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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the role of a constable.

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.


1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Businesses, emergency services and, more importantly, people across the world are susceptible to the adverse effects of work-related stress, whether financially, physically, or psychologically. ‘Stress’ can be defined in a variety of ways, the Oxford Dictionary defines it as ‘pressure or worry caused by problems in somebody’s life or by having too much to do’ (Oxford English Dictionary, 2023). One study conducted a systematic review that uncovered the burden of cost in relation to work-related stress (Hassard et al., 2018). The results showed there is a considerable amount of expense to businesses in relation to work-related stress, with numbers varying from $221.13 million US dollars as high as $187 billion, accounting for 70-90% of productivity loss. With that in mind, more and more businesses and employers are investing in the well-being of their employees (McLellan, 2017). Despite this, there are several hobbies, activities and well-being strategies that can be used outside of the work force, that an employee may utilise to maintain health and well-being.
Whilst there is also a deprivation for the true understanding of resilience, studies have shown that a strong mental resilience has proved to be beneficial for both health and immune health (Van Schrojenstein Lantman, et al., 2022). A combination of implementing stress coping factors and strong psychological resilience, could therefore be, a very powerful tool when dealing with work-related stress.

In order to cope with my own stresses, one mechanism I use is participation in sport and team activity. There are numerous studies surrounding the impacts of exercise participation on mental health and well-being, of which often result in concluding the positive corelation of benefits between participating and mental health. One study investigated the relationship between leisurely physical activity and depression and anxiety (Siefken, Junge and Laemmle, 2019). This study showed that just 150 minutes of moderate-intensity exercise per week had a positive effect on reducing depression and anxiety in participants. I have always found that being on a football pitch enables me to switch my brain off to the outside world. It allows me to concentrate on my teammates and the game itself. The competitive nature of the sport also proves to be a brilliant distraction from day-to-day routine. Another benefit of a team sport includes being a member of a club, this means regular fixtures and practice days through the week, this allows me to look forward to game days. 
Outside of the football pitch, a common interest in one of the worlds most popular sports provides a sense of comradery and community. Social identity theory has attributed the general nature of group constructs to self-enhancement, leadership skills both in and out of the group setting and social mobilisation (Abrams and Hogg, 2004). Since participating in sport, I have found that I have an increased ability to maintain social relationships and developed my confidence in my ability to lead, inside sport as well as in my job role. In relation to coping with stress, having the improved confidence allows me to settle into a role more comfortably. Particularly, in policing, it allows me to feel more comfortable with senior officers, in terms of being able to ask for help when required and therefore prevents my levels of stress from increasing to a level that I cannot cope with. I have found forming and maintaining professional relationships also means colleagues are more likely to help when and where they can. 
A second and perhaps more unorthodox method I use that has helped me build resilience in this role is my relationship with my dogs. Though research is extremely limited in relation to this, one study conducted during COVID-19 evaluated the effects of pets and mental health. The results showed that, including dogs, pets had a positive effect on mental health and well-being, particularly, when in isolation or within a negative mind frame. (Grajfoner, Ke and Wong, 2021). I have noticed in my short time as a police officer that handling verbal abuse and threats to my person go straight over my head. I can focus on what is necessary during the incident much more clearly without being antagonised and unfocussed. Additionally, I can keep a calm and clear mind when my colleagues are also subject to threats and verbal abuse allowing me to maintain a high level of professionalism and service. When returning home from a shift, telling my dogs about the darker elements of the shift takes weight off my shoulders and allows me to vent, thus, clearing my mind. Further studies have shown that, when comparing dog owners and the general population, dog owners boast higher average scores in mental health testing in relation to service dogs (Shintani et al., 2010). Mental resilience in a work environment such as the police, or any part of the emergency services for that matter, proves to be a key component in ensuring success in the role as well as promoting a healthy work lifestyle.

In moments of self-depreciation, I have found that airing my problems to an entity that has no cause for judgement or opinion, has drastically improved my confidence and mental resilience. Implementing this with participation in sport and activity has given me a solid foundation for maintaining a high level of resilience, as well as an improved ability to cope with the stresses of working as a police officer. Furthermore, my open mindedness will lead to exploring other mechanisms and solutions for coping with stress and building mental resilience, should the above discussed ever fall short.
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider the use of effective communication skills that you used within the incident.

Reflecting upon your incident, critically evaluate any theories or models underpinning the causes of conflict within policing interventions. (Examples would include, Betaris Box, The Drama Triangle). 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

There is much more to practical policing than just effecting arrests and guarding crime scenes. There are multiple incidents in which effective communication can be the harbinger of creating a positive policing experience for the public. The style of communication is what makes the biggest impact on the outcome of an incident. Due to the position of power that a constable holds, it is vital that this is considered when communicating with the public. This is because the level in which a constable communicates can dictate the final thoughts and feelings toward police from the public. (Gudjonsson, 2003). This suggests that, not only can a constable’s communication affect others, but the style in which the communication is delivered can also affect public perception and response. There are communication models that are used as a theoretical approach to practical policing, to aid officers in conflict situations. In training school, officers undergo officer safety training or OST. During which time tactical communications are taught and by offering the most likely scenario-based situations that an officer may encounter out on the job (College of Policing, 2023), it allows officers to apply the new skills and refine them in a controlled environment. Below, a variety of communication theories will be discussed as well as the application of those theories in a real situation and their effectiveness.
There are multiple elements to decision making, it can be defined as the process of making a choice after the consideration of alternatives, in order to achieve a desired outcome (Eisenfuhr, 2011). With that in mind, the first model, and perhaps the most used in all aspects of policing, is the national decision-making model or NDM. This model is familiar to every officer, both operational and non-operational. It consists of five parts: gathering intelligence and information, assessing threat and risk levels, considering the use or non-use of police powers and force policies, the identification of options and possible contingencies and finally, application of action and evaluation of effectiveness (College of Policing, 2013). This model can, and should be, applied by officers when attending any incident and is best used as a reference to make decisions, especially more difficult decisions, offering officers strategic rationale. The outcome of the decision, whether correct or incorrect, proposes opportunities for learning and experience gain and through this, an officer’s ability to make decisions improve or intuition. Improved intuition suggests that officers can make quicker decisions and have a better understanding of the types of decision to make during decision-based incidents, based on the past experience and the outcomes associated with them. These decisions then become almost second nature. (Myers, 2002).
Another model used to demonstrate the relationship between how attitude and behaviour affects others, used widely, is known as the Betari’s Box. This is a communication model that is used, particularly within a conflict situation, that offers a constable a small advantage in dealing with an aggressive or an emotional person. The use of Betari’s Box can be favourable due to its simplicity. The box suggests that if a constable were to behave positively to toward a person during a tense or stressful situation, then that person would react in a more positive way (Emslie and Hancock, 2008). The advantage that this model gives officers is that it can be used as a reference in preparation when attending a call that is expected to be hostile. The simplicity of the model allows officers to provide a higher quality of service whilst remaining safe. Simplified, the box represents a cycle of behaviour that if uninterrupted can demonstrate how a situation can escalate.
Another model that officers need to be aware of is the drama triangle. It consists of three parts: the prosecutor, the victim and the rescuer. These three parts are considered to be the roles that a person personifies and illustrates a pattern of interaction between one person and another, without having formed any assumptions (Schwarz et al., 2011). For example, the prosecutor may be an officer who has attended a call and offered a drugs diversion course to an offender without explaining how the offender can undertake the course. Then resulting in an arrest when the offender has not attended the course.  An officer who is under a considerable workload is tasked by the sergeant to obtain an important statement. The officer assumes that if the task is not completed, the sergeant may deem them to be insufficient in the role as well as unhelpful. In this example, the officer personifies the victim part of the triangle. An example of a rescuer is when an officer believes they are helping a young offender by explaining why the offender was wrong in a certain situation without repercussion and as a result, the offender has not learned. 
As part of the police training programme, officer safety training has implemented the use of tactical communications. Tactical communications are a means of diffusion and management of conflict situations an officer may find themselves in, with use of force as a last resort. (College Of Policing, 2020). Tactical communications consist of two important models, the first is the five-step appeal. This is a structured approach for officers to utilise to ensure that the situation is dealt with professionally as well as justify actions or decisions made, ensures actions or decisions made are proportionate, legal, provides a sense of accountability and confirms they were necessary to make. Finally, it gives officers the ability to act ethically, which is vitally important in today’s world. The first step of the five-step appeal is the ethical or simple appeal, where an officer makes a simple request for a person to carry out. The second step is the reasoned appeal, where the officer explains to the person why they have made the request. Each stage is a development of based on non-cooperation. The third stage is the personal appeal, where the officer explains what could happen if the person continues to be uncooperative. For example, what effects this situation may have on the family, the potential for criminalisation and the effect of that on their job. The fourth step is the final appeal, this is where the officers explains that action may be taken next if the person continues to ignore the requests being made, it gives the person a last opportunity to cooperate. The final step is taking action, where an officer may use reasonable force to manipulate the situation. (Gupta, 2011). The second model is an acronym known as LEAPS: listen, empathise, ask questions, paraphrase and summarise (College of Policing, 2020). LEAPS is a model that is used during a conflict situation to help diffuse the situation and can be used in conjunction with other models as an effective tool that gives an uncooperative a sense of understanding shown by officers.
So far in my policing career, I have quickly learned that no two calls or incidents are ever the same. Therefore, it has been important to recognise that not everyone will react in the same way when responding to instruction or communication in general. A call I attended whilst in tutorship evidenced this. Myself and my tutor responded to an emergency call in which information was passed that a sixteen-year-old male was causing damage inside his mother’s house. Further information was past that the male lived with a very young sister and an older brother, he also had warning markers for violence and had been in trouble with the police previously. When we arrived at the address and entered, the young male was in the kitchen with his mother and his grandmother. He was very hostile towards his mother and failed to listen to any instructions or co-operate at all with my colleague. My colleague had attempted to meet his level in a ‘fight fire with fire’ style of communication, which was ineffective. Instead of offering a solution, my colleague became increasingly frustrated with the level of ignorance and unwillingness of cooperation shown by the young male. In reference to the drama triangle, my colleague in this situation would be considered the prosecutor. At this point, I had consulted the national decision model and considered my options. I had gathered enough information to determine which offences we would be dealing with. Next, I had considered the risks and at the time, the risk of potentially getting hands on with the male inside the kitchen was growing, due to the increasing pressure from his family and the disagreements with my colleague. At this point, there were no police powers available to use, therefore I was left with the consideration of options. I chose to separate the male from the situation, leaving colleagues and family inside in the kitchen. The application of this was successful because the situation diffused immediately. The male’s boundaries collapsed, and he began to express his feelings and opinions about the trouble he was having at home and why he was suffering with fluctuating temperamental issues.  My positive behaviour and choice of speech was also reflective of the response and comfort I received from the male, thereby evidencing the application of the Betaris Box theory. In this particular incident, there were no cultural or language barriers and fortunately, the male was able to adhere to the first step of the five-step appeal. I ensured I used the LEAPS model to make him feel as if he could speak his mind and that he was justified in doing so, given the high stress environment. I asked him if there was anywhere else he would like to go to spend the night to mitigate any further risk to escalation when officers leave. Finally, I had decided the best action to take was to take the young male to his father’s address to stay the night, this was outside of the force area, well away from his mother’s address. This decision mitigated any risk that he returned to the address after police had vacated and therefore prevented any further possibility of escalation.
The application of the communication theories in real life situations are proving to be an extremely valuable tool when I find myself in a conflict situation and, in fact, any situation. There is beauty in the diversity of calls and incidents as it means that skills can be refined and adapted. I have quickly learned that not everyone will present in the same way, some people can not be reasoned with and therefore a more physical approach must be taken. It is important to reflect on the effectiveness and what could have been done differently, in order to develop a larger bag of tools to use when the next call for assistance inevitably comes. Applying the communication theories to each call and adapting to the response from subjects will become second nature. Better decisions and faster decision can be made which can mitigate escalation and further risks to communities, colleagues and subjects themselves.
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Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/ service user/victim and reflect on what happened


	  

Critically explore a policing incident that you have attended and examine how you dealt with competing issues such as legalisation, social issues, culture and language. 

Consider the victims code of practice and how it was used to support your victim/witness through the criminal justice system. 
 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights.

1750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Communities in the United Kingdom are becoming increasingly diverse with culture and ethnicity. As these communities grow, the potential for tensions within the community also rises. This can be attributed to a lack of understanding between cultures. (Kenkpeyeng, Insoll and Maclean, 2014). The police code of ethics staples fair and tailored treatment for victims, as well as offenders, and does not discriminate. Other nodes of fair treatment are outlined in the victim’s code, special measures for court and enhances services. The victim’s code is a set of rights that a victim can expect to be upheld by the police, when victim of crime. It provides a standard that is expected for officers to operate at (Gov, 2005). While working with members of the public, officers must also be aware of human rights. There are a multitude of tools and support measures that can be utilised by officers that help officers to help victims, discussed below.

The victims code consists of twelve rights that a victim has. In relation to the incident I have attended, I looked to adhere to the victim’s code as best I could. Given there were cultural and language elements, right number one was important to be upheld, the right to be able to understand and to be understood. Right number four, to be referred to services that support victims and have services and support tailored their needs (College of Policing, 2021). There are multiple support mechanisms in the policing toolbox that can be used to support victims. Witness interview booklets or ‘WIB’ is used if a victim is vulnerable adult or if there are child witnesses, who would otherwise struggle to give a comprehensive. WIB is the process to achieve best evidence in criminal proceedings, puts less pressure on victims because the questions set are simple. It allows officers to obtain early evidence and also allows officer to establish if there are any offences at the earliest opportunity. (Ministry of Justice, 2011). On assessment, vulnerable victims can also be entitled to special measures if the offences are taken to court. These include having screens placed around the witness stand, that protects the victim from being visible to the offender, providing evidence from outside courtroom by use of a live television link or giving evidence privately. Victims are also able to provide evidence to the court by means of video interview that can be admitted to court as evidence. For victims who are not native in the English language, there are interpreters and translators available. Judges inside the courtroom can also be requested to remove head wear and gown to mitigate intimidation (CPS, 2021). Another tool available to responding officers is a domestic abuse, stalking and harassment risk assessment or ‘DASH’. The form is an indicator of risk identification for victims of domestic abuse, stalking and/or harassment. (Richards, 2009). It consists of twenty-seven yes/no questions, with the opportunity to add more detail in certain questions if necessary. The level of the offence and the amount of ‘yes’ answers assist in grading the form between standard, medium and high risk. The risk grading on DASH is sent to partner agencies along with officer’s thoughts and actions in the form of a public protection notice or ‘PPN’. The issues I have encountered when taking domestic abuse victims through the DASH process is when the victim does not engage, does not support police action or does not want to proceed with criminalisation. That being said, in domestic abuse cases, I have learned that as officers we can continue an evidence lead prosecution, with or without victim engagement. I personally believe that evidence lead prosecutions is what policing is about, it is an obligation of an officer to ensure that there is positive police action.

It is important that transparency is shown when dealing with victims. Ensuring they understand that processes and practices can not be completed all within one day manages their expectations. Therefore, when an officer leaves an incident, it is important to consider safeguarding the victims to mitigate any further risk. Safeguarding advice should be tailored to the victim and there should be a thought process behind the provision. These practices are learned whilst on the job and can not be planned for or researched. 
Whilst in my tutorship period, I had attended a victim’s home after her husband had been arrested for coercive control that spanned over fifteen years. It had left the victim feeling extremely vulnerable, frightened, and mistrusting of men. Knocking on the door of the home, a child had answered. I was quick to engage with him in a friendly manner to make sure he did not feel threatened or intimidated. We were very understanding that a police presence can be intimidating and so we manoeuvred through the home of the family upon invitation and direction. We had sat in the living room to make sure the victim felt comfortable in her own home, and we were seated only on invitation. Another important factor to consider is that, to her, she was left alone with three children in an unfamiliar country. The victim was visibly shaken up, very upset and English was not her first language. There were also three children in home, two of which were in local primary schools and the other had just started secondary school. They family were of Muslim faith and so it was important for us as attending to officers, to communicate carefully and effectively. The victim explained as best she could that her ability to speak about the details of the incidents would be hindered by it being considered to bring shame on her and her family, according to her faith. In order to make her feel more comfortable in speaking to us, we adopted the use of the language line tool and utilised a translator this decision was made following a needs assessment as early as possible. This allowed us to communicate things much more effectively and continue to reassure her in her native language. In addition to this, it demonstrated our adherence to right number one and right number four of the victim’s code. It was important that the children also had their voice because they had also been affected over the years in the build up to the arrest, therefore, we decided to complete witness interview booklets with them. They were able to provide us with additional information in regard to the offences. Our approach with the children was to make the situation informal and they were very responsive to this. Each child was brought into the living room individually with the mother present and were asked the same questions. The children had a better understanding of the English language and were able to respond to the questions with good understanding. As a result, the mother had started to smile and accept us as a presence in her home. The victim’s husband had already been arrested and it was therefore our objective to obtain best evidence. When we arrived back at the station, we had submitted public protection notices for the children in order to provide them with an opportunity to work with partner agencies, due to their age, the children are considered to be vulnerable in this type of incident. Working with partner agencies gives the children support going forward, should it be required. The mother was made aware that her and her children may be liable to attend court in order to provide evidence. The special measures were explained to her, and she was informed that the application for special measures would take place.
The biggest challenge of this incident was ensuring that the children and the victim all understood the severity of the offence and what can be expected of them if called to court. We overcame this by taking time with the family, speaking to them each individually and asking lots of clarifying questions to reflect their understanding. Each witness interview booklet was shown to the children, and they were asked to write their own names, this made the process more engaging for the children. The answer to each question they provided was also handwritten, this allowed them to watch their answers being recorded which further held their engagement. 
The incident we attended provided a valuable learning experience. 

There is nothing about the way this incident was handled I would change, the use of language line proved to be an invaluable tool. The outcome was positive, and we had left the home knowing we had completed a job and supported a victim to the highest standard. The experience gained at this call gives me confidence for dealing with similar situations in the future. The support mechanisms that are in place to provide victims with additional support allow officers to engage with victims and offer a high quality of service. I reflected on this incident at great length, the change in atmosphere in the home when we left, compared to when we arrived proved to me that had provided an excellent service.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess a policing incident that you have attended, where you played a significant role with an offender/victim and reflect upon what happened. 

Reflect upon your use of the National Decision-Making Model and the Code of Ethics and review this impacted upon your decision making and use of discretion within the incident. 

Critically review your responsibilities regarding the provision of CPIA when conducting this investigation. 



1750 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
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