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Part 1
Answer ALL of the following questions 

Assessment is an integral part of the teaching and learning process. Outline the main aims and purposes of using assessment in physical education (10 marks).

Assessment can be seen as one aspect of high quality Physical Education (Metzler, 2011). Through assessment, teachers can look at what has been learnt and the extent to which the pupil has learnt the topic (Metzler, 2011). Teachers, peers or individuals can provide the pupils with guidance and feedback of their performances or skills which may allow pupils to increase their motivation to refine their skills (Metzler, 2011; Ryan and Deci, 2018). As Physical Education classes have many pupils in, teachers may struggle to give quality feedback to every pupil, therefore peer and self assessment allows pupils to receive feedback and guidance more often, thus, allowing them to improve their skills more (Hay, 2006). Whilst pupils may not have the same subject knowledge as teachers, giving pupils criteria to look at and assess from gives pupils the chance to be assessed authentically and receive quality feedback (Green, 2008). At the beginning of a term or year teachers can assess pupils' abilities and place them in sets, however, Vygotsky (1978) suggests pupils learn from more knowledgeable others and as a result pupils may benefit from being in a mixed ability class. Once information has been collected of the pupils' progress throughout the duration of assessment, teachers can provide grading and formal reports of the pupils’ abilities, potentially further increasing motivation and determination (Hattie, 2012). Having said this, if pupils' grades or feedback is poor, it may demotivate them (Hay, 2006). It is therefore essential that pupils understand what is being assessed so they have a chance to showcase their skills when being assessed (Green, 2008). Whilst some pupils may still struggle when being assessed, feedback and guidance given could be in a positive manner to ensure pupils know and understand what, why and how to improve their skills (Hay, 2006; Ryan and Deci, 2018). From this, teachers can plan future lessons to enhance what the pupil is good at and improve upon the pupils' weaknesses (Lockwood and Newton, 2004). Furthermore, this can allow teachers to review how well their teaching practices have been throughout the lesson, unit or year (Metzler, 2011). This can then allow teachers to evaluate and reflect upon their own positives and negatives, allowing them to better their teaching and, therefore, increase pupil learning (Lockwood and Newton, 2004). 

Several factors are considered important for teachers to create effective assessments. Outline the key characteristics associated with creating high quality assessments for physical education (10 marks).

Assessments within Physical Education should consider certain aspects in order for it to be effective and meaningful (Hay and Penney, 2013). First, teachers must consider the curriculum used in the School (Welsh Government, 2020). In Wales Schools use the new Welsh Government (2022a) curriculum, although Physical Education is not specifically on the curriculum, the Health and Wellbeing area of learning has some similarities to Physical Education. Teachers must also have excellent subject knowledge to create appropriate and authentic assessments (Hay and Penney, 2013). Furthermore, teachers should consider the validity and reliability of the assessment so that every pupil gets their deserved grade (Dochy and McDowell, 1997). If the validity and reliability of the assessment is compromised, it can result in some students losing motivation and not wanting to participate in lessons (Dochy and McDowell, 1997). Additionally, if another teacher was to cover the Physical Education teacher, assessment could still take place, depending on the supply teacher's subject knowledge (Hattie, 2013). Another consideration which should be made when creating effective assessments is the age and ability of pupils (Welsh Government, 2022a). For example, a year eight pupil will be in a different stage of learning across all domains than a year six pupil (Bailey et al., 2009). Therefore, teachers are required to research what pupils should be able to achieve, such as foundational movement skills or specialized movement skills and base their assessment off this (Hulteen et al., 2018). As well as this, the timing of assessment needs to be considered (Thompson and Penney, 2018). Good assessments take time to allow pupils to showcase their skills or knowledge (Thompson and Penney, 2018). Furthermore, the time given to assessments must be substantial enough to allow teachers to make judgments on their performance and then grade them (Green, 2008). Finally, assessment aims and objectives should be clear so that all involved know what is being assessed (Green, 2008).


There are a range of different assessment procedures that teachers can adopt within their programmes of study. Outline a range of different types/forms of assessment in physical education and discuss the advantages and disadvantages associated with each (15 marks).

There are two forms of assessment that are used within Physical Education, formative which is assessment of for learning and summative which is assessment of learning (Black and William, 2001). Formative assessment promotes the learning, understanding and attainment of pupils (Lockwood and Bowler, 2013). It is vital that this form of assessment is included in lessons to allow pupils to receive and implement feedback given (Lockwood and Bowler, 2013). Teachers can observe the pupils' abilities formatively by using Socrative (2022). There a multiple ways Socrative (2022) can aid in assessing pupils' abilities including quizzes, multiple choice or short answers, teachers are then able to view all answers and keep pupils name anonymous if required. From this, teachers can evaluate whether they need to revisit certain topics and plan future lessons (Lockwood and Bowler, 2013). Having said this, if pupil names are anonymous teachers cannot identify the pupil who may be struggling and requires more help, as a result these pupils may continue to be hindered in lessons (Ennis, 2016; Socrative, 2022). To overcome this, teachers could make names visible, however, this may result in pupils not answering the question out of fear of being wrong (Ryan and Deci, 2018; Socrative, 2022). Another way of formatively assessing pupils is through video analysis (Thompson and Penney, 2018). It can be difficult for teachers to provide effective feedback every lesson to each pupil (Welsh Government, 2020). Therefore, video analysis allows for peer and self assessment (Welsh Government, 2020). Whilst pupils may not fully understand how a skill should look when completed correctly, they can be provided with reciprocal cards to understand, analyze and provide feedback on their peers' performance (Ryan and Deci, 2018; Welsh Government, 2020). In order to evaluate how well the pupil can perform in respect of specific outcomes, a summative assessment is required (Dochy and McDowell, 1997). Typically, results of this assessment will be used on academic records, therefore, it is essential these assessments are specific, valid and reliable (Dochy and McDowell, 1997). Exams are a traditional way of assessing pupils in GCSE, AS Level and A Level (WJEC, 2019a; WJEC, 2019b). Although exams are valid and reliable, it assesses the cognitive domain, as Physical Education can develop, physical, social, affective and the cognitive domain, it may be necessary to assess each domain (Bailey et al., 2009). A log book may allow for assessment of all domains and be less stressful for pupils than taking exams as it can consider how pupils continually progress, rather than what they remember in an exam that they could potentially underperform in (Thompson and Penney, 2018). Both forms of assessment are essential within Physical Education and although it is down to the Welsh Government (2022a; 2022b) and partially to decide how to assess pupils, a holistic assessment may allow for a fair assessment.

Fundamental movement skills are considered the building blocks to movement competency. Teachers can adopt a range of strategies to assess fundamental movement skills. Outline potential methods used to assess fundamental movement skills in schools and discuss the advantages and disadvantages associated with each (15 marks).

Sport Wales (2015) suggests that fundamental movement skills need to be developed by the time a child is seven years old. Once these skills are developed children can participate and learn more complex sports and skills (Hulteen et al., 2018). Whilst there are many ways to assess fundamental movement skills, this answer will focus on Dragon Challenge, from Wales and the Canadian Agility and Movement Skill Assessment, from Canada (Longmuir et al., 2015; Sport Wales, 2022). Although these are designed for children aged seven years and older, the movements within the test are fundamental movement skills (Hulteen et al., 2018). Both ways of assessment are relatively similar as the focus is on how well a pupil can perform physical skills (Longmuir et al., 2015; Sport Wales, 2022). The skills that pupils are expected to perform, such as catching and throwing, are slightly different, which may be because of the sports which are generally played in each country (Longmuir et al., 2015; Sport Wales, 2022). However, despite incorporating skills which pupils will generally need and use in the particular country, both types of assessment do not allow for authentic assessment which can result in pupils not performing as well as they could (Pickup and Price, 2007). Whilst The Dragon Challenge has many different elements, which can get confusing for a pupil, however a teacher moves with the pupil each step of the way and guides them on what to do and pupils are also given a trial run (Sport Wales, 2022). This method can allow pupils to perform well as they do not need to remember what to do, meaning the pupils physical skill is assessed rather than their memory (Sport Wales, 2022). Pupils also have an IPad to instruct them on what to do next, whilst these may be expensive, many Schools now have these resources to use as and when needed (Welsh Government, 2022a). The Canadian Agility and Movement Skill Assessment does not require teachers to go through the process with the pupils but does allow for test runs of the course, so pupils are familiar with what is needed (Longmuir et al., 2015). IPads are not required for this test which could hinder pupils' results as they need to remember what to do as well as performing it (Longmuir et al., 2015).  Both tests use a criterion based assessment to get the results of the test which ensures all pupils are marked fairly (Longmuir et al., 2015; Sport Wales, 2022). Having said this, if the teacher takes their eyes off the pupil they could miss a mistake the pupil has made and therefore put the validity of the test at risk (Longmuir et al., 2015; Sport Wales, 2022). To overcome this, another teacher could moderate the performance, or the performances could be recorded and, although this may be time consuming, it can allow for all results to be valid, reliable and fair (Lockwood and Bowler, 2013). Overall, both tests aim to assess a range of fundamental movement skills, however, as Dragon Challenge relies less on memory this may be a more appropriate way to assess pupils’ fundamental movement skills (Longmuir et al., 2015; Sport Wales, 2022). 



Part 2
Answer the following two questions

Testing of physical fitness within school based physical education is considered a contentious topic. Critical discuss the use of physical fitness testing as part of a physical education programme in schools (25 marks).

It is widely debated as to whether fitness testing should be used as a form of assessment within Physical Education (Cale and Harris, 2007). Piotrowski (2000) highlights that fitness test results can motivate pupils and therefore increase physical activity levels; however, this view of fitness testing may only be of benefit to pupils who achieve higher scores and pupils who see improvement overtime. Having said this, improvement can and should be seen in every pupil through the course of a term and if pupils are achieving lower scores of fitness test results at the end of a term, despite how much effort from the pupil has been put in, it can demotivate them (Cale and Harris, 2007). In turn this can hinder the lifelong passion for physical activity and a healthy lifestyle, which can be seen as an aim of the current curriculum in Wales (Welsh Government, 2020). Biddle and Biddle (1989) imply that there should be less emphasis on the results of fitness tests and more emphasis on what pupils can learn from fitness testing, such as fitness planning, independence and monitoring progress. This view of fitness testing may be more beneficial with the change in the curriculum as it encourages learning, rather than achieving or not achieving a high fitness test score (Welsh Government, 2022b; Whitehead, 2010). Furthermore, fitness tests are not activity specific and as a result may not indicate whether a pupil is good at an activity (Cale and Harris, 2009). For example, a pupil may score lower in fitness tests but have excellent tactical and decision-making skills which can allow them to succeed in an activity (Cale and Harris, 2009). Whilst there are no set rules regarding fitness testing in Physical Education, the general contentious is that pupils gain and learn ways to have a lifelong passion for physical activity and if motivation is not hindered by the results of fitness testing, then there is potential for fitness testing to form as part of the assessment in Physical Education (Cale and Harris, 2009; Welsh Government, 2020; Whitehead, 2010).

The use of pedagogical models, or models-based practice (e.g., Sport Education, Teaching Games for Understanding, Cooperative Learning) in physical education is often stated as representing a positive future for the subject. To accompany such approaches, effective assessment procedures are required. 
Using practical examples, critically discuss how teachers could integrate authentic assessments with the use of a models based approach to physical education. Within your answer, consider any potential challenges associated with the implementation of such assessment procedures (25 marks).

Within Physical Education it is vital that pupils learning is assessed (Metzler, 2011). This question will discuss how authentic assessment could be integrated with the use of a Sport Education model (Siedentop, 1994). Firstly, in order for authentic assessment, the Physical Education teacher needs to consider the timing of assessment; this could be continuous, formative or summative (Metzler, 2011). When creating an authentic assessment, continuous assessment may be the most appropriate as pupils are assessed on their whole performance throughout the term rather than judged off one performance at the end of the term, which could be form of summative assessment (Dochy and McDowell, 1997). Although formative assessment can be carried out throughout the term, it is often used for teachers to plan future lessons and not to judge the pupils final grade (Dochy and McDowell, 1997). Next, teachers need to decide if the assessment will be formal or informal, the objectives of the assessment, develop a rubric and decide whether the assessment is norm-referenced, criterion based or ipsative (Hay and Penney, 2013). In turn, this plan will allow the assessment to be valid and reliable; ensuring all pupils achieve their deserved grade (Hay and Penney, 2013). Having said this, the plan of assessment should be the same throughout a year group, this can cause issues when there are multiple teachers within a year group (Hay and Penney, 2013). Therefore, it is vital teachers collaborate and understand the plan fully before pupils are assessed and graded (Dochy and McDowell, 1997). Furthermore, moderation of assessment can take place to ensure all pupils are fairly graded (Dochy and McDowell, 1997). Another aspect of authentic assessment is whether it is traditional or alternative (Metzler, 2011). Traditionally, Physical Education is assessed by teacher observation or by an examination and whilst both can allow for a valid and reliable grade, it may not be seen as authentic by the pupils as both a quite formal and may hinder the performance of the pupil (Metzler, 2011). Instead, an alternative form of assessment may be more appropriate as it has potential to give a more holistic view of the pupils’ efforts, attitudes and performance throughout the year (Dochy and McDowell, 1997). Alternative assessments can include activity logs and group projects which can link is well with the sport education models objectives including developing skill in a specific sport, work effectively in a group and share in the planning of sporting experiences (Siedentop, 1994). Whilst this may take more planning than the traditional forms of assessment, pupils may be more engaged in their assessment because it clearly links with the lessons which can then be applied to real life scenarios (Dochy and McDowell, 1997).
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