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Just enough education to perform: A Welsh teacher educator's moral dilemma 
In 2024, the Welsh Government confirmed the Curriculum for Wales (CfW) as a “purpose-led, process-orientated” curriculum, positioning it as a fundamental challenge to traditional, performative models of schooling. This blog examines the moral dilemma this presents for Welsh teacher educators: how can student-teachers be authentically prepared for a curriculum that disrupts the very accountability structures through which they themselves are assessed and educated? Addressing this tension demands more than pedagogical adjustment. It requires a re-evaluation of professional autonomy, collaboration, and the metrics by which educational success is judged.
The Blog’s Title
This dilemma can be framed through the Welsh band, Stereophonics’ 2001 album Just Enough Education to Perform. Drawing on critiques of performativity within the music industry, the album’s title refers to the band’s views on how systems can prioritise surface compliance over deep understanding. Similarly, teacher educators must ask whether CfW is being enacted as transformative educational reform or reduced to performative compliance with student-teachers being given just enough knowledge to get by.
A Change of Mindset: from Product to Process
Despite Donaldson highlighting the “pernicious effect” of poverty on Welsh children’s education, the pivotal role of the CfW in breaking the link between disadvantage and destiny hasn’t been made clear. The Welsh Government-supported Camau i’r Dyfodol project, a partnership between the University of Wales Trinity Saint David (UWTSD), Glasgow University and teachers, has begun to clarify the process orientation underpinning the CfW – an approach that sets it apart from what has gone before and has the potential to transform education in Wales.
This shift requires a complete change of mindset – from what Kelly calls content- and product-orientated approaches to curriculum design to a process-orientated approach to curriculum making.
As a member of the Camau i’r Dyfodol research team, the challenges of shifting a deeply ingrained product-oriented mindset quickly became clear. For example, how can lesson aims and learning intentions copied down and stuck in books be replaced by broad, overarching, evolving aims? How can the prescribed content that once existed now be decided based on what McKernan describes as its worthwhileness for learners? How can the predefined outcomes and rigid, tick-box success criteria given to learners be reimagined as pupil-centred ‘fuzzy outcomes’? How can assessing learners' performance in tasks and tests move to more individualistic, divergent ways of evaluating learning? Collaborating with colleagues to make sense of this different way of thinking revealed the scale of the challenge ahead in educating student-teachers about the CfW.
The Moral Dilemma
Here lies the moral dilemma: how can teacher educators authentically prepare tomorrow’s teachers for a process-orientated curriculum when university systems remain product-driven, beginner teacher learning is already complex, and schools hosting student-teachers for their Professional Teaching Experiences often lack opportunities to engage with the theory and practice of process-orientated curriculum making?
The lesson planning template, used to teach student-teachers how to plan, illustrates this tension. The purpose of learning to plan should be to help student-teachers develop an understanding of teaching as a responsive process. However, the use of a planning template promotes planning as a fixed, predetermined product. While educating student-teachers about the process-orientation of the CfW, the use of a lesson planning template to teach about planning simultaneously reinforces prescription, pre-definition, and performativity. Its additional use as an accountability tool, as described by Anderson, risks reducing planning to a box-filling exercise rather than a reflective, creative process.
Balancing Accountability and Professional Autonomy
Another pressing tension emerging from this moral dilemma is the balance between accountability and professional autonomy. The CfW positions teachers as curriculum-makers who exercise informed judgment, creativity, and critical reflection in developing learning experiences. Yet, the systems within which they operate – university programmes, inspection frameworks, and school accountability measures – continue to promote performative indicators of success. This creates a professional mismatch for both student-teachers and teacher educators: they are expected to think and act autonomously while simultaneously demonstrating compliance with product-based standards. For teacher educators, the challenge lies in modelling autonomy within constraints – finding ways to teach about uncertainty, exploration, and professional risk-taking in spaces still governed by measurable outputs. 
Building Shared Understanding
For the CfW to achieve its transformative potential, collaboration between universities, schools, and policymakers as witnessed as part of the Camau i’r Dyfodol project is essential. Teacher educators cannot drive this change in isolation, nor should student-teachers be viewed as agents of reform on behalf of the system. There is a moral duty to protect developing teachers from being positioned as instruments of change before they have had time to build confidence, understanding, and professional identity. Instead, the focus must be on collective capacity building – creating shared spaces where educators at all stages can co-construct meaning, align theory and practice, and develop a common language to realise the CfW’s process-orientated vision.
Concluding Reflections
The moral dilemma for Welsh teacher educators is clear: how can we educate tomorrow’s teachers for a process-orientated CfW when our systems – and mindsets – remain rooted in product-based traditions? The tension between CfW’s transformative aims and institutional demands for accountability and performance persists. Ultimately, If the CfW’s process orientation is to be authentically realised, we must ask whether we are giving student-teachers just enough education to perform or the deep, reflective understanding the CfW truly demands.
Word count: 877



image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




