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A critical evaluation and the identification of next

teaching and learning steps focussing on a case

study of an individual learner or a group of learners,

based on an observed critical incident

Literature surrounding teacher education places emphasis on the importance of preparing
thoughtful, reflective practitioners (Taylor & Francis, 2019). A reflective teaching practitioner
examines and attempts to solve the dilemmas of classroom practice, is attentive to the
institutional and cultural contexts in which they teach, takes part in curriculum development
and takes responsibility for their own personal development (Zeichner & Liston, 2013).For
this assignment, the observations made were undertaken in a Year 2 class at School X.
Research will then take place around the event in order to improve the next teaching/
learning steps that could be put in place to enhance the pupils’ learning experience. Once an
event has occurred, it can be critiqued and analysed. This reflection is an attempt to
understand an issue or doubt which triggered the reflective process (Harrison and Lee,
2011). These steps combined lead to further development of our own professional practice.
One way to improve the reflective process is to focus on a critical incident in an observation.
A critical incident is an interpretation of the significance of an event based on the valued
judgement we make, and the basis of the judgement is the importance attached to the
meaning (Tripp, 2012). Critical incidents are used for reflective practice, which is an
important part of the teaching profession. When looking at critical incidents, the focus is on
your reaction to the event and how it has improved your knowledge for when a similar
situation occurs in the future (Monash University, 2019). Critical incidents were observed
throughout the school day during assembly, lessons and break. This assignment will

predominantly focus on pupil behaviour, childhood experiences and teacher interactions.

The PTE school in which the critical incident was observed will be identified as School X
throughout this assignment. This is in relation to point 40 in the BERA 2018 guidelines which
states that researchers should acknowledge both the institutions and the individual
participants’ rights regarding privacy and should provide them with their rights to anonymity
and confidentiality (BERA, 2019). Teachers and pupils mentioned in the critical incident will

also remain anonymous under the same point mentioned above.
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School X has 462 pupils on roll (Mylocalschool.gov.wales, 2019) and these pupils are split
into 13 mixed-age classes and four learning resource centres, which include two Foundation
Phase observation classes and two key stage 2 classes, split depending on the severity of
the learning delays (Estyn, 2015). Approximately 48.7% of pupils are eligible for free school
meals, which is considerably higher than local (18.9%) and national averages (18.4%)
respectively (Mylocalschool.gov.wales, 2019). 6% of pupils at School X are under the care of
the local authority (Estyn, 2015). The school stated 26% of their pupils have additional
learning needs (ALN), however, few have statements (Estyn, 2015). School X has a budget
of £4,046 per pupil, ranking School X 6™ out of 49 primary schools in Bridgend regarding the
school budget to pupil ratio, due to the affluency of the surrounding catchment area (Estyn,
2015). School X is categorised yellow for support the school needs, meaning that the school

doesn’t require too much support (Mylocalschool.gov.wales, 2019).

Observations have a pivotal role to play regarding the teaching profession to gain more
information about the pupils within your class, to enhance your own professional teaching
standards and to look at the next steps within the individual’'s learning. By using the
information gained through the observation model chosen, the teacher can then adopt
relevant strategies to work towards the next steps to help the individual reach their full

potential.

During university lectures, a variety of observation methods were explained. Models included
Brookfield’s four lenses, Vignette and Gagne’s. The observation approach chosen to be
used in this assignment was the non-participant technique looking into a critical incident.
This is where the observer acts as a neutral adult in the classroom trying to be
inconspicuous to not disturb the usual flow of the environment (Cotton, Stokes and Cotton,
2010). In this assignment, the non-participant observer was looking for a sudden,
unexpected incident or pattern of events that occurred in the classroom, that could then be
analysed to become critical (Department of Education, 2019). The non-participant observer
technique also comes under the branch of naturalistic observations. The strengths of
naturalistic observations are that you can observe the behaviour in its own natural setting,
giving greater ecological validity to the observation results (Mcleod, 2019). Secondly,
naturalistic observations tend to create new ideas due to the researcher having the
opportunity to see the situation as a whole (Mcleod, 2019). When carrying out a non-

participant observation, ethics such as respect for all participants must be paramount
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(BERA, 2018). Methods used must be creative and tailored to every pupil involved to ensure
the utmost respect whilst remaining ethical is essential (BERA, 2018). A limitation to this
observation method would be the stress, on both teachers and pupils, knowing that there is
a professional observing the lesson. In some cases, this would lead to a Hawthorne effect
being observed rather than what represents a normal, everyday lesson. A Hawthorne effect
is an increase in a practitioner’s productivity caused through a psychological stimulus
stemming from being singled out for scrutiny (McCarney et al., 2007). To reduce the
chances of a Hawthorne effect occurring, two control groups, an alternative intervention
group and a naturalistic, non-intervention group could be set up (Baines, Blatchford and
Chowne, 2007). This would allow the observer to test for the possibility of a Hawthorne effect
involved in the experiment as well as the original purposes of the observation (Baines,
Blatchford and Chowne, 2007). In education, this experimental strategy would be difficult to

maintain due to its complexity.

A case study could also have been conducted. A case study focusses on a bounded unit, for
example a pupil, a class or an institution, which are then examined, observed, described and
analysed in order to create a detailed synthesis of the case (Hamilton, 2011). This
observation method provides the researcher with rich qualitative data and an insight into the
participant’'s experiences within the school environment (Hamilton, 2011). There are
limitations to the case study method, namely that it’s a time-consuming process and that the
researcher’s own subjective feelings may influence the results (Mcleod, 2019). These
limitations greatly influenced the choice to use the critical incident method, mainly due to it
being less time consuming as there were limited observation days given to complete the

assignment.

Whilst undertaking observations at School X, a critical incident was identified, (see appendix
4A and B). During an English lesson in the Year 2 class, one individual (Pupil A) became
very disruptive. The lesson was planned following the scheme, Pie Corbett, which is a
practical manual aimed at helping teachers become more effective at teaching early story
writing (Corbett, 2017). Pie Corbett states its lesson ideas are built around three notions
described as imitation, innovation and invention (Corbett, 2017). The context of the lesson

observed followed the notion, imitation.
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Throughout the entirety of the lesson, Pupil A was disruptive and aggressive. Incidents
included him refusing to sit on the carpet with his classmates, swearing at the TA and lastly
spitting at the teacher. The incident chosen to be critically evaluated/analysed was Pupil A’s
aggressive attitude. Coming into the lesson, Pupil A was upset at how another child pushed
him during breakfast club. As Pupil A is a renowned “pusher” in the classroom, the teacher
tried to empathise with Pupil A regarding the situation. At the same time, the teacher tried to
instil in the child that the way he is feeling now is what other children feel like when they are
pushed. This relates to healthy, confident individuals ready to live fulfilling their lives as
valued members of society, one of the four purposes in Donaldson’s report (Donaldson,
2015). It was visible to see that Pupil A did not connect at all with what the teacher was

explaining.

The class was then split into three groups, with each group completing a separate task. The
teacher took a group to recall the story using Pie Corbett actions for their assessment, the
TA took a group out of class to act out scenes from the story and an independent learning
group were on the computers completing narrative writing tasks related to the story. The
teacher singled Pupil A out and explained to them, in front of the class, that he had to
complete the task sheet on his own rather than working in small groups like the others. The
aim of this was to get the pupil to think about why they might have been put on their own and
to figure out solutions to make the situation better, linking to another of the four purposes,
enterprising creative contributors, ready to play a full part in life and work (Donaldson, 2015).
This could have a negative effect in the long-term as group tasks can have a positive effect

on the learning of complex cognitive tasks (Kirschner, Paas and Kirschner, 2009).

Lastly, Pupil A threw chairs at the teacher due to a lack of attention shown towards him. The
teacher used a calm voice to try and eradicate the negative behaviour and used the phrase
“it's your choice” about whether he wanted to complete the tasks like his classmates had.
This was to make the child think they were in control, which in turn, could have resulted in
them changing their attitude and becoming an ambitious, capable learner (Donaldson,
2015). In this case, Pupil A was not interested with being in control and the negative attitude

continued until the headteacher removed the child from the classroom.

Analysis of my chosen critical incident has led me to evaluate the variety of factors and

complexities that may have contributed to the negative behaviour displayed by Pupil A. In
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doing so, | have engaged with bodies of literature which both support and question these
factors. The three factors that were researched were social deprivation, wellbeing and
appropriate behaviour management strategies. For the literature review, a wide range of
resources were used to synthesise findings from prior research studies in relation to the
impact the three key factors (stated above) have on a child and its link to behaviour in

education.

During the critical incident observed, the way Pupil A was dealt with was to ignore the
negative behaviour, then give him negative consequences such as working on his own,
before finally calling the headteacher to remove him from the classroom. When behaviour
becomes extreme, School X’s Achievement, Behaviour and Discipline policy states that
external agencies will be called in such as the Behaviour Support Service (School X's
Achievement, Behaviour and Discipline, 2019). Throughout the lesson, the teacher followed
the process of the school behaviour policy (School X's Achievement, Behaviour and
Discipline, 2019). The technique used by the teacher was called operant conditioning, where
the emphasis was on the pupil learning through rewards and punishments for his behaviour
(Mcleod, 2019). Skinner conducted experiments on animals in a “Skinner box”, which
extended on from the work of Edward Thorndike’s puzzle box. Through this experiment,
Skinner found three response types that attributed to behaviour. These were neutral
operants, reinforcers and punishers. Neutral operants did not increase or decrease the
probability of replicated behaviour, reinforcers are responses (positive or negative) that
increase the probability of replicated behaviour and punishers are responses that decrease
the chances of the repeated behaviour (Mcleod, 2019). The type of reinforcement used by
the teacher in this critical incident was negative reinforcement, for example when setting
Pupil A to work on his own as a punishment rather than work in small groups like the rest of
his classmates. Through operant conditioning, the purpose is for the pupil to create an
association linking the positive rewards with good behaviour and negative punishments with
bad behaviour in order to change negative attitudes. A journal by Heather Alvarez looked at
the impact of teacher preparation on the different responses towards negative student
behaviour, primarily aggression, in the class. Referring to the critical incident mentioned, the
journal states that as a result of removing a child from the classroom this individual will
receive decreased learning time with the teacher (Alvarez, 2007). This will then have a
negative effect on their academic progress throughout the year. Academic failures and
challenges may provoke negative behaviours in the classroom (Alvarez, 2007). In related
studies, findings suggested that interactions between the aggressive pupil and the teacher

were like the forceful, intimidating interactions in the family environment (Shores, Gunter and
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Jack, 1993). As teachers, the use of neutral or positive behaviour management strategies is
typically encouraged in classrooms where negative behaviours occur (Bibou-Nakou,
Stogiannidou and Kiosseoglou, 1999). These behaviour management strategies may not
have been used precisely enough during the critical incident. Pupil A was pushed by one of
his classmates during breakfast club prior to coming into the lesson. This action directly
affected Pupil A, activating a multitude of emotions. The breakfast club scenario could have
altered Pupil A’s intrinsic core according to the Bronfenbrenner model, which in turn
potentially caused the negative reactions that pupil A displayed (Bronfenbrenner, 1994). One
possible solution could be the implementation of a different, more suitable behaviour
management strategy as negative consequences only added to the poor attitude. According
to Hattie’s effect size list, behaviour intervention programmes showed to have a positive
impact on the child’s learning outcomes with a score of 0.62 above the hinge point (Visible
Learning, 2019). There are many behaviour management strategies that teachers have tried
and tested, however, each scenario in the school environment will require a different
technique to suit due to the uniqueness of each incident. Multiple techniques could be
trialled in order to decipher the ones that are relevant to certain age ranges, to specific

individuals or, in contrast, to a whole class or year group.

School X is a classified ACEs (Adverse Childhood Experiences) school. They understand
that there are children who have experienced traumatic situations such as verbal, mental,
sexual and physical abuse or may have been raised in a house where alcohol/drug abuse,
domestic violence or parental separation occurs (NHS, 2019). Several studies have found an
increase in mental ill-health and psychosocial problems among children with ACEs
(Bergman, Axberg and Hanson, 2017). There is little research on child bereavement,
however, the few studies that there are have found significant findings. Studies found that
the death of a parent was associated with poorer health outcomes, lower self-confidence,
depressive symptoms and diminished educational attainment (Mack, 2001; Maier and
Lachman, 2000; Marks, Jun and Song, 2007). According to Case and Ardington (2006),
educational disadvantages for children whose mothers have died were observed and shown
by the timing of the mothers’ deaths relative to children’s educational shortfalls (Case and
Ardington, 2006). There continues to be disparities between the most and least deprived, for
example in terms of avoidable deaths and educational attainment (GOV.WALES, 2019). One
year ago, Pupil A lost his mother to cancer. Losing a parent is a catastrophic event in an
adult’s life but for Pupil A this happened when he was only 6 years old. This would affect the
microsystem segment of the Bronfenbrenner ecological system theory which would directly

influence the individual in the centre of the model (Bronfenbrenner, 1994). This links to
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Donaldson’s report, Successful Futures, where children and young people’s education
should be supported by a holistic approach to health and well-being (Donaldson, 2015).
Similarly, Maslow’s hierarchy of needs assumes that the individual is an organic, integrated
whole (Zalenski and Raspa, 2006). Central to Maslow’s theory of motivation is that human
needs are hierarchical. Once the basic needs are fulfilled, a next level of needs arise. These
must be addressed in order to pursue the highest-level need of self-actualisation in relation
to Maslow’s framework (Zalenski and Raspa, 2006). This literature supports the
Bronfenbrenner ecological system theory in that Pupil A should be viewed as a whole,
holistic human being. This links to Pupil A as his basic, physiological needs have been
affected due to the passing of his mother. The child’s shelter has changed as he now lives
with his Auntie and Uncle, however, Pupil A might not have adapted to this new way of life
yet. The love and sense of belonging Pupil A would have received off his mother has now
gone, and key relationships have been broken. This could be a reason why Pupil A seeks
attention constantly as the level of affection he may receive now is much lower than what he
was used to. Hattie’s effect size list ranks positive home dynamics as 0.52. This value is
above the 0.4 hinge point, therefore, having a positive home dynamic has been shown to
have a great effect on learning (Visible Learning, 2019). Potentially, Pupil A does not have a
positive home environment living with his young Uncle and Auntie, resulting in a visible
decline to his learning. Similarly, parental involvement is ranked at 0.50 above the positive
hinge value of 0.4 (Visible Learning, 2019). This refers to the positive home dynamic that
Pupil A is lacking and is another vital area according to Hattie that effects a child’s learning
outcomes. Sleep is another basic need that is greatly affected during the grieving process,
which could be another reason why Pupil A is displaying poor behaviour. According to Cruse
Bereavement Care, a child may encounter problems with bedtime and not wanting to sleep
for fear of not waking up (Cruse, 2019). Settling to sleep and night waking are the most
frequent sleep problems in young children and these frequent problems are associated with
behaviour issues, as well as ill health (Ramchandani, 2000). This correlates to Donaldson’s
Successful Futures report linking to healthy, confident individuals ready to live fulfilling lives
as valued members of society, one of the 4 purposes (Donaldson, 2015). Studies on
childhood bereavement found that adults who lost a parent during childhood were more
likely to experience adversities in educational attainment (Brent et al., 2012). Pupil A could
be struggling with the work during class due to the events that have taken place and has
therefore fallen behind his classmates. This could be a factor as to why the child is
displaying negative behaviour towards his teacher and learning. Lastly, Worden and
Silverman (1996) state that there is a significant group of bereaved children who express
emotional/behavioural disturbance problems at one year (19%) and two years (21%)

(Worden and Silverman, 1996). This literature shows that approximately one fifth of children
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suffering with bereavement demonstrate issues up to two years after the death. Pupil A has
only exhibited a negative attitude and behaviour since the passing of his mother, which

suggests that this traumatic event has had a significant impact on him holistically.

Another potential reason for the negative behaviour displayed could be the socio-economic
status of the area. As previously stated, 48.7% of School X are eligible to free school meals,
drastically higher than the National average (Mylocalschool.gov.wales, 2019). This implies
that the catchment area of School X is not very affluent. In addition, this would impact the
family social status, where parental education levels and occupational background are
considered alongside socioeconomic status (Caldas and Bankston, 1997). Living in an area
where the socioeconomic status is low compared to the National average, like School X’s
catchment area, has a strong impact on educational attainment. This statement is supported
by Hattie’s effect size list where socioeconomic status is ranked 0.52, above the hinge point
value of 0.4. This means that socioeconomic status has a large effect on learning outcomes
(Visible Learning, 2019). A limitation of Hattie’s work is that it is based on over 800 meta-
analyses. While meta-analyses are good at collating research surrounding the same topic,
they do however have their limitations. A major limitation is that meta-analyses produce
averaging results, therefore outliers may be missed. The score Hattie gives each factor
would also be skewed due to the averaging of the research results. A clearer reporting of the
variance between the related meta-analyses would be useful to researchers to identify areas

that require additional exploration for more clarity on the factor (Killian, 2015).

Being a reflective practitioner is imperative in supporting the growth and success of a
teacher. Critical reflections are used to gain a better understanding of different teaching
styles to enhance knowledge to challenge ideas from the traditional, old fashioned methods
leading to more of an understanding for each type of pupil (Shandomo, 2010). This
increases the effectiveness, quality and professionalism of teaching supplied to all pupils in
your class. Throughout the entirety of this assignment, Gibbs’ reflective cycle was used
which consisted of 6 steps categorised as description, feelings, evaluation, analysis,
conclusion and action plan (The University of Edinburgh, 2019). Gibbs’ reflective process
helped to structure the assignment and to make sure each step was completed in order to
reflect on the critical incident rigorously to supply relevant suggestions. The next steps
suggested below have bodies of scientific literature supporting them. This research was

looked at during the literature review, where the findings were collated in order to provide an
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accurate assessment of the most suitable next steps for this critical incident and most

importantly to help improve Pupil A holistically.

Upon reflection of the critical incident, there were three initial next steps | would suggest in
order to improve the situation going forward. Firstly, despite being an ACES school, there is
no mention of external agencies being brought in to support children in difficult times such as
a close family bereavement. In the school policies, when external agencies are mentioned it
is usually related to a negative consequence. Therefore, a negative connotation has been
attached to the term external agency and families are not liaising with the school to provide
emotional help from a professional for all pupils in need. To potentially engage more families
to liaise with the school to supply necessary professional help for pupils, perhaps a separate
document could be created on School X’s website in order to make vital information, such as
professional bereavement helplines, readily accessible to all. In this critical incident, Pupil A
could also receive help through the Cruse Bereavement Care directly. School X would also

gain a resource pack for teachers who work closely with the bereaved Pupil A (Cruse, 2019).

Secondly, research suggested that negative reinforcement and punishments can heighten a
pupil’s negative behaviour. The next step could be to educate teachers more on behaviour
management strategies to potentially keep up with the new Donaldson report, Successful
Futures, that will change the way the curriculum looks at the pupil holistically (Donaldson,
2015). According to Heather Alvarez, teachers had significantly fewer negative affects
compared to the teachers with no training in techniques when dealing with children who
have emational problems (Alvarez, 2007). The teacher’s use of negative reinforcement in the
critical incident only accelerated Pupil A’s anger. A potential solution could be to introduce
more positive reinforcement with Pupil A when he displays good behaviour in order to
eradicate the behaviour issues. Dojo’s are a useful tool to use when teaching foundation
phase pupils. They are quick to use and keep track of the scores over a period of time. For
example, after each week the pupil with the most dojos could win a prize to make all pupils

strive to be well behaved so that they can earn dojos off the teachers.

Thirdly, Pupil A’s home life and background has changed drastically over the past 12 months
as he now lives with his young Auntie and Uncle. The passing of Pupil A’s mother would
have been a huge shock to him but also to his Auntie and Uncle who at such a young age

have become Pupil A’s guardian. A solution to help improve Pupil A’s background could be
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to provide additional support to his Auntie and Uncle to allow themselves to properly grieve
after such a tragedy, but to also learn how to care for Pupil A given that he is so emotionally
sensitive currently due to the catastrophic events that have occurred. There are agencies
that support young carers such as Carers Trust and Action for Children who look to
specifically help people like Pupil A’s Auntie and Uncle to give them the best possible
guidance in bringing the child up. Action for Children state on their website that their services
include individual one-to-one support, opportunities to meet other young carers and to give
them a break to enjoy themselves as they are still young too (Actionforchildren.org.uk,
2019). This support could prove to be vital to Pupil A’'s Auntie and Uncle by providing them a
platform to work from in order to improve Pupil A holistically.

Throughout this assignment, Gibbs’ reflective process was used in order structure and
critically evaluate an incident that occurred in an ACEs school, School X. The incident was
observed during an English lesson using a non-participant, naturalistic observation
technique, where the aim was to maintain the realistic, spontaneous behaviour of
participants in the natural school surroundings. The non-participant observer was looking for
a critical incident, an incident that could be analysed to become critical. A case study was
not chosen as the time frame given was not long enough to complete a thorough case study.
If the non-participant observer didn’t maintain their ethics and respectfulness towards the
class environment during the observation, then potentially a Hawthorne effect may have
occurred. This would have affected the data collected and in turn this would lower the
professional validity of the assignment observations. During the observation, research was
carried out on the context of the school, class and the catchment area to get a clear
overview of the background of the critical incident. The information gathered was then
compared to Donaldson’s Four Purposes to introduce an aspect of criticality to the incident
observed. Literature readings were carried out surrounding the key areas of research linked
to the critical incident to provide context to the assignment. The 3 key points that were
identified and synthesised were social deprivation, wellbeing and appropriate behaviour
management strategies. From the results of the bodies of literature explored, a reflection
was carried out using Gibbs’ reflective process to collate the relevant suggestions to
potentially solve the solutions the critical incident observed created. Next steps were then
advised as possible techniques to use to solve the issues created by Pupil A. These next
steps included more teacher education regarding behaviour management with pupils
suffering adverse childhood experiences and the creation of a link with external professional
agencies regarding mental well-being. The whole critical incident process expanded my own

professional and personal development as a teacher in training. This is a process that will be
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continued to further my personal teaching standards. Analysing incidents regularly within my
classroom would give me a better understanding of the pupils in the class as well as the
ability to assess their current educational level. This would then allow me to look at the next
steps within the individual’s learning to adopt the relevant strategies so that the individual

can reach their full potential.

Word count=5278(including 1000 words for appendices)
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> University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

|Date: 15/9" 14

["Lesson details:
Wake & feripk Linked Lo chapber 3 (n the book Yo are reacling
about a fo.mlld QVI\Cuw{\nj ther children to the Countryside -

Classroom culture

(Are the students focused on learning?)

Majority focussed on learning with L (n packiculor nck

¢"j“j L] < .

Free choice of Sem(clrj occured (I'Jh(/c bhey chose n their joups
Where  bhey woodd LkE ko workd.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Clear purpose Laked ko lzsson details above .

Success onbeaa weitten on board tn bullet poiat formak .

Direction
(Are the students clear about what they are doing and how to do it well?)

Consbant  bime cemindess to keep children cn tamck with the
Easis -

Access and challenge
{Are all students able to engage in the lesson? Are all students challenged?)

{f\ﬂb,.% of the class were fulty QHO.\j¢.L. Tndividua 4
lost concentrativn on the €ask ahead plaging Ehe p(rvuv\s._
Avther nohizeable  scenavio was as Soon a5 Elhe teach o/ semidd
the word dtama’ & hondful Of bogys Switthed ¢ Complebly,
Todividugl 2 held bis hand over his forehend to not aale oy
fortnsr ege comtact withh o Faches uabl b s timve to mow

ke Growps-

of Wales | Addysg a'r Dyniacthau
Trnty Sant Ownd Education and Humanitics

@%"&"‘ Yr Athrofa

Assessment
How does the teacher assess student understanding before, during and after the

lesson? How Is this used in their teaching?
Before = recapped undecsbanding of Chopler 3 in the book
before 5;??:-‘) the tasik.

- wandeed  around Ehe groups but oaly got tawdved
i Convwsphens when Children agked Jengaged ia
(onvusabion wibh hes

D‘“"'j

Agter = Spoke to the whole Class at the ond and
Skovted o~ ciscussion en what

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

=1 individual Constontly Plaging “air quitwdfdrums” or
tu"n, objecks .

- Once in qrops (Elat bhey g0+ to choose u«cm«l;«u)’ a
gmp of 3 Landeced of¢ task - 1 endividuad in pachuslas

Wwas wné,.-J notes and L.vdm; them « ther penal case

Student Number: 1903187
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@a-‘;::; Yr Athrofa

Ayyuw(!)( l 6

Adivag 7
ey et | b and Bomniien

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

ovdadioate: 25 /092019

Oigwyddiad critigol (Focws)/Crticol incident ffocusl: A 9rwp wanlesest o4 Eask , makeioy nctes and

padiing bhem acvund the class

Teimsany TAE Fist T presvmed #at Bre 3 popils won bored a5 |
celings : S
st ywech iy | English (serigt woritiog ) might at be “thact - fanabe bopic:

What ave your feeings regoning | A tham , 3o mag Need o be adapbed. The note.
ik it ‘“"_‘"uXM? e bask .m.m,«:; Ehe clas3 enmmpart .

:(mbeu:/m s Ehe clags spLE iato groups for bhe Lo, onc
und:mlhm 9fenp oF girls immedinkely wandered ofg Lask , As the
et |0l Mee Coukd Choose bhair “omn group, T balsve. these

i — e |Obles Cottas Ehim do ol

[Homwwr, it toud be’ that the bark seb was boo eany

giels we all priovdls 50 t‘wé wted fo talk to eac
v -1 adividaad heular
Lo wahag aotes and Widing Hhem 17 Bl pancit cases.

s o [ The Ceackas allowid her clatr & coese Cheir gougs,

Moo r e | hicl, the senph ol be wnttenTls gave the chileben
oy dyfodol?”

::"“‘,"""*:'- the scripl writiag b te Class bovk by o ald

earnng i the e feading , making Links bo the topic:

[Cosgladauachamau [T wns Umjure wheth Thare yors oo mach frecbm

gweithredu/ D st o Choices bhey had - The majonsy o b
Conclusians ondoctions [V° €& amevat o Choice “ jony of
Senrmscresoonmoti |Clagy thved withs bhe indqpandence | howssar, ches pupls
mate 0 oy

ey pirwnesgnnar (Other bk ddvantage. of this Sceneas by melany noles bo

et Lk mesonik e Grags Keepy thim o2 toask . Tp tht
YRR e e e dowsa's worke st the distriphve gromp up and phcc them

whae thoy sat and the gunead divection of b vy in

irdgpendence. which T really cajeged. The beaches lisked

tleir frieads. A porsible solubion Wedd be o costemtly

" well lochaveel s Lo impive the Lemrning atmesphase éa
¢

Y profiad newydd / Tronsformed experience

Quz

Appa.d.x 2A
Prifysgol Cymru

¥ Drindod Dewi Sant

of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniacthau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Bate: 26/04 2019

Lesson details:
S LNJQAJ Aﬁ:mlnb

Classroom culture
(Are the students focused on learning?)

“The m.joe-l-.a of pupls were focussed in the qs;a..bb.

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

There voas @ clead pucpese. Each song was relabed o thar
bope of Autumn The chidren undestiod hed to Larn

the 50n95 60 perform thew (n the Huvest Assembly. Some

|Songs woeve focuusidd on beld-bony oo .

Direction

(Are the students clear about what they are doing and how to do it well?)
Childten were given oppoctunities n class Eo familiarise
Ehemselves with the Wnes before singing as a whete
School n Assembly.

Access and chal
(Are all students able to engage in the lesson? Are all students challenged?)

Hm)onb-" of bhe scheol wewe able to engage. However,
Some of e older Pu’-LS struggled o see the werols 0n
the projectr Qs they were sat at the back o the
hall . For the younger popils, thece weve difpicatt woecls
la ahich bhen had o Rarn-The m:.j«-’b; of the pupils
Weve Challegid- An example of €L d be dw-ﬂjt\
Sona  tle gchool wolld $plit 6 i oty to sing do Sepuutbe

7
veies at the same bime.

Student Number: 1903187
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How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

_mw’ walked @muad the hall to Keep all the childeen
mJ«an(.

¢ One teachesr sab ak the back o ensuve the chikren
whe were mis behaving yomed in and thaé fther
behaviows wasa't disteacking [ageeck.
Sehool -

+ Head Leacher CM‘fo«kb emindled  pupils of e a:xc..u:’
fules and e puaishments (o pipls why doniy congorm.
for example, no talking othenuise you M35 Gour break.

. g; w.':w :.;a o bher PUpils that thay con't sing” 56
woulda't be IR . 19 . ' 3

L A7 Ceachers praiiicd 934";‘...,.,;‘“3"3 Bhe pupiis

o Forms o6 behaviows manngement ind Corditiening wece Shoon.

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to

discuss?

M the retb o the

“The beacher tebling pupls thak they wedda't ke joininy
them M,v"\) becange %9 W oulda' s-*:)".

s One pupil was selecked €o (ecibe the Lords prayec.
fhe headmastes Gowe [ “J(l.u\ caed” o take home
bo show his parenbs [guardions how welk he Spoke. The
child wag heamin | hoever | ace bhere ntgahives as othes
popls were ovelloolked .

¢ Headbeacher gave cules and sek prashments {m.u.»j break)
for Children who didn't congorm. This Could be Congusing
for Youwrger pupils ag bhe headmastesr didn't Specity
khat  Ealking Oaly ja aggembly resalbed in punshanents. They
might  Lave” bhought Lalking in Gemaal codd gef ham in
bronble . For axample y ASD “Childion take thins Litwally end wedin®
have bt able be make e LaK.

Appendix 28

——

Model Beirniad Wedi Adfyfyrio (BWA)

A

d Reflective Conclusions (ARC) Model

Ovddad/Oote: 2 [0/ 2014

Diswvddind critiol (Flocwn)/Crtica! incident (focust; Tenches Ehing he class bhat She coulda’t

$iny Se wowlda'kt be joinmy (a assembly,

Profiad/ Experience

“Comyou

Teimladau/ T vies shocked wihen bhe Ednches Gl Cha Class Ehis.
Feelings
eth o et teemiodo yrghAt y
Ll

Whator youresogemputng | YO OGen'E joining in boe T
e emernce?

L :
m.o«:/”‘ B‘) Aot uﬂ:ml a J“"l Cxomple | thus almesé lhyt.y‘(.b

Understand -
‘:’,,:.,,m_',""""","‘ abmegphere avomd the loavany eaviremmant, sfa-wwj

[
cent i he content of ameg” (The Ecachas ol the pupils before assembly but

se,a..,..g ) popls had an Citnpe froon ,.4.,.4,.4..3.
How e gow going kv enprrce rwhes of pachepution of

Lead some pupils off Eask. Thee was a Aennbive

o e
e om the beache's viws and wse of commmication.

She woulda't be Joniag ia e Signing as “she o't f

Gwerthuso a dadansoddl/ L) . feaches WS yerd enthusiasbic when Ipeuicing [

Evaluate and analyse

- the clars You conld See she was Well respected
s |and an infplusabisl figure b bhom all. Tp Ehe same
.y drfodol >

w::::::. Goopident 4he class wenld pacticipate better:

enthasiasm was Used towonds singiag then I'm

:w'". oy "™ |Pergonally, T would jon in the assembly prachice and
Conclusions and octions  [$1n9- Rules Cam bhea be Corfectly enforad &0

otee  rodeyd?™ Mantain a kn’k leval o l?uﬁu?&l’ibr). B) Jeining €a
Jrvmidmed el s Wik follo A the role of o Eenche ¢35 to
wﬂﬂ'“’-m

St - |be @ e model.

L Vprofedoewydd/Momgormedesperience |

Student Number: 1903187
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Appendix 3 A
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26/01 /2019 -

Te550n GCWaIS:-M b emadics  esfon with The bop 2 5015 from Yo 2.
~Focusied e dosbling sk halving Aumbers
=l Lasks jset ko be eplated  Ehmonghout the ‘l"i‘l as
o ervusel Practice .

| Classroom cuiture

(Are the students focused on learning?)

The greatsr Aumbes of the clags were focussed oo Leoning.

1 A,.J in particwdor a3 distropbive | houever, the tencher
Managed the situation really weld.

—
Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose?) e ;

There was a clenr perpose set Ue bewibes and She ensvres

tlat each pal vas  pashed tt-,] Cench Erer full p(,‘l.d»m(..
wee set Ac,wlm, on abilily | howseves, bhey weren't tokd u..,,ﬂ.’

e 1n grveps Calked dnibmyles, Squmes, cevhanylis and arddes

Direction

(Are the students clear about what they are doing and how to do it well?)

The shudents uvadeshod eack of the 4 difpeamt tasks and

U.«j ald indgpadmtly qot en With whal woas reguireid from

tham -

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

AUl studenty wee able Y fu.(j of fesonscas wiers
(ud out  for Chemn They were st depandiag on ability a3
Mentoned  abore | 5o that” Guashingd codd be bulored b0
tr needs ond el o Uaining. Even the TCT compater
qQueshions had el depinding in e cild’s gevping

Pl I |

Prifysgol Cymru

N ¥ Drindod Dewi Sant
¥ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Assessment.
How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching?

Before - At bhe stact of the lesson, the Ceacher exphined
bhe U Gasics and <ot quidelines /expectations of what
She would Uke the Studeab aHibudes were dwni\j
the Usson.

Dvn'n:) - A beaches worked it one geoep, the TA wocked
With aneier ) which legt 2 grovps doing incepandant
Work - The Eeachar ovd ku,p on tye oa these Grovps
bo make gyre breg were SEU on bask. She alfe tred
bo encevrage meving up ble lovels once Ebe pupil achieed
Full mowles in ble level .

pker - The Leaches thunied them aid for thotir efgocts .
Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?
- Dw.}.j the lssen, the teaches called one bsj a
° Douj Dey - Dreann . The other chldren then preked up en
bus amol Continued o call him bhs b/'rrbujhmé the d“j‘
- What afgect did ths hwe on the clild ?
- Guld $he bave sadd Someﬂty More consbruckive o get the
Pv,}f[ bad¢ on éaJK?
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Fdocmicn ana Hiamantics

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Ovadisa/ate: 26 /o/2019

Dlgwyddiad criigol (Flocws)/Crtical incident focusk: Teaches's Commeat bovserdds popil Aoy Ussons.

—

Profiad/ Experience

Teimiadau/ T had mixed emotioms about the beacher’s commek. |
s g o oy [She Called o boy " Dolly Dawy Drewnn’. Tt o aimed
profod’ as o Lght - herbch  remindas b3 Stay on brack | hewewer; |
whatore o feeingsregorng | Ot Children lawgbed and called him ok ok J.], F
the expenience?”

poendaed homs the buy woas feting apler 53

:e"ﬁ“')',"!m f:wivn the Wesson , bhe Eeacher a\blAu( oae pypil
Understand ) “Dotly Day-Dream . The other childien in the class
mrﬁ#“ then picked W on this and onbianed b call bhe
Conpouiseheaspecsopme | PPl b tl‘\'aujlm& the dAj.

incident in the context of learning?”

gm:o”::::z;wdv Mhe Concher was aiming bo keep bie poprl en bask

whitk (5 esseatid b “do. She bned Eo mohivate

oy dofodi?” the chld which T wowdd algy wosdd otinune o
Whatcoukd be kepthesamets | Ao ko ensure  efpeckve Eeaching anmd [g;.u.'j i the
g oeianr | Culare. Bottar phmses wold've Cuprved fhe Stuckion.
g ™™ T ead Suggest Using diffarent wersts /Vecaludany
Conclusions and octions | &o dead with le situation . Using belber Vw.h-/a/j
mj‘.}'ﬁm"’:’:’ Cold lead bo the popil getéing strarght bnote on task
“Whot e your posible soltiscs ”’H‘." bhon L““”’j b repat  yowselp ever aned oves
g, g

Y / Trans] &

University of Wales |  Addysg a'r Dyniacthau
Traity Sat Owvd Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
[ 02 /i0/14

Lexon detats £ ik l2ss0n

Skor &U.uj and narrsbive woribing.
This was il plasned thrmngh “the Pig Corbebt scheme.

Classroom culture
(Are the students focused on learning?)

The whole chs was fully engrgect, except for 1 distpbive
ndividusl .

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Clear purpose shown en whitehoard . Pupils were split cato
Foss greups with one group fecalling bhe stury, ambhec Jroup
acking cuk scenes and bhe (st growp complibing story task sheets o

Direction

(Are the students clear about what they are doing and how to do it well?)
Au pupils Kngw what Lh] Were ‘{L:nj with Ve few
QUestions  being asked- EWJ popl staged on Lask and
Compleked the work et

Access and
(Are all students able to engage in the lesson? Are all students challenged?)

AW children were Challenged in the (oeus tasks which
lasted 20 minukes . The activibies agbes these tasks wece
omplated at He childin's own discrebion. T fecl lke
Mmore  Casks Condd've been Seb related €0 Ele story. for
Cxample, & Colowring Sheek of bhe 3 owls fron the steny where
[tte popls hid b Yannokate Using descriptive werdds Ehny; ralabed
|40 each owl.

Student Number: 1903187
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Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

<At the stack of the lesson , the teacher helped to
rfecte the story €0 pigure onk hew much tl\cj
(emembeced from lask Leck.

. Dme the feces tasks, the teacher monifured {he
Progress o bhe groups 4o Maka suce L‘-«j “‘j“{ on
basic.

At e end of the Lsson, the teaches M.mtora(/(lnal«d
f the taske shacks had ban cmplibed. Wit the focus
P who were (eading the Scriph and reatu (t from memory
the teathar used an” iPad bo video He Childrn ag o §roup
(ecallny the “0ul Babies" Skery wsing ch Corbebt: ackiag Laring.

| Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

¢ L vy dibraphia indiduel who caled bhe beachucs rade
Names | hit them fotles chldren , spat ab bhe teacher and
theew  Chairs acwss the room.

o s poprl secked abtention ot all bimes e lles of¢ the
teather o the TA.

* The teache amd TA spke o be ’v,yl af the stark of

fe doy as H"g Knew Lhe poprl was upset afbes an

i'/mvlm? A breakpast club. They toed b help the clird
wWith ki emokions | howaves, the cluld reacted u,..emb

lu.u,.\.nj VuJ Aggfesiive andl d:;frupbw.~

Qb el 5

Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model

Ovidig/Oote:  02/10/ 14

Dtrwrddied sritol (Flocwn)/Crticatincident ffocus; [)iservptive. b havewd by 3 popl. in o vasy wucll e
L clss.

:,,.,', v T felk sorry for the ppil & stack with o He Stort _oWellbaing
S e e it ey | F 3 had obviowly hed « Aegubve efpectf on him

Howeves, the teacher andd” TA in myopaioe, deald weth the
Whet ovt your feakngs regurang | 51 atak.0A <A¢r¢m9 weld by Wiy n soptes Gne to b el
e st .

0k buvwosh o Ko Tois dile'h vk 2 iy stk > by v ¢
Choromsy Ducing e luspon, L invidud ot exbromy diskgiine. |72,
hounarmends fhe Popil called e bencher uds namas | WE hor as weld
e eavensiind e .z;.u ch'l&:\‘, ook ab bhre. Lanohar m%
wrf acress foom At A werkiag Childien.
STy |pUpiL Constantly Seaked Abbenbion hathes ik wus

gecd 0¢ bad.
e s rtarseddl (fhe banthes and TH wotiad degclias & aniee bhus
indindual hsl @ smuld disbovptive mpack on the whale

ath y guited o gy e futh | .
_"' ' i s e At i Wit was a ¥ twdﬁ,nlm-—d:
Sbuobion. When Chavs ehe wee beganng b be thawn by
ettt | bl Wt Comeiar Mt B pestof s a5 ok
el anotlas (oom - Ths was o awid them Getling hact which T
— pold_dgginively dp i) 8 fimdor Scommei®.
Chghmaschemes e nse of @ Spber fone ko begir with clesy
Conclusions and octions | dlidla' € Mere an agfect on the ppl. Next bma’, T
et wdd entonrnge (he tensher and TA b0 b pinnsr
Tmvesmedea” | it bl individuol o Show aublonly. Thece sesmed
oo | ba o luk of (especk por the mumbss of Sty

Wit okt be e et Frocn the indindust , which needs to be aderessed
 order b corcect disbrpbe bebawins in bhe Classmom.
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