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About this handbook 

Transitions are key changes in a child’s life, with the early years of a children’s lives being dominated by a rapid change in environments all before the age of 5-6, (e.g from home to nursery, nursery to school, flying start to key stage 1) this handbook has been designed to aid the practitioner in ensuring that each child as an individual has the best start to their new setting and ensuring that their transition into that setting is as smooth as possible. It has been specifically designed in aiding children leaving home and attending nursery for the very first time. 

These guidelines outline the expectations when managing transitions and aims to give advice on how best to manage transitions based of theories and studies that have proven effective. In order to ensure a good transition for all children it is important to have effective communication between all parties (child, practitioner and parent) and for all practitioners to have a shared approach, ensuring the child feels this similarity across the board. Aims of the handbook




· To give guidance to the practitioner on how to manage transitions
· To give the practitioner a deeper understanding of why transitions are important for the child
· To help the practitioner support the child and their family throughout the transitions
· To ensure a straightforward transition for the child and practitioner 
· To have a happy settles child in their new educational environment

 Introduction
With all transitions you are looking to gain a happy, settled child within the new environment, who feels safe and secure. This is to ensure that they have a secure attachment to their new caregiver. Bowlby’s Theory of attachment (1969) proposes that children are born with an innate drive to form attachments withy care givers. 

[bookmark: _GoBack]It is believed that children who have formed secure attachments will develop stronger self-esteem and better self-reliance as they grow. Bowlby (1969) states that children with secure attachments are more likely to, “approach the world with confidence and, when faced with potentially alarming situations, is likely to tackle them effectively, or to seek help.” 

Therefore, it is important that each child feels a sense of safety and like their needs are being met by their key worker, so they can form an attachment. 

Researchers (Vogler et al. 2008; Firth et al. 2009) have determined that there are two types of transitions, Horizontal and Vertical. Horizontal transitions are where small changes happen within a child’s life such as going from different settings that require different behaviour, e.g. a home setting that is relaxed and certain behaviours are not expected to a formal setting such as church or school that does require a certain type of behaviour and has more boundaries. Vertical transitions are the primary focus of this handbook as they are when major changes happen within a child’s life, e.g. starting school for the first time. Horizontal transitions do however need to be considered as they can have an effect of how the child reacts to a vertical transition. Paying close attention as a practitioner to the horizonal transitions each child faces can help to ease them into a vertical transition. It is within the settling in period and the first few interactions with the child in their new environment that this should be done. 

Relationships 



Relationships are very important within transitions, not only for the benefit of the child but also for the benefit of the practitioners and parents of the child as well. Having stable relationships will help the child feel at ease within the new setting I need help to aid the transition in the first place. As a practitioner having a good idea about the relationships that the child has will help you understand the needs of the child within the time of transition.

Parent / Carer and Child relationship
To ensure a secure relationship is built between the child and the practitioner understanding the way in which the child relates to their closest family members e.g. parents / carer, will give you a great basis to work off. By referring to Bowlby (2008) and looking at attachment theory we can find key behaviours that will help you as a practitioner learn about the way in which each child bonds. Mary Ainsworth () states there are three types of attachment;
1. Secure Attachment, which is where a child shows signs of distress when their parent or caregiver leaves a room but can compose themselves knowing that they will return. Meaning that the caregiver is consistent in meeting the child’s needs and the child feels safe in the fact that their needs will be met.

2. Anxious-Avoidant Attachment, which is where the caregiver is inconsistent with meeting the child’s needs and when reunited with the caregiver after a time apart, they will be avoidant and although comforted by their return will avoid play and contact with the caregiver.
3. Anxious-Ambivalent Attachment, this is where the caregiver is inconsistent with meeting the child’s needs, this presents itself with the child exhibiting behaviour such as being unable to be comforted by the caregiver after their return due to feeling a sense of betrayal for them leaving in the first place. Usually exhibit anger also. 
A Fourth attachment was also introduced later on by Mary Ainsworth’s colleague, Mary Main, this is;
4. Disorganised/Disorientated Attachment. This is when a child avoids their child or caregiver but also clingy. When they are separated from their parent or caregiver and reunited the child looks dazed and disorientated. 

Practitioner and Child Relationship
As practitioners you are aiming for each child to form a secure attachment with you, by knowing what attachments they already exhibit this can help you to understand the needs of the child. As the adult in care of the children during the transition, it is your responsibility to provide them with a secure attachment, this can be done by seeing that their basic needs are met.
Bronfenbrenner (1979) states ‘A three-year-old is more likely to learn to talk if others around her are talking and especially if they speak to her directly’ this provides us with a theoretical evaluation that the relationship between the practitioner and a child is very important to help the holistic development of the child. For the child to have a practitioner who is engaged with them even if they aren’t already speaking gives the child confidence and encouragement.
Following Maslow’s hierarchy of needs is a great way to ensure that a secure attachment is formed. Providing each child with physiological needs and making sure that their safety and security is of high importance you can ensure that they are able to bond with you. This will then encourage their sense of love and belonging which aids their community skills, e.g. being involved in a group and playing with other children.  

Ways that you can encourage this are;
· Ensuring they are fed well 
· Access to sleep when needed
· Ensuring they are always and feel safe e.g. comfortable environment that can only be accessed by staff, comforting them when hurt etc.
· Show care and interest in them and their likes and dislikes, interact with them
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multiagency 
with children who already have and Education, Health and Care plan it is most likely that the parents will have visited the setting and discussed in detail about their child and the needs that that child has. This will be to ensure that the setting is the right fit for the child and can effectively deliver on the type of education that the child deserves. Considering any additional needs and placing extra time, care and effort to establish a good routine designed around that child.
As a practitioner you need to be aware that a child maybe under multiagency care such as a speech and language therapist, their GP, flying start workers, councillors etc. it is your job as a practitioner to work closely with these multiagencies to ensure the best outcomes for that child as an individual. This may mean attending meetings to discuss the child’s needs, emailing back and forth so that you are all on the same track with regards to their education and progression but mostly communication with the multiagency and the child’s parents. Ensuring that everyone works closely together to place the needs of the child first. 
Needs of the Child



During transitions the needs of the child should always be the main focus. An unhappy or unsettled child will not transition easily and could become very distressed within their new environment. It is key that the child has positive experiences within their new setting, so they can continue to grow and develop as an individual. Placing emphasis on the holistic wellbeing of each child will ensure that each practitioner takes into consideration the emotional, physical and mental wellbeing of each child. What works for one child may not always be what works or is best for another.
Montessori (1959) places great emphasis on the needs of the child and believed every child was unique, competent learner from birth and resilient, capable, confident and self-assured. Dr Montessori was one of the earliest pioneers in educational practice to encourage “active-learning” and “learning through experience” placing the child and their needs at the centre of the learning experience. Ensuring that all practitioners are there only to aid the child in their development and guide them in the best way for each child. Practitioners are not the centre of attention within Montessori schools or principles. 
By following Montessori principles here are some ways in which you could aid the children within your care;
· Prepare learning materials within your environment ready for the child to explore
· Let the child have a choice of what they play with, giving them freedom to express themselves and learn through their own curiosity
· Introduce different learning materials throughout their settling in period
· Observe how they play and interact with others around them to understand how they learn and to be able to prepare the best possible environment for the children in your care
During the transition, you can aid the needs of the child by following a few easy steps to make it easier on the child. Holding small pop in and play sessions before they start in your setting full time will help the child become familiar with the new environment. By attending the setting with their parents, they are able to explore the new environment in a way that they feel safe. Taking little steps like this will also give you the opportunity to get to know the child and their parents and be able to observe them and find out how to help them become more settled. 
You could also offer Home Visits for the same reason, so the child can get to know you and have the opportunity to play with you in their own safe environment. By their parents accepting you into their home the child might feel that you are safe and friendly and see you as someone they can trust
[image: ]
 Another simple method would be to give them ‘all about me’ worksheets so that the child can get involved and work with either yourself or their parent to give you a bit of background knowledge on themselves. You may want to include things such as, ‘what are you favourite games? what is your favourite food? What do you dislike? Who is in your family? Etc’        
[image: ]
Ensuring that all children have a voice and are able to express their voice during the transition is very important. The department for education states that there are three stages of including a child’s voice, these are;
· Choice – supporting children to make choices, mainly about access to activities and learning resources
· Consultation – letting the children have and express their own views on a setting or provision and how it can be improved.
· Co-construction – integrating children’s perspectives into their overall view of learning 


Interventions


Sometimes during a transition, you will need additional interventions to help a child through what can be a turbulent time of their lives. This could be for several different reasons such as if a child has additional learning needs or they have not had a very good transition due to several reasons. In this case you would place interventions to help re-establish the child within the setting. 
Communicating with the parents and or carer throughout this process is very important. One of the key ways to do this is by sharing information. Information is shared in nursery settings through registration forms and gathering information from the parents. However, in addition to these two sources information can also be gathered from ‘WASPI – Wales Accord of Sharing Personal Information’ and ‘Paris – Public Assistance Reporting Information System’. These resources are here for practitioners to access, enabling them to have as much information on the child, any conditions or needs that they have that require extra intervention. Using these systems will benefit not only the child but the setting, e.g. nursery/school by ensuring that they are equipped to best support the child within their educational journey. 
The Council for Disabled Children state that ‘The range of information gathered needs to include sufficient detail for the setting to understand the child’s stage of learning and development, their likes, dislikes, who and what is important to them, their routines, and, importantly, how the child communicates.’ Having all of this knowledge at your fingertips is key in supporting a child, especially one with additional learning needs or a disability that changes their way of learning. 
Having a contingency in place, such as having a child’s comforter or pacifier in the setting will enable a child to be reminded of the comfort they receive at home, this is especially beneficial in a nursery setting. 
Preparation is key to avoid the need of interventions, making sure you have a plan ahead of time for any individual you are aware required more care or attention will help create a smooth transition. In some cases where this is not possible monitoring their progress and intervening as soon as possible will always be the best course of action. 
Interventions you may consider are;
· Speaking to the parents about any issues or concerns you see as soon as you can, maybe they have information that can help you.
· Speaking to a senior member of staff to see if they share your concerns
· Assigning a key worker to a child to make they feel safer or more comfortable within the setting
· Looking at all information you have on the child. Any SEN children may require other agencies, in this case you should also speak to the child’s case worker

Outcomes




With all transitions the best outcome is for a happy, settled child, who will play and explore within your setting throughout the day. With full trust that they are safe and cared for while their parents are away. To be able to watch the child grown and learn more each day and to see the benefits of each activity undertaken. As a key worker it is your responsibility to ensure you do your best to provide all children with this opportunity and can do so in a few simple steps;
· Be Mindful – ensuring you are aware of the child’s feelings and need in this process
· Pay Attention – listen to the child. If they are unhappy, try your best to put this right by giving them the opportunity to voice their concerns
· Be Supportive – of both the parents and child within this time. It may be hard for the parents too and they could be projecting their feeling onto the child. A supported parent is a supported child
· Communicate – with parents, multiagencies and the child
· Inclusion – making sure children from all walks of life are included the same all around
· Build a relationship – trust, care and support as the basis for a good relationship. Ensuring that you are attentive to the child’s holistic needs will help you to build this foundation
· Plan – ensuring that throughout the transition you have a clear plan that you can follow, this is usually written into your settings policy, will ensure that all staff are following the same structure. 

Ideas to support children through transitions
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