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Describe how specific learning difficulties in literacy impact on learning and achievement.


Children and young people can demonstrate a range of mixed abilities. This assignment is going to describe and identify the key characteristics of specific learning difficulties in literacy and how it can make an impact on their learning and emotional development. 


A specific learning difficulty in literacy can sometimes be referred to as Dyslexia. Dyslexia can affect a range of children from a very young age and all characteristics can be different, including affecting them in different ways. It is also noted that it is very difficult to diagnose a child at a very young age due to how they develop their learning in early years and until they reach school age of learning it is hard to establish. 

Lawrence discusses the importance of multi-agency communication being key to help identify a specific learning difficulty.

In order to ensure that the manifested characteristics are representative of dyslexia and not another type of problem. It is desirable that a qualified professional conducts the assessment. However, Teachers and parents are in a good position to identify signs in the first instance. 
Lawrence (2009, p23)


Suggesting unless we can identify the key characteristics and build up evidence to determine the possibility of the specific learning difficulty within education and the home it is harder for the professionals to assess.  Educational settings shall usually have a qualified teacher who is suitable to help assess including a Special Educational Coordinator to liaise with and help identify the traits of possible Dyslexia. 

Hall (2009), describes some of the early signs that are identified in early childhood 

· Inability to complete tasks as those of others, using a knife and fork
· Slow motor skills-  difficulty climbing chairs or riding a bike
· Speech impediments - Lisp
· Slow in learning – writing their own name or common words

Though Lawrence (2009), would argue these are all early year traits, Hall (2009, p25) identifies these as being an addition to other traits found as they enter key stage 1, where they begin to present avoidance techniques. Refusing to work, disruptive behaviours and further reading and writing difficulties which causes destress and tiredness.
Humphrey’s (2002) researched into dyslexia and identified that children with a specific learning difficulties had lower levels of self-esteem in a main stream educator to compared to a specialised unit.  Indicating the need for pupils to not feel different to others. Lawrence states “Not being able to keep up with other children in class can be very frustrating” suggesting a child with specific learning difficulties may compare themselves to another child of higher academic ability.   
The influence of peers can potentially make a dramatic impact on a pupil, also taking into account their social and cultural backgrounds.  Lawrence, (2009) identifies pupils can become withdrawn when they continue with a negative self-concept “I cannot do this I am dyslexic”. Seligman (1991) names this term ‘learned helplessness’ an inadequacy of their abilities so because they think they cannot do it, they believe it must be true. 

Teachers makes a significant difference to pupils and it is important for them to have an understanding of Dyslexia. Within education, especially as they enter secondary education Cognitive Assessment Tests (CAT’s) including rapid reading programmes can help determine and identify if they have any literacy difficulties.  Special Educational Co-ordinators (SenCo) then continue to screen a process to help support that learner.  Driver, believes that the practical solution to supporting a Dyslexic learner is by inventing ways to help the child enjoy wanting to learn. “With a little creativity they can be helped through their difficulties. Displays around classrooms to reinforce weak memories” SENMagazine, (2013).
Which implies it is important to have an inclusive approach towards supporting any learner’s abilities, as Pascal agrees ‘to aid any ability we should involve the skills of kinaesthetic, visual and auditory learners.’ 

Ofsted for England and ESTYN in Wales both encourage the importance of a pupil centred approaches when identifying what schools need to do to support a learner with specific learning difficulties in Literacy. The code of practice ‘emphasises the importance of high quality teaching and individualised differentiated work’ ESTYN (2014). This implies by involving the pupil in the teaching process and having the family and child’s voice, the relationship shall improve and allow the teaching to adapt and adjust to the needs of all.

Reid (2011), states that ‘it should be recognised that not all learners with Dyslexia will have the same learning behaviours. For that reason, it is important to obtain as much information as possible on the learner’s preferences’ suggesting the importance of assessments and how by interpreting and discussing it can create a link to developing results and evaluation of their progress. 

To support a pupil with Dyslexia it is important to ensure guidelines are being followed and strategies created and met to help with their learning. The code of practice (DFES) outlines the implications on discriminating against anyone with a learning difficulty. The derived term of Dyslexia can for some pupils be seen as a barrier and potential route to bullying, so it is important to ensure the inclusive approach is adhered to, to try and prevent any social barriers in a class room, which could impact on their self-esteem further. 

The use of assessments helps the teacher and pupil alike to determine what they have achieved and learned, making another impact on their self-esteem. 
Learning Wales (2012) describes assessment for learning as an indicator of where a pupil is now, what are their goals, targets and what they need to do to achieve to progress them further.   This promotes good practice, ensuring teaching methods and strategies are effective.  

Special Educational Needs Coordinator (SENCo) create IEPS (Individual Educational Plans) devised for pupils for individual targets, including strategies for teachers to use when differentiating in the classroom. Learning support Assistants (LSOs) support the learning in classrooms and can help by being the pupils voice, especially if they need the adaptation of work. Example; coloured overlays, ICT computer fonts.  Programmes / Interventions are usually designed in schools allowing one to one extensive support to help them achieve to their highest ability.  This then can allow them to potentially develop their confidence. 

It is also important to show them the accomplishments of others, with specific learning difficulties to create a positive impact of the image they may believe is a negative one. Eysenck (1980), looks at the introvert and extrovert of personalities, which describes the characteristics of children and young people and how it can make an emotional impact when dealing with frustration from having dyslexia.  Explaining the likelihood of a child experiencing frustration due to academic ability can interestingly create a negative resistance to praise reacting with a defensive mechanism. 

Riddick (1995) studied the influence of parents and of pupils with specific learning difficulties, and the communication between the educators and the professionals to be a positive one and what Dyslexia meant to the child. 

‘They felt that the label gave them a way of explaining their difficulties to their peers and the word ‘dyslexia’ gave an understanding of their abilities. The student’s no longer saw themselves as stupid or thick’

Suggesting by allowing the child to take ownership of the diagnosis, it allowed them to understand why their learning is different and why they struggle.  Self-image is important to all and people live in a society of labels, which determines identity.  Riddick (1995) 
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