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During this essay, I will be discussing the importance of high provision education and how it can affect children’s learning, whilst also discussing how reflection and reflective practice can help achieve that high provision education. I will also critically analyse two different reflective models during the essay, as well as demonstrating my own knowledge and understanding of reflective practice. 
High provision education can be determined differently from everyone, depending on their personal standards and what they expect from a setting. However, specific aspects are required and expected for the children to develop healthily and holistically, for example, quality care (Too Small to Fail, 2013). Quality care is something that should be used in all setting, regardless. This includes practice such as adapting to each child, providing an enthusiastic and welcoming environment, whilst maintaining a professional setting. However, not all aspects are as straight forwards as them, and only when it is too late to be changed, do we notice that it is not a good idea, or it is not working. Which is why, to recognise positive and negative and to ensure high provision education throughout the work place, we must reflect on scenarios to provide the best service possible (Ahire, 2013).
According to Jaspar (2003), reflection is a tool that aids us in developing and improving things in our everyday life. It allows us to open doors to how we feel about topics, helps us identify our knowledge and values used within different subjects, whilst allowing us to understand and recognise our strengths and weaknesses. As practitioners, we need to recognise the importance of reflection and why it is essential in our practice, as according to Kreber, C. (2004) “reflection takes an importance role in academic staff members’ pedagogical growth”, implying that we should reflect wherever possible, to become the greatest practitioner we can be. By reflecting back on your practice, not only does your practice benefit, but so do families. By considering your attitude towards subjects, your values and beliefs, how you deal with situations, how you support them before, during and after an event, as well as working as a team all contribute towards better partnerships with parents and carers. By promoting and encouraging this communication, you are also contributing towards stability and constancy for the children, as if settings and families are on the same page and are made aware of situations, the better experience the child will have overall. 

Daniel et al… (2013:159), believes that the thought of reflection and achieving a reflective process come unnatural to us, and in order to achieve all you can from reflecting, you should use it where possible, as it grows with experience. This is perhaps where the idea of reflective cycles can help, by stepping in and being a step-by-step guide on your reflective process. Reflective cycles are available for people to use in order to participate in, and complete a reflection. According to Nottingham University (No Date), reflective cycles are commonly used to help break down a reflection. They are a theoretical cycle which guides us through the process, using ‘steps’ to focus on specific areas, leading to a deeper critical reflection. By using these different models, each time familiarising yourself with the concept of reflection, you are developing your skills, knowledge and values, which is why practitioners often us the tool of reflection in their everyday work. 
As a practitioner, reflection is a tool required to grow and improve practice, both professionally and personally. Whether filming yourself, asking other members of staff to write notes on your practice, or using a reflective cycle, you will develop in different areas each time, thus developing your pedagogical progress.
Although there are many different reflective cycles to be used, I will be focusing on just two of them, Gibbs and Rolfe. Gibbs’ reflective cycle consists of six stages, on following into the other. The first step is ‘Description’. This is where you describe the event or scenario, and just recall what happened. Step two is ‘Feelings’. This step is where you consider how you felt before, during and after the event, as well as considering how people around you felt. Step three is ‘Evaluation’. This step is where you list positive and negatives about the scenario. Step four is ‘Analyse’, where you demonstrate an understanding on the positive and negative aspects, and specifically how you would change things, and what would stay the same, giving a reason to each point. Step five is ‘Conclusion’, provided you have thought of everything you can to better the scenario, this step is simply describing your reflective cycle, beneficial or not. And the last step is the ‘Action Plan’, where you make a physical or mental list, and if it arose again, what you would do (KCL, 2016). As a practitioner, I use this reflective model, and what Gibbs’ uniquely includes is a step solely dedicated to feelings.  According to Andrea Gaynor (2013), Gibbs believes feelings and emotions impact on your event, yourself and your peers’ experiences during the event, thus needing its own section. Salovey and Mayer (2009) agrees with Gaynor, as a man called Daniel Goleman has a theory of ‘emotional intelligence’. 
Stemmed from Howard Garner’s theory of multiple intelligence (Linda Pound, 2006), Goleman believes that emotions play a bit part of our decision making, our control of a situation and how we handle a scenario. This therefore has a direct effect on not only your teaching, but the children’s well-being. To maintain high provision education, we must have the ability to adapt our practice. If children seem unenthusiastic, underwhelmed or distressed within the setting, that should be included in the second section in your reflective cycle, as well as being included in the action plan on what needs changing. Gibbs’ cycle also is commonly used, due to having more steps that the average cycle. By providing the extra steps, Gibbs’ is aiding our reflection as he is telling us exactly what needs to be focused on in order to gets the most out of the reflection. However, according to Cense Knowledge and Training (No Date), if people are unsure or unfamiliar with reflection, they generally to avoid Gibbs’ cycle as it is deemed as time consuming, repetitive and cannot be done straight away. 
Similarly to Gibbs, Rolfe’s reflective journey is also presented in a cycle, however only provides three steps. For some people, including Cense Knowledge and Training (No Date), the three steps are not enough and are avoided as it is deemed as ‘effortless’, and cannot go into a deep enough reflection for it to have an impact on your practice. However, many disagree with that and believe Rofle is in fact beneficial, as, unlike Gibbs’s cycle, is a quick reflective method that can be done there and then to better the experience straight away (National College for Teaching & Leadership, 2017). Rolfe’s three steps are titled ‘What’, ‘So What’ and ‘What Next’. The ‘What’ step is describing what happened during the event. Followed by the ‘So What’ step, this is where you describe good points, bad points, how you felt, and so on. Lastly, the ‘What Next’ step, where you will describe what you will change, and create an action plan. This step is often used for practitioners as it is easily remembered and can be completed within classes or workshops. For example, if an activity during a session is not working for whatever reason, whether children are simply not engaged or are not enjoying, using Rolfe’s reflective model you can swiftly change and adapt the activity to make it more enjoyable and satisfying for the children. By doing this, you will hopefully gain the children’s engagement, and, according to Frondeville (2009), if you focus on children-centred learning, as appose to adult-cantered learning, the children are more enthused and motivated, which should be your arsenal within a child care setting.
[bookmark: _Hlk497145961]By using these different methods of reflection, you are contributing to this idea of quality care and high provision education (Ahire, 2013). However, reflection is not as easy as just writing down what happened within the day and what you will do next, there are different elements, procedures and documents that needs to be considered in the setting to create certain expected standards. You also have to observe and recognise. You should be able to identify good and bad things within the setting, as well as recognising what things need maintaining, such as specific teaching methods. In order to complete a reflective cycle, you must have the ability to do these things, but how does one recognise and know what quality care work should look like? There are three studies available to practitioners which have researched children and their teachers, and determined what classes as quality care, and what is not sufficient.
[bookmark: _GoBack]These three studies are called ‘The Effective Provision of Pre-School Education Project’ (EPPE), ‘The Effective Pre-school, Primary and Secondary Education Project’ (EPPSE) and ‘Researching Effective Pedagogy in the Early Years Project’ (REPEY). EPPE and EPPSE are studies of three thousand children, and were introduced to see what effects pre-school had on children later on in life. The projects started when children were just three years old and followed them right up to the age of sixteen, and during that time discovered that better experiences in pre-school had positive impacts on them after the age of sixteen. This is a widely recognised project due to the vast number of children used, as the results are more accurate than other projects, again, because of the numbers used (Institute of Education, 2017). During the time on the projects, they found that ‘attendance, quality and duration at pre-school all show long term effects on student outcomes’. They also discovered that on average, if you attended pre-school it was more likely that your GCSE outcomes were improved and higher (Institute of Education, 2017). This is just one example and one study of why quality care and high provision education can impact you in the future, thus playing an important role in teaching. However, this is an English study, which needs to be taken into consideration when discussing and working within Welsh settings. Nonetheless, these results were huge in the field of education and was an example of how reflecting more on your professional work, can make you a better-quality practitioner (Institute of Education, 2017).
The REPEY project was an extension of the other two studies, and focused on what high quality care looks like within the setting, and how pedagogical approaches likes to benefit within the setting (GTSE, 2003). They found that the adult within the setting was the key on whether the care was high quality or not. Again, linking back Gibbs’ reflective cycle, if you include and consider the children’s feelings and well-being when reflecting, the better experience the children have, thus providing a better service. The project discovered that the quality of adult-child verbal interaction matters, signifying that the more communication taking place within the setting, the more the children enjoy their experiences, again promoting and contributing to an overall better standard of teaching. They also stated that “More sustained Shared Thinking was observed in settings where children made the most progress”. This declaration suggests that the more that professionals work together, the more efficient the outcome will be, thus having a better, higher quality level of teaching (GTSE, 2003). This also links with ‘Communities of Practice (COP), where multiple people work together to make changes and better the outcome for the children (Eckert, 2006). You use the tool of reflecting to work together to ensure information sharing is correct, accurate and relevant, as well as understanding that everyone at the meeting should have a greater interest in overall practice. COP is used to ensure and contribute to quality services, help with collaborations, as well as helping children and their families (Eckert, 2006). However, the negatives to COP’s that should be considered are security, as well as how comfortable do you feel about information sharing (Liou, 2016).
By considering these results and reflecting on their outcomes, you can see which aspects of teaching benefits children more than others. So, for example, reflecting on REPEY, using Gibbs’ cycle, my reflection process would go as followed: I read the project straight after school had finished. Although feeling tired and somewhat stressed after work, I was impressed and enthralled at the results and findings of REPEY. Although feeling like that, next time I read a document that will beneficial to my practice, I will allow myself more time to read and analyse it the paper, as well as waiting till I am home and in a comforting environment. Although, the cycle may seem ‘basic’, it is a starting point to any reflection, and should be used wherever possible.
 As COP’s can not only happen in person, but can also take place online, you must be confident you are speaking to the right person, and if you are not, can have repercussions (Pre-School Learning Alliance, 2017). Also, although the meetings are meant to be for the greater good, you must also feel comfortable that people are not leaving information out, and if they are, the entire meeting could be jeopardised. Mesmer-Magnus and Dechurch (2009) agrees with the idea of sharing information and results show that social skills and self-esteem within the classroom were better within the setting. This can be labelled as a robust study, as over five thousand studies were involved, as well as seventy-five independent studies, suggesting its reliability. Although Steinal et al. (2010) agrees that information sharing is crucial for high quality provision, they also critique the matter by suggesting it is a ‘mixed motive conflict setting’, meaning that people may not share all the information the acquire for selfish motives, and to see what they personal gain. Again, this means that it could all be put at risk as if individuals do not share all their information, then it could not be beneficial for anyone (Carlston, 2013). By using COP as a reflective tool, not only are the children benefitting from a higher provision of care, but us as practitioners gain from the advantages too. By taking in, and feeding back during COP, you are getting other people opinions on your practise, and approaching topics differently than you would normally. By using this method of reflection, you are building on your practice and gaining positive evaluation from others, leading to an improved practitioner, which will stand one within a setting.
Being able to maintain these improved attributes and high-quality care can also only be achieved by using the power of reflection. One section of reflection is identifying the issue, but it is no good to anyone if you cannot put it into practice or uphold said practice. One tool to help aid you in this is reaping the rewards from an inspection. Inspections are put in place to help support and maintain quality care within settings. Regarding childcare settings, there are two major inspections that take place, ESTYN, who inspects the educational aspect (ESTYN,2017), and CSSIW, who inspect children’s well-being (CSSWI, 2017). By using previous inspection reports reflections, you can use the feedback given to change and improve practice. Also, as an outsider, they may also pick up on things that you do not think about or sometimes forget about, for example, keeping policies up-to-date or encouraging the use of IT. By using this feedback, each time you are contributing to the children welfare and the well-being of the setting (CSSIW, 2017).
To conclude this presentation, to achieve high quality provision within an early years setting you must constantly reflect, using the help of reflective models, continuously develop professionally, such as attend a course or observe other practitioners teaching methods, work collaboratively within the setting, not only with other members of staff, but with parents, families and outside co-operations, all whilst developing your expertise as a practitioner. To maintain this high level of care, you must also understand how to recognise quality, but listening, observing, understanding what it looks like, as well as physically seeing you are reaching your desired goal. 
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