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This proposal will focus on a school community project for a primary school based in an urban area. There are 311 pupils across twelve classes. The average proportion of pupils eligible for free school meals (FSM) is fifty-five percent which is well above the average for Wales (Estyn, 2019). The school identifies fifty percent of pupils as having additional learning needs (ALN) which is also above the Welsh average (Estyn, 2019). School A currently has very few pupils from a minority ethnic background but does have a large percentage of pupils living in deprived areas. Evidence suggests that children from poor socio-economic backgrounds are less likely to achieve positive outcomes (Achat, 2014). Within School A there are a number of practices and initiatives in place for developing links with the community, for example, parents are often involved with after school clubs and are welcomed into well-being interventions, however, at present, there is no facility to ensure parents understand and can be encouraged to support their children to eat healthily at home (Aggleton, Dennison and Warwick, 2010). The project that will be analysed within this proposal is a healthy eating initiative. A number of pupils are not eating a balanced diet, and often only have one meal a day, which is their school dinners. Evidence shows that this will have a negative impact on their performance (Aggleton, Dennison and Warwick, 2010). Healthy eating is one of the main priorities within the school’s development plan (SDP) for School A (School A, 2019). Many schools are targeting children who do not eat a balanced diet as this can affect children physically, mentally and emotionally (Mental Health Foundation, 2020).
Having a balanced diet is an important part in leading a healthy lifestyle, along with physical activity (HHS, 2020). The National Health Service (NHS) (2013), states that health and behaviour developed during the early stages of a child’s life is often carried through into adulthood, therefore a poor childhood diet can have an effect on health later in life (Aggleton, Dennison and Warwick, 2010).The majority of children living in Wales do not eat the recommended amount of vegetables and fruit a day (NHS,2013). In Wales, nearly three in ten children between the ages of 4-5 are classed as either overweight or obese (NHS,2013). Maslow (1954) believes that a child’s needs must be satisfied before they can move on to the next stage, starting with physiological needs which include food. Therefore, eating healthily is a very important factor in a child’s development (Ambron, 1981). 
A healthy diet is key for children to grow into healthy adults. De-Ridder et al (2017) describes how factors such as food poverty, diet requirements and lack of knowledge can affect a person’s diet. All these factors can lead to greater health issues such as diabetes, obesity and heart disease (Mozaffarian, 2016). To minimise these factors, Wales offers free school meals (FSM) which takes pressure off parents/carers to provide food at lunch time for their children (Welsh Government, 2019). However, some pupils and their parents decline FSM because of the stigma attached to it (Sustain, 2020). Other individuals may not be entitled to FSM even if they live in poverty, yet they may also be unable to afford school meals or a healthy pack lunch (Sustain, 2020).  Food poverty is a big issue across Wales, affecting thousands of children (Food Foundation, 2018). Bhurosy and Jeewon (2014) states rich countries face an obesity problem whilst poor countries face a food poverty problem. However, Food Foundation (2018) explains how food poverty is a global issue and affects wealthy countries such as the United Kingdom. Food poverty is closely linked to wages remaining low and costs increasing, therefore, individuals living in deprived areas tend to fall in this category (Department for International Development, 2014).  As a result, some parents may not be able to afford, a healthy balanced diet or to feed their children three times a day. Therefore, more programs need to be put in place for these children who cannot access FSM and lack a healthy balanced diet. Additionally, although FSM can address some of the issues of food poverty whilst children are in school, the concern around healthy eating at home still remains (NHS, 2019).
Schools must meet ‘The Healthy Eating in Schools Regulation 2013’ which is based on previous policy guidelines (The Welsh Local Government Association, 2020). However, children consume the majority of their meals at home and therefore, parents play a major factor in a child’s diet (Snuggs et al, 2019). As a result, School A will need to educate and support the parents, to help them gain knowledge of what a balanced diet is. If parents are able to be educated on what a healthy, balanced diet is, then it is more likely that both parents and pupils will stick to this diet in the long term (Welsh Government, 2014; De-Ridder, 2017). Welsh Government (2014) research into the link between parental diet and children’s diet indicates that if parents lack knowledge about a healthy diet, then their eating habits will impact their children’s diet. Studies by Savage et al (2007) demonstrated that families who were supported and taught the importance of eating a balanced diet passed on these lessons to their children. Moreover, since behaviour is usually passed through families, successful approaches are crucial to safeguarding future generations (Welsh Government, 2013).
Within education, it is important for children to be energised and able to concentrate.  A healthy diet contributes to this as research shows that, if children eat healthily, they will sleep better, have more energy and are better at concentrating (De-Ridder et al, 2017). Evidence has shown that children’s growth and development benefits when they are provided with essential nutrients (Aggleton, P.  Dennison, C. & Warwick, I 2010; De-Ridder et al, 2017).  Samuele-Cortese et al (2007) states healthy eating can help minimise the symptoms of attention deficit hyperactivity disorder (ADHD). However, NHS (2011) explains this is still being trialled as to whether particular foods are the cause. Although, a recent trial showed children who ate healthily for five weeks found that their ADHD symptoms decreased by fifty-four percent (NHS,2011). As a result, this study suggests that restricting certain unhealthy food substances could improve symptoms in children with ADHD. In school A, there is a high prevalence of children with ADHD, and therefore, having a healthy eating intervention can improve the children’s ADHD symptoms within the school. 
The aim of this project is to educate both parents and children on the importance of having a healthy balanced diet, this relates to priority three in the SDP (See appendix 1). This aim will be achieved through three different approaches: a cooking club after school; creating a recipe book of different healthy meals and growing healthy foods in a school garden. As a result, children will become more educated on different healthy foods and parents can be invited to be involved, where they can also gain knowledge about different healthy meals. As previously mentioned, parental engagement is pivotal in order to ensure healthy eating is continued at home (Savage et al, 2007). Another aim of this school community project is for the community and pupils to fully engage and understand the health risks associated with a poor diet (NHS, 2013). This project links closely to being ‘healthy confident individuals, ready to lead fulfilling lives as valued members of society’, which is one of the four purposes of the Curriculum for Wales 2022 (Welsh Government, 2020). Through this whole school policy, after participating in this project children and parents will understand how health and wellbeing is developed. A risk assessment will have been drawn up for the cooking club and school garden to ensure all risks are minimised (See appendix 2).  
Firstly, children will have the opportunity to grow different healthy fruits and vegetables in the school garden. This will be a whole school approach with all classes having the opportunity to grow different foods. Goodall and Vorhaus (2011) states the importance of ensuring all children and families have the opportunity to engage. There will also be a healthy eating club which will lead the school garden, watering and growing the majority of foods. By completing this activity, children will learn where the ingredients come from and how they grow. School C (2020) implemented their own school garden and found that children’s knowledge on food grew. Parents can also be involved by participating in growing different foods in after school club. This can help pupils and parents understand what foods are deemed healthy, according to the NHS (2013). Parent involvement is seen to show a significant improvement on pupil’s achievement (Estyn, 2018). Parents will also benefit from participating, as they will also gain a greater understanding on which foods are healthy and as a result make healthier meals at home (Snuggs et al, 2019). This club will only need two adults, preferably one member of staff and the other being a parent. However, all parents are welcomed to the club and encouraged to participate. During this activity, the teacher will act as an active participant, helping each pupil understand the process of growing food. However, the teacher will let the children demonstrate alone what they already know and show that they need support before scaffolding the children’s learning (Vygotsky 1934).  School gardens can be a low-cost activity by asking parents and staff to donate spare seeds, pots and tools. The plants grown in the school garden can then be used in other activities related to healthy eating (Costs seen in Appendix 3).
Another activity which would benefit the pupils is an after school cooking club which will educate the children about good nutrition, planning and preparing meals, and additionally, reading labels which will improve their literacy skills (Welsh Government, 2020). During this after school club, children will be taught the importance of eating healthily and the implications of a poor diet which lacks fruits and vegetables, such as diabetes and other health issues (Mozaffarian, 2016 & NHS, 2013). This club is open for everyone however, only thirty pupils will be allowed at a time. Therefore, a timetable will be made, where children will alternate through different clubs throughout the year. The children can use the food which they have grown in the school garden to plan healthy meals. Parents can also be involved in this activity, helping the children to complete simple tasks such as cutting the food and measuring the proportions of food, which will also help children with their mathematical skills (Welsh Government, 2020). This activity will help give parents ideas of healthy meals they can cook for their children’s packed lunches if they do not qualify for FSM or reject them (Welsh Government, 2019). Modelling will first take place so that the pupils know how to use the equipment safely (Bundura, 1977).  Two members of staff will need to lead this club, along with any family members who would like to be involved and learn about the different healthy meals which can be cooked at home. Allen et al (2009) explains how parent engagement plays a vital part in a child’s learning and development. However, Allen et al (2009) also states that there are some challenges associated with parental involvement in school activities.

Finally, a recipe book will be made which will include the children and parents favourite healthy meals, which they will have made previously in cooking club. The recipe book can give many different meal ideas such as what the children can have for packed lunch and at home. The recipe book can be made during class time, in a Literacy lesson from Year 1 and above as writing instructions is one of the Literacy skills children learn from this age onwards (Welsh Government, 2020). The teacher may model what is expected to the children before they complete the activity (Bandura, 1977). This will mainly occur for Foundation Phase pupils as they will need more guidance and support. The recipe book can then be sold to parents and the community and the money can be used for more equipment and food resources. This will be a very low budget activity, as children will use resources such as paper from the school and a member of staff will put it together during school time. All class teachers will participate in this activity as they will be teaching the class how to write instructions (Welsh Government, 2020). Creating a recipe book will help parents to make meals that they may not have known how to previously. Additionally, children and parents may be more motivated and engaged as they have played a part in the design and creation of the book (De-Ridder, 2017). As Sustain (2020) explained previously, some parents refuse FSM or are not entitled to them, however, the recipe book offers healthy pack lunches using affordable ingredients therefore encouraging children to eat a more balanced diet.
The impact of this project will have to be measured in order to establish whether the aim of the project is successful. For activity one and two, different assessment for learning (AFL) strategies will be put in place to assess each child’s progression (Bridges, 1995). Pupils knowledge will be tracked prior to the project and after to see if they have learned anything new. Questioning will be used throughout the process of growing foods and cooking food, for example asking questions about if the children know how food is grown and how healthy they are. Wragg and Brown (2002) explain how questioning is a good AFL strategy to use when assessing children’s knowledge. They advise using both open and closed questions to ensure both qualitative and quantitative data can be collected (Wragg and Brown, 2002). During observations, if the children have gathered a greater understanding of healthy food and are able to answer the questions confidently, then progression will have been made which would suggest that the school project has been successful. Questioning and observations are seen as one of the key AFL strategies, which can be used throughout every lesson to gain an understanding of what progression step each child is at and how to move the learners forward (Black and Wiliam 1998). The student teacher has used these strategies to measure the impact of an activity before and this has worked well, as it was clear for the student teacher to see whether progression had been made from the beginning to the end and how to move the learners forward.  Bloom’s Taxonomy will be used as a way to classify learning objectives into complexity and ensure there are various types of cognitive processes in different questions (Adams, 2015). The questions asked will require foundational thinking in order to assess children’s knowledge and understanding (Adams, 2015). A case study by Estyn (2020) found that a primary school that implemented observations in their interventions to measure how successful they are, found that these observations were beneficial as they clearly identified the impacts therefore, this strategy would be utilised in this project (Estyn, 2020).
A questionnaire will also be given to the pupils and parents who have participated in the project to see how beneficial they thought it was (See appendix 4). By asking the children to complete a questionnaire, a significant amount of information can be collected in a short period of time (Popper, 1959). However, there are limitations to this method of data collection for example there is no way to tell how truthful the participants are being (Popper, 1959; Giliham, 2008). Also, as some of the children are of a young age, they may not be able to understand the question fully (Ackroyd & Hughes, 1981). The student teacher has also used this method previously, to assess what individuals thought of a specific topic, and the results were very beneficial moving forward. Therefore, by asking both parents and pupils to complete a questionnaire the results will help improve the project in the future. Quick et al (2018) has used questionnaires to measure the impact on a study linked to healthy eating and found it useful when analysing the effectiveness of the project. 
Another way the impact of the project will be measured is to see whether the content of each pupils packed lunch has improved. As parents will have the opportunity to attend two of the activities, it is hoped that there should be an increase in healthy packed lunches at dinner time within school (CDC, 2015). Also, when the children are asked ‘do you have three meals a day?’ if the majority of pupils answer yes, this will suggest that parents are listening to advice given from the activities and as a whole, the pupils will be having a more balanced diet which will increase the percentage of pupils eating the three advised meals a day (NHS, 2013). Evans et al (2020) explains how discussing with children and observing what they are eating is an excellent way to assess the changes in diet and nutrient quality within pupils packed lunches. Therefore, this strategy would be useful when assessing pupil’s lunches in School A.  Another school who have implemented a similar method to measure the impact on their project is School C. This school has used a learning walk to see the different changes and impacts the project has had on the pupils and displays (School C, 2020). Therefore, by observing packed lunches it will be clear to see the different changes and whether this project has impacted children’s diets positively. 
Lastly, School A will assess how successful the recipe books are by looking at how many are sold across the school and community. If many of the recipe books are sold, this may show parental engagement and interest which is a factor that needs to be considered in this project as parental engagement is a main factor. Parental engagement has been monitored previously in studies in schools across Wales, where parents are invited to be involved with the children’s learning (Estyn, 2018). This method has been used previously by Swiezy, Wicker and Breuer (2017) where parental engagement has been analysed in an after school club. They found this strategy beneficial as they were able to assess how involved the parents were in their children’s education. Swiezy, Wicker and Breuer (2017) were able to draw conclusions based on this method and therefore, School A will be able to conclude whether or not parent involvement is high or not. UNCW (2020) believes measuring participation from student and community members is a good way to measure how successful a school community project is, therefore, supporting this variable. It is important to note however, that further investigation will be required to establish whether families are using the recipe book at home. This may be achieved through discussion later in the year. 
To ensure this project is beneficial to both the pupils and stakeholders, a SWOT (Strengths, weaknesses, opportunities and threats) analysis will be drawn up. A SWOT analysis can be defined as a project undertaken by an organisation in order to identify its internal strengths and weaknesses, and its external opportunities and threats (Hay and Castilla, 2006). From the SWOT analysis it is clear to see the baseline information about the healthy eating project and the benefits and challenges of the project (See appendix 5). 

Firstly, the internal strengths that the school can offer to the project were considered. Pupil engagement will be a strength as all pupils within School A will have the opportunity to be involved within the healthy eating activities in this project This is an engaging and inclusive project that invites all members of the school community to participate in an interesting and educational activity that can be adapted to all age ranges and abilities. Pupil engagement is important as the pupils of the school are the main priority and focus within this project. All children will have the opportunity to engage with parents, staff members and other pupils of the community, activating prior knowledge to learn new skills and information. Piaget (1936) believes children learn best through play and learning first-hand how to complete new activities such as growing food and cooking. Vygotsky (1934) also supports this as learning through play promotes social, emotional and cognitive development. 
On the other hand, pupil and parent engagement and motivation may be an issue that the school faces when implementing the project. Some pupils may not be interested in healthy eating due to factors such as a lack of knowledge. However, a way to minimise this weakness would be to use reinforcement which may motivate the children to learn (Ikeogu, 2011). Also, allowing pupil voice within each activity of the project, will allow pupils to feel involved and improve ethos, and as a result improve children’s motivation (Estyn, 2016; UNCRC, 2010). Some parents may also lack interest or willingness to engage for a number of reasons, including feeling embarrassed or too busy with work, or they may feel that they are not able to afford healthy food. Therefore, parents should be encouraged to participate in the school community project as it will strengthen their knowledge and understanding, making them more confident individuals (Edwards and Redfern, 1988). School A may also struggle to gather parents as volunteers for each activity and therefore School A may need to advertise these activities on social media, encouraging parents to engage with children’s learning. A letter may also be sent out to explain to parents the importance of these activities, and how they can benefit both the child and themselves. 
As School A already has an Eco Committee, who often grow plants around the school, they can therefore provide advice on how to grow food effectively which will offer the project some guidance about healthy eating. Within School A’s SDP they have already stated that healthy eating is one of their priorities and therefore already have interventions in place to support this such as FSM, breakfast club and a healthy eating committee who monitor pupils packed lunches (School A, 2020). Within this priority there is a lead teacher and governor who can offer expertise. The lead and governor plan and organise events, make displays and activities related to health and wellbeing. The lead will be able to offer her expertise on healthy eating strategies and how to make the plan more successful and effective.
This school community project also offers opportunities to the school as it is easily adapted to meet the requirements of the new Curriculum for Wales (2022). This healthy eating project begins to develop on the four purposes, specifically being healthy, confident individuals, as children and the community will understand how healthy eating is being developed (Welsh Government, 2020). As school A is currently using the Curriculum for Wales (2008) they are yet to make the new changes to the curriculum to support the New Curriculum for Wales (2022). Therefore, by implementing the four purposes into the project, it will allow staff members and the children to become familiar with the new curriculum. Another purpose that can be developed within this project is ethical, informed citizens as teachers will learn how to form meaningful relationships with learners, parents and staff members (New Curriculum for Wales, 2022).

On the other hand, there are also barriers from outside the school than can occur during this project. One main issue may be budget. As there are three new activities rather than one, a budget needs to be considered (College for Leadership of Schools and Children’s Services, 2010). There is a lot of equipment that needs to be bought or borrowed before the activities can start. Pupils, parents and the community will be encouraged to bring in any equipment, or seeds that they have spare, which will save money. However, parents may not have any spare equipment and therefore, more money will need to be spent on basics such as cooking equipment and gardening equipment (See Appendix 3). The children will also grow the food which will be used in cooking club rather than buying from the supermarket. However, another issue which may arise is that vegetables may not grow. If this happens, a larger budget will need to be considered to buy new seeds and food from supermarkets. Lastly, a budget needs to be considered for staffing (College for Leadership of Schools and Children’s Services, 2010). If parents do not volunteer, money will have to be spent on staff members for each activity. 
To conclude, a healthy eating community project will offer both children and parents an opportunity to learn about the importance of healthy eating and how eating unhealthily can have a negative impact on their life.  School A has made health and wellbeing a priority within their SDP and therefore this project will help achieve this priority. This school community project has shown that an individual’s diet can affect their health later on in life, and therefore, it is crucial that as a school, School A focuses on the health of their pupils, and encourages both parents and pupils to make a change to their diet (NHS, 2013). The student teacher has developed an understanding of the importance of working closely with the community, and how parent engagement can benefit a child’s learning (Estyn, 2018). Therefore, to ensure continuous professional development the next step for the student teacher, is to gain more experience collaborating with others, and supporting individuals, with the aim of evaluating how different schools in Wales engage with and meet the needs of their communities (Welsh Government, 2020).
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Appendix 1

	School Development Plan September 2017- September 2018
School and Governor appraisal of progress

	Priority 1 

To reduce the gender gap by raising standards in boy’s literacy, specifically boy’s writing. 
	Priority 2 

For pupils to gain knowledge and life skills enabling them to apply life skills and mathematical understanding confidently in entrepreneurial projects. 
	Priority 3 

To improve the quality, range and delivery of teaching and learning in science and technology and DCF. 
	Priority 4 

Improve further on provision for pupil’s health and wellbeing and to promote positive attitudes so that pupils develop into healthy and confident individuals. 
	Priority 5 

To improve standards and pupil outcomes of Welsh across the school by promoting the Welsh Language and ethos through the attainment of the Siarter Iaith Bronze Award. 

	See appendix 2 for full report


	3 year overview of key priorities

	2018-2019

	Standards 
	P.1 To improve higher order reading skills and guided reading, especially in years 3/ 4

P.1. To further extend boys literacy at FPO6 in literacy through access to appropriate challenges in enhanced provision and extracurricular activities. 

P.2. All teaching staff to have training in the use of reciprocal teaching in the classroom. 

P.3 To implement new DCF mapping and seek further opportunities to cover DCF skills across the curriculum with a particular focus on KS2 Science investigation skills. 

P.5 To ensure sustained pupil progress to reach high achievable targets through the development of independence in Science investigations. 

P.1 Maintain standards of Welsh in all year groups achieved. 

	Wellbeing and 
attitudes to learning
	P.4 To embed Thrive approach for all pupils, to support building emotional wellbeing by developing confidence, resilience and empathy. 

P.4 To enhance opportunities for children and parents to apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives and through extra-curricular activities. 

P.4 To further extend the forest schools provision across the school to support building emotional wellbeing by developing confidence, resilience for all pupils. 

	Teaching and 

learning experiences 
	P.1 To develop further guided reading opportunities in both English and Welsh language. ’. 

P.1 To use a variety of stimuli to develop pupils’ creativity and performance through art, music, dance and drama. 

P.5 Create authentic contexts for rich learning opportunities by exploring the local environment and utilising the outdoors. . 

P.2 For pupils to design, develop and plan an idea through different media. 

P.5 To promote the core purposes of pupils becoming ‘ethical, informed citizens’ by providing a rich humanities curriculum. 

P.2 For pupils to use their skills and energy so that other people will benefit. 

P.3 To support our pupils in becoming ambitious and capable learners by embedding ‘Data and Computational thinking’ strategies for learning throughout the school.   

P.3 To further develop pupils understanding of the acceptable use of technology in the real world and to help them in becoming ethically informed digital citizens. 


	Area of Learning: Health and Well-being 

Priority 4:  Improve further on provision for pupil’s health and wellbeing and to promote positive attitudes so that pupils develop into healthy and confident individuals. 

Links: ESTYN inspection report  – R5  
	Impact/Success criteria/outcome:  

Success criteria:  

· Targeted pupils show increased improvement in emotional well-being, attitudes towards learning and attainment. 

· Nearly all pupils show an understanding about the impact of diet and exercise on physical and mental health in their daily lives 

· Nearly all pupils involved in pupil voice groups understand and exercise their human and democratic responsibilities and rights. 

	Accountability:  

Lead – X

Why is this a priority? We have significant numbers of pupils who can be described as vulnerable and pupils across the school need to learn to develop emotional wellbeing.


	Accountability to the Governing Body:  

X
	

	
	
	IMPACT RAG RATING 

	 
	Actions:   
	Who? When? 
	Professional Development Opportunities 
	Source of Finance and Cost 
	Impact 



	1. 
	Objective 1: To embed nurture/pastoral programme for all pupils, based in the outdoor provision, building emotional wellbeing by developing confidence, resilience and empathy 

	 
	· Develop the outdoor nurture curriculum in all weathers, in order to encourage children to make measured decisions and to manage risks. 

· Further develop Family Engagement sessions promoting positive play experiences in the outdoors.  

· To achieve the RHS Level 4 award. 

· To collaborate with the LA/community to develop our grounds and a space within the community giving children the opportunity to connect with the world around them. 
	Wellbeing Lead (CR) 

 

Outdoor Nurture Practitioner/ Nurture Team 

Nursery Teacher (JW) 

Eco Coordinator (HH) 


	
	3 x supply @ £120 for outdoor learning course
£4000 - outdoor classroom 

Funding grant options to be explored with HSBC Community fund 
	AUTUMN TERM: 

A new Forest Schools practitioner has been appointed to further support the development of the outdoor provision/lead outdoor learning sessions for our most vulnerable learners.- Emma North

Pupils identified as requiring support in terms of wellbeing/self-esteem, have clear targets developed.

All pupils participated in ‘The Big Soup Share’, using vegetable grown by classes within the school grounds.

	
	
	
	
	
	SPRING TERM: 

The Eco committee have developed an action plan to enable them to lead the RHS L4 award, engaging and involving all pupils in school.

Targeted pupils from Y2/Y3 benefitted from a holiday club developed to support self-esteem and aid transition.

The Eco Committee have begun community focussed work in partnership with the LA and Forest Schools positively impacting. 

18/2/2019 - Year 3 and 4 staff attended outdoor learning @ Gowerton Primary and have an outdoor learning area to enhance pupils learning and wellbeing

All targeted pupils attending Forest Schools/Outdoor Learning sessions show improved emotional resilience, social skills and wellbeing through Thrive assessments.

	
	
	
	
	
	SUMMER TERM: 

Family engagement sessions, including Forest School are planned for the Summer term with Nursery parents.

	2. 
	Objective 2: To provide opportunities for children and parents to apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives and through extra-curricular activities. 

	 
	· To refine and embed the ‘Mile a Day’ in KS2 with Sports Ambassadors         .  

· To develop a ‘Wake and Shake’ routine in Foundation Phase
· To work with the Healthy Schools squad to achieve the Healthy Schools Award (L6) 

· To offer parent sessions (including cooking) on healthy eating/habits and to link with services within the community that support this philosophy. 

· To agree a set of Values that link with RRS to be shared in assemblies and reinforced within the classroom. 

· To deliver sessions to children and parents on the ‘Safe use of ICT’ , 
 

 
	 

 

 

 
	e.g. Foodbank and outside agencies  

Y5/6 teachers to work with SCPC to develop links 

Claire Reynolds to link with NSPCC to develop a parent engagement session   
	.LR JW to link with  4 All/ Local businesses to support Healthy Eating

2 x supply @ £120 

 
	AUTUMN TERM: 

Parents attended a successful ‘Healthy Eating’ session, run in partnership with X and the LA, promoting healthy lunches.

Pupils from Foundation Phase have enjoyed attending ‘Big Cook, Little Cook’ sessions, making and sharing healthy meals with their families. 

Members of the Healthy School Squad in Foundation Phase worked in partnership with teachers and staff to review and improve playtimes, leading to increased opportunities for physical activities.

	
	
	
	
	
	SPRING TERM: 

The Mile a day has been evaluated and adapted by Sports Ambassadors resulting in a renewed enthusiasm for the programme.

Sports Ambassadors are leading ‘Mile a Day’ sessions daily.

E-safety lessons have led to increased understanding of how pupils can stay safe online. (see P3)

School Liaison Officer – Dan Underhill. Pupils have better understanding of online communication/ legal implications of using inappropriate language online/ how to deal with instances of cyberbullying.

Class Charters have been used to promote appropriate digital behaviour in the school environment.

Parents and pupils signed ICT Acceptable Use Policy that was included in School Consent booklet.

	
	
	
	
	
	SUMMER TERM: 

	3. 
	Objective 3: To introduce the Thrive approach for all pupils, to support building emotional wellbeing by developing confidence, resilience and empathy.  

	 
	· To introduce the ‘Thrive approach’ to both phases, providing support for identified pupils that works alongside the current provision. 

· To train two members of staff to become Thrive Practitioners. 

· To develop a mindful curriculum in order to encourage children to understand how their brain works and to manage strong emotions. 

· To ensure all teaching staff can use ‘Thrive Online’ to support developing a robust PSE curriculum. 

· To create a Timeline of implementation.  

· To complete a PSE audit to ensure skill coverage across both phases.  

· To develop a hub of resources to support delivery of Thrive. 

 

 
	 

 

 
	
	.Annual subscription approx £700 

 

Thrive Practitioner training 

£3,200 

Provision for nurture setting £2,000
	AUTUMN TERM: 

Individual assessments completed/Action plans are in place for all identified pupils requiring Nurture support - range of bespoke interventions ensuring our most vulnerable pupils are appropriately supported in terms of ESB needs.

All classes introduced the ‘Growth Mindset’ approach positively within their classrooms. All pupils have daily access to a range of resources to promote Growth Mind-set which has independence and perseverance in their learning. 

Two members of staff have completed Thrive training and are now qualified ‘Thrive Practitioners’ - CR and DA

The Cwtsh approach has been developed within the existing Nurture provision, offering therapeutic intervention for identified pupils. 

	
	
	
	
	
	SPRING TERM: 

 ‘Child Mental Health Awareness Week’, all pupils participated led by Rhodri’s Rangers.

All classes have created a ‘Mindful toolkit’ which all pupils have access to and are regularly using effectively.  

Pupils from Dylan Thomas Comprehensive school delivered an exciting ‘Growth Mindset’ Assembly to KS2 pupils - build positive relationships with the school for future collaborative activities.

All staff have received Thrive/VRF training, deepening their understanding of how to best support our most vulnerable learners and ensuring a consistent approach in dealing with pupils.

All staff have completed a Thrive group assessment for their class. Targets have been shared with all pupils and activities linked to targets are being delivered regularly, impacting positively on pupil progress in PSE.

All targeted pupils attending our Nurture provision show improved emotional resilience, social skills and wellbeing through Thrive assessments 

Most targeted pupils have demonstrated improve readiness for learning and have made good progress in literacy, numeracy and PSE.

	
	
	
	
	
	SUMMER TERM: 

	4. 
	Objective 4:  To refine and further develop Pupil Voice groups in our school to support pupil leadership and to ensure pupils understand and exercise their human and democratic responsibilities and rights 

	 
	· To develop a clear rationale for all pupil voice groups. 

· To work with pupils to reform the structure of our pupil voice groups to encourage inter-group working and communication. 

· To develop a policy for pupil voice in our school. 

· To work with pupils to create badges to identify groups. 

· To provide opportunities for pupil voice groups to communicate with the school community and beyond.  e.g. assemblies, website.  
	 

 

 
	
	Badges - £100 

 
	AUTUMN TERM: 

All Pupil Voice groups have drawn up and shared clear roles and responsibilities for their individual groups, resulting in greater ownership and pupil leadership.

A pupil leadership Team has been elected (school council), made up of representatives from all Pupil Voice Groups and the school’s Head and Deputy Head pupils which has enabled inter-group working and communication. 

All staff responsible for Pupil Voice Groups have collaborated to develop a Pupil Voice Policy ensuring consistency in expectations.

The PLT have drawn up a pupil friendly version of the SDP. 

	
	
	
	
	
	SPRING TERM: 



	
	
	
	
	
	SUMMER TERM: 

	How can the wider community of the school enrich the priority? 

· Lead teacher and key staff to work with Flying Start staff to develop programme of support 

· Governors, especially link governor, to attend relevant training sessions. 

· PTA to engage in funding activities linking with pupil voice groups.  

· Community partners to deliver family engagement sessions – including the family Facilitation team, Health Visitor, Play Team, and Library Services. 

· Community businesses to provide rewards for achievement. 

· School to continue to develop partnership with X 4 All group. 

· School to collaborate with Barnardos and the Exchange service to support vulnerable pupils and to deliver sessions that support pupil safety.  

· Eco committee to collaborate with the LA/community to develop our grounds and a space within the community. 

 


Appendix 2

Club Name: Cooking Club

   Assessment carried out by: X

D/O next review: September 20  Date assessment carried out: April 20

	What are the hazards?
	Who might be harmed and how?
	What are you already doing to control the risks?
	What further action do you need to take to control the risks?
	Who needs to carry out the action?
	When is the action needed by?
	Done

	Equipment
	Children, teachers, parents- Cuts and hurt someone 
	Modelling, monitoring
	Training 
	Teacher, Pupils
	ASAP
	     

	Burns
	Children, teachers, parents- Burns
	Modelling, monitoring
	Training
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     


Club Name: School Garden      Assessment carried out by: X

D/O next review:Sept 20   Date assessment carried out: April 2020

	What are the hazards?
	Who might be harmed and how?
	What are you already doing to control the risks?
	What further action do you need to take to control the risks?
	Who needs to carry out the action?
	When is the action needed by?
	Done

	Equipment
	Children, teachers, parents- Cuts and hurt someone 
	Modelling, monitoring
	Training 
	Teacher, Pupils
	ASAP
	     

	Falling
	Children, teachers, parents
	Modelling, monitoring
	Warning children of the risks
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     

	X
	X
	X
	X
	Teacher, Pupils
	ASAP
	     


Appendix 3
	Equipment


	Cost

	Seeds
	30p a pack

	Pots
	£2 pound each

	Wheelbarrow 
	£10 pound each

	Shovel/ Digging Spade
	£3 pound each

	Trowel
	£1.50 each

	Watering Can
	£1 each

	Rake
	£6 each

	Soil (20L) 
	£3 each


	Equipment


	Amount
	Total Cost 

	Seeds
	6
	£1.80

	Pots
	6
	£12

	Wheelbarrow 
	1
	£10

	Shovel/ Digging Spade
	4
	£12

	Trowel
	4
	£6

	Watering Can
	2
	£2

	Rake
	1
	£6

	Soil (20L) 
	10
	£30


Total Cost to begin school garden with no equipment:             £79.80
Appendix 4
Questionnaire for pupils

1. Do you enjoy the club?


YES


NO

2. What do you enjoy most about this club? 

3. Do you enjoy learning about different healthy foods?

YES

NO

4. If yes, do you find this helps you understand how important eating healthy is?


YES


NO

5. Do you eat healthy at home?


YES


NO

6. Do you eat more healthily since joining this club?


YES


NO

7. What have you learned since attending this club?

8. How many meals do you eat a day?

Anything else you want to say?

Questionnaire for Parents/ Carers

1. Do you find this club enjoyable?

2. Has this club helped you understand the important of a healthy diet?

3. If yes, how?

4. Do you eat healthily since attending this club?

5. How many 5 a day do you and your child eat a day?

6. How many meals do you eat a day?

7. What have you learned since attending this club?
8. What would you like to see different in this club?

Anything else you want to add?

Appendix 5
	
	HELPFUL
	HARMFUL

	INTERNAL

(within the school)
	Strengths

What strengths can the school offer to your project, e.g.

· Staff expertise

· Pupil engagement

· Other projects that have succeeded within the school

· Other healthy eating interventions in place

· SDP plan which has a focus on health and well-being


	Weaknesses

What weaknesses does the school bring to the project, e.g.

· Staffing

· Pupil motivation

· Estyn reports

· Time consuming 



	EXTERNAL 

(outside the school)
	Opportunities

What opportunities can the school-community project offer, e.g.

· Strengthening the relationship between school and community

· Development of Four Purposes

· Engage parents in their children’s learning

· Communication skills between parents, pupils and staff


	Threats

What challenges or barriers come from outside the school, e.g.

· Budget

· Deprivation

· Lack of engagement

· Knowledge on healthy food

· Parents do not engage

· If food does not grow
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