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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction 

An evaluation of an observed critical incident has led to the next steps in teaching being outlined and the importance of behaviour management is explored. Evaluation and reflection of critical incidents are important as it helps teachers understand and question their own practice which can lead to them developing their professional practice. 

The role of critical reflection is important when considering the critical incident as teaching practice and methods can be amended based on different experiences and reflection. Gibbs’ reflective model is used as a tool for reflection within this essay. As the Curriculum for Wales is changing, the importance of reflection is even more pertinent. The observation setting and the critical incident observed are described, corresponding to the BERA guidelines. The observed critical incident is based on Tripp’s definition and relates to the four purposes of the new curriculum. Based on the critical incident, three areas of research were decided on. In order to explore these three areas of research, a literature review is conducted and explores the different aspects to behaviour management. Assertive Discipline, logical consequences and operant conditioning are reviewed. From the literature, reflection on the aspects covered in the literature review leads to the description of the next steps in teaching and the role of this evaluation on professional development. 







The Role of Critical Reflection

Reflection plays a key role in the development of teachers as they can question and alter their own teaching practice (Postholm, 2008). This can be done through teaching in a classroom, in order to build up experience and from these prior experiences the teacher can gain new insights into teaching (Finlay, 2008). When a teacher has produced a lesson that they believe to be effective, upon reflection, the lesson may need to be changed for future lessons in order for all pupils to learn more effectively (Powell and Bodur, 2019). Also, reflection can be done in a positive way, where the lesson went well it can cause the teacher to think about why that lesson went well and how to ensure it happens again in future lessons. The reflection process allows teachers to link previous experiences to future experiences by encountering a particular situation, reflecting on this, and learning how to alter or improve a particular aspect, to produce the best learning environment possible. 

A cyclical model of reflection developed by Gibbs (1988), is helpful for teachers as it is an aid when reflecting on thoughts and feelings, as well as actions relating to a particular incident or situation (Markkanen et al., 2020). There are other reflection models, such as Kolb (1984), Argyris and Schön (1978) and Brookfield (1995), however, the focus of reflection will be with the use of Gibbs. 

Gibbs’ reflective model (see Appendix 1) involves six, well defined stages that helps teachers to reflect after an experience or incident. The first stage is the ‘description’ stage, where a factual outline of what happened is recorded. The ‘feelings’ stage follows, where thoughts, feelings and emotional responses to the described situation are explained. After this stage, the ‘evaluation’ stage occurs where positives of the teacher’s response are analysed, as well as negatives that may need developing. The next stage is the ‘analysis’ stage, where the teacher makes sense of the situation. This may involve researching for sources and theories based on the situation, in order to reflect properly and to see how the situation can be dealt with differently based on relevant research and literature. Following from this, the ‘conclusion’ stage occurs, where based on the research, the teacher now understands what else they could have done in the situation. The final stage is the ‘action plan’, during this stage, a plan is created in order for a new learning experience. The teacher should know what they need to do differently, what needs to be developed and what needs to be kept.

As the Curriculum for Wales is changing in order for pupils to develop towards the four purposes, teachers need to reflect on their practice to ensure that their lessons are hitting these four purposes. If these four purposes are not a part of a lesson or are not being maintained by a teacher then a change in practice or a change in the lesson may be required. There are ‘Professional Standards for Teaching and Leadership’ for teachers and these describe the skills, behaviours and knowledge that highlight the high standard of practice that is needed, as well as supporting professional growth (Welsh Government, 2017). One of the intended outcomes is to highlight the national standards of effective practice and allows for individual and collective reflection for teachers (Welsh Government, 2017). 





















Observation

This description of observation follows the BERA (2018) guidelines where institutions and individuals have entitlements to privacy, therefore, anonymity of the school, staff and pupils will be present throughout the essay. 

The observation took place in an English-medium school within Carmarthenshire with 892 mixed gender, 11 to 16 pupils. Roughly 47% of pupils are living within the 20% most deprived areas, and therefore, the eligibility of free school meals is 23.5% of pupils (Estyn, 2015). The national average for pupils on the additional needs register is 20.1%, and the school has 44% of pupils on this register, and 4% have a statement of special educational needs which is almost double the national average (Estyn, 2015). The school is not very diverse as 98% of pupils come from a white British background with English-speaking homes, with a small number of pupils being able to speak Welsh fluently (Estyn, 2015). Throughout the Estyn (2015) report, the school received ‘good’ or ‘excellent’ in all sections, such as, well-being, learning experiences and teaching. This information, which is based on numbers of pupils, may have changed since the Estyn report which was in 2015. 

















The Critical Incident

A critical incident, as stated by Tripp (1993), is when the significance of an event is interpreted, and the meaning of the incident is explored. Incidents may tend to appear as typical or normal, however, through critical analysis, they are deemed as critical incidents. During the day of observation within the school, three incidents were recorded (see Appendix 2), however, only one of these incidents (Appendix 2c) will be focused on throughout this essay.  
  
During observation in the school described in the previous section, a Year 7 class had come into the classroom where there was a busy environment initially as it was after break-time and there were laptops waiting to be used. After a busy period, the class settled down in a well-behaved manner and seemed ready for the lesson ahead. The lesson itself involved an activity where the use of laptops was needed and after the teacher had set out clear instructions on what was needed to be done, then the pupils were expected to complete a set number of tasks on their own. Although the majority of the class were getting on well with the work, there was one pupil that was continuously talking whilst the teacher was trying to give instructions of a task and the pupil was being generally disruptive. The teacher asked the pupil to stop talking several times, but the pupil continued to talk. Eventually, the teacher sent the pupil out of the classroom, however, the teacher told the pupil to make sure that the lesson could still be heard and observed whilst out of the classroom. The pupil was asked to re-enter the classroom roughly five minutes later and the behaviour required from the pupil was outlined again. Sending pupils out of the classroom might have a negative effect on the pupils learning, however, in this case, the pupil was still able to listen and see the lesson but has just been isolated. The critical incident was the pupil being sent out of the classroom, which highlights the need for behaviour management with rules and routines.  
  
My thoughts and feeling during this critical incident were mixed. My initial reaction to the pupil being sent out of the classroom was of relief, as the pupil was affecting others and this then ceased, therefore, the lesson carried on with a good flow. However, upon further thought, realising that this might have negative effects on the pupil and on the pupil’s behaviour in the future made me feel uncomfortable as the pupil was standing in the corridor.  
  
The four purposes, as outlined by the Donaldson (2015) are the starting point and desired outcome of schools when it comes to designing their own curriculum, within the framework of the new Welsh curriculum. One of these four purposes is to ensure that the pupils of the school become ‘ethical, informed citizens’ and this links to the critical incident described previously. The link comes from the pupil understanding that their actions during a lesson will have certain impacts within the classroom, however, as this is implemented throughout school, the pupil should understand that their actions have consequences when it comes to the outside world, as well as in school. Furthermore, respecting the needs of others also comes under the purpose as the effects of the pupil talking may affect the other pupils within the classroom, and the need for understanding and respecting others is important. Implementing this purpose within schools ensures that the pupils are ready to be citizens of Wales and of the world when they eventually leave the school.  
  
Becoming ‘ambitious, capable learners’ is the second of the four purposes that the critical incident links to. As part of this purpose, ensuring that the pupils can effectively communicate in different settings is important within the school and for when the pupils leave the school. As the pupil could have been having difficulty with the work set, the pupil may have resorted to talking, however, if the pupil had communicated with the teacher about why they are talking and being disruptive, then the behaviour may have ceased upon the teacher acting on this. 















Literature Review

In this section, the focus will be on three areas of behaviour management relating to the critical incident. The first section is Assertive Discipline, the second is logical consequences and the third is operant conditioning.  
  

Assertive Discipline 
  
Assertive Discipline was first developed by Canter and Canter (1976) as an approach where the teacher takes control of the classroom and is assertive, where discipline problems are handled in a way that has minimal disruption to a lesson. The Canters are significant in this field. According to Liman and Francis (2020), when teachers are clear that they are in control, pupils understand the required behaviour and will follow the rules precisely, reducing misbehaviour by 80%. This recent article may not be reliable as the country where this statistic has come from has not been stated. Additionally, the statistic that has been used is unclear as it is not stated how they found this statistic and would be a difficult thing to measure precisely.  
  
Dustova and Cotton (2015) state that since the 1970s, Assertive Discipline has evolved to be more participative. Although a teacher should be assertive, this should not be in an aggressive way, in order to create an effective learning environment (Dustova and Cotton, 2015). This study was done in America, which has a different education system to that of Wales, with the intention of providing effective classroom management strategies, however, mainly focuses on Assertive Discipline. The journal is credible due to the substantial number of well-educated people on its peer review board.  
  
According to Kakkad (2012), although Assertive Discipline is easy to learn, there are many criticisms of it. One of the limitations of it is that the effectiveness of the discipline has limited research based on studies behind it. The control of the teacher is deemed to be excessive, and this can a major factor in reducing the pupil’s self-esteem (Kakkad, 2012). It is seen that the discipline punishes a pupil for having an issue, rather than being helped to overcome the issue (Kakkad, 2012). As this article was written in India, the views on education and discipline may be different. 
  
Okunade (2015) dismisses the Assertive Discipline method as it leads to the pupils that misbehave regularly becoming more uncooperative and rebellious which may lead to being expelled. Okunade (2015) believes that a method involving building good relationships with the teacher, other pupils, and the school, is of high importance. The arguments against Assertive Discipline here are described in the context of Nigeria and may have different views on teaching and discipline within the classroom. 
  
Clement (2010) states that a balance between assertiveness and friendliness is needed within in the classroom and that there is not just one correct classroom management strategy. Although the idea of having a balanced approach with assertiveness and friendliness, it may be hard to find the right balance. Also, this approach is difficult as different classes have diverse needs and the use of assertiveness may be needed more than friendliness and vice versa. 

This discipline method links to the critical incident described previously as teachers need to be assertive, in order to minimise the disruption in the classroom, however, through the use of Assertive Discipline, may cause greater disruption.  

  
Logical Consequence 
  
Dreikurs and Grey (1968) developed the idea of logical consequences in the classroom as a form of interventionist classroom management and believed that unconscious needs were the reason for inappropriate behaviour. The logical consequences used should relate to the misbehaviour, for example, if a pupil has a fight or misbehaves during lunch time, then lunch time is taken away from the pupil for a certain period of time.  
  
Teachers need to understand the reason behind misbehaviour and, therefore, know how to effectively deal with it, in order for the pupil to understand their actions and benefit them in the future (Tena Luna, 2021). According to Tena Luna (2021), logical consequence is more appropriate in an educational setting, compared to the Assertive Discipline method, as pupils have a sense of responsibility regarding their behaviour can self-regulate. This approach aims to reduce misbehaviour by shaping the pupils’ behaviour in order to learn and understand how wrong decisions bring undesirable outcomes, this is showing the pupils how their actions in real life situations will affect them (Tena Luna, 2021). 
  
According to Dreikurs et al. (2013), logical consequences are only effective if there is a good relationship between the pupil and teacher and if they are applied in a consistent way. However, in order to have a good relationship with the pupils, the use of logical consequences is needed (Dreikurs et al., 2013). This is contradictory as having a good relationship with pupils is described as being the result of using logical consequences, however, it is also described that logical consequences only work if there is a good relationship. As Dreikurs is well-known in this field and was one of the developers, there is no negatives of logical consequence in his work and may be bias in trying to promote his ideas.  
  
Kapur (2018) states that logical consequences meet the basic needs of pupils as teachers build relationships and pupils evaluate and accept their own behaviour, resulting in positive classroom management. There is limited information on logical consequences in this article and instead the main focus is on giving an overview of pupils’ behaviour based on classroom management.  
  
According to El Ahmed (2020), the need for logical consequences is not related to understanding the reasons for misbehaviour but is mainly for the pupils to be responsible of their own actions. This disagrees with the previously mentioned literature as the unconscious needs and reasons behind the behaviour is key in determining an outcome for the pupil. This research was done within a Saudi Arabian university which may have different beliefs about education, compared to other countries.  
  
This links to the critical incident described previously as logical consequences could be used in the classroom in order to minimise the effect of misbehaviour.  
  
  
Operant Conditioning 
  
Operant conditioning was first introduced by Skinner (1937), and it increases or decreases behaviour based on either punishment or reinforcement. When behaviour is reinforced, it is usually repeated and, therefore, strengthened. However, when behaviour is not reinforced, it will tend to be weakened (McLeod, 2007). Operant conditioning leads to an association between the behaviour and a consequence (Cherry, 2019).  
  
According to Wilson (2018), the use of operant conditioning is good to implement with the classroom as positive reinforcement brings a sense of accomplishment and sense to the pupils. Wilson (2018) also states that a dynamic learning experience is present when operant conditioning is implemented, and it is one of the best practices. This article is specifically for business education, therefore, the views of operant conditioning may differ to that of standard education within schools.

In order to reduce the chances of misbehaviour occurring again, punishment occurs after the particular behavioural problem. McLeod (2007) states that there are a range of different problems with punishment. The behaviour that is punished will return when the punishment has ceased, and punishment can cause increased aggression (McLeod, 2007). Although the problems are stated, these may just be a based on a biased opinion. McLeod (2007) also states that the use of animals being the research focus of operant conditioning leads to the study being generalised and extrapolated as the animals are different to humans in terms of both physiology and anatomy.  
  
According to Vargas (2017), Skinner changed his research after many years and a focus on behavioural change as a selection progress, in order to try and find parallels between operant conditioning and natural selection, occurred. The change in research may have reduced the profile of operant conditioning. Vargas (2017) focuses on the life of Skinner, which leads to a limited scope of the article. 
  
This links to the critical incident described previously as the use of punishment occurred when the pupil was sent out, in order to try to reduce the negative behaviour.  













Reflection and Next Steps

Based on the literature above, although Assertive Discipline allows for teachers to take control and set consequences for the actions of pupils, however, as previously mentioned, Kakkad (2012) states that the amount of control that the teacher has is generally excessive. This may lead to increased behavioural issues and to avoid this, inclusion of the pupils in classroom management is needed. However, being an assertive teacher is good, to a certain degree, but friendliness and building relationships is also needed, which is stated by Clement (2010). There should be a balance of assertiveness and friendliness, however, finding the right balance is difficult. The critical incident links to Assertive Discipline as assertiveness was used, this may have caused the misbehaviour to stop, however, the pupils’ self-esteem and perception of the classroom environment may have reduced.  
  
Logical consequences are good to implement within the classroom as teachers can try to understand the reasons for misbehaviour. Tena Luna (2021) states that trying to help the pupils understand that their actions will have consequences is important.  
Logical consequences may be a better option in the classroom than Assertive Discipline. Based on the critical incident observed, a logical consequence might have been a better method of attempting to stop the misbehaviour from occurring, for example, if the pupil is talking to the person next to them, then the first step may be to move the pupil to sit on their own where they cannot speak to anyone else. 
  
Operant conditioning may be good as it may reduce the chances of negative behaviour occurring or increase the chances of positive behaviour occurring. The positive reinforcement aspect of operant conditioning may be good to have within a classroom (Wilson, 2018). However, there are problems with the use of punishment as the negative behaviour may continue once the punishment has ended (McLeod, 2007). It relates to the critical incident as the pupil being sent out of the classroom is the punishment side of operant conditioning. Although the disruption to the lesson had ceased, the pupil was still talking to people around him subtly, where the teacher did not realise. This shows that although punishment seemed to have been successful, in fact it was not completely effective.  
  
It is important to evaluate the different types of behaviour management, in order to have a range of differing ideas when it comes to making decisions in the future. When it comes to dealing with challenging behaviour, if the wrong choice in behaviour management occurs, it may cause a barrier to positive outcomes (Michael and Frederickson, 2013).  
  
By using Gibbs’ reflective model, reflection of the critical incident has taken place. In the critical incident section, a description of the critical incident occurred, along with the positives and negatives of the incident. Following from this, research was undertaken, looking into the incident, and based on the research, understanding what else could have been done in the situation by looking at different sources of literature. Finally, the last stage of the reflective model occurred as a plan for a new learning experience and next steps was outlined. Critical reflection is important in terms of observation of a critical incident as teachers used previous experiences and prior knowledge to amend their classroom practice (Yu, 2018).  
  
One of the next steps within my professional practice are to trial behaviour management strategies within the classroom and figure out what works best. Also, through observation of different teachers in different subjects and settings, I would be able to see these behaviour management strategies being used and see how well they work with different classes. Furthermore, when observing the teachers, other behaviour management strategies to the ones mentioned might be used and observing these will also impact on my decision whether or not I will use Assertive Discipline, logical consequences, or operant conditioning.  
  
From performing reflection on the critical incident through the use of Gibbs’ reflective model, I have considered the use of the different behaviour management strategies mentioned previously. The use of logical consequences within my professional practice would be more likely to occur than the use of Assertive Discipline. Assertive Discipline seems too aggressive for use in my professional practice and can make a classroom a hostile place where the teacher has all of the input. The use of logical consequences in my professional practice is likely to occur as I can then attempt to understand why the pupil is misbehaving, however, it still emphasises that the pupils’ actions will have consequences which is a key thing to for the pupils to learn, in order to become good pillars within society and an ethical, informed citizen.  




Conclusion

Through observation within a school in Carmarthenshire, a critical incident was chosen to focus on, based on Tripp (1993). The critical incident involved a pupil being sent out of a classroom after on-going disruption within a lesson. From this critical incident, behaviour management strategies were researched. Within the literature review, Assertive Discipline, logical consequences and operant conditioning were explored. After consideration of the literature, my own views on these behaviour management strategies were outlined. The use of logical consequences is preferred over the use of Assertive Discipline. Operant conditioning is also useful within the classroom, however, the use of punishment may have a negative effect on the pupil and the relationship between the pupil and the teacher. This was based on Gibbs’ reflective model where critical reflection occurred. 

The next steps within my professional practice are to observe the behaviour management strategies that have been mentioned within classrooms, and to also observe the use of other strategies, in order to see a good range before deciding on how I will manage behaviour within my classes. Through the use of critical reflection, the Professional Standards for Teaching and Leadership are more likely to be met as a teacher can reflect on their practice and ensure that they are meeting these requirements. 
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Diagram of Gibbs’ Reflective Cycle (Stewart, 2015). 
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