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	Activity:
Number hunt in jelly 

	Number of children:
4
	Age of children:
4-5
	Number of adults:
1:4

	Location: Indoor tough spot/ outdoor tough spot 

	Preparation time:
10 minutes
	Activity time:
10-15 minutes 

	
Resources:
· Jelly 
· Foam numbers
· Numicon
· Die
· Plastic tweezers
· Aprons
· Tough spot
· Sign that 4 children can play in the area 





	
Aim/s of activity:
· Promote use of:
· Turn taking 
· Number recognition
· Fine motor skills 
· Use of senses 
· Sorting 
· Working in a small group
· Play based 
· Mathematical concept
· Enhance numeracy skills



	Links to outcomes:

· National Literacy and Numeracy Framework (LNF) 
· Foundation phase framework, 
· Personal and Social Development, Well-being and Cultural Diversity 
· Language literacy and communication skills 
· Mathematical development 
· Knowledge and understanding of the world 
· Physical development 
· Creative development 
(Welsh Government,2015).







	Differentiation:
· Suitable and stimulating for children with ALN 
· Can be made more challenging or less challenging to suit each individual participating.


	Health and safety:
· If outdoors, make sure its dry
· Aprons to be worn to protect clothes
· Check the area make sure spillages are cleaned up straight away, jelly can be slippery 



	Role of adult/adults:
· Supervise, don’t dominate 
· Scaffold the activity 
· Encourage turn taking 
· Explain instructions before starting 
· Model with a more knowledgeable other child for the others to understand what to do. 



	The activity:

· Beforehand adult is to set up the activity on a tough spot. Placing the foam numbers and numicon 1-10 within the jelly and plastic tweezers around the sides.  
· Ensure 4 aprons are accessible within the area 
· Place a sign with the numicon 4 and 4 children around the tough spot so children are aware that 4 children can play in the area at a time.  
· Firstly, children take it in turns to roll the die and whatever number they roll. They are to use the tweezers to pick out the number and numicon to match the number rolled on the die.
· Children take it in turns to roll the die until all numbers 1-10 have been selected from the jelly.
· If the number rolled has already been selected the child can roll again. 
· There is no winner/ loser just an activity to familiarize children with numbers. 










Section 2

Let us begin by considering the strengths of the activity plan above. Firstly, the activity plan promotes the holistic development of the children participating. As there are sufficient links to several learning outcomes in many of the areas of learning in the Foundation phase curriculum for Wales. The most significant area being Mathematical development.

The Activity planned meets outcomes stated in the Foundation phase curriculum for Wales. As it provides children with the opportunity to learn within a rich mathematical area which supports children to develop and explore mathematical language, skills and concepts. Secondly this activity plan encourages the use of relationships between numbers and facts, encourages children’s understanding familiarizing the recognition of numbers 0-5. Write and read to numbers 0-10. Order and compare numbers 0-10 and Finally the use of ordinal numerals 0-1o throughout daily play and activities. (Welsh Government,2015).





Section 3:

The first aspect to note is that it is crucial for practitioners to provide an environment that has a wealth of resources plastic, natural or every day manufactured objects, that children will be drawn to and find amusing in order to aid the mathematical development of the child. (Beckley et al. 2010) 

According to Rodger (2016) The use of mathematics is to be displayed everywhere in both indoor and outdoor environments. There may be different resources accumulated in one area to enhance mathematical development. however, children practice their mathematical knowledge through participating in games both indoors and outdoors. By displaying numbers on the walls, number lines and hopscotch painted on the floor are examples of mathematical concepts both indoors and outdoors, For the children to become familiar with and learn through play without realizing they are doing so.  (Rodger, 2016)


To link the difference among real world and concrete mathematics. The many physical objects that have been specifically created to adopt the learning of mathematics stem from two main sources. The first source being ‘Frobel’s gifts’ which consist of a collection of wooden structured shapes. Starting with a cylinder a sphere and a cube. Moving up to a set of more complex shapes such as, cuboids, prisms, triangles and cubes together forming a cube at 8ichs. These are believed to have influenced the advancement of structured materials that are now more familiar including k’nex, lego and wooden blocks. Zuckerman et al. (2005, Cited in Pound and Lee, 2015). Specify these as design materials, cultivating modeling of legitimate world structures. (Pound and Lee,2015). 

Secondly according to Maria Montessori’s approach to mathematics education was the use of attentively structured and charmingly made materials. Wooded Hierarchical materials and Bead frames of abacuses which both still compose the basis of teaching mathematics to this day. Zuckerman et al. (2005, Cited in Pound and Lee, 2015). Says that these particular materials have as a result conducted the evolution of materials including Colour factor and Cuisenaire rods. Furthermore, leading on to the enhancement of more recently used materials including Numicon. Which is defined as nurturing the modelling of abstract formations. (Pound and Lee, 2015). 

Thirdly, According to (Yelland, Diezmann and Butler, 2014). Teaching mathematics in school is not just about sitting down and teaching addition, subtraction and so on. It is about having the right resources and specific areas within the classroom to imitate children’s real-life experiences and what goes on around them on a day to day basis. For example, when playing shops children can develop their understanding and interpretation of mathematical concepts. And gain an understanding that they will get several little coins in exchange for a £5 note. Facilitating theories to then be physically represented and association with objects to be acted out. 

Tucker, (2014). states It is often said that the prime resources include those that are aesthetic and   obtain potential for cross curricular and creative opportunities. Including acorns, conkers and shells. All of which could be of use to participate in several mathematical activities and will administer relevant links within the different areas of learning. 
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