


Assignment: Module ECAD7003
Learners, Schools and Communities: Where am I teaching?
	
	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Avoid paragraphs that include only one sentence in order to ensure a clear and logical structure
	I have read over my assignment and certain paragraphs numerous times as well as sources on sentence structure in attempt to ensure that there is a better logical structure. 

	Target 2
	Wider reading would benefit your work
	I have used more credible sources and conducted more research to enhance my knowledge of the subject before writing this report. 

	Target 3
	Use the data and literature to help you write less descriptively
	I have attempted to state what the literature suggests rather than describing it, whilst using it in a more evident manner. 














Introduction
The purpose of this report is to research into one aspect of my current PTE1 school’s development plan (SDP); this will allow analysis and critical reflection on how a school develops their SDP and whether there are areas in which the school could improve the way they collect and analyse their data, and how this data results in the actions the school takes. It is important to assess these factors as Hanover Research (2014) describe how successful SDP models emphasize comprehensive needs, data-driven outcomes and strategic prioritization of importance, all while setting feasible goals. 
The aspect chosen for research in this report is ‘Health and Well-being’ (HWB). With a larger emphasis on health and well-being in the Welsh 2022 curriculum than in previous years it is important to see how the school involved has prepared for this in their SDP. Coombes et al (2013) explains how promoting HWB has a positive impact on young people’s behaviour and health had but lacks consistency. 
The school involved is a Welsh speaking pioneer school located in the county of Swansea, educating approximately 500 children between the ages of 3-11. 22% of children who attend the school suffer from additional learning needs (ALN), whilst 10% come from Welsh speaking homes. An even lower percentage of children come from ethnic minority families or receive free school meals. 
Throughout this research I shall adhere to BERA (2018) guidelines, ensuring that I conduct myself in a manner which reflects their vision, aims and ethical values; in doing this my research and actions will be justifiable and sound, and no sensitive information will be included in the report for the protection of all who are involved. 

Literature Review
School Development Plan
The Board of Governors’ are responsible for preparing and periodically revising the SDP under article 3 of the 1998 Education Order, providing this guidance to schools across the UK. The purpose of this guidance is to support schools in raising pupil outcomes through implementing an inclusive, reflective and evidence-based self-evaluation, resulting in well-structured, feasible plans and goals (Department of Education 2010). The Welsh Government (2014) also expresses this by stating the governing body’s responsibility is promoting high standards of educational achievement in schools, whilst the headteacher is responsible for the management and control of the school. The headteacher working together with the governing body is key to leading the work of the school and its capacity for improvement.
The Education Improvement Commission (2000) explains how the overall objective of a SDP is increasing the students level of achievement, describing the SDP as a road map, navigating towards the destination; with Chapman et al (2013) agreeing that a school development plan soles purpose is to raise student achievement through assessing the teaching and learning processes and the supporting conditions. 
The purpose is to use benchmarks set by the governing bodies and collecting qualitative and quantitative data to draw comparisons and see where there is room for improvement. 
The Welsh Government (2014) further expands on this stating that the purpose of the SDP is to raise the standards of literacy and numeracy in schools while reducing the link between low attainment and poverty. 
This is evident as the 2022 curriculum outlines the importance of whole-school priorities such as literacy, numeracy and ICT that are implemented into the work of the school, and these are just some of the key features that must be targeted, maintained and improved through an SDP. Jones (2017) expresses that reducing the impact of poverty on attainment is one of the Welsh Government’s three national priorities, as there is such a strong link between the two, which is why the Welsh government provides their Family and Community Engagement Toolkit for schools in Wales. 
Bronfenbrenner’s ecological theory (2005) suggests the affect that the pupils’ environment can have on their learning outcomes and achievements, explaining that they are affected by the microsystem and mesosystem. In his theory the two systems represent their social experiences, from family, peers, teachers and many other attributes that can affect the individual emotionally in a positive or negative manner, suggesting the importance of school and community collaboration. This is evident with all literature included in this report expressing the importance of a welcoming school environment that’s well connected with the community.  
School districts are responsible for outlining requirements in relation to preparing SDPs, such as including the length of time until one of the school plans is expected to take effect or to reach their goal, many of which publish strategic plans or SDP’s annually. There are faults with these SDPs as districts ignore processes for improvement and how they function, whilst also ignoring how to measure system outcomes, only focusing on the outcomes themselves and now how they are increased, effected or reduced. (Hanover Research 2014) 
Strong leadership and management style can improve commitment towards SDPs. School inspections highlight that sharing leadership roles and responsibilities with all members of staff, providing a higher value to the staff’s contributions and allowing more efficient self-evaluation, with feedback coming from staff of all levels. Other factors such as pupil and parent involvement, analysing quantitative and qualitative data using AfL (Assessment for Learning) and comparing with national attainment benchmarks are all necessary to create a successful SDP (Department of Education 2010). Jones (2017) suggests that there are 10 areas which are effective in raising attainment which would be suitable for a SDP, mentioning the factors listed above and others such as pupil voice, tracking, transition, wellbeing and timely interventions.
The scope of the district should also be considered as many aspects in schools can be targeted, the Education Improvement Commission (2000) suggests that the SDP allows schools to prioritise their targets, deciding what the should focus on now and what they can focus on later. Hanover Research (2014) further explain as to why, suggesting that extensive lists of prioritised targets can affect the results of the SDP, acquiring less targets and negatively impacting the schools energy, with experts stressing policies such as ‘less is best’ for SDP achievement. 
When assessing the data there will be a mixture of qualitative and quantitative data; qualitative data is expressed in a descriptive and conceptual style while quantitative data is expressed and measured using numbers. Assessing both qualitative and quantitative provides a greater scope and more data to investigate educational issues rather than focusing on one, benefiting educational establishments according to Almalki (2016)
Governing bodies such as Estyn who inspect schools can make suggestions as to what key features a school must improve on, consisting of standards, wellbeing and attitudes to learning, teaching and learning experiences, leadership and management and care, support and guidance. This allows a school to reflect and evaluate on their school development plans to see what is and is not working and adjust current or even develop new strategies and outcomes. 

Health and Well-being 
The Education Act 2002 and the Academies Act 2010 both state that a school curriculum must “promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society, and prepare pupils at the school for the opportunities, responsibilities and experiences of later life” 
The Welsh Government (2020) similarly explain how the HWB Area of Learning and experience is concerned with developing the capacity of learners to navigate life’s opportunities and challenges, focusing on mental health, physical health and social and emotional well-being. Aiming to provide a whole-school approach which develops the pupils as Donaldson’s four purposes describes. 
According to Estyn (2019) approximately two-thirds of primary schools in Wales support pupils health and well-being using an inclusive whole-school approach, attempting to develop pupils as healthy, confident individuals, ready to lead fulfilling lives as valued members of society by teaching them about the importance of health and well-being; whether this be through lessons, messages or assemblies. 
In order to achieve these results schools must implement many key factors if not all of them if they want to avoid a lack of impact and consistency in their actions to improve pupil’s HWB; some of these include: An inclusive community and ethos, close partnerships with parents and carers, continuing professional learning for all staff that enables them to support pupils’ health and well-being and policies and practices that ensure pupils make good progress in their learning. (Estyn 2019)
Ford (2003) conducted a study of the HWB of young people in the United Kingdom, where 7% of children between the ages of 9-15 had behavioural disorders, while 10% of children between the ages of 5-16 had been diagnosed with ALN.
 If you compare this with the national statistics for children in primary schools with ALN the average is 21%, it is evident there has been a significant increase in the last 17 years, with the school involved having a very similar percentage of 22%; I believe this shows how important it is for a schools development plant to ensure as many key features as possible are implemented, if not all of them.  
It is important to consider the amount of time pupils spend in school and how this can affect their health and wellbeing. Children spend around 30 hours a week in education putting school in the microsystem of Bronfenbrenner’s ecological theory (2005). This expresses how it can cause a positive or negative effect when a child arrives at school, stemming from what has happened in the outer school environment. 
The Welsh pioneer school had its most recent Estyn report in 2018, where upon inspection they received a ‘Good’ judgement in all areas, which means they have strong features implemented throughout, although minor aspects may require improvement. The report focuses on features such as, standards, wellbeing and attitudes to learning, teaching and learning experiences, care, support and guidance and leadership and management; all of which are features necessary for successful HWB in Estyn’s Healthy and happy report (2019). 


Developing and action point
SDP
This section will overlook the aspect Health and Wellbeing in the school development plan and how they are monitoring and raising attainment through this. 
The school create a long-term development plan based off the weaknesses raised in their most recent Estyn inspection (2018), this allows the school to set long-term and short-term targets to achieve their goals and continuously monitor to see if they are on the right track. I believe this is essential as planning short term provides continuous data to monitor but also allows the adaptation of a long-term target if short term goals are exceeded or not met. 
The schools recent Estyn Report (2018) documented that the school should continue to attain their high standards of health and wellbeing throughout the school, suggesting that there is only minor room for improvement. After this inspection the staff came together to create their new SDP, deciding on a success-criteria based on their standards and/or qualities and choosing 3 targets: Second attainment of the Eco Schools platinum flag, raising attendance percentage and incorporating the government’s new ALN Act into the school and its curriculum. We can see that the school have also adhered to what the literature says, keeping in mind that ‘less is best’ and focusing on what they can do in the short-term (1 academic year) and what they can do later (by the next inspection), prioritising their work. Short term goals and subsequent reviews enable self-evaluation and the measurement of the impact of the plans and processes implemented. They allow adjustments to be made if necessary, whilst the long-term goals give overall direction and can help avoid losing track and implementing knee-jerk reactions.
The headmistress has the responsibility of answering to the governing bodies whilst 3 members of staff are internally responsible for planning, implementing and regularly reviewing their strategy for ensuring health and well-being throughout the curriculum. A clear example of strong leadership, strategic planning and management expressed by the Department of Education (2010)
The SDP is very structured describing the action steps that must be taken to ensure they meet their success criteria, explaining who is responsible, period of time to implement, professional development needs and resources and a detailed success-criteria for each action step. 
The first action is to create a partnership with local businesses to enable pupils to attend activities outside of school and possibly within school, this specific action has two steps both to be completed during the first month of the academic year: 
The first step includes inviting individuals and businesses with a health and wellbeing background to collaborate and learn with staff, creating that partnership. Big companies such as LC2 are included in this step along with other smaller businesses, this then allows the school to implement the second step where the school organises skills and fitness days for the entire school, raising their awareness of local sports clubs they can join. This is a perfect example of working well together as a community, where businesses and clubs benefit from free publicity and through collaboration with the school whilst also gaining new members, and the school creates a healthy, happy environment enabling the children to learn and broadens their experiences. 
NIA (2010) suggest that building and improving the school’s reputation with the wider community is essential in schools where there are improvements in learning outcomes, finding that leaders of schools had developed positive relationships with community leaders and built a network of contacts with organizations and individuals.
Once both of these steps are completed the school then invites charity organizations, global and local to raise the pupils’ awareness on things such as abuse, neglect, rights and racism so that pupils develop into valuable members of society with ethical views, meeting all four of Donaldson’ purposes. Over the same period the school has introduced a yoga project with the intention of teaching pupils the importance of mental health, these two steps perfectly represent the outcomes the Welsh Government (2020) described by HWB’s area of learning and experience. The school has many strategies in place expressing HWB, with weekly individual and classroom awards for hard work, strategies for raising lower attaining pupils’ confidence, expressing children’s rights through ‘right of the week’ and buddy benches placed on the yard encouraging pupils’ to discuss their emotional feelings and social behaviour with one another. Many of these are influenced heavily by the school’s pupil council, showing how the school promotes pupil involvement. 
Other actions outlined in the SDP which directly assist in meeting the success criteria allow the school to build on their distribution of HWB, steps such as improving ALN systems and provision within the school, raising staff awareness of the HWB area of learning and experience through courses and developing the use of the school nature wetland with help from a local business. These are not cost effective as the school spends a large sum of money to increase the knowledge of their staff and improve the surrounding in environment. Millard (2000) explains this way of learning usually offers an opportunity for teachers to meet together to share experiences, ideas, problems, and strategies which leads to creative problem solving and effective learning. A supportive and challenging group offers an environment that facilitates change and growth, expanding on why organisers spend time on building group cohesion and encourage feedback within a humorous and respectful environment. These steps aim to incorporate the new ALN act and help the second attainment of the platinum Eco Schools award. 
The SDP also emphasises the importance of working with the health services such as the ambulance service, police and the fire brigade to ensure a safer environment for the children. 
The final action in the SDP focuses on pupil attendance and how to improve it, the school tracks attendance and attainment using the ‘Incerts’ programme they pay for. Using this they collect quantitative data on individual pupil’s attendance, if a pupil’s attendance is below expectations or unusual the school will take the necessary steps. They work closely with the county’s attendance officer who also works alongside the families of pupils who do not attend regularly. Parents are asked to meet with the attendance officer and teachers so qualitative data can be collected, to discuss any important factors not collected through ‘Incerts’ so that they can reduce the number of absences to an even smaller percentage. This is a great way of gathering accurate data and providing a greater scope as expressed by Almalki (2016). 
[bookmark: _GoBack]Reflection and Evaluation
I believe that the SDP is very efficient and follows the guidelines outlined by the Welsh Government (2014), The school set out the targets they wanted to achieve and how, while emphasising priorities, using the resources and funding available and training all staff in order to meet their success criteria. It meets all characteristics set by the Welsh Government by using inspection reports, self-evaluation strategies and collected data to create short and long-term priorities and solutions resulting in the improvement of their pre-existing standards. 
The school created it’s plan very similarly to how theory suggest, by self-evaluating, planning strategically, making improvements/action and reviewing the impact. 
Upon reflection I do believe the school could have more parental involvement in this aspect of the SDP, parents have a significant affect on attainment and attendance in schools as Bronfenbrenner’s ecological theory suggests. Although the parents’ involvement is significant in the school’s outcomes for Literacy and Numeracy, it seems their involvement in other SDP aspects is very limited, with the only mention of parent/guardian involvement on HWB coming from lack of attendance. All theory expresses the importance of parental consultation and involvement, with Jones (2017) listing family engagement as one area which can improve attainment regardless of poverty. I strongly believe that the SDP could invite parents/guardians to express ideas and concerns regarding the administration of the HWB area of learning and experience within the curriculum. Dagget (2011) suggests a more inclusive way of planning provides better results and opportunities for pupils. 
By not including the parents in this aspect they are not including all stakeholders throughout the SDP, preventing them from achieving their full potential although they are setting extremely high standards currently.


Conclusion
I believe that an SDP is extremely important for maintaining and improving academic standards in all aspects of the curriculum. It allows schools to assess, evaluate and prioritise not only results but many other factors. These factors include strategies for health and wellbeing of the pupils, how they work with the community and other strategies that can improve the school’s implementation of the Welsh Curriculum (2022) and it’s four purposes. If followed correctly the SDP this school has developed should enable the school to create an enriched inclusive curriculum following all government guidelines, promoting literacy, numeracy and digital competency throughout all lessons and reduce the correlation between poverty and low attainment. 
The school involved have successfully created an SDP that efficiently meets all the requirements listed in the earlier sections of the report. They have involved stakeholders in the plan, although not directly in all aspects, for example health and wellbeing which I feel would be beneficial.  They have successfully followed all government guidelines and have focused on short-term and long-term development in their strategic planning whilst ensuring they maintain their current standards. 
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