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	Target
	What I have done in this assignment...

	Target 1
	ECAD6007 Feedback
Proofread my work to avoid simple errors.
	I printed my final assignment off and thoroughly read through it. In addition, I asked some family members to proofread.

	Target 2
	Check my referencing technique.
	I spent a lot of time looking at the university Harvard Reference Guide to ensure my references are as accurate as possible.

	Target 3
	Consider opposing viewpoints as well as those support to help with analysis and criticality.
	I have referred to the Academic Writing Handbook to help create a critical viewpoint throughout the assignment.  





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Upon arrival at school X, we were greeted at the reception and filled in our details for test, track and trace purposes. We then went up to the same room on the top floor (as in Bridge 1), a spacious airy learning space where we met out Professional tutor and the acting headteacher of School X.
Our Professional tutor made introductions and then gave us a general overview of the day's proceedings.
The acting head then introduced us to Assessment for Learning (AFL) and asked the group to demonstrate our understanding of AFL by writing our ideas down on post-it notes. We were divided into a group of three and two groups of two and collaborated within our groups, then after a brief discussion we all shared our group thoughts with the class.
The acting head then expanded our ideas on AFL within the classroom context, and what to look out for in our observations as AFL is ingrained in professional practice naturally reflected in the four purposes of the New Curriculum in Wales (Donaldson). Teachers in school X are pioneers of delivering the new curriculum and so the head explained that AFL is so embedded in their teaching practice that it may be difficult to pick up on within the observation period, but that within the TEST phase , a good teacher will be able to identify the hidden AFL strategies and highlight them, and more importantly explain why they are using these particular AFL strategies. She emphasised that not all strategies will work for us and really it's about finding which ones we will use as new practitioners that will produce the best results depending on the phase, classroom learning context and the learners themselves.
In pairs we then spent an hour in the classroom, 20 minutes in three different year groups, year 1,4 & 6, where each class teacher discussed elements of AFL with us that work for them. It was interesting for me to see the "Carousel " strategy in place - a foundation phase strategy that is employed in every year group within this school i.e. extended to key stage 1 & 2 and not just limited to the Foundation phase.
Following this we reconvened in the upstairs teaching space where we shared our observations and experiences of AFL with the wider group. we then went through a Powerpoint presentation led by our Professional tutor, explaining "The great teacher's toolkit" and expanding on AFL with the 4 best bets for AFL and what areas of AFL we need to bear in mind within out TEST phase. Lastly an experienced year 6 teacher gave a presentation on which aspects of AFL worked for her and why and was very clear to add that it is down to us as individual practitioners to trial all aspects of AFL for ourselves and see which work well for us as every practitioner is different - there is not one size that fits all.
	This was a lot of information to digest in one afternoon, despite prior reading around the subject. I found it quite difficult to digest and am still processing but hope I will get more clarity once I have discussed this with my school mentor in my placement school. I now feel I can at least ask some of the right questions in order to deepen my understanding.

points learned today :-

Pedagogical principles - Good teaching and learning means employing assessment for learning principles (Donaldson, 2015)

Video of interview with Prof Rob Coe of Evidence Based Education, on the Great Teacher Toolkit - evidence review in conjunction with Cambridge University. This explained the "Common Core" to transform teacher professional learning, in order to ascertain which are the best bets for teachers to invest their time and effort in if they want their pupils to learn more.
4 overarching dimensions were discussed with 17 elements
within them (Rosenhein's 17 principles of effective instruction).

Ross Morrison McGill 2010 founded @TeacherToolkit , a blog which provides a summary of the main points.

Hattie (2012, p.14) stated "visible teaching and learning occurs when there is deliberate practice aimed at attaining a mastery of the goal, where feedback is given and sought, and when there are active, passionate and engaging people participating in the act of learning."



 
Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I have implemented many different strategies based on four broad categories:-
Sharing criteria with others
Quality of questioning/quality of talk
Quality and use of feedback
Peer and self assessment
I understand that it is of great importance to create a supportive learning environment so that I can activate hard thinking of learners, in the hope that learners will know what is expected of them, learn what to do to improve, measure themselves against known success criteria, be confident and motivated and believe in themselves, be able to self evaluate and therefore make progress in their learning.
Having implemented a good range of AFL strategies into my practice over the last couple of weeks I am going to deepen my understanding of the value of the strategies I have used and research further theories on assessment so that this is embedded in my daily practice and I apply these principles naturally within my lessons.

I have familiarised myself with the Assessment Policy at my placement school so that I can fully understand the context of assessment as a pedagogical strand within refining pedagogy.

Assessment is not a singular activity ; it is about measuring performance at a given point in time to gain information about future learning and planning.

Assessment of learning - form of summative assessment taking into account levels, grades and public accountability against national standards.

Assessment for learning - identifies the next steps for progress taking into account strengths and weaknesses.

Within the school both are mutually exclusive but both essential for raising standards to
1. Raise standards of attainment and behaviour and improve pupil attitudes
2. Enable active involvement of pupils in their own learning via effective feedback and feed forward to close the gap between present performance and future standards required.
3. promote pupil self-esteem through a shared understanding of the learning process and routes to improvement.
4. Build on secure teacher knowledge of diverse linguistics and cultural backgrounds of pupils.
5. Guide and support the teacher as planner, provider and evaluator.
6. Enable teacher to adjust teaching to take into account of assessment information and focus on how pupils learn.
7. draw upon a wide range of assessment information using a wide range of assessment activities.
8. Track progress and especially those pupils at risk of under achievement as well as identifying MAT pupils who may be working at a higher level than expected.
9. Provide information for teachers and managers to plan for individual pupils and cohorts.
10. Provide information that can be used by parents, carers to understand pupils' strengths, weaknesses and progress.
11. Provide information that can be used by other interested parties.
12. Provide information to evaluate a schools performance against its own previous attainment and national standards.

	Over the course of the last two weeks I have formally planned to experiment with AFL strategies that I have included in my lesson plans. Doing this in a pre-meditated way however ,I have realised does not always succeed in my experience, although in order to familiarise myself with different strategies, I have had to plan them in this way. What this has taught me is that It is important to pick the correct strategy for the context of the lesson and also the age group I am teaching. I have experienced varying degrees of success implementing the strategies and with the value that I can derive from them. It has made me more aware of gaps in my teaching and to areas that i need to pay more attention to and further develop. I also have been able to gather formative feedback regarding meeting targets and achieving learning objectives from the pupils.
Some of the AFL strategies that I have implemented are as follows:-
Open questioning to encourage deeper thinking
Sharing success criteria with pupils
Success criteria grids to include self assessment, teacher assessment and peer assessment.
Introduce pupils to the learning objectives
Think pair share
Scaffolding
Thumbs up/down
Thinking time/wait time
Bouncing questions
Mini whiteboards
Modeling
Exemplars
Filling in the gaps
Choice of answers
Ask the audience
MKO - get a pupil to re-phrase task/LO
WAGOLL
Worksheets
No hands up
Pick a pupil at random to answer
Acting out- using actions
Peer marking
Collaboration with seating partner
I understand that not all of these strategies are appropriate in all contexts and I need to be able know which ones to apply in which circumstance to apply them.

the school adopts a "whole school approach" to assessment for learning and this begs the questions ; why assess? where to assess? and how to assess?

I have learned to use the information I gather and act on it immediately in order to make the greatest impact on pupil achievement.

WAG suggest to track and embed LNF skills through AfL, including sharing objectives with learners, and creating learning objectives with learners too to progress subject knowledge and understanding. using both self and peer assessment I am beginning to understand what progression in Literacy and Numeracy look like and can feed this back to the pupils, however this is something I continually need to work on.

I understand pupil skills need to be revised and revisited on many occasions and to use building blocks (smaller learning chunks) to meet progression steps and build on prior learning so that I can track individual strengths and weaknesses of pupils to plan learning and future development needs for ALN and MAT , catering for all learning styles. Again this is a skill that I need to be continually developing and I feel that I should try to find out more about the principles of assessment , both formative and summative to inform national policy, but more importantly formative assessment as this is a skill that I need to be able to seamlessly blend into my classroom practice and continue to develop.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I prepared a short PowerPoint presentation to present to my professional tutor , network lead and my peers within the network reflecting on two AFL strategies that I have used and reflected upon.
Here is the link to my presentation.

And this is the link to what I said.

I have chosen to discuss both success criteria tables and choice of answers. Choice of answers worked really well in the context that I trialled it , success criterion less so .

I plan to continue to endeavour to deepen my understanding of the value of the strategies I have used and research further theories on assessment so that this is embedded in my daily practice and I apply these principles naturally within my lessons.

Latter Part of PTE1
I was able to implement many different approaches to assessment for learning and in discussion of my own feedback with my mentor, I was able to see how moving forward I could incorporate this on a cyclical basis within my own teaching and professional development.

	In terms of my own reflection on the feedback I received at the time, my professional tutor felt that I provided excellent reasoning on why using success criteria as an AFL strategy didn't work as well as I hoped, however, he felt that there was value derived from using this strategy, as I was able to discuss the feedback with the children and show them where they needed to improve but more so, praise them as whilst their perception was that they hadn't achieved the success criteria, they actually had, and had physical evidence in their work books to substantiate this. This then improves their self belief and self esteem, and therefore drives their learning forward. My tutor also felt that I was being harsh on myself as the class had achieved their learning outcomes and thus the quality of my teaching was not at fault. In addition, although using this strategy is part of the school's classroom culture, I could have spent some time qualifying the learning outcomes and 'teach' the class how to use the criterion more effectively so that the value derived is maximised in terms of formative feedback. I feel that in key stage 2 the learning outcomes are listed , whereas in Foundation phases symbols of happy ,sad, and neutral faces could be better utilised. As my class are in the initial stages of year 3 , at the youngest stage of Key Stage 2, and also given the fact that they have had 6 months off school with the pandemic they may initially need more support in order to maximise the potential value of this strategy.
When I listened to my peer presentations I noted the good points, for example reference to AFL models and lots of background reading and very clear informed delivery and outcomes. Negatives were some PowerPoints only contained a few slides which wasn't necessarily a reflection of the quality of the talk, but the lack of visual adjuncts over zoom made it difficult to maintain focus and concentration. Sharing of ideas and hearing feedback on different AFL strategies that were implemented was very useful and the will certainly help me implement other strategies myself in the future.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
ORACY, FLUENCY AND ARTICULATION- During the latter part of PTE1 I have been teaching both face to face every day in the hub and delivering content asynchronously on the digital platform of Seesaw. In doing so I have watched myself on camera and have been acutely aware of how poor my diction and pronunciation has been at times, this has resulted in many "takes" in order to communicate with both pupils and parents effectively. I have a slight stutter which can be exacerbated by anxiety and I noticed that I became acutely aware of my lack of fluency and flow and clarity on camera. This is something that I have tried to work on, by being more prepared and rehearsing material prior to filming and  trying not to be self conscious and camera shy. I have been making notes to prompt myself and have been trying to adapt my vocabulary to provide more clarity and be more concise and effective with my communication. In doing so, I noticed that I was not making eye contact and I lost a little of my personality on camera, so I had to almost treat uploads as if I was acting. This strategy actually works for me , as I felt so much more prepared and not as self conscious and by the end of term I felt I had improved significantly, and my intonation and clarity improved, and I felt more that i was acting "myself". Having recognised these issues that I have, I will continue to pay greater attention to my diction and pronunciation  to improve coherence, fluency and flow both on line and in my face to face interactions. Having spent this time within the Foundation Phase, and planning accordingly for Areas of learning and the LNF, I am aware that a new strand of "oracy" has been added to the "speaking" and 'listening" aspect, along with a LNF for nursery children. This has reinforced the importance for me to develop my own skills further.  








Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
USE OF SEESAW FOR ASYNCHRONOUS LEARNING AND COMMUNICATION- For the duration of the latter part of PTE 1, teaching has been face to face in the hub, led by myself every day and my class mentor has been uploading synchronous and asynchronous learning material onto Seesaw and I have been following the same lesson plan face to face . In addition I have been setting asynchronous tasks on Seesaw for the children being home schooled and communicating with both pupils and parents on this platform, marking work and using differentiation and involving parents in reflection and assessment for learning. In addition I have been using  other programs such as JIT 5 for pupils to develop their own digital competency addressing numeracy and the creation of bar charts.  This involved me doing a short screen share presentation for parents prior to uploading the task for pupils, so that they could locate the program JIT5 on their Hwb account.Managing the learning environment has taken on a whole new meaning for me, as the importance of clear concise effective communication has been paramount and I have had more contact with parents and carers than I would have had in normal circumstances, getting to know my class and their families in the "virtual sense". The importance of understanding digital competence is evident, more so now than before, having been highlighted by the pandemic.Our young learners are completely immersed within a digital world and not just educational, but also personal and social lives are heavily intertwined with technology in dynamic, fast moving forms. For myself, digital competency in the workplace is paramount and this impacts my drive to reinforce my skill-set.  




Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 

Safonau/ Standards

Professional Experience Template 1: Multi sensory approach to literacy  - using a range of approaches and stimuli to benefit learners.
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
There were some quite challenging concepts within this lesson that I wanted to demonstrate to the children - in particular, time and place adverbials that were described in the context of 'story openers'. 
I decided to present this in the form of a PowerPoint presentation and on one of the slides I broke the time and place adverbials down into sub headings of  When?, What? and Where?, in a tabulated form to introduce the main character in the story. I also used a multilayered approach in order to set the scene based on all the senses. I used my voice as narrator to open the story in 'happy, bouncy, uplifting tones' and asked what kind of story this might be? then I darkened my voice and made the same introduction to the story in a 'deeper, sinister, foreboding' tone of voice and repeated the question. I then used two different music genres to further illustrate this point and to act as a stimulus for their imaginations, appealing to different learning styles. Building upon this I then introduced the concept of positive and negative adjectives to describe our main character and used the traditional story of 'The three little pigs'  and 'The true story of the three little pigs' , with the wolf as the protagonist to demonstrate that a  opinions and views of a  , character can change when stories are told from a different perspective . Illustrations of the big bad wolf were used associated with negative adjectives and  a softer, more friendly version of the wolf to demonstrate understanding of positive adjectives.

What have you learned?
I felt that this was the most successful lesson that I have delivered to date - using innovative techniques and a broad range of teaching skills using a multi layered sensory approach to appeal to all learning styles.I tried to use a large range of imaginative and innovative approaches to deepen understanding of the concepts taught. In addition to direct teaching I tried to engage learners in different learning approaches to deepen their understanding of the different concepts I was introducing them to. By the use of exemplars and making sure pupils understood the intended learning objectives and success criteria. By scaffolding throughout I was able to gain understanding of where and when to help pupils apply the principles they had learned and ensure they had full understanding of how to use them. By encouraging creative thinking through different stimuli, I hoped that pupils would make connections with deeper conceptual understanding and engage wider skills across other Areas of Learning and Experience, in order to achieve optimal learning.

What next?
To try to incorporate multi sensory approaches to appeal to a wide range of learning styles and to enhance stimulus and engagement, and also to use as a strategy to compliment lesson progression and enhance both recall and embed concepts in different ways. To try to engage pupils in creative thinking by creating a rich stimulating environment, encouraging peer collaboration to make connections with a clear sense of purpose to gain deeper understanding  and meaning. 



Professional Experience Template 2: Continuation of reflection on use of AFL strategies delivered the week commencing 23/11/20 (Exploring Assessment)
Pedagogy Standard: Refining: Assessment
What did you do and why?
Following implementation of some AFL strategies in lesson plans last week , I am going to try to develop my skills further  trialling more strategies and further implementation of some already trialled.The first lesson in which I implemented 'think, pair, share' was an R.E lesson delivered on 23/11/20. The initial phases of this lesson went really well, pupils were fully engaged and interested and employing hard thinking. During the penultimate task, constructing three sentences to express the meaning of The Holy  Spirit to explore what the picture represents to the learner, and how it makes them feel, I ran into difficulty. I put all of the questions to the pupils at once rather than work through each one independently in its own right before moving on to the next. this was far too challenging for the pupils as it was too much information to process at once and they were overloaded which led to confusion, lack of clarity and poor quality of learning outcomes.
This was down to poor structuring and delivery of the learning objectives and lack of clarity of instruction on my part.
I was able to implement 'think pair share'  effectively up to this point but I was unable to  use  WAGOLL during the plenary phase as we did not have time to complete the final task in workbooks , therefore there was nothing to share. We returned to this task at a later date for pupils to complete their work.

I continued to implement different AFL strategies this week within a maths lesson delivered on 24/11/20 centred around financial literacy . The  learning objectives were adding up using column addition of two digit numbers to produce three digit numbers and express  the answer in pounds and pence. Using exemplars and getting pupils to explain their workings to their peers, using mini whiteboards and then summative assessment in the form of a worksheet to assess learning objectives with finite answers, worked extremely well and on this occasion the AFL strategies proved very useful in terms of formative feedback of the pupils understanding and learning outcomes, and also of the teaching methods that I chose to use.

 The final lesson in which I formally trialled AFL strategies was a literacy lesson focusing on 'synonyms'. I was pleased with the way this lesson progressed in terms of pace and completing the plenary and being able to meet all the learning objectives. Pupils were engaged throughout and through continuing AFL implementation I was able to keep abreast of progress and understanding of the concepts I was delivering for all pupils and scaffold as I moved around the classroom, so that I could provide immediate intervention and link judgements to learning intentions. Pupils understood the success  criteria and learning objectives and I felt that information was consolidated as we went along.

What have you learned?
I have learned that I need to improve the quality of my teaching , by breaking down tasks into smaller parts, especially when delivering difficult concepts. I  now understand that all information needs consolidation before moving on to the next part of the lesson as otherwise this leads to confusion and engagement is lost. With reference to the great teaching toolkit https://www.teachertoolkit.co.uk/wp-content/uploads/2020/06/Great-Teaching-Toolkit.pdf, quality of teaching via breaking down concepts into smaller elements or tasks is recommended, which I now completely understand.

All the AFL strategies implemented in the maths lesson were very successful in providing formative  feedback as the lesson progressed of the intended learning objectives. the summative worksheet task at the end confirmed this so I was able both to examine the quality of my teaching and also understanding of learning objectives and attaining intended learning outcomes and success criteria. This also allowed me to use a mixture of formative feedback and an element of summative feedback to inform the quality of my delivery of the learning objectives and quantitative feedback based on the differentiated work sheets I devised.  Formative feedback  in this way allowed pupils to make progress by understanding what their next steps should be, through a mixture of self and peer evaluation, increasing self belief and self esteem and thus motivation. This further led me to consider the bigger picture of how assessment is implemented within the school and to further research and develop my  understanding of this  (Wiliam, 2018). I understand how important consistency across a whole school approach is implemented via INCERT and the necessity of providing inclusion by attending to all pupils' learning  needs, especially of those at risk of underachieving or the MAT pupils. Also I am aware of the time implications this involves both for pupils, answering rich questions and having time to reflect upon their own feedback and on teacher time , in order to report ,record, influence and inform future planning.

I have learned to continue to break my teaching down into smaller 'chunks' and consolidate all information disseminated before moving on - even if this means working at a slower pace - this is the only way that learning outcomes can be achieved in the long term. I'm beginning to understand where AFL should be implemented and in a way that holds value for both myself and the learners in terms of formative feedback.

What next?
I need to break information down into smaller parts within my lesson plans and be assured that pupils are able to understand an assimilate that information, and if they cannot, then try to present it again in a different form or structure. I should also adjust my pace so that I allow slower learners to catch up. 

I have learned that there is no clear cut boundary between AFL strategies and there is often some overlap of principles. It is paramount that I learn to naturally embed  these strategies within my lessons but ensure that they are appropriate to the age range and classroom context in order that the greatest value in terms of formative feedback both of my teaching skills and pupils learning outcomes is achieved.

I am becoming more aware of my teaching style and how to implement it to best cater for the needs of my class. This is something I constantly need to think about as I progress through my teaching practice as I understand that learners are central to the learning process and their needs paramount.


Professional Experience Template 3: Pedagogy -Influencing via Face to face teaching in the Hub and online teaching and learning.
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
Essentially managing two different learning platforms ,synchronously face to face, and asynchronously on the digital platform is a very difficult task- something that my mentor seems to take in her stride. I am learning to multi-task, something that I do find quite difficult. I have loved interacting with children in this age group and adapting my communication style accordingly, setting tasks that meet appropriate levels of challenge  and maintaining motivation and engagement within a 'virtual' world. With the children that I have worked with face to face I have been able to listen to their views and ideas and develop these ,encouraging them to drive forward their own learning experience. This is difficult to pitch on the on line platform. There is one child that I have encountered on line who springs to mind who is more able and talented and extremely advanced in literacy in particular, however on the on line platform it is difficult to plan enrichment tasks to cater for the needs of one particular pupil. However this has emphasised the need to have high expectations for all pupils and plan accordingly for all pupils' needs in order to progress learning. When uploading online content, it is very hard to ensure that challenge is appropriate and engagement sustained so that the children do not lose interest, and there is a huge reliance on parents to both advocate and deliver learning face to face and assist teachers with feedback, in order to forward plan accordingly.


What have you learned?
I have learned to be emotionally stronger myself during this difficult time. I have encountered many different emotions expressed by the children within the Hub, and note the importance of listening and supporting them and allowing them to mix and grow through interaction with other children. The importance of creating a happy stable environment for these children has been a driving force and being kind and empathetic to their needs, so important, no matter how small or trivial they may appear. Balancing this with the learning environment is quite delicate but encouraging reflection on both learning and experiences will help improve their well-being and encourage resilience. 


What next?
This experience has made me see situations far more holistically and empathetically. At this time the importance of creating a secure stable environment for these children is paramount. The social interactions that they can experience, whilst limited by the pandemic should be encouraged as far as is possible at every opportunity. Hopefully, by creating a happy stimulating environment , the children can learn to be more resilient and feel benefits of raised self esteem and self awareness. For myself, whilst I may not have had the opportunity I hoped for in teaching a whole class face to face, I have benefitted in being able to focus on other aspects of my practice that may have gone previously unnoticed. My hub experience has framed my day and provided me with valuable social interaction that I would otherwise not have been able to experience, and whilst I have found that there are not nearly enough hours in the day to do everything that I set out to achieve, I have learned to be kind to myself and more mindful of my own mental health and well being. All of these attributes I hope will contribute to my teaching practice as I move forwards.



Part 2: Critical Reflection
Pedegogy Standard: Refining: Assessment

Introduction
Assessment refers to all those activities undertaken by teachers, and by their students in assessing themselves, which provides information to be used as feedback to modify the teaching and learning activities in which they are engaged.                               

                                                                                                                      (Black and Wiliam, 1998, p. 7-8)

This essay serves to deepen my understanding of the principles of assessment and how it relates to teaching and learning in order to raise achievement. 

Assessment can be broadly categorised into summative and formative, and it is the latter that I would like to focus upon in this work. As I gain more experience in the classroom and through critical reflection on QTS standards I have become increasingly aware of the importance of formative assessment through an Assessment for Learning (AfL) approach, and its integrity to on-going lesson development and ultimately pupil progression. I would like to deepen my understanding of the principles underpinning formative assessment, in order to embed it in my future practice to endeavour to achieve professional growth and optimal learning outcomes for my pupils.

Learning is at the heart of assessment and assessment is at the heart of teaching, thus in order to support pupil progress, effective teachers need to know where a child is in their learning journey, understand where they could be, and identify the next steps in how to get there (Faragher, 2014, p. 4-5). Faragher goes on to say that within a primary classroom, assessment is a continuous, seamless process of observation, monitoring and addressing pupils’ needs to facilitate progress in learning. For formative assessment to be most effective it needs to be embedded in classroom culture and both teachers and learners must be actively engaged in the process. Putting it simply, learners need to know where their starting point is and how to achieve their goals. 

Summative assessment complements formative assessment and is used to align with statutory requirements and national targets to inform pupils, teachers, parents, and schools what has been achieved (Carrol and Alexander, 2020, p. 178-9). A whole school approach to assessment provides accountability, involves collaboration with colleagues, for insight, moderation and consistency and subscribes to a continuum of an, assess–plan–teach cycle, to monitor progress, facilitate intervention, provide appropriate challenge and set targets to evaluate the impact of feedback on progression and learning.


Critical Discussion of Chosen Aspect

Black and Wiliam (1998, p. 46-47) conducted a review of assessment and classroom learning and showed “conclusively that formative assessment does improve learning”, contributing to altering perceptions of the role of assessment in teaching and learning. They went on to say that AfL should be an “optimal model”, reforming classroom practice in order that national achievement levels improve. Critics of this review maintain that some aspects of classroom practice were not taken into account and too diverse a range of literature was used for suggestions to be conclusive (Dunn and Mulvenon, 2009, p. 2, 9). However, AfL has increased in prominence in national strategies as documented in the Department for Children Schools and Families Report (2008, p. 4) which encourages that every child knows how they are doing and understand what they need to do to improve and how to get there. Teachers should make well-founded judgements about pupils’ attainment. Schools should have a structured and systematic protocol for assessment and parents should know how their child is doing and how they can improve. OFSTED conducted a survey of AfL strategies in schools and concluded that AfL should be a priority for development and inform national policy as a “key driver to raise standards” (OFSTED, 2008, p. 12). Indeed, the Department for Education and Skills (2015, p. 6) and Donaldson (2015, p. 76) maintain that learning intentions and attainment need to be demonstrated in a range of contexts on more than one occasion before moving on to the next progression step, like building blocks in each area of learning, and assessment proportionate across all four curriculum purposes.

Black and Wiliam (2009, p. 28) further developed the theory of AfL to fill a gap in the literature by linking pedagogy in the classroom to theoretical concepts of assessment and concluded that this allows teachers to see learning through a different and uniquely powerful lens, facilitating immediate action that directly informs classroom practice, for optimal learning outcomes. Formative assessment should be ongoing and continuous and is fundamental to both teaching and learning. It allows teachers to reflect on values and beliefs that underpin their work, and interpret responses to modify and refine practice. As learning is reviewed, through knowledge of the curriculum and philosophies of learning, via insight into interests and characteristics of individual pupils, a range of strategies and teaching methods can be developed within a well-ordered classroom context, to make judicious and holistic decisions to maintain, extend and progress learning (Ewans, 2014, p. 1; Cooper, 2014, p. 369). The Assessment Reform Group (ARG) (2008, p. 16) outlined principles that assessment should: ultimately improve learning, facilitate learning goals and enable progress that can be reported, ensure that procedures and data are reliable, valid and fit for purpose, promote public understanding of learning goals relevant to students’ lives, be part of a process that enables students to understand their goals and how achievement will be judged, engage students in their learning and assessment, motivate students to understand what they can do, include self-assessments to inform learning, meet standards at all levels from the classroom to national policy. In this way AfL encourages pupils to take ownership and responsibility for their learning and to make complex decisions on how they use feedback to self-regulate their learning, processing information gained from assessment with curiosity to explore their own ideas, thus supporting the argument that assessment is integral to learning (Dann, 2014, p. 149). Beere and Gilbert (2012, p. 62-64) claim this takes AfL a step further, recognising that assessment itself is part of the learning process, by linking thinking skills, self reflection, self management and independent enquiry to learning objectives. By sharing learning objectives pupils are able to see whether they have met their goals and teachers can make judgements on this. In addition, teachers can implement strategies for self and peer assessment, encouraging discussion, asking questions and commenting on their own progress. This helps the learner identify what they did well, what they want to improve upon and how they might achieve their next steps of learning, a continuing cycle of teacher - pupil interaction.

Faragher (2014, p. 135) states “your first accountability is to each pupil in your class and if you keep this as a focus then you should succeed in ensuring feedback you provide supports pupils’ learning”. In order for this to be effective, a teacher needs to be an accomplished “evaluator and activator” (Hattie, 2012, p. 14) and be able to see learning through the eyes of students to deepen surface knowledge and conceptual understanding of feedback. 

Feedback is one essential element that must exist to enable AfL to be effective, other components are: questioning, sharing success criteria, targets, learning goals, and self-assessment. Feedback often is informal and given daily in the classroom subconsciously embedded into practice based on observation, discussion and marking (OFSTED, 2018, p. 13, 25-27). 

Verbal feedback continually identifies opportunities to discuss and question pupils on their understanding and is therefore timely and meaningful. Misconceptions can be addressed which can be highly motivating to remain focussed and improve confidence. Careful, considered open questioning can encourage deeper thinking and scaffolding in collaboration with children can encourage pupils to ask their own questions and use strategies to find answers themselves to provide a richer learning experience and embed knowledge (Ewans, 2014, p. 95-115). It is important to be flexible and include spontaneous feedback at any stage in the lesson, for instance, show examples of good work, to broaden challenge, and use mini-plenaries to address misunderstandings. The value of praise cannot be underestimated (Brophy, 1981, p. 18-24), however, critics maintain that perceived teacher authority in the classroom context, makes its value diminish (Cooper, 2014, p. 4). Praise, which is spontaneous, sincere and authentic in recognition of noteworthy effort or success, reinforces self-belief and encourages motivation. It is important to keep tasks short and focussed so reward is constant, and this reinforces knowledge and learning - short cycle formative assessment (Petty, 2009, p. 15-16; Wiliam, 2018, p. 52-53).

Written Feedback should adhere to the schools marking policy to be accurate, equitable and consistent. Marking shows pupils their work is valuable and can be constructive, increasing self-esteem. It involves pupils in their own learning via feedback and evaluates development of next steps to ascertain how well the pupil has understood the learning objective. Also involving children in marking, peer marking and self marking, can take away the pressure for the need to be correct and move the focus to understanding, encouraging deep-seated learning. Pupils can be trained in giving feedback, so they know how to meet success criteria and improve. Black and Wiliam (1998, p. 141) maintain that marking often fails to offer guidance for improvement and in some cases can reinforce underachievement by being too generous, emphasising the need for consistency and fairness. Another negative impact, is marking and testing encourage comparisons and competition, rather than focusing on personal improvement. Marks should be recorded in a tracking system so it is obvious which learning objectives are yet to be met by individual pupils, and this should be a whole school approach to avoid empty commitment to AfL, so that the next teacher can build on a pupil’s needs in order to improve achievement and learning (Black and Wiliam, 1998, p. 146-8).

Sharing success criteria, learning goals and setting targets, form a framework to help learners make improvements and understand how to improve next time. Children need to know where they are in their learning, and sharing and discussing success criteria, helps promote deeper learning and more active engagement (National Foundation for Educational Research (NFER), 2007, p .3). Pollard et al. (2014, p. 362) states, “It is through dialogue that pupils develop a sense of what they are aiming for, how to get there, and a sense of quality.” Classroom talk assesses current understanding and engages deeper thinking skills. AfL strategies such as “think, pair share” and “talk partners” encourages pupils to seek answers to questions at their own level, gives them an opportunity to show what they understand and what they can do, leading to critical thinking and positive reinforcement (Dixie and Bell, 2009, p. 74). Well-defined targets are indicators of progress and it is clear to understand what has to be done to achieve them. Targets need to be specific, measureable, attainable, realistic and time bound and agreed with pupils to increase ownership, autonomy and ultimately empowerment in the pupil (Ewans, 2014, p. 10-25). It is important to draw pupils’ attention to their targets at the beginning and end of a lesson to support understanding of the progress made and uncover any difficulties (Briggs et al. 2008, p. 11).

Self and peer assessment encourages autonomy, self-reflection and self-motivation in pupils by communicating feedback with each other. It also offers teachers an opportunity to observe and reflect about what is happening in the classroom, to provide interventions and plan future learning (Black et al, 2003, p. 50). If pupils are able to understand the information they gain through self- assessment to inform their next learning steps, they will be more motivated and successful learners (NFER, 2007, p. 4). Research by Briggs et al (2008, p. 29-31) reinforces this and shows by improving skills in self and peer assessment, pupils’ take greater responsibility for their own learning with better learning outcomes. The teacher needs to facilitate this based on a culture of trust and respect, where it is okay to be wrong and learn through mistakes. Pupils should be encouraged to read through work to develop reasoning and problem solving strategies, creating an ethos of continuous improvement. Pupils need to have time to think about how to make progress, to motivate them on an emotional level as well as supporting academic achievement (Faragher, 2014, p. 4).


Conclusion

Assessment has a profound influence on learning. It does not just measure or find out what a student has learnt, it also affects what is learnt, how pupils view themselves as learners, their attitude to school, and possibly their whole future.

                                                                                                                               (Pollard et al. 2014, p. 352)


Moving forward, I understand the importance of holistic assessment and how it is designed to promote wider discussion and reflection on the complex and dynamic needs of teaching and learning. Wiliam (2018, p. 53) sums it up, “assessment is the bridge between teaching and learning”. Familiarising myself with knowledge and sequencing of the curriculum, and the diagnostic potential of assessment to plan for pupils of all abilities and creating a classroom culture that supports learner autonomy and relatedness with high expectations is paramount, thus maximising the opportunity to learn. I hope to embed these principles into my future practice, with the understanding that assessment, whilst not a singular activity, is a multi-faceted, multi-purpose cyclical activity from which information to activate, monitor, regulate and embed learning can be derived to maximise learning opportunities and optimise learning outcomes (Coe et al. 2020, p. 6).
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