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	Brief description of the activity (no more than 50 words)

	A cooking activity, baking and decorating individual cupcakes. This was done as a whole group activity with 16 children age 2-3 years and 4 adult practitioners. The activity included good hygiene practice, preparation of all ingredients including weighing, measuring and mixing in readiness to cook. Practitioners handled all cooking appliances. The children decorated the cakes once cooked and cooled. 

	Aim/Objective of the activity

	To provide a holistic activity that included most of the statutory areas of learning in the Foundation Phase such as language, literacy, communication skills and mathematical development. Children learn through first-hand experiential activities and this activity was aimed to be fun, exciting, stimulating and safe to promote the children’s development and natural curiosity to explore and learn through these experiences (Welsh Government, 2015).The cooking activity aimed to teach the children good hygiene practice, as they washed their hands before the activity commenced. The children’s senses such as touch, smell and taste were promoted, as well as safety. The activity taught mathematical skills, learning about weighing and measuring, mixing and pouring. Being actively involved in the activity encouraged all the children to use their hands and fingers, which helped to develop their fine motor skills. Social and communication skills were also an aim of the activity by encouraging turn taking, singing and talking about the activity. 
The activity involved active learning to enhance and extend the children’s development. 

	My Role

	My involvement in the activity as an Early Years practitioner was to plan and prepare for the activity, as well as lead it. Planning involved obtaining an appropriate recipe and an ingredients list and ensuring all ingredients were readily available, as well as equipment needed. Leading the activity involved describing and showing the children what we were going to make and how we were going to make it, encouraging discussions with and amongst the children. I considered all health and safety aspects, such as allergies and appropriate use of equipment.

	Positive aspects – why?

	Most of the children engaged well in this structured activity and were able to be actively involved with the preparation and mixing of ingredients, learning the process through ‘observation’ and ‘doing.’ Due to the staffing ratio of 1:4 all children were encouraged to participate, to promote positive attitudes and equal opportunities. All materials and equipment used were age appropriate and the children were able to develop their thinking skills by myself and colleagues asking questions such as ‘What will happen if we mix the ingredients?’ or ‘What will happen if we put the cakes in the oven?’ The children were given opportunities to learn basic mathematical skills such as counting, weighing and measuring. The activity was well planned and fun, with songs relating to the activity such as ‘five current buns in a baker’s shop’ and ‘pat a cake, pat a cake’. The decorating of the cakes proved popular with all the children, giving them choices of what toppings to use on their individual cake, allowing them to be creative and imaginative, whilst developing their fine motor skills. The children in the group who actively took part and learned from this activity, are known to have a ‘kinesthetic’ learning style, who learn through physical experience. Some children in the group preferred to observe, these are seen to have a visual learning style, while the children who have an auditory learning style were learning by me talking through the activity. I ensured that the activity was catered for all learning styles. (VAK Learning Styles model, 2019).

	Challenging aspects – why?

	Although the activity was well thought of and planned, there were numerous aspects within the activity that were challenging. There was not enough equipment for the children to have each, which meant that the children had to share and take turns. Some of the children became frustrated and disengaging when waiting for their turn, making the group activity difficult to manage. This resulted in some of the activity being rushed, therefore the children who were engaging did not have a ‘quality’ experience of the activity. Some children did not listen or engage with what was being said or done and did not want to participate, this created a challenge as they wanted to participate in a non-structured free play activity which was not planned for.  

	What knowledge was demonstrated?

	I was able to demonstrate my knowledge by showing the children how to weigh and measure the ingredients required. The children then took it in turns to look at the ingredients and weigh and measure them with some support, counting and looking at the numbers, while learning. I spoke about the ingredients and we discussed what foods make a healthy diet. I also spoke about the different utensils and equipment used and explained the safe practice for using each one. 	

	What skills were demonstrated?

	I actively carried out measuring skills, using a traditional kitchen scale. I was able to show the children how the numbers on the scales increased as we put more ingredients on. I also demonstrated fine motor skills when stirring the mixture with the wooden spoon, spooning the mixture into individual cupcake cases and decorating the cakes when they had cooled. By demonstrating these skills, the children were eager to copy and have a go. 

	Which values were demonstrated?

	One of the values I demonstrated included turn taking, although this was rushed in parts during the activity. Some children were becoming frustrated with the time taken for them to have a turn and started to disengage. Doing the activity in a smaller group the outcome may have been very different. 
Another value that I continually demonstrated throughout the activity was the incidental singing of different songs associated with the activity. This made the activity fun and exciting. For the children who had started to disengage, the incidental singing helped them to regain focus and give their full attention back to the activity.

	What could have been done differently?  Why?

	If doing this activity again there would be some elements that could be done differently to improve and make it more of a success. It could have been planned for a smaller group size, so that the children would not have had to wait too long for their turn. This would have resulted in some of the activity not being rushed by myself and colleagues. This would have given the children time to investigate, discover and ask questions to acquire the early skills needed for the later development of reading, writing, information and communication technology, mathematical concepts and the world around them.
For the children who did not want to participate in the activity, I should have planned a non-structured activity available for these children, this would have allowed them to follow what they would have wanted. (United Nation Convention on the Rights of the Child,1989).
To develop and enhance the Welsh language, I could have included more Welsh words and phrases into the activity. This would have given the children more confidence and development in their Welsh language and communication skills. The Welsh language skills of myself and my colleagues could improve through additional training and the confidence to speak and practice the language more frequently within the setting. 
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What is Reflective Practice? According to Schon (1983) reflective practice can be defined as the capacity to reflect on actions so as to engage in a process of continuous learning. Daly, Byers and Talyor (2009) notes that Early Years practitioners can reflect on practice to make it more effective through deeper thinking, consideration, action reasearch and further learning. Willan, Parker-Rees and Savage (2005) agree that practitoners need to adopt a model or structure for reflective practice to happen effectively.                                                                                                                                                                                         

(Ronan, 2017)                                                                                                    (Brown, 2017) Lifelong learning (2016) noted that Rolfe et al.’s (2001) reflective model is based on Borton’s (1970) developmental model. 
Both are models of structured reflection with just three questions, making it a very simple framework to help practitioners think things through in a structured manner. This model of reflective practice is also widely used, especially in nursing (Bottomley and Pryjmachuk, 2018). 
Preistly (2015) described Rolfe el al.’s reflective model as a very useful framework, as it can be quickly used at the end of individual or group activities for learners to think about what they have done and how things can be done in the future. The three simple questions are based on a descriptive level of reflection, theory and knowledge and an action orientated level of reflection. 

The University of Edinburgh (2019) reported that Gibbs Reflective Cycle was developed in 1988 by Graham Gibbs to give structure to learning from experiences, which offered a framework for examining experiences, allowing the practitioner to learn and plan from things that went well or not so well. 
[bookmark: _Hlk11538810]Gibbs reflective model is a well-known and widely used reflective framework. It was an extension of Kolb’s experiential learning cycle (Kolb et al, 1991), which explains how people learn through experience, known as experiential learning. Gibbs cycle consists of six stages to make the practitioner think critically and analysis the situation (Bottomley and Pryjmachuk, 2018). 
Priestly (2015) identified the six stages of the model to be clear and direct for conclusions and action planning.  

R - reason 
E – evaluate
F – feedback
L – learn 
E - explain
C - consider
T - think
(Hallet, 2013:28)










                Early years practitioners are expected to reflect on their practice, as it is a vital aspect when working with young children (Craft and Paige-Smith, 2011). 
Reflective practice in early years provisions is now considered to be ‘a political and a social responsibility’ (Bolton, 2010: 11) to all practitioners in early childhood policy and practice. 
Reflective practice and excellent pedagogical leadership are vital to improve the quality of early years provision (Nutbrown, 2012b: 7). 

High Quality Provision in the Early YearsHealthy and Sustainable Pre School Schemes – Wales
The Healthy and Sustainable Pre School Scheme was developed in Wales as an extension of the Welsh Network of Healthy Schools Scheme (WNHSS). The criteria for this award is similar to the WNHSS award. Pre school provisions such as playgroups, flying start, childminders and full and sessional childcare providers can express an interest in the award and compile and present a portfolio showing evidence of each action area successfully completed. Settings are awarded at the end of each phase of the scheme for accreditation when there is enough evidence to show that this phase has been achieved.
Accreditation of the scheme is awarded and congratulated when official recognition is received of the work undertaken. 
‘A Healthy Pre-school setting embeds and embraces health and well-being within its day to day life’ (Welsh Government, 2015).

Flying Start
Flying Start is a Welsh Government initiative for children and their families in some of the most disadvantaged areas of Wales. An element of the programme is to provide free high quality, part-time childcare for 2-3-year olds, as research suggests that quality early years care leads to improvements in children’s development and positive outcomes for the children in the long term.
Staff appointed to work in the childcare settings must be of the highest calibre in order to deliver high quality provision. Staff development should ensure continuity, stability and improve quality. 
Accommodation and resources at the settings should be of the highest standard to ensure the best learning environment for the child.  
High Quality People    +
High Quality Environment =
A High-Quality Experience for the Child
Both combinations of high-quality people providing high quality care in high quality environments will lead to a high-quality experience for the child.  Flying Starts aim is to be the benchmark for quality and care throughout Wales (Welsh Government, 2015). 

‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more …. We know that high quality provision matters, and that poor and mediocre provision will not benefit children’. (Nutbrown, 2012. pp.12-13). 







Care Inspectorate Wales
The Care Inspectorate Wales (CIW) register, inspect and act to improve the quality and safety of services for the well-being of the people of Wales. CIW regulate and inspect children’s day care and childminders as well as other services. When inspectors visit childcare and play services, they consider four core themes:
· Well-being
· Care and Development
· Environment
· Leadership and Management 
There are two different types of inspections: full and focused. 
The full inspection reports of childcare and play services will include a rating for each of the four core themes from April 2019. The reports will publish a rating of: 
Excellent; Good; Adequate; or Poor.
The CIW framework is to offer public assurance and identify and recognise quality by considering if each service inspected is providing safe, reasonable care in line with the regulations and National Minimum Standards (Care Inspectorate Wales, 2019). 



















 Early Years Wales - Quality for All (QFA)
Early Years Wales is an organisation supporting membership that recognises the ‘quality for all’ childcare quality assurance scheme. The award aims high giving childcare providers recognition for their service (Early Years Wales, 2018).
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Design to smile  - This was launched in 2009 and is funded by the Welsh Government to improve the oral health of children in Wales. Schools and Early years settings are encouraged to use the free service improve the dental health of children in Wales (NHS, 2019). 

Element 4 Personal Development Plan

	Area for further development.
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

PGCE/PCE in Post Compulsory Education and training (PCET).


	After I have finished my degree course, I would like to follow on with the PGCE/PCE. After many years of caring, supporting and developing the children in the early years sector, I would like to further and develop my career with older children. My knowledge, skills, values and experience will help me to obtain this teaching qualification and the high-quality training and education received from this course will enhance and develop my career further. 
	Attend the next open evening at the university on Saturday 14th September 2019. Complete and submit application form in October 2019. Arrange for work experience with older children within the primary school I currently work in.  
	PGCE/PCE Training, University of Wales Trinity Saint David, 
Technium 1, 
Kings road, 
Swansea. 
SA1 8PH
01792 481000
	September 2020.
Fees: £2100


	2. Knowledge 

The Bigger Picture – Working with children and Families in Wales.


	This workshop is aimed at supporting a better understanding of current Welsh Government Policy and Programmes. This will enhance my knowledge of Welsh legislative and policy framework for children and families – Taking Wales Forward, and the associated National Strategy – Prosperity for All (Children in Wales, 2019). This course will help me to prepare my current and future organisations for predicted changes and effective operations within a multi-agency context. These nurturing and supportive interactions within the microsystem will improve the child’s development. (Bronfenbrenner, 
	Arrange time off work with my current employer to attend the course. Book a space on the course asap. 
	Children in Wales,
Pembrokeshire.
Info@childreninwales.org.uk
	Wednesday 3rd July 2019.  1.00pm – 4.30pm. 
Fees: Free

	3. Skills

Speech and Language Therapy course.



	As I currently work in Flying Start, providing high quality childcare, caring and supporting children age 2-3 years from disadvantaged families there is a high percentage of children that attend with speech, language and communication difficulties. This course will help me to gain a better understanding of how to support these children and develop their language and communication skills more effectively. 
	This course will enable me to provide a high-quality level of service to the children in the early years provision within flying start. By providing this high-quality level of early education, it will have a lasting, positive impact on the educational outcomes. (Nutbrown, 2012). I am going to enrol on this course through my employer.
	Facilitated by Hannah Murtagh, 
Flying Start Speech and Language Team. 
Early Intervention Service, Meeting Room A, 
Floor 3, 
Alexandra Road, 
Swansea. SA1 5ED.
	Tuesday 18th June 2019. 10.00am – 1.00pm.
Fees: £20 

	4. Skills

Information Technology – First steps in Office Software (Word, Excel, & outlook) 


	I do not feel confident when using information technology such as laptops and computers and would like to be taught professionally how to use such equipment, rather than exploring such devices myself. I feel this course would give me a lot more confidence when using this type of technology and would enhance my personal development.  
	This course will teach me the basic concepts of using a computer, including the internet and e-mail with ease and confidence. I will book myself on this course as soon as possible. 
	Neath College, 
Dwr y Felin Road, 
Neath. 
SA10 7RF.

01639 648000
	3 Day courses. Various dates. 
Fees: Free

	5. Values

Mindfulness training.


	This training course will be very beneficial to all children being cared for and supported by myself within my workplace as the techniques, strategies, games and meditation can be used to support the child’s emotional and physical well-being.
In Wales all children will be healthy, confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy (Welsh Government, 2019). 
This course will teach me about children’s mental and emotional well-being in readiness for the new curriculum being implemented in Wales. 
	This training course will provide information and advice of how to implement mindfulness within the workplace. Using mindfulness will help children’s negative feelings, stress, anxiety or anger by providing a sense of calm, for them to understand their feelings and how best to manage them. I have booked myself on this course through my current employer. 
	Facilitated by Mary Rose Jones and Tanya Isaac, 
Family Centre Officers. 
Swansea Children’s Centre, Eppynt Road, 
Penlan, 
Swansea. 
SA5 7AZ.
	Wednesday 25th September 2019. 9.30am – 12.00pm. 
Fees: £20

	6. Values 

Welsh learner course. 



	This foundation Welsh Language, intensive 5-day course will build my confidence when using the Welsh language within the workplace, speaking to both the children and adult colleagues.
It will enhance my career prospects, as being able to understand and speak the Welsh language has many advantages for employment in Wales.
The United Nations Convention on the Rights of the Child (1989) states in article 30 that children have the right to use their own language. By competing this course, it will enable me to confidently carry out my role as early years practitioner using the Welsh language. 
	This course enables students to complete the 5-week programme within a year and it is run during the school holidays, enabling me to attend whilst working in the flying start setting. It is a hop-on/hop-off model to allow students to re-join and progress to the appropriate class at different times of the year. I will book this course and ensure that I can attend the further classes within the year.
	Learner Welsh Swansea Bay Region. 
Swansea University, 
Singleton Campus, 
Singleton Park, 
Swansea. 
SA2 8PP. 
	Week 1 – Start: 22/07/2019
Finish:
26/07/2019
9.15am – 15.30pm Fees: £50
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