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SJIE6006 – Global Perspectives on Education
The ambition behind this assignment is to critically discuss the barriers to engagement in education that are faced by children living in Zimbabwe, a low-income country, in comparison to children living in Wales, a high-income country. The two main barriers highlighted in this essay will be the financial stability of the country and the natural disasters that occur in Zimbabwe, impacting upon the education system. One will demonstrate a critical understanding of the role of governments and international organisations in seeking to overcome these barriers and will also establish an appreciation of the value of a sustainable global education community. Local and global policies and legislation such as The United Nations Convention on the Rights of the Child (1989), The African Charter on the Rights and Welfare of the Child (ACRWC) (1990) and the Education For All (EFA) / Dakar Framework (2010) will be referred to throughout the essay. 
Barriers to engagement in education is an important topic to discuss for various reasons. Ekundayo (2015) highlighted the fact that education is a development right and is therefore a crucial basis for realising other human rights. She suggests that education can encourage and support people to lift themselves out of poverty and that children can only achieve their right to freedom and having a voice by first receiving at least a basic education. She goes on to conclude that ‘in essence, right to education is crucial to the enjoyment of all the other rights’ (Ekundayo, 2015, p.8). Therefore, recognising the universal obstacles to education can help to identify areas that need developing through support of other countries. Ensuring education is accessible to all can guarantee the achievement of many more human rights and make the world a well-developed, happier and safer place for all.
Countries providing humanitarian aid across the globe and supporting other nations can otherwise be known as ‘globalisation’. Globalisation is the process of the world becoming increasingly unified as a result of vastly improved trade and cultural exchange, and the effects have been far-reaching. Whilst the living standards of the world are still highly uneven, 400 million people have moved out of extreme poverty since 1980 which is more than at any other time in human history. (BBC Bitesize, 2014). The growth and urbanization of a global middle class is creating huge new markets for goods and services of all kinds. Since 2000, despite frequent political and economic crisis, the global economy has been expanding (Zakaria, 2008 cited in BBC Bitesize, 2014). 50 percent of growth in gross domestic product (GDP) occurs outside the developed world, a fact that is fundamentally changing business models. However, the recent decision for Brexit can be viewed as a rejection of globalisation as it seeks independence rather than collaboration. Although globalisation is helping to create more wealth in developing countries, it is not helping to close the gap between the world's poorest countries and the world's richest. As with globalization generally, globalization in education cannot simply be described as harmful or beneficial, it depends on one’s position, perspective, values, and priorities.
Zimbabwe is a developing country located in Southern Africa covering an area of 151,000 square miles (Google Maps Data, 2018). It has an estimated population of around sixteen million people. The capital city is Harare which is also the highest populated city in the country, home to one and a half million people. The standard of living in Zimbabwe is quite poor, resulting in one of the lowest life expectancy rates worldwide. The country has a high fertility rate and a high occurrence of HIV (Statista, 2018).  To compare, Wales is a much smaller country, part of Great Britain and the United Kingdom (UK). It is situated to the left of England and covers an area of 8,000 square miles (wales.com, 2018). Wales is governed by the Welsh Government and its population is estimated at just over three million. That’s a vast difference of around thirteen million people in comparison to Zimbabwe. In 2014, the BBC published findings that showed an increase in the life expectancy rates in Wales. They identified that figures released by the Office of National Statistics (ONS) told that Welsh men are expected to live an average of 78 years and women 82 years. This is much higher than the life expectancy rates of Zimbabwean people which averages out at 59 years, although this has improved from 40 years in just over a decade (World Bank, 2015). Life expectancy rates impacts upon education due to children losing parents and other family members at a young age as well as the possibility of teachers falling ill and dying at a young age. The Guardian (2016) also featured statistics for Wales focusing on poverty rates. The findings inform that in the year 2014/15, an average of 23% of Wales’ population were living below the poverty line. It also highlighted that a report from the Joseph Rowntree Foundation raises concerns that this figure is likely to increase when the UK leaves the European Union (EU), due to the funding currently received from Brussels. However, in contrast, it is nowhere near the crisis facing Zimbabwe, where 78% of children live in monetary poverty. Analysts put this dire state of affairs down to poor leadership and recurring droughts which leave most parts of the country relying on humanitarian aid (Daily News, 2015). Nevertheless, since Zimbabwe gained independence in 1980, it has made prodigious progress in attempting to protect the rights of the child. On the 11th September 1990, Zimbabwe became a state party to the United Nations Convention on the Rights of the Child (UNCRC) where it committed to respecting and observing the rights set forth in the convention (Government of Zimbabwe, 1995). The UK also signed the convention in 1990 although it didn’t come into force until 15th January 1992 (ECPAT UK, 2015). 
The UNCRC is a legally-binding international agreement that consists of 54 articles setting standards in health-care, education, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities (Save the Children, no date). Although the principle of the UNCRC is to protect the rights of persons under 18, the articles are relatively generalized and don’t always consider the obstacles faced by lower and middle-income countries in ensuring the aims are achievable. Focusing on article 28, the right to education, has proved that a variety of factors can cause dilemmas in delivering an efficient education system. Some of the universal barriers to education include natural disasters such as flooding, earthquakes and fires which affect people’s living standards and building structures, financial stability as Governments often fund a country’s education system, gender inequality affecting the employment of teachers and having an impact on whether girls are able to attend school, health-care to help children remain healthy enough to attend school and learn and their parents fit enough to bring them up competently, child labour which allows children to receive an education rather than completing chores all day and religion and cultural differences to name but a few. This theory is supported by Edwards (2015) who argues the idea that the UNCRC is created upon an ethnocentric perspective of children and families from the Western First World and therefore does not recognise the decisions faced by poorer families in prioritising the rights and needs of their children. 
Therefore, in July 1990, The African Charter on the Rights and Welfare of the Child (ACRWC) was created after tensions built with feelings that Africa had been underrepresented during the drafting process of the UNCRC in respect of the differences in circumstances that they face (Ekundayo, 2015). The treaty is divided into two sections, part one has 31 articles focusing on the rights, freedoms and duties of the child, with part two containing 18 articles covering the obligation of the state to adopt laws and enforce provisions (Unicef, no date). The aim of protecting children remains similar to the UNCRC but it addresses the specific realities for children living in Africa. It highlights issues such as female genital mutilation (FGM) and factors disadvantaging girls as a whole, poor and unsanitary living conditions, child labour and internal conflicts and displacements; matters that are not specified in the protection of children through the UNCRC. Ekundayo (2015) examines whether there is a requirement for regional treaties on the rights of the child as well as the global CRC treaty. She concludes that although there are many duplications of key principles between treaties, it proves beneficial for state parties to make available additional measures of enforcement for effective implementation of the global CRC specific to the circumstances of their country. 
Further international directives that impact on global access to education are the Millennium Development Goals (MDGs), The Sustainable Development Goals (SDGs) and the Education for All (EFA) movement, which later became known as the Dakar Framework. The MDGs were published in 2000 when leaders of 189 countries gathered at the United Nations headquarters and signed the historic Millennium Declaration, in which they committed to achieving a set of eight measurable goals that range from halving extreme poverty and hunger to promoting gender equality and reducing child mortality, by the target date of 2015. However, in 2012, the United Nations Conference on Sustainable Development developed a new set of goals to carry on the momentum generated by the MDGs, called the Sustainable Development Goals (Sustainable Development Goals Fund, 2015). The Education for All (EFA) movement is a global commitment to provide quality basic education for all children, youth and adults. At the World Education Forum in 2000, it was adopted by the Dakar Framework and 164 governments pledged to achieve Education For All and identified six goals to be met by 2015. However, just one third of countries who signed up, achieved all the measurable goals during this time (UNESCO, 2017).
As previously mentioned, article 28 of the UNCRC (1989) states that ‘Every child has a right to education.’ And since the introduction of the article, early childhood education enrolment increased from 33% to 50% over a period of two decades (UNICEF, 2014). Nevertheless, one believes that this figure still requires further increase, especially as education is thought to be ‘the most powerful weapon which you can use to change the world.’ (Mandela cited in The Washington Post, 2013, p.2). Smith (2015) defines education as a forward-looking effort at facilitating learning with the desire that all may flourish and share in life and live their lives as best as they can. The Special Rapporteur to the United Nations Commission on Human Rights (1999, p.1) stated ‘The respect of parent’s freedom to educate their children according to their vision of what education should be has been part of international human rights standards since their very emergence.’ Education can be categorised into compulsory, formal, non-formal, informal and incidental. In Wales, education is not compulsory until the age of 5 but nurseries are available as a means of childcare that support learning and development for babies and toddlers to attend prior to starting school. These are chargeable settings, but parents are financially supported through the Wales childcare voucher scheme which began in 1989, making childcare affordable for families (Early Years Vouchers, 2013). After their third birthday, all children in Wales are then eligible to a minimum of 10 hours free part-time education in a pre-school or funded nursery setting, however the government intend to increase this to 30 hours a week, for 48 weeks of the year (Welsh Government, 2017). Education becomes compulsory for children from the age of 5 and continues up to the age of 16, with the Welsh Government being committed to delivering community comprehensive schooling in state schools through the medium of English, Welsh or bilingually. In 2015, the Welsh Government published statistics that pupils in Wales achieved their best ever GCSE results, with students eligible for Free School Meals (FSM) making further progress than other years, closing the attainment gap with their contemporaries. The results showed that just under 58% of fifteen-year olds in Wales achieved at least five A*-C grades at GCSE in key subjects. The Education Minister, Huw Lewis expressed his satisfaction at these statistics stating that the results proved that ‘our education reform programme really is working, and our education system continues to be on the up.’ (Welsh Government, 2015, p.1.) With reference to the UN Commission on Human Rights, the alternative option for education is for parents to elect a Home Education (HE) for their children. In England and Wales, HE is given equal status to schools under section 7 of the Education Act 1996 which highlights that all parents or children of compulsory school age must ensure they receive an efficient full-time education (Homeeducation.org, 2018). There are also further education colleges and institutions which offer post-16 education available in Wales (Wales.com). The Welsh Government offer financial aid to support Welsh students in expanding their studies by providing learning grants and maintenance loans, making further education more accessible to all young people (The complete university guide, 2018). 
In comparison, Zimbabwe offers Early Childhood Development (ECD) to children from the age of 3 to 5 years and schools are obliged to have at least one ECD class of 4 to 5-year olds which then enrol into grade one. The official primary school age is 6 to 12 years old when their education becomes compulsory. Similarly to Wales, children in Zimbabwe must attend primary education before they can proceed onto secondary education (Pindula, 2018). The secondary education cycle in Zimbabwe consists of junior school, middle school and senior school, where adolescents are expected to attend each school for two years. In Wales, secondary education is delivered in the same setting until they leave, although, our secondary system is similarly divided into Key Stage 3, Key Stage 4 and Sixth Form. Zimbabwe then offer tertiary education and vocational colleges like Wales. Nevertheless, the Government is only the sponsor of basic education in Zimbabwe, not further education (Pindula, 2018). This instantly puts children from lower-income families at a disadvantage in furthering their education. Educational enrolment in Zimbabwe at primary school-level had doubled from the 1980s to the 1990s after the independent government transformed the education system by making the opportunity of schooling affordable for children and their families (Government of Zimbabwe, 1995). Unfortunately, the Economic Reform Programme caused education to become costly, therefore no longer available to all, although it was still considered universal. 
Therefore, the first barrier to education that one will focus on is the economic state of the country and financial situations of individual families. Over a period of just twenty years, the total percentage of Zimbabwe’s Gross Domestic Product (GDP) that was spent on education decreased from 44% in 1994, to just 8% in 2014. The lowest rate occurred in 2010 when the Government expenditure on education dropped to just under 2% of the GDP (Index Mundi, 2015). In comparison, the UK spent 13% of their GDP on education in the same year, this figure has lowered to 11% in 2017 (UK Public Spending, 2017). A very recent press report in Zimbabwe has highlighted that due to a lack of funding and employment of teachers, many Zimbabwean students are currently being left unprepared for vital nationwide tests which decide placements in secondary schools and universities, therefore they are being failed by the education system. This is causing families to pay for private tutors outside of school to provide extra lessons in order to make up for the inadequacies of their schools (Masiyiwa, 2018). This will instantly create an unfair advantage to families with higher income as they can afford to purchase extra tutoring for their children and increase chances of securing places in secondary education. Those who are living in a low-income family household are less likely to access this opportunity which could cause poor results in their tests, and maybe a rejection of a place in secondary school or university. This will consequently have a detrimental impact on young people’s education and their future prospects. Referring back to Article 28 of the UNCRC, it states that ‘Young people should be encouraged to reach the highest level of education of which they are capable’ (Unicef, no date, p.3.) Unfortunately, Zimbabwean children are not being supported by schools to achieve their highest potential, instead they are being let down. This also fails to meet Article 11 of The ACRWC which states that ‘Every child has the right to an education, to develop his or her personality, talents and mental and physical abilities to their fullest potential and to ensure equal access to education for all sections of the community.’ 
A further barrier to education in Zimbabwe is the natural disasters that occur in the country; a factor that very rarely affects the education system in Wales. It is said that Zimbabwe experiences multiple natural hazards including droughts, cyclones and heavy rain leading to floods (GFDRR, 2017). These floods damage property and infrastructure, therefore disrupting lives. Last year, flooding in Zimbabwe killed 246 people and injured a further 128, they also made thousands homeless (Al Jazeera, 2017). Children and young people can not be expected to continue their education, if their school remains accessible after the disasters, if their homes have been destroyed due to these uncontrollable and sometimes unpredictable circumstances. However, the Government has taken action to strengthen the disaster risk management (DRM) of the country with the support of the Global Facility for Disaster Reduction and Recovery (GFDRR), a global partnership which was established with the aim of providing support to developing nations (Zimbabwe Independent, 2017). It focuses on exploring financial resilience strategies following these major disasters which leave the country in financial despair. The consistency of the education system in Zimbabwe is severely impacted by these natural hazards and children may spend months if not years out of school purely for this reason. 
To conclude, children and young people in Zimbabwe are facing extreme barriers to engagement to education in comparison to those living in Wales. The natural disasters that occur in the country leave homes, schools and lives destroyed, also leaving behind a requirement for spending of at least half of the country’s GDP to fund the cost of repairs. This then results in less funding being available to the education system, causing schools to lose teachers, and therefore forcing families to pay privately for teaching, leaving them to face the devastating decision of prioritising their children’s education over spending on food, clothes or health care. Although globalisation is increasing the level of support available to developing countries like Zimbabwe, the international directives and global policies aren’t always effective in reaching their aims; with only one third of countries achieving all the measurable goals set out in the Dakar Framework (2010) which aimed to establish education for all by 2015. However, with an increase of teaching about sustainable development and global citizenship in schools today, it is likely to have a positive impact on how the children of this generation understand the consequences to their actions and take some responsibility for making good decisions that affect the lives of others across the globe. Following on-going attempts, one day, there will hopefully be a fair education system that is accessible to all.
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