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ECAD – 7003 Learners, School and Communities: Where am I teaching?
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (Part B)

Introduction 
The following documentation will critically reflect and discuss elements of the School Development Plan (SDP) and critically discuss the target within the SDP of Well-being. The SDP in discussion is that of a mixed-gender primary school located within the area of South Wales, following BERA (2018) guidelines of confidentiality, anonymity of the school will remain paramount throughout this documentation and be referred to as ‘School B’. As of the latest report (Estyn, 2018) the school is located within the area of South Wales in a high socio-economic area, with a total of 18 full-time 4 part time teachers as well as 16 full time and 5 part time support staff. This documentation will critically discuss the element of the SDP and analyze the aspect of School B’s commitment within their SDP to the enhancement of approaches used to Well-being more specifically the continuous provision to promote and enhance positive staff well-being. Discussion of this action point and why this action point has been developed will be examined through a review of literature surrounding SDP’s and the importance of the Well-being of teaching staff within the school. This documentation will then undertake reflection and evaluation of this specified target within School B’s SDP. 
Literature review 
School Development Plan 
Education within Wales has significantly changed, undergoing substantial reform with aims of enhancing opportunities for children across Wales (WAG, 2020) with schools implementing the use of School Development Plans (SDP). The overall purpose of SDP is to aid schools in developing and evaluating improvements, giving learners the best possible experiences and outcomes to raise standards within literacy and numeracy across the country and to reduce the impact of poverty on educational attainment across the country no matter of circumstances or backgrounds (WAG, 2014; Estyn, 2023).
[bookmark: _Hlk132110496]The ambitions to continuously improve the quality of education is of great concern to educational policy makers and scholars around the globe (Demetriou & Kyriakides, 2012). School development plans (SDP) and their evaluation process is imperative to ensuring school are enhancing pupils, teachers, and the wider community (Reynolds et, al. 1996; Chapman & Sammons, 2013) whereby schools set and continuously monitor attainable aims. This is outlined further within Welsh Government (2014) policies such as the SDP guidance documentation which discusses the importance of strategic plans to consolidate the outcomes of school’s learners. As part of this strategic planning schools are required to review their performance and gather and contextual data to generate long-term and short-term goals therefore prioritising school improvement (Welsh Government, 2014). Despite this documentation serving as guidance for schools, it could be debated that many of the prioritised guidance maybe outdated with the given the transition into the new Curriculum for Wales (Donaldson, 2015; Welsh Government 2022) and the creation of ‘The Well-being of Future Generations Act’ (Welsh Government, 2015). In recognition of this it is perceived why the Welsh Government has revised this guidance and policy ensuring that school improvement guidance supports the priorities of these documents, allowing learners to receive efficient learning outcomes and experiences for learners within Wales (Welsh Government, 2022).
Support for these priorities is notable within the Welsh Government (2021) policy and framework surrounding school evaluation, where focus is placed upon evaluation themes such as well-being, equity and inclusion, learning and teaching, curriculum and leadership and vision (Welsh Government, 2021). The process of school self-evaluation is vital to schools’ improvement and is the start of the SDP process (Welsh government, 2021). The school self-evaluation process allows for the identification of areas of development and the strengths within a school, thus allowing school to highlight and maintain priorities for improvement and the necessary steps and actions plans to be placed to ensure aims are prioritised and sustained (Chapman & Sammons, 2013). Through this it can be understood why emphasis on the self-evaluation process is prioritised, mandatory and should be continuous to efficiently monitor the aims identified throughout the self-evaluation process (Welsh government, 2021). School self-evaluation cycle should also be transparent and honest taking considerations and views of not only teacher and staff within the school but those in the wider community, this wider range of insight and perspectives can provide more detailed and complex in-depth views of the school as a learning organisation (Hopkins, 2000; MacBeath ,2005).  
Staff Well-Being
Teachers play a crucial role in pupils’ lives, teachers are responsible for engaging pupils and the promotion and enhancement of their learning (Viac & Fraser, 2020). This is supported within the scholastic sphere that teachers stand as the most imperative factor within school that contributes to a school’s success of its pupils and the pupil’s satisfaction and achievement (Konstantopoulos, 2006; OECD, 2014). Given the substantial influence and importance of teachers in the development of children’s learning and the current reform in education in Wales it comes to no surprise that educational stakeholders take great interest and hold high expectations in their practice (Donaldson, 2015; Viac & Fraser, 2020). 
[bookmark: _Hlk132285981]The well-being of teachers is a critical issue for schools and society (Hascher & Waber, 2021), this is noted within School B’s mention of maintain and enhancing approaches to improve the well-being of teachers and staff. With the continuous growing expectations of teachers, the responsibilities and tasks assigned within the practice are considered complex, and consists of multiple tasks, teachers are not only expected to transfer information to pupils, but teachers also need to ensure that all pupils acquire attitudes, knowledge and skills advised from the National Curriculum for Wales based upon the four purposes of the curriculum enabling children to become competent and citizens of Wales and the World (Donaldson, 2015; Guerriero, 2017; WAG, 2022). Within this reform of education within Wales teacher have received a rise in expectations as well as significant changes throughout the education system, teachers are faced with diverse classroom environments containing students of varied attainment levels and needs along with educational systems facing budget cuts and a limit to quality support to face these challenges, teachers also report to have weak working autonomy within their daily teaching work and being overloaded with non-teaching related activities therefore suggesting that these challenging working conditions and environments lead to low motivation levels, job commitment and self-efficiency (Klassen and Chiu, 2010; Collie et, al. 2012; Desrumaux et al., 2015; OECD, 2018; Viac & Fraser, 2020). 
Low levels of teacher well-being could be considered an obstacle to school improvements and educational reforms and can lead to higher rates of teacher absence therefore effecting pupils’ attainment (Stromquist, 2018). However, teachers with reported high levels of well-being are more likely to report higher levels of job satisfactory, self-efficiency and self-motivation therefore prolonging their time within the profession, additionally higher teacher well-being also positively relates to pupil outcomes, teaching effectiveness and educational governance (Sutton & Wheatley, 2003; Duckworth et, al. 2009; Hascher & Waber, 2021). Higher levels of teacher well-being have also been associated with helping schools as learning organisations through stabilisation of the functioning of school and increasing the commitment of its teaching staff (Creemers & Reezigt, 1996; Hascher & Waber, 2021).

Self-Evaluation and Stakeholder Involvement 
School B conducts an annual self-evaluation prior to the development of the SDP. Through professional conversations help upon bridging experiences surrounding the development of School B’s SDP, School B utilities an online based self-evaluation tool. This tool proves a useful means to School B by allowing staff to collaborate, gather and share perspectives of specified target areas for professional development. However, the use of this online self-evaluation tool dismisses the perspectives of parents and pupils which ensures a wholistic and authentic reflection process of the school (Brown et, al. 2021) indicating how School B could enhance their self -evaluation process through welcoming the input of pupils and parents and strengthen their SDP to allow for further improvement. 
[bookmark: _Hlk132453616]As documented by the Welsh Government (2014; 2022) professional development is integral to improvement of school therefore an essential segment of SDP. Through this online interactive process, School B identified that the well-being of pupils and staff remained paramount given the resume of ‘normal’ school life and the negative impacts received from both pupils and staff from the Covid-19 national pandemic (Munir, 2021; Kotowski et, al. 2022) and given the lost time to understand and develop crucial skills needed for the implementation of the Curriculum for Wales (Welsh government, 2022). From this increased anxiety surrounding numerous factors around education, it can be understood why School B have established the action point of enhancing and maintaining good Staff health and Well-being as part of their SDP targets to ensure high levels of staff well-being and the benefits entailed from this to ensure attainment of their SDP targets in alignment with Welsh Government policies (Duckworth et, al. 2009; Hascher & Waber, 2021; Welsh government, 2022). These targets within the SDP are continually supported by School B’s governing body, school leaders and the school’s local authority aiding in the identification of areas that can be supported further to efficiently uphold School B’s SDP priorities, therefore it can be recognised that School B are upholding the requirements of the Welsh Government (2022) through actively collaborating with stakeholders and holding relevant bodies accountable for the overall improvement of School B. 
Strategic Planning and Making Improvements
School B’s SDP target of focus within this documentation is well-being with School B’s target being to review and update the various approaches used regarding the well-being of both pupils and staff. This targeted has been divided into four success criteria aims, with each containing action plans to aid in the achievement of these aims and ensuring aims are maintained. Following guidance provided by the Welsh Government (2022) have set time periods for the attainment of each aim in aiming to ensure that substantial progress is gained throughout the year. The aim at focal point within this discussion is the review of existing strategies and continuous promotion of the well-being of school staff, this specific aim has been given the time frame to be reviewed within spring 2023. While resource and cost signify that this shall be reviewed within staff meetings at School B there is no evidence of how data on review of the strategies used to support well-being are being documented other than feedback and no cost associated plans in place currently to improve these strategies if this is decided upon review via professional development training related to well-being, or other cost relating schemes relating to the promotion of staff well-being. Considerations of cost and finance are substantial in SDP to allow aims and targets to be realistic, manageable, and attainable while also ensuring funding is used efficiently throughout the school (Welsh Government, 2022), therefore school B could consider action plans to ensure funds are in place if professional development courses or days are needed to ensure effective budgeting allowing all targets within the SDP to be obtained.  

Reflection and Evaluation 
Review and feedback of the effectiveness of strategies used to promote the well-being of teaching staff are yet to take place within School B, therefore the data of these strategies used within School B to enhance and promote teacher well-being cannot be recorded effectively. However, within School B’s SDP the planned review, evaluation, and support section of this desired aim of the SDP is through feedback between the Headteacher and Deputy Headteacher of School B. 
It could be argued that the responsibility of one’s health and well-being falls directly upon the individual, however numerous factors on daily, weekly or on a monthly basis can have a detrimental effect on ones’ wellbeing, some factors through control of the individual and others, out of their control (McCallum et al., 2017). Through its very nature, well-being of teachers can be considered highly context sensitive suggesting that well-being contributors and indicators can vary through countries due to numerous factors. These factors can range between cultural values, socio-demographic location of the school, subject specialization, level of schooling and qualifications and stage of teaching career and gender (McCallum et al., 2017; Viac & Fraser, 2020). Therefore, it could be suggested that maintaining high levels of well-being can look and be extremely different for each individual within the teaching profession, as each individual differs in regards to professional stages and the various factors discussed. For example, newly qualified and young teachers may experience lower level of well-being and higher levels of stress whereas older and more experienced teachers tend to report higher levels of well-being (Gloria et, al. 2012). 
Given the significant positive relations between pupil outcome and pupil attainment within high levels of staff well-being (Sutton & Wheatley, 2003; Duckworth et, al. 2009; Hascher & Waber, 2021) it becomes clear why School B places this as an aim within the well-being target of their SDP. Evaluating the well-being levels through professional conversations regarding the strategies in place to aid with teacher well-being with senior leadership members of staff can allow for more individually tailored health and well-being strategies to be put in place to further support and enhance staff well-being levels. Through this, the staff rapports between teaching colleagues and senior management colleagues are enhanced allowing teachers to feel supported and trusted by their colleagues, subsequently generating higher levels of professional well-being through enhanced self-efficiency and less pressure within the working environment and as a result, allowing for a more pupil centred approach to teaching and learning (Aelterman et al. 2007). Allowing a more pupil centred approach to learning will allow for School B to further support the four core purposes and therefore the Curriculum for Wales (Donaldson, 2015).  

Conclusion  
This documentation has allowed me to further my limited knowledge regarding an SDP and the school evaluation and improvement process allowing for the recognition of the school self-evaluation and the implementation of targets and the actions points associated with the schools’ targets. This documentation has allowed for thorough review of substantial government guidance along with literature supporting this guidance highlighting the importance and responsibilities of various stakeholders in the aid of a successful school improvement plan. 
Through this, my professional learning has been enhanced through identifying how various schools uphold responsibilities in collaboratively aiming for continuous improvement of schools aligned with government and national priorities (Welsh Government, 2019). Furthermore, School B’s SDP has highlighted the importance collaborating with in school colleagues and supporting and developing colleagues in aims of maintaining high levels of well-being to allow the benefits of high teacher well-being to be received. 
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