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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections


With a particular focus on differentiation this project critically assesses the creation and implementation of a strategic aim from School X's School Development Plan (SDP). A pedagogical strategy known as differentiation seeks to adapt instructional strategies and learning opportunities to each student's unique needs (Tomlinson, 2001). The school's dedication to inclusive education, which guarantees that students of all backgrounds and abilities can realise their full potential, is the reason this goal is significant (OFSTED, 2015). Located in Wales, School X is a multicultural primary school that caters to a wide range of students, many of whom have special educational needs (SEN) and English as an additional language (EAL). The school's development plan places a strong emphasis on difference because of the issues it encounters with equity in educational performance and participation (Department for Education, 2014). 
The format of this assignment is as follows: The theoretical underpinnings of school development planning and differentiation will first be established through a literature study that cites pertinent studies and policies. The differentiation implementation at School X will be examined in the next part, along with its effects, difficulties, and actions. A review of these tactics' efficacy and suggestions for future work will be included at the end of the assignment (Cooper, 2012). 

Through strategic planning, execution, and assessment, School Development Planning (SDP) is a methodical process that aims to improve educational outcomes (Robinson, 2010). In order to match school objectives with national aims like equity, inclusion, and learner advancement, the Welsh Government highlights the significance of SDPs (Welsh Government, 2015). Needs analysis, goal setting, action planning, progress monitoring, and review are all standard steps in the SDP process (Hall, 2004). The significance of establishing specific, quantifiable goals that tackle important facets of school growth is emphasised by the "New Framework for School Improvement" (Welsh Government, 2017). The Well-being of Future Generations (Wales) Act 2015 also encourages inclusive, sustainable education, highlighting the necessity of evidence-based treatments catered to a range of student demographics (GOV.UK, 2015). According to the National Assembly for Wales (2016), these frameworks support adaptive solutions that guarantee differentiation effectively addresses learning inequalities while upholding high educational standards. 
A educational strategy known as differentiation adjusts the process, material, and evaluation techniques to meet the needs of students with varying learning styles (Tomlinson, 2001). It is essential to inclusive education, especially in schools that serve a variety of student populations, such as English as an Additional Language (EAL) learners, children from underprivileged backgrounds, and students with additional learning needs (ALN) (Arshad, Wrigley, & Pratt, 2020). According to research, differentiation is crucial for resolving differences in academic performance since it enables teachers to modify their lessons to fit the various needs of their pupils. According to 
Harris and Goodall (2008), teachers must be skilled in formative evaluation, curriculum adaptation, and the application of flexible teaching techniques to differentiate instruction effectively. However, several important obstacles prevent it from being implemented successfully. Since differentiation necessitates intensive planning, resource building, and continual adjustments, it can be quite taxing on teachers (Bell & Morrow, 2015). Second, the effectiveness of differentiation is frequently limited by resource restrictions, especially in disadvantaged schools where access to a variety of teaching materials is limited (Tomlinson, 2001). Lastly, inconsistent implementation across classrooms results from unclear guidelines, which makes it challenging to preserve consistency in differentiated methods (West, 2013). These obstacles show how difficult it is to successfully introduce differentiation in classrooms and how systematic support is required.
Differentiation is commonly considered a great practice but putting it into practice is still quite controversial and fraught with difficulties. Studies reveal that teachers frequently find it difficult to successfully strike a balance between whole-class instruction and individualised support, even though many academics favour its usage in resolving educational disparities (Ainscow, 2005). Indeed, others contend that when differentiation is done badly, it may unintentionally maintain or even worsen already-existing educational inequities. This topic is emphasised by Black-Hawkins (2013), who shows that differentiation strategies may inadvertently perpetuate inequality by granting unequal access to educational possibilities. Students from poorer socioeconomic backgrounds, for instance, might be given a simplified curriculum that isn't as rigorous and in-depth as more robust differentiated instruction, which would further impede their academic advancement (Rees, 2014).
 Furthermore, there is a considerable chance that distinction won't always live up to its promise of equity because its efficacy varies depending on the situation. The absence of explicit policies and training for educators is a serious problem that causes uneven application in different classrooms. It's possible that teachers lack the abilities needed to successfully modify their teaching methods or that they struggle to incorporate differentiation into strict curriculum frameworks. The potential of differentiation as a universally successful strategy for fostering academic success among varied learners is undermined by this unpredictability. The incorporation of **technology-enhanced differentiation** is one new trend in differentiation. Personalised learning experiences that modify material and pace based on student achievement are provided by digital tools like adaptive learning platforms (Selwyn, 2016).
 With the ability to provide more scalable and customised learning opportunities, these technologies are viewed as a possible answer to the problems associated with differentiation. But there are some issues with this trend as well. Students from underprivileged backgrounds might not have the equipment or internet access needed to take advantage of these digital resources, which is a serious problem (Hennessy et al., 2010). Students who could gain the most from technology-enhanced differentiation are frequently the least able to access it, which exacerbates already-existing inequities. Furthermore, a more progressive approach to differentiation that goes beyond just modifying instruction to match recognised student inadequacies is sought by a change in policy frameworks, such as the Rights Respecting Schools program. Instead, than concentrating only on remediation, this program promotes methods that enable students to take charge of their own education, emphasising student agency (UNICEF, 2019). Although this is a significant advancement, it calls into question whether such strategies are practical in settings with limited resources. Critics contend that this change may be aspirational rather than realistic for many schools if the fundamental problems of teacher workload, curricular limitations, and resource shortages are not addressed. 
In conclusion, differentiation is still a key component of initiatives to alleviate educational disparities but putting it into practice is difficult. In order to guarantee that diversification fulfils the needs of all students, more critical engagement and reform are required, as evidenced by the inconsistent success of differentiation, growing technology impediments, and changing governmental frameworks. 
After an ESTYN examination revealed discrepancies in teaching methods and student involvement, Shape School X designated differentiation as a top focus (ESTYN, 2017). English as an Additional Language (EAL) learners and children with Special Educational Needs (SEN) make up a sizable portion of the student body at this multicultural urban school. The need for organised differentiation measures to provide equitable access to learning was emphasised by these factors, which contributed to attainment discrepancies (Arshad, Wrigley & Pratt, 2020). Since it enables teachers to adapt their lessons to the various requirements of their students, differentiation is acknowledged as a key element of inclusive education (Tomlinson, 2001). According to research, by offering suitable degrees of challenge and support, varied instruction improves student engagement and accomplishment (Choudry, 2021). However, differentiation can be difficult to execute because it calls for extensive preparation and significant resources (Harris & Goodall, 2008). As a result, School X made differentiation a top priority in its School Development Plan (SDP), making sure that instructional methods complemented the values of inclusion and equity (Welsh Government, 2021).
Differentiation was a crucial component of lesson planning and instructional delivery throughout my time as a student teacher. Because the classroom was divided into ability groups, each learner's needs were considered when designing the exercises. Students who performed better were given the chance to learn on their own and complete extension activities that promoted critical thinking. Through guided learning activities, middle-ability kids were able to collaborate and gradually gain autonomy. Structured support was given to students with lower ability levels, which included scaffolding strategies such visual aids, phrase openers, and modelled examples to help with comprehension (Tomlinson, 2001). Differentiation was implemented using a methodical process. Tiered activities were introduced into the lesson plan to guarantee that every student could access the learning goals at the proper level.
By letting students work at a pace that suits their learning requirements, tiered education may increase student engagement, according to research (Education Endowment Foundation, n.d.). For instance, in literacy classes, students with higher ability levels were required to analyse several texts and develop comparison arguments, while students with lower ability levels engaged in structured reading comprehension exercises with graphic organisers (Westwood, 2013). Another essential component of the implementation phase was educator collaboration. Teachers were able to discuss successful differentiation tactics and exchange best practices through regular Professional Learning Community (PLC) meetings. Lesson observations and mentor teacher feedback also helped to improve teaching strategies. Finding areas for growth and modifying teaching strategies to suit the requirements of students were made possible in large part by reflective practice (Roberts, n.d.-b). The school used a variety of assessment tools to gauge how well differentiation tactics were working. To be sure that distinction was resulting in quantifiable academic gain, student success data was methodically evaluated to monitor progress across various ability groups (Harris & Goodall, 2008). Low-stakes tests and class discussions are examples of formative assessments that offer insights into students' understanding and recall of material. Long-term success was tracked using summative evaluations, including written assignments and end-of-term examinations (Black-Hawkins, 2013). Parents, teachers, and students provided qualitative input in addition to quantitative data. Students' opinions of differentiation and how it affects their educational experience were uncovered through surveys and casual conversations. Research shows that when evaluating the quality of instruction, student voice is crucial (Harris & Goodall, 2008). Assessing the viability and sustainability of differentiation tactics was further aided by teacher reflections. Senior leadership's lesson observations provide further information about differentiation strategies. The purpose of these observations was to determine whether differentiated instruction was applied uniformly within classrooms. The results showed that although differentiation improved student involvement, there were differences in how it was implemented, underscoring the need for more uniformity and continuous professional development (ESTYN, 2012). 
School X's use of differentiation techniques showed several advantages, most notably in raising student engagement and raising achievement for SEN and EAL students. Adaptive teaching techniques are crucial for creating inclusive learning environments, according to research. Smith (2012). According to observations, organised help and individualised learning routes were beneficial for pupils who had previously had trouble staying engaged. Higher-achieving children were also encouraged to learn independently through differentiation, which strengthened their ability to think critically and solve problems (Tomlinson, 2001). Notwithstanding these favourable results, difficulties persisted. The inconsistent differentiation strategies used in various classrooms were one of the main drawbacks. This is in line with broader study findings that indicate the efficacy of differentiation frequently hinges on the proficiency and self-assurance of individual teachers in applying adaptive techniques (Brownlee et al., 2022). Differentiation can put extra strain on educators, necessitating more time and resources for planning. Research has indicated that a major obstacle to the long-term adoption of differentiation is teacher workload (Florian & Linklater, 2010). School X ought to think about putting in place a more organised differentiation framework in order to deal with these issues. This could involve ongoing professional development programs that give educators evidence-based tactics for effectively managing differentiation. Furthermore, improved data-tracking tools should be implemented to better assess how differentiation affects students' development (Education Endowment Foundation, n.d.). To guarantee that best practices are constantly communicated and applied in every classroom, collaboration among educators should also be improved. 
Differentiation should continue to be a key element of the school's teaching approach going ahead, in line with more general educational regulations meant to further inclusion and equity (Welsh Government, 2021). School X may make sure that differentiation remains a useful strategy for meeting a range of learning needs and closing achievement gaps by including these measures. 
Several scholarly sources and theories pertaining to teaching techniques and differentiation have been taken into consideration to further support the insights presented in this review. A popular strategy in modern education, differentiated instruction necessitates teaching methods that are sensitive to the various requirements of pupils (Tomlinson, 2001). According to research, ongoing professional development is crucial for enhancing the way differentiation is implemented in the classroom, especially when juggling time restraints and the demands of each individual student (Guskey, 2002). Additionally, scholarly literature has been supporting the use of technology as a tool for difference more and more. Digital learning platforms offer a flexible way to customise training, enabling students to interact with the content at their own pace and in accordance with their own learning styles (Hamilton, 2017). This strategy is in line with research from the Education Endowment Foundation (n.d.), which indicates that technology can help differentiated instruction by providing a variety of materials that are specifically designed to fit the requirements of different students. Additionally, to measure the success of differentiated solutions and make sure that every student's needs are being met, continuous monitoring and assessment are crucial (Black & Wiliam, 1998). In keeping with these concepts, Hattie (2009) highlights how important good monitoring and feedback are to raising student performance in differentiated settings. 
In light of these realisations, enhancing differentiation methods going forward will require professional development, technology integration, and more robust assessment systems. The difficulty of striking a balance between the need for challenge and the right kind of support can be better handled by expanding on these tactics. Regular feedback loops and the use of formative assessments can assist guarantee that differentiation is sustainable and responsive to the needs of all students (Black-Hawkins, 2013).
The creation and application of differentiation at School X have been critically assessed in this assignment, with an emphasis on how it affects student involvement and academic performance. It has become evident from an examination of the School Development Plan (SDP) and pertinent research that differentiation is essential for meeting the needs of varied students, especially in inclusive and multicultural environments. The difficulties encountered, such as managing time restrictions and guaranteeing consistent implementation, were noteworthy; yet they underscored the significance of ongoing professional growth, teamwork, and the utilisation of flexible resources (Tomlinson, 2001). One important lesson is that, to be effective, differentiation needs to be well thought out and backed by tactics that are based on solid research. To improve differentiation processes, it became clear that technological integration, continuous monitoring, and systematic assessment were necessary (Guskey, 2002; Hamilton, 2017). The experience also reaffirmed how important data-driven decision-making is for school improvement, since it guarantees that all tactics are in line with student outcomes (Black-Hawkins, 2013). After giving this experience some thought, I feel more prepared to successfully implement differentiated instruction in my own teaching. The knowledge I've received will help me balance support and challenge for every student. To provide an inclusive, equitable learning environment, I will place a high priority on evidence-based decision-making and ongoing reflection as my career develops. This experience is in line with my professional goals of developing my practice consistently and having a good influence on students' learning (Hattie, 2009).
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