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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence





















Description 
For this module, I was tasked with developing a new curriculum. The curriculum I decided to develop was entitled Gwaith Therapiwtig gyda Plant a Phobl Ifanc/ Therapeutic Work with Children and Young People for level 6 students on the Educational Studies course through Welsh. The module aimed to bridge theory and practice through experiential learning, encouraging learners to explore therapeutic principles and techniques through theoretical study and practical application. 
The curriculum was structured around weekly themes, each with a theory-based and a practice-based session. These included approaches like creative arts therapies, mindfulness, and trauma-informed practice. I aligned the module with Welsh and UK educational standards ensuring best practice. 
In addition to developing the curriculum, I participated in peer review. I was asked to provide feedback on three of my peers’ curriculums and received three sets of peer feedback in return. These comments addressed the structure, coherence, alignment with professional standards, and pedagogical strategies within the curriculum development.

Feelings
At the beginning, I felt enthusiastic about designing a module that reflected my interests and values. However, this quickly gave way to feelings of overwhelm as I realised the complexity involved (Moghadasi and Keikavoosi-Arani, 2023). I underestimated the amount of time and critical thought needed to meet both academic and professional standards. I found it hard to keep track of all the interconnected elements, such as, session content, learning outcomes, assessment methods, and theoretical justifications (Sayed Munna and Kalam, 2021). 
When it came to reviewing my peer’s work. I felt uncomfortable. I knew how much work had gone into their curriculums, and it didn’t feel natural to review it. I was anxious about being too critical or not critical enough, especially as I lacked confidence in my own submission. Reviewing their work placed me in a role where comparison became prevalent (Wei and Liu, 2024). 
Receiving feedback on my own work provoked a mix of emotions such as, relief, pride, and self-doubt. While I was pleased with the praise, I also questioned whether the feedback had missed areas I felt uncertain about myself (Rowe, 2016). 

Evaluation 
The curriculum development process allowed me to deeply engage with pedagogical theory and apply it in a practical context (Sayed Munna and Kalam, 2021). I learned how to create measurable learning outcomes, plan coherent progression, and incorporate a mix of teaching strategies suited to therapeutic education. These are skills I will use regularly in planning schemes of work, lesson sequences, and cross-curricular projects in my future teaching role (Henderson, 2024).
Peers described my curriculum as well-structured, inclusive, and thoughtfully aligned with professional and national standards. One reviewer stated that the module showed “expert knowledge of the subject,” while another highlighted the range of active and creative teaching methods. The bilingual, trauma-informed design was also praised as relevant and accessible.
The peer review experience was challenging but professionally valuable. Reading another student’s curriculum helped me better understand how different pedagogical approaches can be structured. It sharpened my eye for coherence and encouraged me to critically think about design and delivery in a way I had not previously thought (Jiang et al., 2022).
Time management and workload were major challenges. I did not fully appreciate how much research, referencing, and formatting are involved in curriculum design. Trying to maintain academic rigour while embedding therapeutic, relational practice was difficult to balance (Atkinson and Kenneally, 2021).

Giving peer feedback was emotionally difficult. I didn’t want to discourage my peers or misjudge their efforts. I also found that the process of evaluating someone else’s ideas made me more self-critical about my own (Wei et al., 2022).
When I received my own feedback, I noticed that although they were positive, they are lacking in constructive criticism. This left me without specific direction for improvement. Still, it taught me that meaningful feedback often requires prompting or an in-person exchange than a one-off written comment (Armengol-Asparó, Mercader and Ion, 2020).

Analysis
Professionally, this process deepened my knowledge of how curriculum design functions as a pedagogical tool. It forced me to consider what It means to be a reflective, inclusive educator who centres learners’ emotional and developmental need (Lawrie et al., 2017). The bilingual element of the curriculum helped me realise how vital it is to ensure accessibility – not just through language, but through task design, assessment, and delivery format. 
Working with the Welsh Professional Standards, QAA Subject Benchmarks, and trauma-informed principles pushed me to design for multiple levels such as, academic growth, emotional safety, and practical application (Poveda-Brotons et al., 2024). I have learned that curriculum development is not just about content, but about context. This has strengthened my ability to design and adapt lessons within broader frameworks, which is essential for my future role as a PCET practitioner.
The peer review element taught me about the relational dynamics of assessment. I realised that feedback is not just an academic task- it is emotional, interpersonal and ethical (Lamph et al., 2023). As a future PCET practitioner, I’ll be constantly navigating this terrain. Whether giving feedback to a level 4 student or a trainee practitioner, I will need to balance rigour with empathy. 
Importantly, I also learned that feedback must be specific and actionable to be truly helpful (Hattie et al., 2021). The comments I received were affirming but lacked clear suggestions for improvement. However, this also gave me confidence in my work.  The absence of suggestions may reflect that the curriculum meet the key criteria and was well-received.

Conclusion 
Reflecting on the entire process, I see just how much professional learning has taken place. Developing the curriculum taught me about progression, structure, and theory-practice integration. It forced me to consider how national priorities (e.g., trauma-informed education, bilingualism, and inclusivity) are woven into the classroom – not as add-ons but as core components. 
Giving and receiving peer feedback gave me practical experience of something I will be doing regularly in my teaching career such as, offering comments that help learners grow. It also made me conscious of the emotional weight that feedback carries. I now have knowledge that feedback is as much about how it is given as what is said. 
Although not many changes suggested in the peer feedback, I agree with the feedback from one reviewer that said the key differences between the current module and the proposed revised module could have been outlined. I reviewed it thoroughly and I have decided the only change I would make is to include trauma-informed practice as benchmarking rather something that was only mentioned Reviewers highlighted the clarity of the structure, the strong alignment with standards, and the relevance of the assessment tasks. One reviewer mentioned the range of activities and how they would promote engagement and active learning. Given this consistently across three sets of feedback, I feel justified in retaining the original design. 
This experience has reshaped how I think about teaching and assessment. While I do not expect to design full university curricula in my future career, I now understand how to think systematically about planning learning. I will carry this into my lesson planning by designing with outcomes in mind and balancing academic and emotional development 
Through the peer review process, I gained clarity on how powerful feedback can be, not just as a learning tool, but as a reflection of the professional values we bring to education. I’ve learned that feedback isn’t about judging, it is about connection, clarity and shared growth. 

Action Plan
My key goal moving forward is to be less critical on my own work. Throughout this process, I have noticed that I tend to focus heavily on what I could have done better, often overlooking the strengths of my planning and feedback. To address this, I will commit to recognising at least one strength in each weekly reflection I write about my teaching practice or assessment practice. I will use feedback from tutors and peers not only as a source of critique, but also as evidence of what I am doing well. This approach is both achievable and necessary to support my growth to my future learners. I will maintain this approach consistently throughout my teaching career and evaluate its impact at the end of every teaching term. 
Another goal is to ensure that the feedback I provide to learners is always developmental, not just evaluative. I want to move beyond praise or correction and provide specific, actionable next steps that help learners improve. To do this, I will use structured formation such as “Next time, try” or “To improve this further” in all written and verbal feedback. I will aim to include at least one improvement point in each piece of work marked (Turnitin, 2023). This will be supported by using clear success criteria or marking rubrics, so that my comments remain focused and consistent. I plan to trial this during the last 3 weeks of my placement as I mark the learners’ final submissions and seek mentor feedback on how well I’m supporting learners’ progression through my marking. 
I want to build confidence and competence in giving all forms of feedback, whether to learners, peers, or colleagues. I will practice using feedback models like What Went Well and Even Better If in at least three examples as the next academic year begins, recording how my feedback was received and any student responses (NSW Government, 2022). To support this goal, I will ask a mentor or colleague to informally review my comments and provide feedback on their clarity and usefulness. Developing a reliable and reflective feedback practice is directly relevant to my teaching role, especially as I take on more responsibility for assessing learning ad supporting learner development. I will apply this strategy throughout the next term and revisit it monthly to reflect and refine. 
These goals reflect my commitment to growing as a fair, confident, and supportive PCET practitioner, one who values reflection, constructive dialogue, and learner development at every stage. 
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Peer Review Feedback

Curriculum number: Curriculum 4

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

There is a clear justification for this proposed curriculum, the restructuring of the module is fit for
purpose as it supports learners as their emotional and psychological needs develop over time.
There is extensive reasoning for the target audience; undergraduate students who are enrolled in
the UWTSD Educational Studies course at level 6. The target audience is relevant as it supports
students in preparing for their graduate careers. By bridging the gap between theoretical
knowledge and practical real-world based skills this proposed curriculum serves as a natural
progression of the Education Studies Course.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives for the curriculum are appropriate for the topic and learning group;

By developing students' confidence and competence in these areas during their last year of study,
it sets them up for success in their future graduate careers. Having the prior theory based and
practical knowledge combined with the self-confidence of being able to implement therapeutic
tools in practice, students will have more to offer potential employers.

By encouraging self-reflection and ethical awareness in students during this module it further
prepares them for their graduate careers. By being reflective professionals, these students will
continue to professionally develop in their practice.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The structure of the curriculum is suitable for the topic and cohort;

The curriculum has a fluid progression of practice to theory between each topic proposing a
balanced easy to follow structure.

The structure of the curriculum has a nice progression from start to finish, challenging its learners
but not being too exhaustive with the given length of time in lesson.

The summative assessment is fit for purpose as it provides an appropriate end goal for students to
study towards.
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Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

There is extensive consideration into adhering to professional standards. By having this module
designed to support learning in English and Welsh, it is respecting Welsh culture and language in a
bilingual nation.

Every professional standard being met in this curriculum is explained in detail.

Comments on the scheme of work that was designed.

Module aims and outcomes are challenging, measurable and fit for purpose.

Great consideration has been taken into considering what resources will be needed for every
lesson such as visual mapping tools and audit tools.

A vast amount of different teaching and learning activities; Incorporating teaching tools and
gamification into lessons to enhance learning.

Group role plays to build collaborative working relationships in the classroom.

The large number of different activities going on in every lesson would enhance learning and
encourage higher student engagement.

Anything else that you would like to comment on?

The expert knowledge of this subject shines through in this proposed curriculum. The scheme of
work displays a module that incorporates a vast amount of different learning and teaching
activities which should encourage a high level of student engagement in theory. There has been
great consideration taken into how the course is delivered and how.

The lesson plans are detailed and very easy to read and follow for a third party, with great
consideration taken into anticipated difficulties.
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Peer Review Feedback

Curriculum number: 4

Aclear justification has been provided for the proposed curriculum with an appropriate target
audience.

The curriculum provides a clear and well justification for its redevelopment,
demonstrating a deep understanding of current needs in education, mental health, and
therapeutic practice. The rationale draws on contemporary research, national priorities, and
psychological theory, showing strong critical engagement. The target audience—Level 6
Educational Studies students is defined, with the curriculum appropriately tailored to their
prior knowledge and future professional goals. The bilingual and inclusive design enhances
its relevance.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives of the curriculum are exceptionally well-aligned with the topic
and learner group. They demonstrate a sophisticated understanding of therapeutic
education, clearly informed by current research and Welsh national priorities. The balance
of theory, practice, and reflection is strong, and the bilingual, inclusive approach enhances
relevance.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The curriculum structure is highly suitable for both the topic and the Level 6 cohort. The
balance of theory and practice across weekly sessions reflects understanding of experiential
learning principles. The bilingual and inclusive format enhances accessibility and
relevance to the Welsh educational context. The structure is also well aligned with current
research and sector needs, offering opportunities for hands on practice.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The curriculum demonstrates consideration and integration of relevant professional
standards and benchmark statements. It draws from national frameworks such as the Welsh
Professional Standards for HE Practice and QAA Subject Benchmark Statements for
Education Studies, Counselling, Psychology, and Welsh. These are meaningfully
embedded in the module’s aims, structure, and assessment strategy. This reflects
understanding of sector expectations and contributes to a curriculum that is both
academically rigorous and professionally relevant.
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Comments on the scheme of work that was designed.

The scheme of work is comprehensive, well-structured, and clearly aligned with the
module’s aims and learning outcomes. It reflects a good level of planning, offering a
logical progression from theory to practice and incorporating trauma-informed,
experiential, and creative learning activities. The balance of formative assessment,
reflective tasks, and peer-led facilitation supports active learning and professional
development. Additionally, the inclusion of bilingual delivery and culturally responsive
practice enhances relevance to the Welsh educational context.

Anything else that you would like to comment on?

The curriculum project stands out for its depth of critical reflection, creativity, and
responsiveness to real-world needs. The lesson plans are detailed and demonstrate a strong
understanding of emotional safety, facilitation, and learner engagement.
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Peer Review Feedback
Curriculum number: 4
A clear justification has been provided for the proposed curriculum with an appropriate target

audience.

Yes. The proposed curriculum will replace/redevelop an existing level 6 module entitled

“Therapeutic Work with Children and Young People’ for Education Studies students studying at

UWTSD. The module is being redeveloped to give students more opportunities to practically apply
the therapeutic knowledge learned on the module. There could have been, however, additional
information explaining the key differences between the current module and the proposed revised

module i.e. what exactly needs changing and why

‘The aims and objectives for the curriculum are appropriate for the topic and learning group

Yes. The aims and objectives are appropriate for the topic (therapeutic work with children and

young people) and the group, who are studying at level 6.

Students are expected to think critically, practically apply their skills and knowledge, and reflect
upon the learning gained - which is well-aligned with the expectations of Level 6 students, and

important for both education and psychology/therapeutic disci

‘The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

Yes. The students on this module will have days dedicated to theory and days dedicated to

practice. There is a logical and progressive sequence to the curriculum - as students’ progress

ies to practically apply the skills and knowledge

throughout the module, they are given opportur

they have acquired and reflect upon this process

Where appropriate, there was consideration given to relevant professional standards/benchmarking

statements in the design of the curriculum.

Yes. The module has adhered to the benchmarking statements from the Quality Assurance Agency

for Higher Education (QAA), for the following subjects: -

«  Education Studies,
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«  Counselling and Psychotherapy,
o Psychology,
« andWelsh

‘The module has also shown clear consideration of professional standards set out for further

education and work-based learning leaders in Wales

Comments on the scheme of work that was designed.

Good detail provided throughout the scheme of work, which is structured in a logical and
progressive manner. Teaching and learning strategies are varied throughout the module,
providing opportunities for students to apply and reflect upon the skills and knowledge
they have acquired. Students are provided with varied modes of formative assessment
each week, which is relevant to the topic (i.e. reflective activities which are important for

therapeutic work).

Anything else that you would like to comment on?

Great detail provided, particularly when discussing the formative and summative

assessments for the module.





image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




