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How a school develops one aspect of its SDP: a report critically reflecting on the actions, impact and evidence base.

This assignment will investigate a school development plan (SDP). The school that the plan focuses on is a small community school. The school currently has 162 students ranging in age from three to eleven. Over the last two years, the number of people on the rolls has increased due to housing developments in the local area. Approximately 37.5% of students are eligible for free school meals. Currently, 16 pupils are identified as having additional learning needs. English is the first language of all students. (Estyn, 2018) The focus of this assignment will be target three on the school development plan, to support all children to overcome barriers to learning and boost their well-being, including those with mental health difficulties and consider what an individual child needs to be ready to learn. The school has identified several targets they wish to work on within this part of the plan. The target is investigating how trauma can affect well-being, mental health and behaviour, how the school has planned to overcome the barriers to learning, and what procedures they have in place to benefit their pupils. For this assignment and in line with BERA guidelines, the school in question will be referred to as School X. (Bera 2018)
Literature review 
Viewpoints of a school development plan vary significantly throughout the literature; however, most agree that it is needed for a school to develop and make it more effective. One such view is brought forward by Hargreaves Et al. (1989), who explain that The Education Reform Act of 1988 in Britain aimed to raise students' achievement levels by implementing a national curriculum and improving self-management in schools in the form of a school development plan. He advises that bringing these changes would necessitate strategies for managing the development and changes to make the school more effective. School development planning became a requirement in Wales in 2014, with the Welsh government publishing a document supporting schools with the development planning process.  Within its composition, the Government provide an overview of a school development planning cycle and tends to reflect the strategy that can be taken to establish targets and priorities based on honest and robust self-evaluation. This results, when effectively implemented, results in tangible improvement. (Welsh Government, 2014)
The ongoing evaluation and review, a crucial element of the planning cycle, is essential to this approach. The suggested planning cycle begins with the vision to raise standards and improve learner outcomes. With that vision in mind, a school should follow a process of self-evaluation, strategic planning, creating actions and reviewing its impact. (Welsh Government 2014) Research suggests that the plan itself is essential; however, Davies (2006) indicates that the key to a school's successful strategic development is not its documentation but its processes to build strategic understanding across the school. Davies advises that to make a development plan work, there needs to be a whole school approach, beginning with conversations that should motivate staff and want to participate, giving participants a higher level of knowledge and understanding to help achieve the development plan outcomes. (Davies, 2006) Whilst Kouzes and Posner (1999) aptly remark that leadership is a relationship, and relationships form only when individuals interact, this cannot be done from afar, highlighting the importance of communication and building relationships to get the school development plan to be beneficial.  
[bookmark: _Hlk132390945]MacGilchrist and Mortimore (1990) discuss SDP’S they explain that examining the aspects and attributes of SDPs reveals that they are, in many ways, a practical manifestation of the concepts and conclusions of the investigation into schools and the nature of schooling. They agree that SDPs depend on teamwork and diagnostic assessment procedures. Another vital aspect they advise is that SDPs are viewed as a school improvement strategy, implying a link between development planning, pupil learning and classroom practice.  Similarly, Harris (2002) explains that effective school improvement should predominately focus on improving the quality of teaching and learning. To improve, schools must focus their change efforts at both the classroom and school levels. As a result, focusing on clearly defined student learning outcomes rather than broader strategic goals appears to be the most efficient method for guaranteeing improvement. According to the literature, Policy development is a complicated procedure that requires schools to be ready for the realities of change. (Lagerweij & Voogt, 1990). Furthermore, Crandall et al. (1986) advise that efforts must be Strategic planning adaptable and sensitive to environmental circumstances. 
Moving on to consider the chosen target for School X’s SPD, how trauma can affect well-being, mental health and behaviour, Crandall et al. (1989) opinions regarding local circumstances are essential. Living in a rural location has many advantages for children, including stronger community connections and relationships, less exposure to community violence, and a lower cost of living. Furthermore, there are risk factors associated with living in a rural area that can present difficulties for children, such as poverty, isolation, stigma, historical trauma, and a lack of services. (Baker, 2016). In the case of school X and its rural location, this point needs to be carefully considered within their SPD. Childhood trauma can negatively impact a student's ability to self-regulate, organise, comprehend, and memorise, affecting students socially and academically throughout their educational experiences. (Wolpow et al. 2009). Considering this, the Welsh Government’s 2014 vision of raising standards and improving learner outcomes, addressing trauma and pupils’ well-being is vital to improving learner outcomes. To improve those learner outcomes, children need consistency and stability, as Rankin (2019) stated. Rankin writes that when children are trapped in fear and trauma, they cannot grow, learn, or develop. Children need consistency, routine, and stability from calm, caring adults to feel safe.
An old African proverb, ‘It takes a whole village to raise a child,’ states that the responsibility for raising a child does not simply lie with the parents; it reaches out further to extended family, communities, Educators and Government. (Ansley-Green, 2018). This view interestingly links into Bronfenbrenner’s 1977 ecological systems theory. According to Bronfenbrenner's ecological systems theory, child development is a complex structure of relationships impacted by various layers of the external environment, varying from immediate family and school environments to broad social traditions, laws, and customs. To investigate a child's development, we must consider the child and their immediate area and the interaction of the larger environment. (Bronfenbrenner, 1979). 
To conclude, as the research suggests, a reasonable approach to school development planning requires consideration of several factors. First, to raise its standards and improve learner outcomes, a school must consider the broader implications within the community and the school, as well as those that directly impact the school and its pupils. There needs to be a consideration of environmental factors such as poverty and lack of services, and this needs to be addressed as a whole school approach. 
Developing an action point 
Here in Wales, self-evaluation is how schools reflect on their performance and use it to plan for long-term improvement.  As an annual process, a self-evaluation is an essential tool for assisting a school in assessing its performance. (Welsh Government, 2014) Estyn also produces self-evaluation manuals that advise looking at three main areas to help with the self-evaluation. How well are we doing? How do we know? And how can we improve things further? (Estyn, 2023) Concerning school X, the SDP does not clarify that this is a process they may have followed. The school has given details of actions they will take and, in some areas, the monitoring and impact of these actions. The report fails to provide a review date or how it could be improved if it is an existing target.  Schools must use various available information, including external inspections, to determine the specific priorities for their school development. School self-evaluation is one of the positive outcomes of external reviews. Earley and Weindling (2004)
A large part of the school development planning consists of data analysis, a variety of data to support the school development planning process, including data on specific groups of students, such as those eligible for free school meals and those with special learning needs (ALN). According to the Welsh government, any robust development planning must consist of qualitative and quantitative data. (Welsh Government, 2014) For this target school, X has used qualitative data collection in the form of Thrive assessments using class profiles, use of positive, emotional, engagement, relationships, meaning and accomplishment (PERMA) questionnaires to upper school pupils and staff developing weekly PERMA targets to support pupils’ wellbeing. 
The governing body, headteacher, and school staff should collaborate to determine how to prioritise the areas for development identified through self-evaluation. Schools may want to consult with their challenge adviser during this process. School development planning should include all school partners and stakeholders to be most effective. The SDP must include information on how the governing body will work collaboratively with the broader school community, such as parents/caregivers of pupils, residents, other schools, agencies, and businesses, to achieve the school improvement priorities. (Welsh Government, 2014) This forms part of the strategic planning process. Concerning school X and the SDP, they have assigned a lead Governor to every target, but there needs to be more reference to the governors elsewhere in the plan. In a recent conversation with a staff member, there needed to be more involvement between the governors and teaching and support staff. A reasonable explanation is that those conversations are predominantly for the head and senior leadership team. However, according to the research, it works better when there is collaboration. According to Morrison (1991), school development plans brought together several layers of managing schools more successfully, such as the extent and nature of the staff and governor involvement in the plan and its subsequent implementation details, tracking, and evaluation.
The Welsh government has published numerous documents to assist schools in school development; they launched Schools as a learning organisation in 2017. The idea is that everyone works together to make the school the best it can be. The modelling and growing learning Leadership section states that the school's development plan is based on continuous self-assessment and learning and is updated at least once a year. Staff members meet regularly to discuss and evaluate whether actions had the desired impact and to change course if necessary. (Welsh Government, 2017) By Welsh government guidelines, the governing body must oversee, review, and update the school development plan at least once a year or after an Estyn inspection, whichever comes first.  This will ensure that the school's development planning and strategies reflect the school's current context.

Reflection and evaluation 
The school development plan has been written with five main areas it would like to improve and what the school believes to be essential to improving its school and its pupils. Each area for improvement is then given individual targets of what they will achieve. In addition, success criteria on how they will accomplish these details for every Target.
During the self-evaluation process, the target is to support all children to overcome barriers to learning and boost their well-being, including those with mental health difficulties and consider what an individual child needs to be ready to learn has been informed using several policies and considerations.  The school have used Welsh government policies, including The Future Generations Act (2015), The Price of Pupil Poverty (1999), Education in Wales, and our national Mission action plan (207-2021) to help inform the actions that they will take to improve in this target area. An area to possibly enrich the targets and the reasons behind them may have been to research The Ace Hub Wales; they were formed after public health made a ground-breaking study into Adverse childhood experiences (ACES) and how they can make lifelong impacts from childhood into adulthood. (Ace hub wales, 2022)
School X gathered qualitative data, including the free school meal numbers, any children identified as ALN, and children who had difficulties in well-being since returning to school after the covid 19 pandemic. These children were identified through Thrive profiling for the younger pupils and PERMA questionnaires for the upper school. A concern with the thrive profiling would be that this is different from the child completing this; it is constructed based on what behaviours the thrive practitioner sees with that pupil. The difficulty with this is, for example, if you have a child with unidentified additional learning needs, they could be masking their actual behaviours and, therefore, may be missed for the help they need. Masking, also known as social camouflaging,' is the experience of adapting what Chapman et al. (2022) explain to fit in with the perceptions of others, particularly in the context of hiding or adjusting traits to present as neurotypical. Perhaps, seeking more of a pupil’s voice and extending questionnaires to parents may give a more accurate picture of the pupil’s well-being. 
School X has many strategies and is funded heavily by the pupil deprivation grant (PDG) due to its catchment area. Through this funding, the school have been able to have one staff member to be trained as a trauma-informed school practitioner, and the whole school have had a day’s training on being a trauma-informed school. The PDG funding has also enabled four staff to have to thrive training, and where pupils are identified as having reached the criteria for thrive sessions, they can attend an one2one session. As with any school resources, ff sickness and room availability can all have a negative impact on these services. Erasmus and Jones (2019) aptly remark that one of the errors a school can make is to appoint an adult well-being mentor who also serves as an additional needs coordinator, pastoral manager, or teacher or teaching assistant.  We must separate additional needs, pastoral behaviour support, and mental health support. Inform students that while learning and mental health needs are frequently linked, they are fundamentally different. Different spaces and staff should be assigned. 
The impact of school development planning in Wales is measured using various methods, including ongoing evaluation of progress towards the plan's goals, monitoring of student achievements and feedback from stakeholders such as teachers, parents, and the community. School X has detailed some of the impacts of the process they have taken so far: fewer exclusions and better scores from the pupil’s PERMA questionnaires. Another way to measure the effect is from external evaluations, such as inspections by Estyn can also be used to assess the impact. Furthermore, schools are encouraged to engage in self-reflection and assessment to improve their continuous practises and evaluate the efficacy of their development planning. Finally, the progress of school development planning is determined by the degree to which it increases students' learning experiences and outcomes while contributing to the general improvement of the Welsh education system.
Conclusion 
It makes sense to conclude following on from (Lagerweij & Voogt, 1990) that school development plans that the process is indeed complex. For a plan to succeed, research indicates that all stakeholders must be involved; as Davies (2006) stated, by not working Collaboratory within the school and with wider stakeholders, there may be limitations in how well the school will improve. Returning to the view by Harris (2002), who stated that school improvement should focus on the quality of teaching and learning to improve schools. As a result, I will be taking this into my practice. I will ensure that I am consulted regarding the SDP and secure the knowledge of the vital part I will play in implementing the plan within the classroom and throughout the school. I will do this by ensuring that I remain a reflective practitioner, continue any professional development and that I am up to date on all policies and procedures to ensure that my quality of teaching is continuously improving for the benefit of my students and my school. 
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