Children’s play: principles and practise


Aim of this portfolio 
The aim of this portfolio is to highlight the importance of play for children, along with risks in childhood. This portfolio will look at the benefits of risk in childhood and determine the pros and cons. 
























The importance of a variety of play types
Types of play

According to Dr David Whitbread from the university of Cambridge, play is increasingly difficult to define, however Dr David Whitbread defined play into 4 sections.  
The first being physical play, this play occurs from a very young age, it includes active exercise play such as jumping, climbing, dancing, bike riding, playing with a ball, rough and tumble play and fine- motor practice which includes sewing, cutting, colouring and building with toys such as Lego’s or toy bricks. 
The second play section Dr David Whitbread developed is ‘play with objects’, he observed this in research on primates (power, 2000) and also in children. Play with objects begins as soon as infants can grasp and hold on to them. This can be seen when a child is hitting, dropping, biting and putting objects into their mouths and also building things such as towers with blocks. This can also be described as ‘sensory-motor’ play when a child is exploring how objects and materials feel.
Symbolic play includes spoken language, numbers, reading and writing, painting and drawing.
Pretend play has been very closely associated with the development of cognitive, social and academic abilities. Studies have shown that the impact of play world experience on description skills in five to seven year olds along with improved ‘self-regulation’ (whitebread and Jameson, 2010).
There are many different types of play which can occur at different times in a child’s life.  Play can be seen to be learning, play also nurtures development in a child. Play can take form in many different ways whether that be, shaking a rattle, playing peek-a-boo or hide-and-seek. Play can be done by a child alone, with another child, in a group or with an adult. 
Self-directed play is an important part of a child development. The child chooses what they do and how they do it, the child has control on what they want to play with and why. Many children do it for only intrinsic goals and not rewards and helps to grow their independence. There are many benefits of self-directed play, as children gain a sense of freedom due to the control of their own environment. Self- directed play helps children develop skills such as communication and language, it gives children the opportunity to express their emotions and self-expression. It is important to play games with children and encourage their play, but sometimes it is best to take a step back and not over shadow the child’s ideas. Adults need to ensure that all children involved have a clear understanding of what the ground rules are. However, it’s important that your children learn these skills and abilities by themselves too. Children can surprisingly handle disagreements and create imaginative games when given the chance to do so independently.
Outdoor play
Outdoor play gives children the unique way of learning and exploring outside the classroom. The Early Years Foundation Stage (EYFS) Curriculum, which covers children aged birth to the end of the Reception year, became statutory in September 2008 and places strong emphasis on the importance and value of daily outdoor experiences for children’s learning and development. There are many benefits of outdoor learning as learning outside the classroom supports the development of healthy and active lifestyles by offering children opportunities for physical activity, freedom and movement, and promoting a sense of well-being. Learning outside the classroom gives children contact with the natural world as so much of children’s time now is focused on technology. Playing and learning outside gives children the unique opportunity to understand nature, the environment and the interdependence of humans, animals, plants, and lifecycles. Outdoor play also supports children’s creativity, as well as providing rich opportunities for their developing imagination, inventiveness and resourcefulness and gives children the opportunity to experiment and discover their physical capabilities.  Outdoor learning can be especially beneficial to children who learn best through active movement, very young children learn predominately through their sensory and physical experiences which supports brain development and the creation of neural networks. children have the opportunity to learn about the natural environment, how to handle risks and most importantly to use their own initiative to solve problems and co-operate with others
[bookmark: _Hlk504691204]Outdoor play can be seen to many people as a crucial part of childhood. This is how forest schools were adopted as an innovative educational approach to outdoor play and learning. The philosophy of Forest Schools is to encourage and inspire individuals of any age through positive outdoor experiences. Children use full sized tools, play, learn boundaries of behaviour; both physical and social, establish and grow in confidence, self-esteem and become self-motivated. outdoor play is great for children to explore self-directed play as the child gets to choose what they want to do or play with. There are many forest schools within England and Wales such as Devon, Sheffield and Narberth. (http://www.forestschoolwales.org.uk/accessing-forest-school/yg-ar-draws-cymrufs-across-wales/ accessed 12/01/18)

Fantasy play
Another play type is fantasy play, this is a type of play in which children get to take on different roles and enact various situations. Carl Jung once said ‘without this playing with fantasy no creative work has ever yet come to birth. The debt we owe to the play of the imagination is incalculable’, Carl Gustav Jung was a Swiss psychologist and psychiatrist who founded analytical psychology. Jung proposed and developed the concepts of the extraverted and the introverted personality, archetypes, and the collective unconscious. 
[bookmark: _GoBack]This type of play is nonliteral, also meaning it is not realistic and take form in many different ways. It involves pretence and greatly evokes a child’s imaginative capacity, it is greatly important that adults respect and understand that this is an important stage in play and childhood. In this type of play, children take on different roles and are able to explore and understand various types of personal interactions and social situations whilst taking on multiple perspectives. Children may perform activities without the materials or tools and the social context necessary for such activities in reality. Children may also create their own outcomes to the activity they are pretending to perform and may use inanimate objects as animate beings researched by Gayler, K. T. Over many years a number of theorist and researchers have identified the importance of imaginative/fantasy play along with a child’s development.
Studies from Jenkins and Astington (2000) showed that fantasy play supports cognitive benefits such as language and the  usage of future tenses, subjunctives and adjectives. Psychologist Sandra Russ (2004) identified a number of different cognitive and affective processes that are associated with fantasy play like the ability to come up with many different ideas, story themes and symbols. Fantasy play also allows for the expression of both positive and negative feelings.
Research has found that make believe games are important capacity for forms of self- regulation including reduced aggression, delay of gratification and empathy according to Berk, Mann & Ogan, (2006) and Hirsh-Pasek, Golinkoff, Berk, & Singer (2009). They also found that play may be its enhancement of the child’s capacity for cognitive flexibility and creativity along with problem solving and communication. 
Russ, 2004; Russ, & Fiorelli, 2010, found in their longitudinal studies, that early imaginative play was associated with an increase in the childs creative performance years later, he also found out that an important benefit of fantasy play may be its enhancement of the child’s cognitive capacity and ultimately creativity. Root-Bernstein’s research with creative individuals such as Nobel Prize winners and MacArthur Foundation “genius” grant  awardees, indicated  that early childhood  games about make-believe worlds were more frequent in such individuals than in control participants in their fields. 
Fantasy play and outdoor play can be linked to holistic play as they all cover many different aspects of learning, there are fine and gross motor skills, construction, language, creative play knowledge and understanding of the world. 

























Risk in childhood

Risk is an essential component of a balanced childhood. Exposure to healthy risk, particularly physical with gross and fine motor skills being leaned, risk enables children to experience fear and how to deal with it, and learn the strengths and limitations of their own body for example how far they can climb a tree without getting stuck. Research suggests that imposing too many restrictions on children’s outdoor risks hinders their development according to Peden and Oyegbite (2008) they also outline the importance of play as a necessary ingredient for healthy child development. Safety should be balanced with opportunities for child development through risky play children should be able to learn through mistakes.
Eager and Little (2011) believed that if a child is risk deprived then they are more likely to suffer from problems such as mental health, obesity, lack of independence and a decrease in learning, along with perception and judgment skills problems. This can be created when risk is removed from play and restrictions are set too high for the individual. This is why forest schools and other closely linked places are on the rise, because children learn their own limits and learn the value when it comes to restrictions. Research by Grundy S and Towner E (2002) suggests that if children believe they are not being challenged or have the necessary interesting risky opportunities in public play areas, they may try to seek these opportunities elsewhere which was found in a survey of 1,973 children aged 11 to 14 years in a deprived area of England indicated that over 40% regularly visited and played in wastelands, building sites, underpasses, rivers, abandoned buildings and quarries which creates even more unnecessary risk, which could lead to even more danger.  
Sandseter and Kennair (2005) theorized that children ’s engagement in risks have a better way in reducing fear of situations such as heights, through a natural and progressive way of  exposing themselves to the situation for example to get over your fear of heights you would climb a trees and progressively get higher and higher every time. They argued that if children were not provided with sufficient risky opportunities, they will not have the experience to cope with fear-inducing situations. Furthermore, they will maintain their fear, which may in later life translate into anxiety disorders. This can also be connected to children adopting the unnecessary fears of their parents. 
Although there are still disadvantages regarding too much risk in childhood as Meddings D. (2011) found that Unintentional injuries are a leading cause of death and hospitalization for children worldwide, taking the lives of nearly a million children each year. As deaths from contagious diseases are decreasing, injuries remain a leading cause of childhood mortality and represent an increasingly significant public health burden. The grim statistics that on average 720 Canadian, over 12,000 American children and 42,000 European children ages 0–19 die every year from injuries make the need for injury prevention abundantly clear. However, According to Tovey (2011) It is assumed that by removing risks, children will be able to play in a safer environment, this approach however fails to acknowledge risk-taking as a positive as children get to play and learn.  Sandseter (2010) believed that this safety- obsessed society will result in children whom are less physically fit, have little control over motor skills, and are less able to manage risk.
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Risk Assessments 		




Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Messy activities in the classroom. Children could get paint on clothing 
	Students, staff
	Ensure all students wear appropriate clothing and protective ideas such as aprons 
	Remind parents to dress their children in appropriate clothes and ensure all parents know that the children may get messy
	Class room staff
	Before the activity 

	
2
	Children could ingest the paint 
	Students, staff
	Ensure all paint is child friendly, such as little Greenes paint.
https://www.littlegreene.com/child-safe-paints
	Remind children not to eat the paint and only use it on the paint.
	Class room staff
	During the activity 

	
3
	Allergies to the paint ingredients
	Students, staff
	To check that none of the children have allergies to the ingredients in the paint
	If any children do have allergies then there will be a separate paint for them so they do not feel excluded. It will also be explained to everyone that the child has an allergy and PPE will be provided
	Class room staff
	Before/ during the activity 

	
4
	Students could put the paint in their eyes
	Students, staff
	Ensure all children know not to put the paint near their eyes
	If the situation does occur then their will be the appropriate measures available such as a tape or eye wash
	Class room staff
	During the activity 

	
5
	Some children may not like the sensation of the paint on their hands 
	Students, staff 
	Paint brushes will be on hand for any children who do not like the idea of putting the paint on their hands
	To make sure all student know that they do not have to put their hands in the paint and brushes are available
	Class room staff
	During the activity 

	6
	Children could put the paint brushes in their mouths or eyes
	Students, staff
	Advise the students to avoid contact with the paint brush
	First aid will be administered 
	Class room staff
	During the activity 

	7
	Paint or water could spill, which could cause the floor to be slippery and cause injury 
	Students, staff
	Advise the children to avoid the spillage and take appropriate measures. Clean up any spills immediately
	Clean up spills immediately 
	Class room staff
	During the activity




























Reflection 

Finger painting is the activity I chose to undertake with my reception class, each student was given a set of child friendly paint in a variety of colours and plain paper along with pictures to be coloured in. whilst completing the risk assessment I felt confident in the activity I had chosen, I felt strongly that every child would enjoy the activity and every child would be catered for even with allergies or not. During the activity I felt everything went well and every child enjoyed themselves and had their own pictures to take home to their families. I felt overall the activity was enjoyable and safe, although I felt that there could have been more resources available to the students such as glitter or feathers. Completing the risk assessment gave me a good insight into the risks that could occur during the activity and how to overcome them. Although the children still had the freedom to do what they wanted to do with the paint, this activity promoting associative play as the children were all involved in their own activity, but they were still involved with each other. Greenland (2006) stated that the role of a teacher is to create a play environment where children can engage in movements that fulfil their sensory needs, this can be connected to the activity that I chose to complete. 
In conclusion, the activity went although there could be a few changes made. As stated previously the lack of resources could be improved by introducing other types of medias, such as glitter, feathers and straws. Another way to improve this activity could be to introduce tasks such as making letter and numbers with their fingers, in addition this activity can be used at holiday times such as Christmas, Easter and even at Autumn times to make scenes.  
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