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 They are detailed and consider academic, language, and cognitive aspects, but can be costly and time-consuming, sometimes causing delays in diagnosis and treatment. Observation is a key component of dyslexia evaluation, offering contextual information about learning behaviour in various settings (Elliott, 2014). It helps identify patterns that standardized exams might miss and informs focused treatments (Daniel, 2023). Individualized intervention plans, based on evaluation findings, should include specific strategies and adjustments to support learning and development (Estyn, 2020). Examples of interventions for dyslexia include phonics training, multisensory learning methods, and specialised reading programs (Jensen, 2024). Assistive technology, such as audiobooks and text-to-speech software, can also benefit dyslexic individuals. Regular monitoring and adjustments to intervention plans ensure continued effectiveness and responsiveness to changing needs.

Comprehensive training helps educators recognize dyslexia at an early age, understand its implications, and implement effective teaching strategies tailored to the needs of dyslexic students. This approach not only aids in early detection and intervention but also fosters an inclusive educational environment. By equipping teachers with the necessary knowledge and skills, they can provide timely support, prevent frustration, and enhance the academic performance and self-esteem of dyslexic students. Ultimately, comprehensive training for teachers is essential in creating a supportive and inclusive learning environment where all students, including those with dyslexia, can thrive.
what is dyslexia?
 Dyslexia is one of the most common learning difficulties, affecting approximately 10% of the population. It primarily impacts reading, spelling, and writing skills, and is often misunderstood as a condition linked to intelligence. However, dyslexia is a specific learning difficulty that requires a fine approach to identification and support. By understanding dyslexia better, we can create more inclusive and supportive environments for those affected.

Dyslexia






[image: What is Dyslexia | Gokkusagi Koleji][image: Image result for dyslexia]
Strategies 
Farrell (2022) highlights that multisensory approaches are key to the Structured Literacy Approach for dyslexic pupils, engaging visual, auditory, kinaesthetic, and tactile senses to enhance learning and memory retention. Brennan (2023) notes that visual learning helps dyslexic children see connections between letters, sounds, and words through charts, diagrams, and colour-coded materials. Auditory exercises develop phonological processing, using activities like phonemic awareness games and listening to recordings. Explore Psychology (2024) emphasizes kinaesthetic learning, involving physical activities like air writing and body movements, while tactile learning uses textured materials to feel letter shapes. Multimodal approaches improve memory retention and phonological awareness by engaging multiple senses (Kelly, 2011).
Harvey (2024) adds that these interactive methods boost student motivation and reduce frustration. Multisensory approaches can be tailored to individual needs, requiring proper teacher preparation and resources. Teachers need professional development and access to multimodal tools to apply these strategies effectively. Literacy specialists offer additional guidance. Olwan (2024) states that multisensory methods create supportive learning environments, enhancing memory retention, phonological awareness, motivation, and engagement. They help dyslexic students improve reading, writing, and spelling skills, boosting self-esteem and fostering a love of learning.
Barriers 
Teacher training is essential for the early identification and support of learning disabilities, including dyslexia (Barron, 2020). Teachers play a critical role in spotting early signs of learning disabilities, but without the necessary skills and training, they might struggle to identify the warning signs that indicate a child may need an evaluation. According to Felicia (2025), inadequate training for teachers on how to recognize dyslexia is a major obstacle. Without proper training, teachers may miss the symptoms, leading to delays in diagnosis and intervention. This delay can deprive students of the support and accommodations they need to thrive academically.
UNESCO (2020) highlights that teachers with insufficient training also lack the tools and strategies to create an inclusive classroom that meets the needs of students with varying learning styles. Murphy (2024) adds that dyslexic children may become frustrated, experience low self-esteem, and disengage from their studies, ultimately affecting their overall academic performance. Therefore, thorough training for teachers is crucial in creating an educational environment where all children can succeed.
The Rose Report (SEN, 2009) emphasizes the importance of comprehensive and systematic training for all educators to overcome this challenge. The report recommends that instruction on dyslexia and literacy challenges should be a key element of both initial teacher education and continuing professional development. By ensuring that all teachers receive this training, the report aims to build a more knowledgeable and skilled teaching profession.


How is dyslexia assessed?
Early intervention is crucial for dyslexia, helping prevent it from becoming a major obstacle. Lovett (2016) emphasizes that early education and intervention in the first and second years of school are twice as successful as assessments in the third year. Early screening identifies at-risk children, allowing timely teaching to maximize their access to print. A multidisciplinary approach, including standardized tests, questionnaires, screening tools, and observations, is necessary for effective evaluation (Forde, 2023). Dyslexia screening is essential for identifying children at risk before they fall behind their peers (Estyn, 2022). Early detection and intervention improve academic performance and prevent frustration and low self-esteem. However, screening tests are not diagnostic and require further evaluation (GOV.UK, 2023). Screening should be seen as an initial measure informing the need for more comprehensive assessment. Parents and teachers are crucial in the screening process, providing background information and identifying early warning signs not apparent in standardized tests (British Dyslexia Association, 2014). Ongoing observation and rescreening are vital for tracking development and addressing new issues (Sanfilippo, 2020). Screening should be part of an all-encompassing evaluation strategy, combined with official diagnostic tests and observations for a complete picture of strengths and weaknesses (Mckinney, 2024). Formal diagnostic assessments by educational psychologists or certified dyslexia teachers are critical. These evaluations provide a thorough understanding of the individual's strengths and weaknesses, guiding personalized intervention strategies (Snowling, 2012; Daniel, 2024
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