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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
This essay will provide a response to the article ‘Non-Native English Student Learning in English: Reviewing and Reflecting on the Research’ (Bernardo and Gaerlan, 2011) and discuss how the points raised could be applied to the teaching of Welsh in the English-medium sector. The article looks at bilingual learners learning through their second language (English) and how they use their linguistic resources to meet learning goals.
The authors of the article both seem to be highly respected in their fields of work with Gaerlan teaching psycholinguistics and bilingual education whilst also presenting in international conferences (De La Salle University, 2017). Bernardo’s field of work is psychology; he has many qualifications and professional distinctions and from 2010 has been involved in a variety of publications (University of Macau, 2016). However, due to the authors’ interests in psycholinguistics and psychology/cognition, it seems reasonable to assume that the article may be slightly biased, favouring a psycholinguistic perspective on bilingual learning. Nevertheless, the authors do state they are “mindful of the limitations inherent in psycholinguistic studies” (Bernardo and Gaerlan, 2011, p. 4).
It is suggested that learning English as a second language is a way of reaching “personal and social goals” (Bernardo and Gaerlan, 2011, p. 1) such as travelling, higher education or job opportunities. English has a high status internationally with some parents demanding “English-language education for their children” (ibid) which shows the value they place on the language. This may not be the case for learning Welsh as 64% of people oppose the idea of compulsory Welsh up to the age of 16 (ITV, 2015). However, Cymdeithas yr Iaith found that the majority of people believe schools should teach young people enough Welsh to communicate effectively (ITV, 2014). Donaldson (2015) states there is much support for learning Welsh as it has proven benefits (cultural, cognitive and practical); due to this it will remain compulsory up to the age of 16. Nevertheless, Davies (2013) believes young people view Welsh as irrelevant and do not regard it as having “any value to them”. These factors can impact children’s intrinsic motivation to become fluent in English and when “motivation is high…foreign language teaching may be more fruitful” (Baker, 2001, p. 200). The Welsh Government (2013) recognise the importance attitudes and motivation are to language learning and plan to raise the status of Welsh by increasing its commercial value for jobs. This will see an increasing number of employers requiring staff who can communicate in Welsh, especially as there is currently a shortage of people who can “work effectively in both English and Welsh” (Donaldson, 2015, p. 59). Donaldson (2015) suggests that value can also increase by enabling children to achieve a good understanding of the cultural life of Wales and should be provided with relevant and meaningful opportunities to the use the language (Estyn, 2017).
Gaerlan’s (2009) study, drawn upon in the article, found that the home environment impacted language learning through exposure such as resources available and languages used. This is one of the difficulties that the Welsh Government will face when trying to raise the number of Welsh speakers as they cannot force parents to provide Welsh resources or speak to their children in Welsh (Welsh Government, 2017). They aim to overcome this by promoting the advantages of Welsh and allowing opportunities (ibid). 
Gaerlan (2009) found the school also had an impact as teachers were “models” of good language use and taught primarily in the target language (TL) but also bilingually (Bernardo and Gaerlan, 2011, p. 5). This is likely to be an issue in areas where there is a shortage of Welsh speakers; generally, across Wales there is a shortage of teachers who can speak Welsh (Welsh Government 2017). Lewis (2015) argues that teachers need to be equipped with better linguistic skills, and the Government (2017) plans to provide appropriate training to new and existing teachers. However, there is research that advocates early language acquisition (Penfield and Roberts, 1959; Lennenberg, 1967; Krashen, 1973 and Pinker, 1994). This suggests that teachers, particularly those who have no experience with Welsh, will find it difficult to learn which may be a worry for secondary school teachers (Williams, 2009). It is argued that for a bilingual Wales, secondary school teachers must be confident in teacher part of their specialised subject through Welsh (ibid). Despite advocates for early language acquisition, if teachers are motivated to learn (Fillmore, 1991; Bongaerts, 1999) and have a good support system with access to language, it will not be impossible for them to learn (Fillmore, 1991). 

The study found however, children did not consider their community to be an influence as their communities are “primarily Filipino-speaking” (Bernardo and Gaerlan, 2011, p. 5). The impact of the community on the learning of Welsh is likely to vary depending on the area as the percentage of Welsh speakers differs greatly by local authority (figure 1.1).
[image: ]
(Figure 1.1 cited in Welsh Government 2017, p. 8)
Demographics in Wales are changing constantly largely due to migration (Jones, 2012) with “many parts of Wales in which the Welsh language is dead” (Raglan, 1958). Although Raglan’s research (1958) was a long time ago, the Welsh Census shows that there has been a drop in in Welsh speakers down from 43.5% to 19% from 1911 to 2011. 
The Welsh-medium Education Strategy proposed courses designed for parents, carers and families with informal and formal learning opportunities in the community, providing opportunities to use Welsh outside the classroom (Welsh Government, 2010). Although evidence suggests the vision has not been embedded across delivery partners and the education system and thus, has not been effective in meeting outcomes (Welsh Government, 2016). 
The article suggests there are “enhanced cognitive functions among bilinguals” (Bernardo and Gaerlan, 2011, p. 3). This can be evidenced by the strategies used when tackling a second language and the “individual variation” observed in the learning of second languages (Fillmore, 1991, p. 58). Saunders (1988) found that bilingualism has many cognitive benefits such as: early separation of meaning from sound, greater social sensitivity, better at divergent and creative thinking, advanced concept formation. Vygotsky (1962) also argued that bilingualism leads to better linguistic flexibility and knowledge.
It has been said that bilingualism increases capacity to learn other languages (Cenoz and Jessner, 2000; Donaldson, 2015, p. 48) due to “enhanced linguistic processing strategies” (Baker, 2001, p. 100) and has wider cognitive benefits (Donaldson, 2015, p. 48). However, the benefits are only likely to be seen when children’s proficiency in their second language (L2) is almost equal to their first language (Baker, 2001). However, some research suggests learning a second language can confuse children (Reynold, 1928 cited in Saunders, 1988) with Saer (1924, p. 54) claiming that monolingual children show “consistent superiority” over bilinguals, believing this is due to learning a second language before mastering the first. Nevertheless, many researchers have since disputed these claims with Bernardo (2005) arguing that the ability to use two languages is likely to support children in their learning. 
The article suggests bilingual students benefit from language during cognitive tasks, referencing Qi (1998) who found that students chose to switch languages during tasks, it was not the case of lack of proficiency in their second language. However, this case study had limited participants. Bernardo and Gaerlan (2011, p. 5) claim that children codeswitching during cognitive tasks enables children to retrieve “concepts stored in different linguistic codes” allowing flexibility. In contrast, codeswitching from a sociolinguistic perspective looks at the importance of children’s “identity and language proficiency” (ibid) and the choice of language depending on the social context.
Codeswitching may be used to “exclude people from a conversation” (Baker, 2001, p. 104) reinforcing separate identities; monolinguals may also see codeswitching as “a lack of mastery” of languages (ibid, p. 100) which may cause negative attitudes towards it. Nevertheless, codeswitching is valuable for bilinguals and it usually happens with “purpose and logic” (ibid, p. 101). Moschkovich (2005, cited in Bernardo and Gaerlan, 2011, p. 4) argues that codeswitching “can serve as a resource for elaborating ideas while expanding, repeating or adding information for another speaker”.
UNESCO (1953, p. 11) argue “the best medium for teaching a child is his mother tongue” due to the speed at which information is learnt. However, Bernardo and Gaerlan (2011) believe that bilinguals utilise both languages to aid learning, thus they recommend that teachers support the use of both languages across subjects. In order to do this in Wales, teachers will not only need to be able to communicate in Welsh but also have a knowledge of academic language. Cummins (1984a, 1984b, 2000) defined these distinctions as ‘basic interpersonal communicative skills’ (BICS) and ‘cognitive/academic language proficiency’ (CALP). This will need a dual focused, integrated approach whereby children learn both content and knowledge, this has been defined as ‘content and language integrated learning’ (CLIL) (Coyle, et al., 2010). Brentnall (2009, p. 36) argues that this way of learning gives context and purpose, suggesting “language skills…must be developed through subject content”. Fitzpatrick et al. (2018) found that children who are taught using a CLIL approach tended to outperform those who are not however, they argue this could be due to the amount of exposure to the language. 
The amount of exposure will depend on the type of school children attend; there are currently three types of bilingual education in Wales: maintenance/heritage, mainstream and immersion. The type of education examined in the article is immersion as the children are learning through English although they are not from English speaking families. There is a clearly a need for change in the way we teach Welsh in schools (Davies, 2013) with pupil attainment level lower than any other subject in recent years (Welsh Government, 2015). Although the introduction of the Foundation Phase appears to be helping to raise standards (Welsh Government, 2014), children are not making good progress in key stage 2 (Estyn, 2017-18). 
Immersion is said to help children become proficient in a second language and also achieve academically (Teddick et al., 2001; Williams, 2009). Williams (2009) argues that good practice is already happening and in order to improve, Wales must build on what is happening in Welsh-medium schools and in other countries. Donaldson (2015, p. 60) builds on this, saying “Welsh-medium schools should act as hubs” to establish links between schools for support. The Welsh Government (2017, p. 21) recognise the importance of immersion, stating it will be the “principal method” for raising the number of Welsh speakers.
Brentnall (2009, 40) however, states immersion may not necessarily facilitate language development, arguing that development will “plateau” leaving skills unrefined. Even through immersion, Jones (2012) argues that children’s first language will be English as the child spends most of the time out of school. Thus, without the family or community speaking Welsh there is little opportunity to speak the language. 
The article looked at psycholinguistic and sociolinguistic perspectives on language learning however, it would be worth exploring a more multidisciplinary approach (Bernardo and Gaerlan, 2011). It does not address how children are learning the language and thus, recommendations may be limited. Garcia (2009, p. 5) states “bilingual education is the only way to educate children in the twenty first century” however there is some ambiguity to the term ‘bilingualism’, for example Valdez and Figueora (1994) suggest bilingualism means ‘knowing’ two languages but “what is meant by ‘knowing’ a language is a matter of personal judgement” (Mayor, 1994, p. 75). There are also two contrasting views of bilingualism: minimalist (Diebold, 1964) and mastery (Oestreicher, 1974), thus it can be seen as a relative term (Bloomfield, 1933).
Wales could take on board the use of immersion and CLIC from Welsh-medium school and foreign schools such as the one studied (Bernardo and Gaerlan, 2011) although, should consider the challenges and limitations. Immersion itself will not be enough as children do not feel confident using Welsh outside of the classroom and furthermore, lack opportunities to practice (Davies, 2013). The Welsh Government (2017) therefore, will need to raise the status of Welsh, making people aware of the benefits and opportunities as Fillmore (1991) and Strubell (1996) stress the importance that motivation, usefulness of language and the setting have on language learning. Children’s attitudes are important to language learning and will later reflect their perception of identity and choice of language (Bernardo and Gaerlan, 2011).
[bookmark: _GoBack]The article looks at children that have adequate levels of proficiency although, in 2007 there were approximately 23,000 children and young people living in Wales whose first language was not English. They will need to become “linguistically proficient” in both Welsh and English in order to succeed in education and this may be struggle for them (Brentnall, 2009, p. 7). Thus, the education system will need to consider this in order to provide children with English as an additional language (EAL) and those with additional learning needs (ALN) extra support to progress along the continuum (Welsh Government, 2017). This is crucial to promote an inclusive education and allow children to leave school with effective communication skills and meet the Welsh Government’s wellbeing goal (2015) of “vibrant culture” and a “thriving Welsh language”; reaching a million Welsh speakers by 2050 (Welsh Government, 2017).
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