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Introduction 

Critical reflection is a process of being able to identify, question, and asses. Being able to reflect critically allows us to gather thoughts on our practice. The benefits of reflection include strengthening practice, creating new learning opportunities, and creating higher engagement (Lyons, 2006). 
This evaluation will discuss a specific critical incident, that took place in a small classroom after break time. The critical incident proceeded when a child entered their classroom in an unexpected manner. Leading on from this description I will discuss and examine the process of what happened after this incident had taken place. Throughout this, I will be underpinning theories and evidence to support my discussion. I will be especially looking at highly studied theorists Skinner, Bronfenbrenner, and Gibbs.
I will be using Skinner’s operant conditioning theory (1964), this theory is used to see if an association is made between a behaviour and a certain consequence to create an outcome, whether it’s good or bad. Bronfenbrenner’s ecological system theory (1999) will be used to assemble research around my critical incident. I will be carefully looking into the child and considering what could be the reason for their selected behaviour. Investigating this incident, a variety of issues could be a factor in why the behaviour commenced, this will be delved into further.
Gibbs's model of reflection allows me to understand the consequences used by the teacher and if it worked. Being able to reflect on these actions allows me to implement my thoughts and construct a plan of action to use if a similar situation was to arise. 

The role of critical reflection 

Critical reflection creates an opportunity for further development, reflective practice helps progression by allowing other factors to be considered, such as feedback from peers. Critical reflection comes from within, meaning individuals’ selective perception of oneself only observes what they want to see. Bronfenbrenner (1979) elaborates that some issues are selected whereas others are not addressed, such as reflecting on a lot of strengths in comparison to weaknesses.

 A critical reflection is reviewing an incident from an analytic perspective, by reviewing past actions from an event. This helps individuals learn to construct the correct changes, to help grow and implement personal development. (Dewey, 1933) demonstrates that reflective practice plays a part in learning which signifies growth and change. As a teacher reflection is key, it allows teachers to not only learn from experiences but also promotes a positive learning environment. A positive learning environment is a fundamental step to engaging learners, Maslow (1943) suggests for individuals to reach their full potential, basic needs must be addressed. Looking at ‘Hierarchy of Needs’ motivates individuals, when physical and emotional needs are engaged, personal growth is the next fulfilment. This research displays that teachers being able to reflect will massively aid children to reach the Welsh curriculum needs. 

This provides children to reform in education, to become enterprising and creative contributors, ambitious and capable learners, ethically informed citizens, and healthy, confident individuals. Teachers play a massive influence in a variety of different factors, internal and external factors, internal having a perception of their roles and responsibilities and external being those such as the children, parents, and colleagues. Brookfield (2009) believes self-reflection is the foundation of teaching, being able to self-reflect and understand students’ experiences is the “utmost importance” of good teaching. 

Being able to gather knowledge by having conversations with peers, attending workshops, and having team bonding experiences, contributes to improved teacher motivation, and produces amazing teaching and learning outcomes. Investigating further into Brookfield’s Four Lenses also shows incredible teachers will engage in reflection to continue to display advanced vocabulary in teaching practice, trying to shape learning environments and constant search to improve their teaching is worthy of exceptional teachers. 

Observation

On Monday 16th September at 11:10 am after the first break time, I observed my critical incident. The observation was based on a small, local, state primary school. The main vision of the school is “Together we share, care, and achieve”. The school was built in 1913, and since then they have had a major refurbishment. Attending this school there are 187 pupils from ages 3-11, with two single-aged classes and four with mixed-age classes. The school is a mixed-gendered school with 54% boys and 46% girls. The school's Estyn report shows that around 26% of these children are eligible for free school meals, which is above the 20% average for primary schools within Wales. The Estyn report also states that the school’s current performance is good, and the school’s prospects for improvement are also in the category of good.
The lesson I observed was in key stage two, in a year three and four mixed class. In this mixed-aged class, there were around twenty children in the class, and six children were not in on the day of the observation. The classroom environment was small and closed in, with not much space to get around. The walls were displayed brightly with lots of eye-catching pieces of the student's work. The setting in the class was gloomy, dim, and cold with blinds closed, but a slight frosty breeze through the classroom on a dreary day, the observation took place right after the first playtime. A lot of the children had come in after break very excited and wound up, the noise level in the class was high, along with the energy levels of the happy and bubbly students.

Critical incident 

The lesson that I observed was a recap lesson on the topic of time, the main objective was ‘to learn how to read a digital and analogue clock’. 
My critical incident started when a child burst through the door in an inappropriate manner, the class teacher told the child to go back out of the class and walk back in again. The child had walked out of the class and re-entered again in the same manner, shouting, and barging in. The teacher had said “is that how we walk into class?” and the child just sat down and ignored the teacher. No other repercussion was discussed, the child sat down and started swinging on their chair. The child’s body language showed that they were not interested, slanting on the table, with their head in their hands looking unbothered. The child kept shouting out throughout the lesson. At one time the answer was on the board and another child shouted out “it’s on the board” the teacher then explained to the children it was on there to help.

Throughout the lesson the child was being disruptive and shouted out a lot, the teacher had said to the child “Do I need to have a chat with mammy again” and “Do you want to go and see the headteacher?” This implied that the teacher generally speaks to the parent on a regular occurrence due to the child’s behavior. This also conveyed that the head teacher is known as a caution which a lot of the children in the class were intimidated by.  The teacher had communicated to the child that they had told the parent last week how the child was improving and doing well and that they would be very disappointed if this carried on throughout the day. 

The child’s body language then changed, and they started paying attention and playing an active role. When it came to the work the teacher had three different worksheets, the children would choose their worksheet, whether they wanted to challenge themselves or stick to what they could do. 

These were sorted into levels of mild, hot, or spicy, mild being the easiest to spicy being the most challenging. This also gave children the independence to choose their learning. This task gave the children a choice for their independence whilst linking to ambitious and capable learners, one of the four core purposes. The teacher allowed the children to set high standards to challenge themselves, aiming for children to become ambitious and capable learners. This child that had been disruptive previously had chosen a more challenging level of work for himself and completed it in the time given.  

At the end of the lesson the teacher sat with the student and went through their report card, the student was able to colour code in each subject of the day red being unsatisfactory, amber being good, and green being excellent. The teacher had said that you can colour the box in amber, but I want the boxes green tomorrow 

Literature review 

A critical incident is an unexpected incident that occurs, something we recognise as a one-off challenge rather than a regular occurrence. Though it’s how we tackle the issue rather than leaving it to pursue.

Tripp (1993) describes critical incidents as a beneficial practice for self-reflect. As a teacher it is important to self-reflect, reflection is a part of learning and teaching, (Finley, 2008) believes challenging assumptions of everyday practice highlight professional knowledge.
A considerable amount of literature has been published on behaviour management, looking at B.F Skinner’s theory of behaviour, Skinner believes there are two types of behaviours, respondent, and operant. Respondent behaviours are behaviours that occur automatically and involuntarily. Where in comparison, operant behaviours are types that happen under mindful control, behaviours that happen unexpectedly or purposely. Delving into operant behaviours negative punishment was apparent in this observed critical incident, negative reinforcement aims to decrease unwanted behaviour. Skinner (1964) explains negative reinforcement is defined as “reinforcement through elimination or removal of an aversive stimulus” this statement means when an event happens a negative consequence can be put in place. An example Skinner uses is when you punish a child to make them work, the word is misused. Teachers usually try to arrange different conditions for the child to do their work, and the child then escapes further punishment by completing the work. This is a type of behaviour studied by Skinner (1964) that conveyed that punishment does not overcome as it is assumed to. Punishment is used to diminish the probability of bad behaviour happening again, negative punishment can be used by removing something or the person from a situation, hoping to stop the behaviour. Intending to use negative punishment to decrease behaviour, findings show many other problems can arise from this type of behaviour management (Ornelas, 2018).

For example, aggression can become apparent when negative punishment is used, the child could become physically and verbally abusive. Research shows that passive-aggressive behaviour also is more common as this behaviour is intended to harm others, rather than directly. These types of behaviours can also occur due to the child’s development which will be elaborated further exploring into Bronfenbrenner’s ecological system. For example, behaviour punishment is more effective the quicker it is applied, and the more consistent repetition shows a reduction in behaviour. Baron and Galizio (2005) identify the differences between negative and positive reinforcement and do they control behaviour in different ways. However, the research shows there are similarities in these positive and negative reinforcements that are more apparent in comparison to the differences. Critchfield, (2008) explains that it is vital to compare both positive and negative reinforcements throughout the same studies to highlight key disparities. A critical feature noticed within research shows that it is always assumed that these behaviours have different consequences stimulus presentation versus stimulus avoidance. 

Skinner’s operant conditioning theory states that behaviour can be formed by its actions (Gordon, 1987). Positive reinforcement is defined when a behaviour meets a well targeted contingency, whereas negative falls to meet the behaviour targets not reaching the contingency. Positive reinforcement is effects like praise and appreciation, these actions are rewards, and these rewards increase the probability of good behaviours repetition. “The way positive reinforcement is carried out is more important than the amount “(Skinner, 1964). If a child receives positive reinforcement this is encouraged behaviour and is more likely to reoccur. Though if a teacher or parent is unclear in telling a child what they expect positive reinforcement negatively drive the behaviour. Positive reinforcement motivates children to achieve the anticipated reinforcement of the behaviour expected.

 Conflicting between positive and negative reinforcement punishment can be unsought reinforcement or reinforced behaviour. An example of this could be if a student receives negative feedback and is then reinforced to do something as an undesired reinforcer. The theory opposes that positive theory acts as a motivation technique rather than punishment because punishment tries to stop the behaviour rather than resolve it. The punishment can cause negative attitudes, this only suppresses the behaviour but doesn’t elucidate it. 

Though positive and negative reinforcement also links with teachers being able to critically reflect. Schön, (1978) reflective practice theory was built upon Dewey’s theory on reflective practice, this theory is fostered by believing that individuals should reflect upon professional actions and the consequences implied. Both have opposed different views within their reflection model and some associated views. Schön trusted that professionals should not only reflect in action but also after actions too. Both theorists also believed reflection is situated in action and these impacts on reflection emphasise practical reflection. Reflection in action allows you to spot decision making opportunities, which helps improve the quality and creativity of choices. 

Reflection on action allows you to grow from your past experiences allowing you to rethink the problems, to get build suggestions on what could be done better next. Paterson, (2013) states that those who reflect through practice don’t just look at their past actions, they focus more around “emotions, experiences, actions, and responses”. These factors allow you to use this information gathered to heighten knowledge and create a higher level of understanding. Teaching is a professional development and a key practice to development is to gain from these experiences. Gaining personal knowledge rather than formal learning or knowledge links this theory and practice together. Schon considers reflection in action to allow you to be able to think ahead which enables you to analyse the situation, this then allows you to gain experience in this situation by being able to critically respond. Reflection on action acknowledges you to think through this and subsequently be able to discuss and evaluate these problems. Things like reflective journals are a great factor to use as this permit better understanding and development.

Exploring reality therapy developed by Glasser, (1965) is an approach used to develop behaviour and motivation. Glasser emphasizes the importance of individuals taking responsibility for their behaviour making them accountable for their actions. This theory also focuses on how they can change this behaviour and how they think going forward, theorist Wubbolding (2011) also underpins this theory. This theory works with individuals to control behaviours instead of “deadly habits” referred to by Glasser (2000).  These habits are things like criticizing, blaming, threatening, and rewarding control. Though evidence suggests more effective behaviours should be put in place, such as support, encouragement, respect, and negotiation these are referred to as “caring habits” (Glasser, 2000). 
Elaborating on Bronfenbrenner’s Ecological System Theory (1979), Bronfenbrenner believed child development is greater developed when the child’s environment is better understood when the environment of the child is delved into. This theory considers children are influenced by four different ecological forces, the first is the microsystem which is made up of the child’s own close family and friends. This is the smallest and most immediate family of the child; this is the environment that the child lives up in.

Next is the mesosystem, this factor is made up of the extended family, friends, and teachers. This is the relationship between school and home life, as an example, a supportive parent-teacher relationship will benefit a child more in comparison to if the parent-teacher relationship is negative. The third is gathered from the child’s culture, their religious beliefs that influence all other aspects, known as the exosystem. An example of this would be something that happens to the child’s parent can influence the child directly. If the parent is feeling upset these feelings could pass on to the child leaving them feeling upset or worried. 
Then ultimately the last factor is the macrosystem, which is the larger society, this factor regards to time, as children get older all the considerations can change and implement in different ways. As an illustration, children who appear to live in an area where offence is more present can affect children, as opposed to those who haven’t experienced these issues. Children are born into the microsystem where these factors affect them, research shows that children born into deprived backgrounds are more likely to experience family problems (Williams, 2008). Children will encounter more negative situations not just at home but in school too.

Lewin (1943) research underpins that children born into deprivation in infancy are less aided in comparison to children born into wealth. Bronfenbrenner’s theory highlights that child development is vital, it shows that real life situations can have a massive impact on the behaviour of children. However, this shows that children who have a close relationship with their teachers and family can create a positive environment that will benefit children to reach their fullest potential. 

Reflection 

To help me critically reflect I will be applying Gibb’s reflective cycle (1988), Gibbs reflection model is one of the most used cycles to create structure and to further gain from experience. Brookfield, (1964) indicates that being able to critically evaluate creates excellent teachers, those who self-reflect. Gibbs six stage cycle allows you to elaborate on specific incidents which allows you to learn and plan from positive and negative practices gained. Using Gibbs's first stage of the model ‘description’ I will be elaborating further on what happened. 

During this incident child A burst through the classroom door, in an inappropriate manner causing a lot of disruption to the class. The teacher had said to the child to go outside and come back in accordingly however the child had not listened and re-entered in the same way. The class teacher had said to the child “is that how we walk into class?” and child A ignored the teacher proceeding to sit down swinging on their chair. From the offset, you could see the child was high rate and full of energy from coming in after playtime. This took place in the child’s everyday classroom in a small and enclosed classroom. This took place just before the teacher explained they were going to be learning about, digital and analogue clocks. At this time all the children had settled into class in their usual organised seating plan. In this situation, the feelings I gathered from the rest of the class were that they were unbothered by this, and I think now they are more than likely used to this performance from child A.

Evaluating this experience, I believe there were positives and negatives, many factors could have implemented child A on this day, such as the cold weather, and the time of day, such as the transition from being outside to playing to coming into a clam classroom environment. The negative from this experience was that the child has come into the class in this way however, a positive from this minor incident didn’t affect the child later when carrying on with their work. Negatively this could have an impact on the child’s learning if behaviour issues start to develop further on the contrary this positive reinforcement can encourage good behaviour within this child.

Analysing this situation further a lot of issues could be laying beneath the surface, for example, if child A hadn’t eaten anything at break time or for breakfast this can have a major impact on a child’s performance. A study from Lawton (2013) displays that food consumption is linked with positive outcomes. Though if a child is not having breakfast this has been highlighted to indicate a negative effect on children in terms of behaviour, cognitive, and academic performance. 

Concluding this reflection there are many things I have learned from this situation, not only negative but positive too. I’ve learned to understand that no fixed solution is the right one, meaning that sometimes there can be other options available to help children to meet their needs. For example, possibly the child could be given a time-out card, this could be then used if the child is feeling overwhelmed or feels as if they need some time to calm down before transitioning from outside to the classroom. Martinelli (2021) research around child taking timeouts prove they are a way to limit negative behaviours and physical aggression. Creating an action plan going forward many things can be implemented, when this critical incident occurred the teacher was standing in the doorway at the time almost guarding the door, undesirably the child could have thought before they came in that something was wrong, maybe they were going to be confronted. 

The way a teacher’s body language shows in a class should be welcoming, not only the teacher but also the environment. The class should also be inviting and a safe space for all students to feel comfortable in. To do this differently in the future I would agree to let the child have a timeout before coming back into the class, then ask if the child was okay and if something was bothering them to cause an outburst in behaviour, hopefully resolving any issues. I would also not reward or ignore this type of behaviour as this could set a habit in the child, if they think this behaviour is appropriate the first time and they receive no consequence there is a possibility this will happen again. 

It is apparent from many theorists like Kolb (1974), Brookfield (1964), Schon (1978), Gibbs (1988) etc that it is important to reflect. “Being able to reflect helps teachers discover the value of their lesson through critical self-reflection” (Brookfield 1964). Building my pedagogy, I correspondingly think that it is important for children to be able to reflect, for children to be able to comprehend how their actions have consequences. I believe it is key for children to be efficient at understanding others whilst having self-awareness, reflection will aid personal growth and allow children to develop from their experiences.

Conclusion 

This research surrounding critical incidents conveys a clear understanding of different theories. Bronfenbrenner’s research displays the importance of a child’s background and how things children go through can have a major impact on their behaviour and academic performance.

Looking at Skinner’s operant conditioning theory highlighting positive and negative reinforcement. Using this evidence to understand how this framework is implemented within a classroom. This also displays an understanding of the effects good and bad of using positive and negative reinforcement. Noting that “the way positive reinforcement is carried out is more important than the amount” (Skinner 1964).

The findings add to the understanding of critical reflection, using Gibb’s model of reflection I was able to understand “it is not sufficient to simply have an experience to learn” (Gibbs, 1988). Using Gibbs six step model I was able to identify strengths, and areas for improvement with an action plan in place to follow the procedure. This reflection model allowed me to reflect on the critical incident and express my thoughts and feelings, before being able to analyse the situation. This then obligated me to develop an action plan accordingly. Considering the child's feelings and what other factors may have caused the behaviour. This will not only benefit the child but myself further attaining wholesome experiences.

Throughout my critical incident, I have been able to demonstrate continuous professional learning by linking this to the new Professional Standard for Teaching and Leadership. Trying to extend my knowledge and skills and showing worthy reflective behaviour, this knowledge will allow me to develop my pedagogy proficiently.
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