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Introduction
This handbook has been made to be able to help key workers in the Early Years settings understand the importance of effective communication for young children’s learning and development during transitions. This handbook will also help key workers understand the role of the adult, needs of the children, and what transitions are, while giving examples for each of these points. It will help enable them to gain the knowledge needed on how to guide and support the children during their transitions, helping the key workers in knowing what to avoid doing and how they can help the children during the transition stages. Furthermore, this handbook will also show key workers on how to keep the child feeling comfortable and confident with them and with their setting, by making a bond with each other, also how to create this bond. Finally, the handbook shows the key workers some vital evidence and information that has been backed up by key theorists.
What are transitions
Before, transitions were classed as ‘easy’ as it was thought that the child either settled into school or they did not. Thankfully, things have changed significantly, and many settings now acknowledge how children and parents may feel when starting their transitional journey from the home to a setting, may this feeling be excited, scared or anxious. Therefore, it is vital for key workers to acknowledge and understand the affects that transitions may have on the individual child and their parents (Dunlop and Fabian, 2007). Transitions to a new setting can be upsetting for some children (Allingham,2012). Brooker (2002) states that for some children transition can be “developmentally dramatic”, and believes that one of the main reasons for this is due to these transitions having challenges that the children will encounter and not have had any previous experiences dealing with these challenges, such challenges may include the child being shy, underconfident, also not having the experience of going to school or nursery before. According to (Sanders et al, 2005), problems may occur in a child’s transition when there is bad communication between the practitioners, parents and the children. Neuman (2001), claims that one of the biggest and first transition that a child is more than likely to go through, is going to nursery, from the house, this may be more likely to happen in recent years due to more and more women starting to go back to work or start working fulltime and not staying home with the children. Brooker (2002) writes that transition “has been a recognised characteristic of human lives”, stating that we all go through transitions throughout our whole lives. Some of these transitions start out as going from home to nursery, however as children reach certain ages in their lives there are many milestones to overcome, this includes more transitions such as starting secondary school, then moving on to college or university and even to buying or moving into our own homes and so on, this is according to Allingham (2012). 

Children’s needs
When Practitioners and adults think about children’s transitions, their needs need to be thought out as well. Some children may encounter some struggles when it comes to transitions, these struggles could be physical, intellectual, emotional and social. 
When children are transitioning into new places such as playgroups and nurseries, it may be a very daunting and scary experience for the child as they may not have had any experiences like this before (Brooker, 2002). Appreciatively, many play groups nowadays operate a key person system, this means that one person would be assigned to an individual child, some practitioners are assigned to more than one child at a time however ensures, all children’s needs are met equally, this is usually known as a key worker (Allingham,2012).Through this parents are able to know who to speak to if they would wish to raise any concerns they may having following a transition or any information about the child that they could give to aid the key worker in ensuring the child feels comfortable during this transition this could be for example that the child likes reading books. This communication between the playgroup and parents is vital and enables them to help the child during transitions (Allingham,2012). Dunlop and Fabian (2007) also state that those adults that are involved in the children’s transition must be on the same path when communicating with each other. Brooker (2008), also agrees with Allingham (2012), as she also states that meetings between parents and the practitioners are beneficial for the children, as this will help both the practitioner and parents understand the child’s needs and routines. When looking at young children it might seem that they are going through transitions constantly, one main transition for children is when they are returning back to school after a school holiday, this is why it is important for the teachers and parents to stay in contact as much as possible and keep each other updated about the child (Bronfenbrenner, 1978: stated in Brooker, 2008 Pp. 21). (Allingham,2012), states that the parents need to be involved and supportive when these transitions are taking place during their children’s lives, this will then enable them to help avoid any problems that may occur. Also, this may make the child feel safer and more protected with their parents being there. Both the department for education recommendations, Nutbrown and Page’s research, focus on wellbeing and comfort of the children as essential in supporting transition. Furthermore, it is not just the children that need to feel comfortable but also the practitioners (Allingham,2012). (Allingham,2012), states that when transitions are not dealt with supportively, children can sometimes miss out on developing to their richest potential and effectively not successfully thriving in school. Time spent on transition is time well spent, the impact of class transition mostly goes undetected as young people thrive. However, the impact of bad quality, ill thought out can have a lifelong emotional effect on children, this can lead to haunt throughout their learning life and even after that (Allingham,2012). When children go through transitions early on within their lives, this will require the practitioners to rethink how we view children’s development and the needs and rights that the child has (Brooker, 2008). Play is an essential part of a child’s development. Play can enable the child to more confident, creative and comfortable, with themselves and in their surroundings. Key workers should acknowledge that is not only due to the child having a right to play, but also, acknowledge that play can make transitions for the child a lot easier as play is what they have done most of their lives therefore it is familiar to them. Additionally, play also allows the children to build their emotional strength and bonds with each other as they will be able to make friends and play in groups, this will enable the child to feel more secure and happier during transitions. Furthermore play is not only just beneficial for the child but it is also beneficial for the key worker, this is due to them being able to join in and communicate with the child, helping them create a bond with each other. This bond will enable the child and key worker to help each other throughout the transitions and the child will have more confidence and feel more comfortable with their key worker. 
Role of the adult 
One vital factor in every transition must be the role of the adult, this could be a parent, teacher or an early year’s practitioner believes Dunlop and Fabian, (2007). The early years foundation stage (EYFS)( WAG, 2008), states for quality provision adults have a very important role, this could be through planning quality lessons for the children or observing, this could aid the practitioner’s quality planning, to do this it would be helpful for key workers to get to know the child and where they are in their holistic development. By acquiring this knowledge staff can better understand the child hence aiding them into their smooth transition, additionally knowing if they would need extra support physically, intellectually, emotionally or socially, thus helping the child feel comfortable throughout their transition (Rose and Rogers, 2012). Dunlop and Fabian (2007), states that however it is not just the practitioner, teacher or key worker that is solely responsible for the smooth transition of children, but it is also important for the parents, educators and even the policy makers and any adult involved in a child’s transition or education, as they have to observe children’s experience  in order to be able to provide anything that the child may need (Dunlop and Fabian, 2007).  Furthermore, Dunlop and Fabian (2007), also agrees with this statement as they stated that the adults that are involved in a child’s transition be it the practitioner, parents, health visitor or others, must be on the same communicative level in best to achieve the child’s best interest. Additionally, Bertram and Owens (2007) agree, stating, that there is evidence showing that the adult role is a key factor in ensuring good quality provision ensuring a comfortable transition. Nahmad-Williams and Johnston, (2009) claim that any early years settings should require knowledgeable staff and staff with the correct, high enough qualifications or right requirements to be able to understand how young children learn, this then enables the children to have a positive experience within their education and will assist the children during their development. To help the children have a smooth transition, it is vital that the children encounter conditions on a frequent basis with very little interruption to their holistic learning and their development this is stated by Nahmad-Williams and Johnston (2009). Rose and Rogers (2012), states that there are seven distinctive dimensions that make up the adult role. These seven dimensions are, critical thinker, creator, facilitator, communicator, career, assessor and finally the observer. It is important for the practitioner or key worker in any of the settings to create the bond with a child, as this will help both the key worker and child’s confidence as they will then safer around the practitioner and more comfortable, this will enable them to transition more easier as this bond has been created (Boyd and Bee, 2010). The relationship between the practitioner and the child is the most important aspect within a child’s transition (Brooker, 2008), this is due to the child needing to feel comfortable around the practitioner and being able to feel confident enough to come and talk about any concerns they may have with the setting or their transition (Brooker,2008). On the other hand, this links in with Maslow’s Hierarchy of needs. Maslow’ Hierarchy of needs is based on five stages, security, physiological, personal accomplishment, esteem and belonging (Maslow, 1943). Brooker (2008) agrees with Maslow (1943) hierarchy of needs, as he states that the child needs the security of feeling safe and comfortable with their keyworker. On the other hand, Brooker (2008) also states that the child needs esteem and confidence within the setting, also enabling them to bond with others, this is also agreeing with Maslow (1943) hierarchy of needs.

Conclusion 
In conclusion, this handbook will help keyworkers on how to deal with transitions appropriately, it explains to the key workers the processes of transitions, what transitions are and what challenges during transitions they may face with the child as like stated above, when children are transitioning into new settings such as playgroups and nurseries, it may be a very daunting and scary experience for the child as they may not have had any experiences like this before (Brooker, 2002). Also, how these transitions can affect the child both positively and negatively, also, how these effects can be avoided or managed to help ensure a comfortable transition for both the child and practitioner through adults and children working together (Brooker,2008). Hopefully, this handbook has also helped the key workers to know how vital it is that they and the parents stay in contact as much as possible with each other as all children will transition differently and cope with them differently, this communication will help the children deal with their transitions, as they can explain and talk to each other on how the child is feeling, as stated above the child has the right to a voice, which also means they can voice their opinions and should be heard (Allingham, 2012).  To conclude, this handbook have shown how not only are practitioners roles vital to a child’s smooth transition, all adults are expected to have a tole when involved in a child’s transition, hence adults roles and communications being vital when an individual child is transitioning, not only their very first transition but the many to follow.   

When achieving intellectual and social success at school it is believed that it can lead to a cycle of achievement this is according to Burrell and Bubb (2000), this can also be a vital factor in the child’s years to come as suggested by Ghaye and Pascal (1989). Dunlop and Fabian (2003), claim that these transitions that happen early on within the child’s first few years in life is suggested to have a knock on effect to the transitions they may face later on in life, as they believe that the child will try and have feeling of success again if they were to have a successful transition when first going from home to school, otherwise known as the first transition. On the other hand, they may have more unpleasant transitions later on in life if they have had poor experiences and transitions in the past due to them not putting as much effort in to future transition in fear of failure, this is suggested by Dunlop and Fabian (2003). 
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