i in the wrong place.
& Pupil Kleaves the table without fiishing the jigsaw

Tevessment
(Can anything be cbserved about how student’s existing knowledse is used? Can
anything be bserved regarding the development of knowledge during or after the
experioncel?
" There i no specifc assessment for learning gong an whichis supported by an
adult for example, questionin
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PP W s seen supporting and helpig pUpT K

Specifcs 1 Crteal ncidents
Are there moments which cause you to consider aspectsof practice when you come.
across ther in fture teaching)s
+ Pupil K finds it hard to complte the puzzl without support
o st too challengingfor her? (27D and the mora knowladgable other)
. Does there need to be a simpler puzal for her to grow in confidence?
" Does pupi K thrive with the reassurance from somebady else?
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CRITICAL INCIDENT IDENTIFICATION RECORD

Detalls relevant

practice occurred.
toyouasaresult,
looking towards
your research.

to the research . 200020
context. « 1035m
« Nursery class with children aged three to four years old
Date/time. + The pupilsinvolved were:
Age/Stage of o PupilW
grou. o Pupilk
People involved. o PupilE
Contextual
information from |« pupis have the choice to choose between the indoor and outdoor
field notes. environment. Most pupil are outdoors but pupils W, Kand E are indoors
at this point. Pupis W and K are siting on the table near the cloakroom
Working on the same shape figsaw puzzle.
What happened?
Adetaied « Pupil W was supporting pupil K with the shape gsaw puzle. There were
decription of four pieces left and pupil W was pointing to where pupil K needed to
what you place the pieces she was picking up. Pupil K was listening to pupil W and
observed and followed her instructions. Once the puzle was complete pupil W left the
what thoughts on table. Pupi K proceedied to remove all the pieces of the igsaw one by one
pedagogy and and placed them on the table beside her. Pupil K picked up a triangle

plece and placed it the wrong size place. Pupil K realised she was
wrong and asked pupil € to help her- “Come help me?” Pupl € didn't
respond and walked away. Pupil K picked up a crcle and placed it in the
wrong size place. Pupil K left t where she placed it and left the table.

My thoughts focused on the whether pupil K was too challenged with the
jigsaw and needed the more knowledgeable other to support her with
completing the igsaw (2°D). Did pupil K ke the reassurance from
somebody else and acked confidence without this? Was the fact that |
was observing make her feel uncomfortable and that impacted why she
didt preserve?
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‘OBSERVATION / FIELD NOTES

Date and time, year group: 30th Septerber 2070 3€ 11-05am. Norsey class

Tesson detal: (Context and focus TRGLEsUbject. s € near S of nd of Ut of
Study? Indoors/outdoors? Ability range? Any partculary relevant information).
T little sesson took place on the carpet in the main classroom area withall
the nursery childran present.
It was nearing the end of the chiléren's day
« The teacher and chldren were singing Twinkle, Twinkle Little Star'

Cassroom calture
(What s the clasroom vibe."? What do atttudes, dispositions, behavigurs towards
learning seem (ke at thispoint in time?)
« The classraom was a ittle chaotic and loud as it was raiing and the children
had spent mest of their morning indoors
« The children were talking amongst an ancther on the carpet and the teacher
caid about singing 3o the tescher started off singing in which the pupils joined i

Cojectives
(What happens in the environment that commanicates the purpose of the experiences?
Wihat can be abserved regarding the way lesson activities ralate o these purposes?
"+ “The main abjective this term s o ensure the wellbeing of the pupils and staff
s go0d
« Another abjective s to get the pupls familiar with the school environment and
being away from thei families

Direction
(What can be observed that helps learmers understand what they are engaging in?
What in the environment helps them understand how {o achieve well
 The majority of the pupils are singing along s ance they fiish singing ‘Twinkle,
Twinkle Little Star' they move onto & new nursey hyme

Tecess and chalenge
(What can be obsérved in the environment that enables engagement of leamers? Wht
an be observed regarding level of challenge?

" The teacher 1 wlking around lookingat the children whist singing

Tevessment
(Can anything be observed about how student’s existing knowledse is sed? Can
anything be observed regarding the development of knowledge during or ater the
xperiencey”
= Mostly all pupils joined n at some point with the snging so they used their
exieting knowledge an the nursery thyms fune and words

Spacifics / Crical ntdernts
{Are there moments which cause you to consider aspects of practice when you come
across them infuture tesching)?

‘=~ Pupi E 't talking to any other pupils and when the singing begins pupil €
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Femion
o _Pupil E sitswith her arms folded and 3 blank expression
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CRITICAL INCIDENT IDENTIFICATION RECORD

Detailselevant |+ 3009.20
to the research « 1105m
context. « Nursery clss with children aged three to four years old

+ The whole class and teacher S were present
Date/time. « Thisincdent focuses on pupil € in particular
Age/Stage of
group. « The children are finishing tdying the resources away and teacher S
People involved. alls the children to the carpet. As the chidren sit on the carpet they
Contextual are talking amongst one another a teacher S continues to gather the
information from other children.
field notes.
What happened?
Adetaied + Asthe children st on the carpet they are talking amongst one anather
decription of as teacher S continuesto gather the other children. Pupil  sits in
what you amongst the other chidren but doesn't nteract with any pupil; she.
observed and sits there quietly with hr legs crossed. Once the children were siting
what thoughts on the carpet o chairs apart from pupi L teacher § begins to sing
on pedagogy and ‘The maiority of the children begin to sing along to Twinkle Twinkle
proctice occurred Little Star’ but pupil E doesn't join n. Pupi E sits there with her arms
toyouosa folded, legs crossed and with a blank expression throughout the
resul, looking duration of the song.
towords your « My thoughts focused on why pupl € doesn't ineract with other pupils
research, and why pupil € did't join in with the singing.  also thaught about

how the teachers could support pupil E to buld relationships with
other pupils and interact with them.
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Alderfer's ERG

Self Model
Actualization

Achieving potential Growth
__abilityand purpose
Self-esteem
Satisfyingneeds of the ego like
status, respect, prizes & recognition
Social Belonging

Satisfying social needs including Relatedness
family, friendship, belonging and acceptance

Safety Needs
Satisfying needs of safety including physical and
emotional security, housing, health and finances

Physiological Needs
Satisfying our innate and physical needs Existence
including food, water, shelter, sleep, sex
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The Leuven Scale for Well-bei

I's time for an honest observation of your students.

The child clearly shows
signs of discomfort
such as crying or
screaming. They may
look dejscted, sad,
frightened or angry. The
child doos not respond
to the environment,
avoids contact and

withdrawn. The child
may behave
aggressively, hurting
himvherself o others.

D

The posture, facial
expression and actions.
indicate that the child
does not fee! at ease.
However, the signals.

loss explicit_than
under level 1 or the
sense of discomfort is
not expressed the
whole time.

(in learning)

Lets hope teschers re dsigning and evauating cassroom

S &

The child has a neutral
posture. Facial
expression and posture
show little or no
emotion. There are no
signs indicating
sadness or pleasure,
comort or iscomfort.

The child shows
obvious signs of
satisfaction (as listed
under level 5). However,
thesesignals are not
constantly present with
the same intensity.

civiies withon aim that svery lsamer mightreach  sats o .

The child looks happy
and cheerful, smiles,
cries out with pleasure.
They may be lively and
full of energy. Actions
can be spontaneous
and expressive. The
child may:

talk to him/herself,
play with sounds,

+ hum, sing.

The child
relaxed. T
express.
confidence and self-
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The Leuven Scale for Involvement (in learning)

I's time for an honest observation of your studenis

Activity is simple,
repetitive and
passive. The child
seems absent and
displays no_energy.
They may stare into
space or look around
to see what others
are doing.

Frequently
interrupted activity.
The child will be
engaged in the
activity for some of
the time they are
observed, but_ther

will be moments of
non-activity when
they will stare into
space, or be
distracted by what is
going on around.

Lers hope teachers are dsigning and evaluating cassroom

civios with o aim that sery learer might reach & satsof .

&5

[ oserse W hon W covemey v

Mainly continuous.
activity. The child is
busy with the activity.
but at a fairly routine
level and there are
fow signs of re
involvement. They.
make some progress
with what they are
doing but don't show
much energy and
concentration and
can be easily
distracted.

Continuous  activity
with intens
moments. The child"
activity has_intense
moments and at
times they seem
involved. They are
not easily distracted.

The child shows
continuous and
intense activity
revealing the greatest
involvement. They
are concentrated,
creative, energetic
and persistent
throughout nearly all
the observed period.

ook ut o ocundconenrtin on e et et ol
e sy e el ooy Doned

et e S




