A Critical Evaluation and the identification of next Teaching and Learning Steps
 Focusing on a Case Study of an Observed Critical Incident

Introduction
	A critical incident in a classroom is not what one might believe it to be. It isn’t always an argument with a teacher or a more serious incident involving a student. In fact, it is actually usually a very simple event that can be observed on a daily basis. This can be anything from a student zoning out in class, to the encouragement of a student to continue to attempt a verbal question, when they are on the cusp of a better understanding of the subject matter. This begs the question then of why such an event is called critical, if it has the potential to be observed in every class, every day? What makes it so important? The answer to this is simple. The reason the incident is critical is based on what we do with the information it provides us. For example, in this essay it is the analysis and evaluation of the incident that makes it critical. This is why the use of critical incidents in reflective teaching practice is so important. By analysing and evaluating such a small aspect of teaching practice, areas are highlighted which allow for an understanding of how to proceed with a certain class or on a much larger scale with the education system. This is possibly why Estyn states that observation in a classroom is significant in ‘raising standards’ and ‘improving outcomes for learners’.(Estyn, 2014) It is our duty as adults to provide and continuously develop the best education possible for our children in an ever changing world. And how can we provide for every child’s needs, without first observing and breaking down small incidents, in order to understand the fine details, which give us insight, as to how we match their needs and pull out their full potential. 
This study will Explore different observation methodologies as well as case study methodology and how these were utilised in the context of my research of a critical incident. This incident and its context will then be examined in order to further understand current literature and theories on several areas which the chosen critical incident highlights. In order to practice the reflective teaching aforementioned, all of this will then be reviewed as part of a critical reflection which shall make apparent the next steps that need to be taken in order to further teaching practice and personal development.

Observation
In accordance with the BERA guidelines on anonymity, the name of the school where I performed my observations will remain unknown throughout this essay. The guidelines state that the privacy of the participants is their right and that the appropriate conduct for researchers to use in their work is to observe this right, unless it is explicitly communicated otherwise, by the said participants. (Ethical Guidelines for Educational Research, fourth edition (2018), 2020) The School that I did my observations of teaching practice in, was a really inclusive comprehensive high school. Outside of class I spoke to one of the teachers that works there, who told me that the students that were educated by this particular high school, were from all kinds of backgrounds; some came from families with lesser means whilst others from families with comfortable or substantial finances. This teacher referred to the school as a true comprehensive as a result. During my time there I followed a year 8 class throughout the days, observing the various lessons they attended. The majority of this class was female, having only three boys out of twenty-five to thirty pupils. This therefore, provides lots of avenues to explore in terms of my observations and the critical incident that I have chosen to delve into further. Moreover, the school used a points system, known as Ace points, to encourage well behaved, hard-working students. For this the entire student body is split into groups and then each student can earn or lose ace points for their group. At the end of each term the points are reviewed, and the winners receive a prize. As demonstrated by the critical incident, that I’ve chosen to delve into further, this system is a very important aspect of the innerworkings of the school.
Methodology
	There are two main methodologies that could be utilised for an observation based study – participant observation and non-participant observation. According to Ranjit Kumar, participant observation is when the researcher plays an active role and partakes in the activities being conducted by the group being observed in order to gain further understanding.(Kumar, 2011) This research method is particularly used in ethnographic research, as it is by interacting with other, unfamiliar cultures, that we can learn more about them.(DeWalt and DeWalt, 2011) However, this is not to say that this methodology is not suitable for observation in the classroom, as similarly this approach would allow the researcher to integrate themselves easier into the lives of the participants, and thus aid minimising the Hawthorne effect (when the behaviour of the participants alters due to being observed).(Kumar, 2011) The second observation based methodology – the non-participant observation – is arguably the opposite, in which the researcher does not get involved in the activities of the participant group and instead studies them from a professional distance.(Kumar, 2011) The non-participant observation methodology can be reasoned to be more affected by the Hawthorne effect. From my own experience, when observing a particular class for this critical incident study, it was apparent that the pupils were affected by my presence. At the beginning of my observation of the students, questions were raised to the teacher of why there was a second teacher in the class and throughout their lessons they would often turn to look at me to see if I was watching them. I also noticed that students who were sitting closer to me tended to behave better than when sitting further away but with similar peers. 
Despite this issue, the methodology that was chosen for this particular study, was the non-participant methodology. This method was chosen because even though there is reasonably more alteration of behaviour by the use of this method, than there is with participant observation, this methodology is arguably more reliable. It has been made apparent by Stephen N. Haynes and William H. O’Brien that one of the benefits of using non-participant observation is that as a result of not becoming involved in the activities of the participant group, researchers are less incumbered and so have the advantage of being able to solely focus on observation.(Haynes and O’Brien, 2000) Therefore, the researcher is able to gather more information in order to utilise in the analysis for their study. Non-participant observation is not the only form of methodology used in this study. This study also uses case study methodology. This is because this type of methodology allows for thorough analysis as it enables an evaluation of an event alongside ‘contextual variables’ (Tisdel and Merriam, 2016). This is important as events in a classroom tend to be subject to influences such as the type of teacher or the predominance of female students over male students. Therefore, if a researcher does not take into consideration the contextual variables, then they are losing valuable information that could affect their findings. However, according to Ranjendar Kumar, case studies are often claimed to be too subjective and ‘the results are not widely applicable’.(Kumar, 2008) This is because each case is supposedly unique and so very difficult to replicate.(Kumar, 2008) This therefore calls into question the reliability of the results yielded by the research. Nonetheless, in this instance the case study renders itself suitable for the needs of this particular study. This is because in order to fully comprehend the workings of a classroom, we must place ourselves in a classroom and observe its contents. However, no two classroom environments are the same. It is possible, to observe similar events in different classrooms, but like the case study such events are difficult to replicate exactly. Therefore, as well as allowing us to analyse an event alongside its context, case study methodology doesn’t add many drawbacks that this study wouldn’t already have.

Four Purposes
	Throughout my observations I saw many critical incidents but there was one in particular that I have chosen to focus on. This incident occurred during a modern foreign languages class. During this class the teacher used the aforementioned points system. She asked two students to go up to the board where there were pictures that represented different words. The students were to listen to the teacher speak in Spanish and then compete to touch the corresponding picture first. The winning student would repeat the process and the other would go back to their seat. The teacher stated that if a student could stay up at the board for three rounds then they would be rewarded with five ace points. The students seemed really eager at this prospect of gaining ace points. This was the incident that I chose because it demonstrated so many different aspects of the teaching environment that could be studied further and this incident also displays many links to the new curriculum through the four purposes. In particular this incident can be argued to align with the purpose of developing pupils to be ‘ambitious, capable learners, ready to learn throughout their lives’.(Developing a vision for curriculum design - Hwb, 2020) This is because this incident demonstrates the promotion of friendly competition in order to encourage students to succeed. By competing against one another the students are placed in a mindset where they wish to do better than the others and so push themselves to do so. Therefore, endorsing ambition. Secondly, this incident encourages an eagerness to learn as by making the task simple yet fun for her pupils, the teacher enabled a willingness of her students to participate and learn. This also aids in creating confident individuals as a result of allowing the students the opportunity to display the yield of their hard work as well as with the added notion of a reward. Furthermore, as this incident took place in a modern foreign languages lesson it can be reasoned that it links to the purpose of supporting the creation of ‘ethical, informed citizens of Wales and the world’.(Developing a vision for curriculum design - Hwb, 2020) This is because it allowed students to acquire knowledge of another area of the world, learning about languages and cultures that are different to their own. By learning about alternative cultures pupils become more inclined to diversity and racism is discouraged because through learning we discover that other people from around the world are not that much different to ourselves despite differences in appearance and tradition. (Beltran, Abbott and Jones, 2013)

Literature Review
This critical incident highlights many areas that could be explored within this study. However, that which intrigues the most in my opinion is the aspect of competition and its affect on learning. As a result of the incident I observed where competition is used to engage the pupils in learning, leads me to ponder the question of whether competition is a valid and successful method of pushing students to better themselves. Is it possible to create a positive environment where friendly rivalries can form without placing to much pressure on the students so that they grow and become more confident and ambitious members of society, rather than collapse in on themselves? 
According to the work ‘A New Learning Paradigm: Competition Supported by Technology’, it has been found by researchers in different studies that competition between students has proven to have some positive effects on learners.(Verdu, et al., 2010) Such researchers claim that competitive learning provides several benefits. There was seen to be an incline of team spirit where the competition was between groups (Verdu, et al., 2010) which promotes the development of ‘enterprising, creative contributors’ as team spirit is arguably a sign of unification and a want to work and achieve together. Furthermore, students were found to be asking the teachers for guidance more often than in a non-competitive environment as well as achieving better grades in the cases of some students. (Verdu, et al., 2010) This can arguably be attributed to the fact that competition provides motivation as the win is an incentive to learn and push oneself to do better. It can be reasonably argued that competitiveness is in human nature. It is instinct. In evolution competition determines who will pass their genes on to the next generation. (Ofek, 2001)  Therefore, it can be argued that by placing someone in a competitive environment, their innate instinct encourages them to be the best. Thus, as ‘A New Learning Paradigm: Competition Supported by Technology’ implies, a pupil would be more likely to learn faster and more efficiently when competing against another. (Verdu, et al., 2010) In fact, many schools including the one at which I was provided with the opportunity to observe, use some form of competitive learning. In this case the high school used for this study, as aforementioned, used a system not dissimilar to house points. If a student does well they can earn points for their team and the team with the most points wins. This is arguably used not only to control the behaviour of pupils as their actions could affect their group, but also help boost their work ethic with the incentive of a reward. 
However, competitive learning also has its drawbacks. For example, Alfie Kohn argues that ‘competition is to learning as sugar is to teeth’, meaning that competitive learning can in fact have a detrimental affect to a student’s self-esteem.(Kohn, 1986) Kohn states that as a result of competitive learning students tend to view themselves subject to the accomplishments recently obtained.(Kohn, 1986) It can be reasoned therefore that such  student will value themselves on the basis of the quantity of achievements that they have gathered recently and so if a student has not accomplished what they feel is enough, it can arguably lead to doubt and a sense of worthlessness. This in turn could have a damaging effect on a pupil’s learning. This can be argued because low self-esteem can be reasoned to result in a lack of effort in the cases of some students as according to the renowned work of the psychologist William James, some pupils come to the understanding that if  they do not try, then they won’t fail and therefore, won’t suffer any humiliation.(Lawrence, 2006) This then becomes a vicious circle. The less effort a pupil puts in, the less they achieve. If in a competitive learning environment, the self-evaluation is not dissimilar to what is suggested by Kohn, the lower their self-esteem and the less effort they put in. This is why Kohn highlights an alternative learning style within this piece. Instead of competitive learning, Kohn promotes cooperative learning. (Kohn, 1986) This is the theory that instead of working apart, teachers should encourage students to work together. Kohn notes, that seventy-three percent of the studies conducted demonstrating the impact of co-operative learning on self-esteem, showed a positive result. (Kohn, 1986) Furthermore, other studies display a pertinent advantage of co-operative over competitive learning. 
However, despite this, it is not taken into complete consideration by either piece of literature – though briefly mentioned by Kohn(Kohn, 1986) – that in some cases these types of learning represent only a small portion of the bigger picture, in terms of a student’s self-esteem. Maslow’s hierarchy of needs demonstrates this. Maslow’s hierarchy of needs is a pyramid system in which there are five tiers – Physiological needs, security needs, a sense of belonging, esteem and self-actualisation.(50Minutes.com., 2015) The theory behind this hierarchy is that one cannot begin to meet the needs of a tier if the needs of the tiers below have not yet been met.(50Minutes.com., 2015) Therefore, in light of this theory if a pupil has a rough homelife and so does not meet either the physiological needs represented by the first tier or the needs of security represented by the second, then it is improbable that either type of learning would have a positive impact on their self-esteem. 
This lack of self esteem in the learning environment may also result from aspects within the classroom as well as outside it. For example, during the critical incident I observed, it became apparent that the female students were more eager to participate whilst the male students demonstrated the opposite. Not a single male student raised his hand in order to go up to the board and compete alongside the female students. As previously stated this class consisted of a female majority. There were only three male students. Though this lack of eagerness may have been a result of all three male students being of a quiet dispositions, it could also be questioned whether it was the fact that they were heavily outnumbered by the opposing gender, that caused their lack of involvement.
In order to explore this question, it is important to explore how different genders learn and how gender balance affects the ability of pupils to learn. In their book, ‘Gender in the Classroom: Foundations, Skills, Methods and strategies across the curriculum’, David. M. Sadker and Ellen S. Silber, explore the effect of female learning in different gender balance scenarios in a classroom.(Sadker and Silber, 2007) They look at a study conducted by Inzlicht and Ben-zeev which examined the performance of women in maths and verbal fluency in a class with only women, a mixed class and a majority male class.(Sadker and Silber, 2007) The results of this study, Sadker and Silber highlight, was that when the majority of the class were male, the female students’ performance in maths was considerably worsened, whilst their performance in verbal fluency remained the same. (Sadker and Silber, 2007)  The pair go on to comment upon the fact that the performance of the male students was not examined under the same conditions and question that if this did occur, whether the results would be similar but in the opposing way.(Sadker and Silber, 2007)  Would the male students fair worse at verbal fluency in a room full of students? Without the knowledge on the outcome of such a study, it is difficult to link it to the critical incident I observed. It is possible though to reason, from the literature written by Sadker and Silber, that this critical incident may have been caused by the fact that female students have a tendency to perform better in verbal fluency than male students(Sadker and Silber, 2007) and this observed incident took place in a modern foreign languages class. Therefore, it can be argued that the female students out-performed the male students to the point that the male students stopped putting in the effort to be recognised by the time I came to observe the class. 
However, this can all be concluded as mere speculation, because of the fact that I have no prior knowledge of that class. Moreover, there is little to no research and literature that focuses on male minority in a classroom unless the male students are of a cultural minority. Most literature focusing specifically on gender minorities in class are based around female students being the smaller group. Nonetheless, there are educational theories on the effect being in the minority has on students. Sadker and Silber in their evaluation of the performance study imply the reason for the lower performance in the female students is attributed to stereotypes.(Sadker and Silber, 2007) Similarly, in his work on the minority effect, Charles B. Hutchison argues that when there is a minority in the classroom, there is usually a stereotype threat that forms based on the minority status.(Hutchison, 2009) He points out that this threat led to a lower performance by the minority students.(Hutchison, 2009) Hutchison reasons that this may be a result of social anxiety that means the students of a minority group are over conscious of their appearance to their peers and this prevents them from concentrating as much on their studies as they would if they were not in the minority group.(Hutchison, 2009)

Reflection

	In a study such as this, critical reflection is important. This is because critical reflection provides the opportunity and knowledge to develop and grow as practitioners. By including critical reflection in studies, we are enabling ourselves to discover our own instinctual bias and preconceptions so that we may attempt to alter our perspectives in order to provide our future students, with a well-rounded, fair teacher and help them achieve the best they can. Critical reflections are often structured based on reflection models in order to aid this self-discovery. For instance, one such model is Brookfield’s reflection model. Brookfield argues that reflection is a difficult task because even then we are stuck perceiving events from our own viewpoint and so are missing some of the key aspects of any given situation. (Brookfield, 1998) As a result, his reflection model uses four lenses from which a critical reflection can be structured. These lenses are ‘our autobiography as a learner of practice’, our learners’ eyes’, ‘our colleagues’ experiences’ and ‘theoretical literature’. (Brookfield, 1998)
This structure has its drawbacks and its benefits. On one hand it allows us to delve into many aspects of reflection by giving us four different viewpoints from which to explore a study or event. However, on the other hand not all of these four lenses are applicable in every situation. For example, for this particular study there was very little interaction between myself and the participant group as I was attempting to abide by the non-participant observation methodology and because I was at the school only for a short period of time. This meant that I did not have much detailed conversation with the members of staff about the class I was following and so I cannot reflect critically using the ‘colleagues’ experiences’ lens. (Brookfield, 1998) Moreover, for similar reasons I’d did not discuss the study or ask the pupils about their learning or how they felt about different aspects of their classes. Therefore, I cannot use the ‘learners’ eyes’ lens (Brookfield, 1998) either as I am not able to fully comprehend their thoughts on the classes I observed for this study. Nonetheless, I can still use the ‘autobiographic’ lens and a ‘theological literature’ lens (Brookfield, 1998) in order to undergo a critical reflection in this instance. For a critical reflection of the theoretical literature of this study, one must re-examine the literature review earlier in this study. As stated in the literature review about literature on male minority in the classroom, there is a distinct lack of it. In fact, it remains to be seen that with many aspects of the classroom, there is a need for more professional study. As a result of this, more generalised literature must be examined in order to form conclusions on this topic. This is not ideal because this makes it difficult to examine specific details of an area. Also, if a study was conducted and written up, there would be nothing to compare it to, so a researcher could not evaluate their results in a detailed manner.
From the ‘autobiography as a learner of practice’ lens I am able to reflect upon the aspects of the critical incident that I chose to focus on. My immediate focus from the observation of the critical incident was the notion of competition in the classroom. Though I wanted to delve deeper into this topic, I was still able to discover some learning theories as a result. These were competitive learning and cooperative learning. Both of which these have an important place within the classroom and the discovery of these learning theories has inspired me to want to trial them in my own future learning practice. Although, competitive learning can result in a detriment to esteem and learning in large quantities and can apply huge amounts of pressure on students, it can still be argued to be of value in smaller doses as can be seen by the ace points system used by the school where I was stationed. In my opinion, as a result of this study, small scale competition in a classroom pushes pupils to excel and can give short-term boosts of esteem. If this practice is conducted alongside a more prevalent practice of co-operative learning which encourages students to work together, then I believe that this will cultivate a positive environment in which the students aid each other’s learning, pushing each other to new heights. This is why I want to be able to utilise these two ways of learning in my own teaching practice. Therefore, this study has allowed me to develop and grow as a potential future practitioner of teaching. Not only this but it has also helped me grow as a person. This experience has allowed me to build on my confidence as I had to communicate with teachers in the school, especially when I needed directions to find my way to the classes. Moreover, it placed me in a school environment, which I have not been in for a while. This therefore, has given me the opportunity to readjust so that when I am gaining teaching experience, I will be able to delve completely into it.
Conclusion
	In conclusion, a critical incident study can be argued to be of great aid to the reflective practitioner. This is because as we’ve seen, this type of study, conducted utilising case study and non-participant observation methodology, enables practitioners to not only gain a change of perspective, but also allows them to learn and engage more in aspects that they are not familiar with. This approach therefore, can lead to the development of their own practice and personal growth as it identifies and encourages the filling of gaps in the practitioners knowledge. This then aids practitioners to adhere to the new professional standards for teaching and leadership as they can increase their knowledge and collaborate with other practitioners as a result. This leads to the production of new teaching ideas and updates of older practices with the intention of becoming the best teacher they can be, in order to produce healthy and confident students.
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Appendices
OBSERVATION / FIELD NOTES   					Researcher: Jessica Knowles
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Date: Tuesday 29th September
Time: 9:55
Year: 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Modern foreign Languages lesson that lesson focused on Spanish
· Mainly a female class with only three boys


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Teacher was firm but friendly
· A very calm but fun environment
· Positive but controlled


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


· There was a lot of repetition of words and phrases which allowed the children to learn the different sounds and how those sounds are produced, as well as ingraining the words/phrases in their minds


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· The teacher built the challenge up. She began the class with a song for them to listen to and then chose simple words for the pupils to learn. She then used those words to develop into sentences and phrases such as my name is and where do you live?













	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The Teacher provided a test on all the phrases that they’d learnt that lesson. She then asked the students to speak out the answers when called on. She also asked the students to raise their hands if they were pleased with the test before moving on. Demonstration of AFL.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The Pupils Knew to stand behind their chairs until the teacher told them to sit down and then answered the register in the language they were being taught, not Welsh like I observed in other classes
· The Teacher used an Ace points system – a system very similar to house points. If the students tried to answer a lot of questions then they’d get an Ace point. There was one activity that the teacher did which was competition based. Two students went up to the board and were asked to touch the Spanish on the board that matched the Spanish she was speaking, and the slowest student would have to sit down. The student who stayed up there for three rounds was awarded five ace points





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: Tuesday 29th September
Time: 9:55
Age: 12-13 year olds
The class mainly consisted of girls who demonstrated an eagerness to learn.








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
There was one activity that the teacher did which was competition based. Two students went up to the board and were asked to touch the Spanish on the board that matched the Spanish she was speaking, and the slowest student would have to sit down. The student who stayed up there for three rounds was awarded five ace points

This made me consider the affects of competition on learning and peer influence on learning as well as rewards as an incentive.
This also made me wonder about whether this would aid student self-esteem and so Maslow’s hierarchy of needs



































OBSERVATION / FIELD NOTES   					Researcher: Jessica Knowles
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Date: Tuesday 29th September
Time: 8:55
Year: 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Music lesson
· Class made up of mostly girls with only three boys
· There was a naughty desk
· This class was at the beginning of a new unit


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Positive teacher
· Very light and fun environment

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


· The purpose of the class was to build the foundation for the students creating their own music
· The teacher introduced them to a familiar song that he wanted them to play in the style of and got them to learn a tune and some of the pupils also learnt the symphony that went with the tune
· The teacher expressed to the class that this tune would be at the start or incorporated into a piece that each individual pupil would create


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher gave examples of what the students had to do and by starting the lesson with the music style that he was looking for he gave them inspiration and a sort of guide.














	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The pupils were given the task to learn and practice a simple tune. The teacher asked the pupils to gage their own abilities based on how they were getting on with the task. If they were finding the task too easy or nailed it quickly then they were told to collect new sheets of music which was the symphony that went behind the tune they’d just learnt
· One girl found the first task easy and practiced a few times and had it down. When she started to learn the symphony, she found it more of a challenge and made more mistakes. This demonstrates the changing level of difficulty between the two tasks.







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The pupils were asked to assess themselves and how they were finding the task that was given. They needed to assess whether they need to continue practicing the first tune or if they needed more of a challenge.
· The teacher did a quiz at the start of the class. He put on the song Boogie woogie bugle boy, and had the students answer questions on certain parts of the song. For example, what instruments are being used here. Not only did this engage the pupils, who were concentrating on listening to the song so they could answer, and therefore engage them with the lesson, this also allowed the teacher to gage the amount of knowledge that the students already had and what concepts they were missing.
· Once given time to learn and practice the music he’d given them, the teacher had them all play the tune back to him and even separated the music into three parts so he could hear each row individually.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher prompted a student once she’d answered a question posed. The students were answering questions on the music they’d just heard – the Boogie Woogie Bugle Boy. One girl answered saying ‘It sounded old’ and the teacher responded to this by asking ‘In what way?’ in order to allow her to develop her answer and thinking further.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: Tuesday 29th september
Time: 8:55
Age: 12-13 years old
The class consisted of a majority of female students








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The students were answering questions on the music they’d just heard – the Boogie Woogie Bugle Boy. One girl answered saying ‘It sounded old’ and the teacher responded to this by asking ‘In what way?’ in order to allow her to develop her answer and thinking further.

This led me to think about cognitive load and cognitive processing as a result of allowing the student to develop her answer further. As a result of my own experiences this led me to consider dyslexia and question whether students have different levels cognitive loads within the same age group. Therefore, proposing the question of how this may affect learning within a classroom and what a teacher may do as a result.


































OBSERVATION / FIELD NOTES   					Researcher: Jessica Knowles
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Date: Monday 28th September
Time: 11:15
Year: 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· At the start of the year. Seemed like the lesson was maybe 2 or three lessons into a unit focused around the environment.
· The class was just after break
· It was and English class in which the group was learning about the affects of plastic and littering on the environment, particularly on the ocean and rivers etc
· The teacher said this group was one of the brightest she’d has
· The majority of the class were female with only three boys

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· A very positive and reassuring environment
· Colourful classroom, with posters t support learning or to provide motivation on the walls

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· To teach the children about the environment and how to look after it whilst improving their overall literacy and communication skills
· The starting task after reading was to think of plastic objects the pupils see in everyday life making this relatable to the students so that they could make neurological connections between the lesson and their lives. A lot of this discussion was student led so in line with the constructivist way of teaching
· The students had to work in groups and move around the classroom to gather the information they needed for their given section by reading and copying/paraphrasing parts from the 5 posters around the room and then were encouraged to share their findings with the members of different groups.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There was much Question and answer time at the beginning of the class about the environment which led to a greater understanding by the students of why they were learning what they were in that lesson




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The fact that the posters were around the room and the students were put into groups meant that they could help each other. A lot of the students were asking each other for help on different areas. The students who needed a higher level of challenge therefore, were given the task of teaching the others.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The students were asked to give feedback after the task and were encouraged to converse with the students of different groups and share their findings


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· At the beginning of the class the students came in, sat down and pulled out a book for ten minutes of silent reading. This was a good strategy used by the teacher as they had just had break and so this gave the students a chance to settle down so that they were ready to learn.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date: Monday 28th September
Time: 11:15
Age: 12-13 year olds
An English lesson
The class consisted of a majority of female students







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the beginning of the class the students came in, sat down and pulled out a book for ten minutes of silent reading. This was a good strategy used by the teacher as they had just had break and so this gave the students a chance to settle down so that they were ready to learn.
This led me to ponder behavioural norms and conditioning of students to create a controlled classroom environment. Could such conditioning have a longer-term affect on pupils? Does it change their behaviour so that they settle fast in class?



































OBSERVATION / FIELD NOTES   					Researcher: Jessica Knowles
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Date: Monday 28th September
Time: 13:45
Year: 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Indoor Physical Education class for female students
· beginning of the unit
· The teacher was new to that particular class


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Very stern environment not without enjoyment but it was very clear who was in charge as the teacher had a strong presence
· 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· This lesson was solely focused on fitness and reflexes and so there were stamina and strength tasks as well as short sprints from different positions
· The teacher got the students to engage with the activity by making game like. The pupils had to pair up and run one at a time. The teacher used simple but seemingly difficult positions from which the pupils were to start and end their sprint.
· The teacher directly told the pupils the reasons for the activities so the pupils understood why they were doing it and it was also made clear by the teacher what she did not want the students to do in order to contain the lesson in a fun but controlled environment


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The students were quickly able to gage whether or not they were doing well or not as a result of the demonstrations given by the teacher. For example, when the teacher wanted them to stretch a certain way she would demonstrate it on her own body and then explain which muscles she was stretching whilst referring to them


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The teacher built the difficulty of the task up. She began with the pupils starting their sprint from easy positions and eventually had them begin from lying down and facing the other way and even from plank positions.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teacher had the pupils do a plank after one of their sprints. They had to hold this plank for 20 seconds. Afterwards the teacher asked them to raise their hand based on how difficult they found holding the plank. She then stated that she would have them do the same position every lesson for the next few lessons and that they would soon find it easier to hold


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher gave some students a short sharp stern look when they were misbehaving and they instantly stopped and paid attention. Could links to theoretical literature on learnt behaviour 





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: Monday 28th September
Time: 13:45
Age: 12-13 year olds
This class consisted of only female students
This was a lesson on physical education







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher gave some students a short sharp stern look when they were misbehaving and they instantly stopped and paid attention. Could links to theoretical literature on learnt behaviour and so exploration on pavlov and conditioning. This could also lead to the examination of B. F. Skinner’s work on the affect of positive and negetive feedback from a care giver on their behaviour



















