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A critical evaluation and the identification of next

teaching and learning steps focusing on a case

study of an individual learner or a group of learners,

based on an observed critical incident.

Introduction

In relation to the context of critical incident on an individual learner, it is fundamental to
consider the meaning surrounding the term within a school environment. Tripp (1993)
suggests that “critical incidents are produced by the way we look at a situation; an
interpretation of the significance of an event” (p 8). Additionally, critical incidents are not
always dramatic or recognisable to the observer, they often occur within everyday practice
and may be straightforward accounts which, when evaluated, develop into a critical incident
(Tripp, 2012). Furthermore, it is imperative that practitioners evaluate a critical incident and

provide next steps and feedback to learners to ensure they develop appropriately.

In order for teachers to be reflective of their own practice and in the case of critical incidents,
it is often fundamental that they analyse a critical incident to define the problem at hand and
clarify any issues (Farrell and Baecher, 2017). This will then allow teachers to evaluate their
own practice but also support pupils with a course of action to reduce the likelihood of a
critical incident happening again (Farrell and Baecher, 2017). Brookfield (2017) supports this
idea of a reflective teacher by stating that “critically reflective teachers try to understand the
power dynamics of their classrooms and what counts as a justifiable exercise of teacher

power” (p 19). This awareness will support teachers in analysing critical incidents.

Ultimately, this study will focus on the identification of a particular critical incident. The critical
incident will be surrounded on the topic of assessment for learning and will look in more

depth at teacher assessment, peer and self-assessment and children assessing the teacher.
The critical incident within assessment for learning, will be evidenced through the evaluation

and analysis of observations on learners.

Observation
When carrying out the observations and analysing the data collected, it is of upmost
importance that confidentiality and anonymity of the school and pupils is considered.

Confidentiality and anonymity are often seen as the underpinning of research or
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observations. This is because it ensures the identities of participants and schools are kept
from being identified in the evaluation and write up of a certain study (Cohen, Manion and
Morrison, 2011). Ultimately, the observations and anonymity were carried out in coherence
with the British Educational Research Association (BERA, 2018). This is to ensure that the
participants identity is kept anonymous and treatment throughout is kept to an acceptable
ethical standard (BERA, 2018).

The critical incident that was witnessed occurred in a primary school located in a town in
South West Wales. The school is a three-form entry school with some year groups only
having two-form entry. The school has a Flying Start environment on site and has a learning
resource centre for children with specific educational needs. At present, there are
approximately 622 pupils on roll with 30.1% of those accessing free school meals which is
above the national average for Wales (Welsh Government, 2018a). In the last Estyn
inspection, it was founded that the school was performing at a good standard and were

awarded excellent for their prospects for improvement (Estyn, 2017).

The critical incident observation took place in Year 1 classroom and contained 27 children in
the classroom. In consideration of confidentiality and anonymity for the pupils observed,
throughout the analysis of the study, they will be referred to as ‘child A or child B’, for
example. Subsequently, ethical considerations were considered prior to and throughout the
observation whereby the name of the school and pupils were kept anonymous for anonymity
and confidentiality purposes. Finally, for the observations, four were carried out but only one

was utilised to identify a critical incident for discussion.

Methodology

In light of the study, it is fundamental that different methods of data collection are
considered. For this study, a mixed method approach was used through participant and non-
participant methods of observing. Consequently, the observation was perceived from a
participant and non-participant perspective. Participant observation occurs when the
observer is actively involved and frequently interacting in the observed context or incident
(Rozsahegyi, 2019). This is compared to non-participant observation which is the opposite to
participant observation where the observer keeps themselves separate from the context of
the situation observed (Rozsahegyi, 2019). Finally, within non-participant observation,
observers should keep their influence on the situation from manipulating the results
(Papatheodorou et al, 2013; Rozsahegyi, 2019). Throughout the observations in the

classroom, non-participant method of observation was utilised through not interacting with
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the pupils whilst they were completing their activity and throughout the observation. On the
other hand, participant method of observation was also applied as some of the pupils

needed assistant whilst the observation was being carried out.

Leading on, it is fundamental to consider the Hawthorne Effect in light of the observations
carried out and how it can have an impact on the incidents recorded. The Hawthorne Effect
is derived from an experiment conducted in the 1920s (Ewens and Cammack, 2019). The
study evidenced workers, who were being observed, improved their work performance as a
result of them knowing they were being inspected. Although, after the experiment, the
workers performance in their roles changed again as they were no longer being observed
(Ewens and Cammack, 2019). Taking the Hawthorne Effect into the context of a school
classroom, the children who were being observed would have acted in a similar way due to
someone different being in the classroom and writing notes. Therefore, the children’s
behaviour and actions would have been perceived as different to normal to a regular figure
in the classroom. This could make the incidents observed an unnatural representation of

what actually happens daily in the classroom.

For the observations and discussion of the critical incident, case studies were chosen as a
method. Case studies are beneficial as they focus on individuals or a group to highlight
particular incidents, explore hypotheses or compare different incidents from an observation
(Privitera and Ahlgrim-Delzell, 2019). It is imperative to explore the advantages and
disadvantages of utilising case studies during observations and when discussing a critical
incident. There are many strengths to applying case studies, for instances; they are detailed
and focus in-depth on particular observations (Tight, 2017). Secondly, case studies are
exceedingly holistic and address all factors of an observation to understand the whole
incident in as much depth as possible (Tight, 2017). On the other hand, there are also
weaknesses to utilising case studies. Case studies can be very generalised and does not
always highlight the important matters of an incident (Tight, 2017). Therefore, can
sometimes be deemed unreliable (Tight, 2017).

Moreover, it is essential to consider other methods of outlining a critical incident observed,
such as a sociogram. Sociograms represent interactions amongst children and these can be
signified through diagrams demonstrating what was observed (Fleer, 2018). Sociograms are
beneficial for highlighting the universal dynamic of a group of children being observed (Fleer,
2018). Although sociograms can be beneficial when carrying out observations, it was more
significant for narrative case studies to be utilised as it enabled the observer to note all

aspects of the observation and incident in a descriptive manner.
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Four Purposes

Regarding the critical incident observed, the four purposes from Donaldson’s Successful
Futures curriculum is an essential aspect for associating the new curriculum to what was
observed in the classroom context. The four purposes include; ambitious, capable learners;
ethical, informed citizens; healthy, confident individuals; and enterprising, creative
contributors (Welsh Government, 2019). Donaldson highlighted that the four purposes
underpin all teaching and learning that occurs within Welsh schools (Welsh Government,
2019).

Firstly, in terms of critical incident, it is essential to outline the main aspects of the incident
observed. The critical incident was surrounding the topic of assessment for learning. The
use of assessment for learning was used throughout the whole session and proved very
beneficial for the children’s learning and development. Likewise, the approach was used
through various different ways, such as; peer assessment, self-assessment and teacher led
assessing. The critical incident occurred when a child took it upon themselves to support
their peer with their cursive writing. This was done without being prompted to assist by the

teacher.

Secondly, the critical incident linked to the four purposes through ambitious, capable
learners and healthy, confident individuals. It is evident that the critical incident links to these
two purposes as child L supported child K to achieve the learning outcome. From this
observation, child L is a confident individual through obtaining the confidence to support
other peers. This enabled child L to “form positive relationships based upon trust and
respect” (Donaldson, 2015, p 30). On the other hand, child K demonstrates attributes of a
healthy, confident individual as they have faced and “overcome challenge” (Donaldson,
2015, p 30). Child K overcame their challenge through their peer scaffolding the work for

them to support their engagement and development.

The overall theme of the incident, assessment for learning, connects to the purpose,
ambitious, capable learners. As assessment for learning was constantly being utilised
throughout, it allowed the children to “set themselves high standards and seek and enjoy
challenges” (Donaldson, 2015, p 29). This can also be achieved through developing their

learning and skills through all types of assessment.
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Ultimately, through what Donaldson has highlighted in the new curriculum and the critical
incident observed in the classroom, the four purposes reinforce the teaching and learning in
classrooms. This enables children to develop key characteristics in which the four purposes
pursuit learning experiences and planned assessments within an educational context (Welsh
Government, 2019).

Literature Review

From the critical incident chosen, out of the four identified (appendices 1, 3, 5 and 7), the
overall theme acknowledged is assessment for learning. As a whole, according to Broadfood
et al (2002) as cited in Wiliam (2011) assessment for learning is “the process of seeking and
interpreting evidence for us by learners and their teachers to decide where the learners are
in their learning, where they need to go and how best to get there” (p 3). There are two types
of assessment for learning; formative and summative. Formative assessment is the process
in which children are exposed to ongoing feedback to ensure they are engaged and
challenged throughout the learning process (Ricci, 2013). On the other hand, summative
assessment normally occurs at the end of a session or topic to identify what the children
have learnt (Ricci, 2013). For the purpose of this specific critical incident, formative

assessment will be the primary focus when discussing assessment for learning.

When considering formative assessment, it is fundamental to reflect the importance of
utilising formative assessment in the classroom. Formative assessment can be very effective
for children’s learning and development as it can raise their overall standards of
achievement (Moss and Brookhart, 2019). This then leads onto the effectiveness of teaching
increasing through the utilisation of formative assessment (Moss and Brookhart, 2019). On
the other hand, although formative assessment can be beneficial for the children’s learning
and the teachers personal and professional development, it also comes with its limitations.
Although formative assessment is high-quality, it is sometimes rare to be found in a
classroom environment (Moss and Brookhart, 2019). This can be due to a limitation of staff
or time and some teachers may not be equipped with the sufficient amount of knowledge to
carry such approach out in class (Moss and Brookhart, 2019). Fundamentally, the insight
drawn to support the incident observed will primarily link to the literature surrounding
assessment for learning, especially formative assessment. Moreover, the types of
assessment that were explored throughout the incident was self-assessment, peer-

assessment and teacher led assessment (Black and Wiliam, 2005).
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Regarding the critical incident, peer assessment was predominantly utilised throughout the
session and was the underpinning of the incident that occurred. During the incident, the
children were provided with a success criterion when going back to basics with their cursive
writing. Peer assessment was utilised through child L assisting child K with following the

success criteria that was provided for them.

Alongside the main theme, assessment for learning, two other themes were identified as;
scaffolding and mindset. Firstly, scaffolding was introduced by Vygosky who developed the
zone of proximal development and was then further extended by Jerome Bruner who
transformed the theory into his theory of scaffolding. Within an educational context,
scaffolding is referred to the process in which children are assisted with attaining their
learning outcomes (Bosanquet et al, 2016). Moreover, scaffolding then provides the learners
with the further skills to carry out future tasks independently (Bosanquet et al, 2016).
Scaffolding can be beneficial for learning and development as it provides children with the
structured knowledge, they may need to obtain certain information. This allows children to
extend their team working skills (Buehl, 2017). However, when carrying out scaffolding
continually within the session or learning, some children may get dependent on the more
knowledgeable other assistants and would not be able to handle failure if it occurs when

carrying out independent tasks (Buehl, 2017).

Conclusively, the theory highlights steps and decisions that the teacher or more
knowledgeable peer undertake when supporting a learner who is having difficulties reaching
a learning outcome (Thompson, 2015). Subsequently, scaffolding supports the critical
incident observed and assessment through learning as the theory of scaffolding is the
underpinning of the critical incident. The incident outlined how one child assisted their peer

with achieving their learning outcome thus implementing Bruner’s theory.

The second sub-theme of the critical incident and observation was mindset. It is fundamental
to consider mindset within an educational context as it is important for a learner’s
development to progress at a positive rate. When discussing mindset, it is essential to
acknowledge the two different types; growth and fixed mindset. First of all, growth mindset is
referred to one’s intelligence which can be developed further over time through focus,
persistence and effort (Ricci, 2013). Ricci (2013) suggests possible ways forward to ensure
that growth mindset is encouraged within every classroom. Most importantly, teachers
should ensure that all pupils have perseverance and effort within their learning. This is
imperative as it continually reminds children how to maintain their growth mindset (Ricci,

2013). However, there are some limitations to growth mindset and upholding it within
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children. For example, it is often overlooked within classroom environments therefore it
should be promoted to ensure a safe place within the classroom. Also, many children may
feel judged and may find it difficult to take intellectual risks (Ricci, 2013). Ultimately, teachers
should ensure that within morning or week briefings, mindset should be discussed in order
for all children in the school to feel safe and free to express their intellectual feelings.
Compared to growth mindset, fixed mindset occurs when one has a predetermined mindset
that already has a concrete amount of intelligence, skills and talents (Ricci, 2013). However,
some people with a fixed mindset sometimes believe that they cannot always be successful,
therefore, it is essential that teachers support these children to ensure that their

predetermined skills can develop appropriately (Ricci, 2013).

Bringing these two definitions of mindset together, it is key to discuss how they link to the
critical incident. It is pertinent to discuss that child L displayed a fixed mindset as the learner
had the confidence in their subject knowledge and ability to provide support to a peer in the
class. Contrarily, child K was the opposite and demonstrated a growth mindset through their
ability to accept support from a peer and persist with their learning to develop their

knowledge further.

All things considered, the literature reviewed and researched in relation to the observation
and critical incident has proven beneficial for the understanding of what happened in the
observation and how it transformed into a critical incident. The literature demonstrates that
assessment for learning, especially formative assessment, portrayed a broad understanding
to as how it is beneficial for the learning process and to learner’s overall mindset. Likewise,
scaffolding was advantageous for all learners involved as they were able to use their more
knowledgeable other, either being another peer or the class teacher, to assist with future
development and to help learners increase their subject knowledge. Furthermore, it could be
extended to research on how all three themes associate with each other in the context of the

learner’s development and progress.

Reflection/Evaluation and Next Steps

Once the critical incident was identified from the session observed, it was fundamental to
reflect and evaluate what had happened. After this, it was crucial, especially for the children
involved, to provide next steps to support the children in future learning. This will also help
change anything, if the session was carried out again to make it more beneficial for learning
and understanding. Reflection in an educational context refers to the process in which

teachers do not only analyse their actions but can use the analysis to change such actions in
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future actions. (Appleyard and Appleyard, 2015). The theorist John Dewey understood
reflection as a ‘rational, leading to logical solutions that could be tested in practice”
(Appleyard and Appleyard, 2015, p 90).

As already revealed, the critical incident observed related to assessment for learning as
child L assisted child K with meeting the cursive writing success criteria through peer
assessment. Evaluating the observation of the critical incident, assessment for learning was
beneficial for both children as firstly, child K was supported with their back to basics practice.
On the other hand, it was beneficial for child L as the catalyst for peer assessment because
it allowed them to be reflective on the activity and maintain their own learning and
development. Referring to the ARC form (appendix) and mentioning what has already been
discussed, the use of assessment for learning was very beneficial for all children. However,
referring back to the critical incident, the children exhibited enthusiasm for further learning

due to being constantly praised and provide with feed forward feedback.

From reflecting on the critical incident and from a discussion with the class teacher, next
steps were identified to further teaching practice and to assist the children with future
support. It was concluded that the theories of scaffolding and more knowledgeable other can
be further exposed in learning. This can be represented through implementing more pair
work whereby assessment for learning, scaffolding and growth mindset can be utilised
through initiatives such as think, pair, share and mixed ability learning partners. These
initiatives can be critical for future learning and development for the children because some
of them already participated in the action of assessment for learning. However, by
implementing these initiatives into the planning and making it well-defined to the children
initially, can be beneficial for the development and support for peers through peer
assessment. Furthermore, using the next steps provided for learners, it can allow them to
further their learning and development and through the use of assessment for learning they
can not only learn from the teacher but also acquire support from their peers to advance

their subject knowledge.

Finally, the evaluation and recognition of next steps for learner’s development can also be
beneficial for a teachers professional and personal development. Within the teaching
profession, it is essential that teachers continually acknowledge their development as a
professional to ensure that teaching is effective for the learners (Turnbull, 2013). In relation
to the critical incidents, it is essential that teachers are able to reflect on an incident to

support pupils in all situations and provide them with next steps to enhance their learning
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and skills. It can also prove beneficial for the practitioner’s personal development as it will

provide them with the confidence to support learner’s development and skills going forward.

Conclusion

In conclusion, the approaches that were undertaken from the observation were; case study
and critical incident. It is important to consider case studies when recording observations as
they underpin the outcomes in detail and focus in-depth on particular incidents (Tight, 2017).
Leading on, critical incident was utilised as an approach because it allowed the observer to
look in-depth on an incident and allow the observation to become critical through the way we
view and interpret the significance of an incident (Tripp, 1993). This was applied through the
ARC forms filled in by the observer (appendices) which allowed them to describe the
incident in more depth through adding their feelings and understanding on the critical
incident and concluding with next steps and evaluations for the learners in future

development.

Ultimately, the critical incident observed benefitted from the approaches used as the
observer was able to evaluate appropriately what happened. To sum up the critical incident,
both children involved displayed attributes of assessment for learning as one was able to
peer assess and the other was able to self-assess their work from the feedback from their
peer. Furthermore, both children also acknowledged their mindsets and were able to use

their growth and fixed mindsets to develop their learning and knowledge further.

It is also essential to conclude with referring to the new Professional Standards for Teaching
and Leadership. These standards include; pedagogy; leadership; professional learning;
innovation and collaboration (Welsh Government, 2018b). These standards characterise the
skills, knowledge and behaviours that should be portrayed in teaching practice (Welsh
Government, 2018b). Fundamentally, it lends itself to the professional growth needed to
support learners with their progress, growth and development (Welsh Government, 2018b).
These standards associate to the critical incident observed and evaluated as it allows
teachers to improve their practice and professional learning through generating next steps
and progression for the children’s development and knowledge. Ultimately, the standards
also allow the teacher to reflect and enhance their own development and practice as they
can demonstrate attributes of leadership and collaboration with the children. Finally, it is
beneficial for both teachers and learners together, as the teacher can provide more effective

pedagogy to enhance the development of children’s learners.
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Appendices

Appendix 1 — Observation One
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Appendix 3 — Observation Two
Appendix 4 — ARC Form Two
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Appendix 7 — Observation Four
Appendix 8- ARC Form Four
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icrhau addysgu a u effeithiol ¥ X ;

nveytodors. o 0 SHemel QBtenhon - Therefore, move pair /group work could
be benefiaai for chdd A-

“What could be kept the same to
ensure effective teaching and
learning in the future?”

Casgliadau a chamau Simpitr tasKs fOY the chitld as ﬁ’l€5 Mmay ack
gweithredu/ wnﬁd@nc& in Thelr Work (when asked) o They may

Conclusions and actions FUI d i 00 O\i ff’\ am:

“Beth yw eich atebion posibl i'r X

mater a nodwyd?” FUYH’]QIVMOYQ} move par /9r0up WOTK could enable
the chud ™ engoge move and vespeck oer

"Whata/eyourpossiblesolutionA ch‘_ldyeni[ ]dea_g / ANSWexs .~

“Beth y gellid ei wneud nesaf?”
to the issue identified?”

“What could be done next?” L i
Think, patv, Share-

Miadig 1t hard to engoge . MKO.
Y profiad newydd / Transformed experience
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Appendix 3
Prifysgol Cymru AL King di ent
‘..‘S Y Drindod Deajsm YI' Athr Ofa ﬁ; /dif/) I‘ﬁgj cnaalr
/ University of Wales |  Addysg a'r Dyniaethau Chi :
Trinity Saint David Education and Humanities W%W i

ze peer AAING — ohitd |
OBSERVATION / FIELDNOTESZ) )1, (ou/0r 7 wnth matn

. qsure their carrwe ¢’ i nor
(Questions adapted from Fletcher Wood (2016) 81 st ina n s iop The lene.
Date: ) Ociober 209 = o

Lesson details: B 1« 10 pasics ( ceerrive lA/}’LT(,hﬁ) :

Routire yotckeon .
30/30.
Classroom culture

(Are the students focused on learning?)
The teacher will offen model a wrong example 40
the chdaren aieit the beackers work anel teld
them how to olo Lt correctdy.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?) . . ; e
Boack tobak ¢/ - curiuwe ret Chauddren dwwj

theur owh ALa Q0 enpire hey are Lorreeltly
(P M”L/&w \57

Direction
(Are the students clear about what they are doing and how to do it well?)

modcumz the work for the chdadren .

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
ALl chila.ren ore Teldleng the teacner The—
FIrst nile for cursve

fy2dad

1

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching? )
Child B correcting Themselves when they haal gol il
JlLghtly wrong.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to

discuss? _
some Children meaKmQ b for d (#nice verrus).

> wWhen practiceng 1helr cuerppe wiriting the
children hawve e LICK Jhuet o themiel and Fhe
Uacier can awer their own bkameng to mocke
ure they are always Muwj thecr” Grjve

The topcher is ¢ conantly anenng the chulelren
ancl oha//efz%@ hem . ‘ J
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Appendix 4

Yr Athrofa

Addysg a'r Dyniacthau s .
Education and Humanitics et

Model Beirniad Wedi Adfyfyrio (BWA) -
Assisted Reflective Conclusions (ARC) Model®

Dyddiad/Date: 9 Octoper 20191 .

Digwyddiad critigol (Ffocws)/Critical incident (focus): ASS€SS MENT for Le,ournu\g / {Eg;w\. )

Profiad/ Experience

Teimladau/
Feelings

Beth yw eich teimladou ynghylch y
profiod?

“What are your feelings regarding
the experience?”

T foundl T bereicia] fOr The Childven’s Leow ning that
assessment fOr memMm compieted thraughout the
lesson /ackivuy. T wi sed asressment fov (gornin

through the felcher assessin and. modellin g the Wori
ONe- o - one. (HFOUGhoWF the Tleion). it woy befeficiad for

€ childven' iUy o fuyther +helr skdli and 1o
Ho?mcue‘rlu%‘e \[—v\%wqw 1

Cofio a Deall/
Remember and

Understand
“Allwch chirestru elfennou’r achos
yng nghyd-destun y dysqu?”

“Can you list the aspects of the
incident in the context of learning?”

Throughout the Lexon, Assessment for RCnng was used o
\/a,rw% clifferenm waus, e-g. peer assessin ,-tegachex assessech
and childien assesing ?tamzr to erthan ce wndersiandung
Tn one Lnadent, child LY peex assessed and helped chud

K With thelr (lrive withing and eniwred shat ﬂq%‘\j _
Were winhing ‘c'on the Line and pointed our that thewr
letfer was g

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysqu a dysqu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

The assesSment tOr Lourning was effective troudghout
the whole 1kSfon and the chilolren witve enthusash ¢
throughout and wanftd 0 (ecun move tursve wWiking,

for fupure Leaurning, Keeping the asseisment for Leourn|
by the teacher the Teacherwill be effAVe. From shis
critical madent, rhe posthve atliiude from tihe
chielren shows tiat assessment fov LQCwm'r\q coan be
edended thvough peer asemment.

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

From a discussion with the class tocher, a e—o
on acton that ceuld be wsed naxt time 1§ hink
pour, Shaxe or pa'uu\q e chudadren m mixed (Unltl
pars.

\,f\j

\ MOre Know le
scaffotdu\g dgeabk other

Y profiad newydd / Transformed experience \
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Appendix 5
‘ Prifysgol Cymru
'&‘S Y Drl'!dsgi De?Sant Yr Athr Ofa
- University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES @
(Questions adapted from Fletcher Wood (2016)
Date: ) October 2014

"Lesson details: umactd grougs
Letters and Joundy.

Classroom culture
(Are the students focused on learning?)

All thilaren are abre to recd ouf e JSone].

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

focurnng on the yound ng and ‘ai’

Direction
tecic her (Are the students clear about what they are doing and how to do it well?)
shanng children are da Ivaywng ihe jaunds (ar a group) .
ShategAe |
wWilh rhe
Chuldlren  [Access and challenge :
how 10 (Are all students able to engage in the lesson? Are all students challenged?) o Hur
remember '?5’"“”3”"5'_“5”"”“" o oK, (over, (reck [ /70 / > Ul CUQ?/
P - g ] C g e LN o
the yaund . ﬁ%f%f%?ﬂil‘ ﬂvﬁ children to réad andap (/ LQCLerLg
Assessment

How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching? .
@f[-['my the chularen [o Ehund about hedlast+ of e

Wword and iti feund -
Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to

il . ,
,S(%Sli, over, check - Jelf apesyin The chlolren
but guts ne teacher on, o helr

|

Jound ‘th- yome chiaren Jaid ‘frawn’or Udgar
thinkuing thar ch’ woy the /ﬁrﬁ Jound Mﬁff/’br’t
the Eetcher goF them o Je f~oJtess thewr anpwer
anck re-evalyafe wherher “ch' s ar e Jior ¢

of e wore:
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Appendix 6

Yr Athrofa

Addysg a'r Dyniacthau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 7) (O(tpney 2014
Digwyddiad critigol (Ffocws)/Critical incident (focus): {50\ V. 10 BOASICS -

Profiad/ Experience

Teimladau/
Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

TV&rOv\g howt tWL gession, the teacher \,Ln'llsed
. N ey OP "7’.’\"\\)(" -!v“.v{ \ 'u'jl\.i(}‘ ‘f‘l“' ¢ (’T' l w 10r
o \

leqLy 1\,\,%3
The wie of assessment Cor Lear nmn L’J woy alfo

esSsennal
C°f'°32ea"/ The chularen Were participeding - LooK, cover,
R d N it
Uf";:r’;’t;’d"" cheek ancl weve (onstantly yelf-assess thelr

“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysqu?”

“Can you list the aspects of the
incident in the context of learning?”

Lm,mmﬁ
GWDup work -

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

T feed hat e We of self-ajtesrmendt
was beneficial fov the chudren’ .
development and furrhenng \eomuny

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

[t wamld e on QJLL/OJ\IC([)t foy the chdelren
who shyggled with gome OF their qounds
o be Jhown move wWOrads ( DNtauning = il

the founds ¢ H”\C\\j 4 (‘0:;}/}’\1'11 Hhem .

Y profiad newydd / Transformed experience
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Appendix 7
/
LY Prifysgol ¥ re 4
Neeesem | Yr Athrofa 7 1 genis”
/ University of Wales Addysg a'r Dyniaethau W ,

Trinity Saint David Education and Humanities ~Cchald L to
cndd ]

OBSERVATION / FIELD NOTES(4)  (o1/d! T (ittas wiovkin 19
(Questions adapted from Fletcher Wood (2016) 4 & L ma’,epena' en ﬂj

Date: 7 October 2019,

Routere yotdarion

cr-mathemates s 0720.

Classroom culture
(Are the students focused on learning?)

Number lirne (counting 1o 10).

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
urpose?)

oup work (think, pair, share)

Lear ni
/Oa,r m

Direction

(Are the students clear about what they are doing and how to do it well?)7 ‘)‘ff
Chuld J# L funcling it dyfface ir 10 work 10gether 10
fOrm thecr humper Lune: Not Working Collabora relyy

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?) .
AIFEINNG IF-he CALIA ~en con wTl fe / form thelr -
NI O-EFJ

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

COunting thewr numecen toge ther.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

L They then b{gin 70 Work. fogether and Completct
theiy numberLine 10 (O fegin Anging %3
The numbers. The Leaener challenges the palr
to fmaKe 1124 13. The two chudren ‘oure D\J@"KVy

g ' 7 rate
LB0Aeet Togetrer T figunre out haw o &
i, 12,13 efc.

Teacher
oxplawn/

JOme funeJ -

work with JOMLone elfc

fit e end, The Teacher on o white hoard
model) any mcorrtct <———— e Ot GIKS
' 7 ol Hm 10 Write &
gm,%wm;“ e Nmber 10 QA

iy they aue
f%&n 9 mem oS Hﬂ;

inteneene s ancl
hat 714@ murf
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Appendix 8

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model @

Dyddiad/Date: ) OCtOber 2019

Digwyddiad critigol (Ffocws)/Critical incident (focus): LEOLYY\W\Q Poriners / poLr (Ork--

Profiad/ Experience

Teimladau/
Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience ?”

the Chuldiren togetiner, un mi<ed
ability paws TO complere the 100K wWas effectut
for the childrens Leounang- Although, two O the
chilclren found it cufficult To wovik together.

T fell thad pCLLYu\Q

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

The Childien were encouraged O work wn pars to
Complete forming & humber Line +o § O unng numicon -
Lecwning partners, thitd Tand L found it oy fficult 70
0 WOrK collavorahvely . The feacher miervened oaunal
explained +har (+ g i vrOnT 10 wWork With oYLl
Peopie yometume ! . They rHhen WOvk rogether anc
begu 10 challenge eatch other.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

AIThoUgh U0 OF Fhe WOw nixs found it difica'F 1o
Wwork fegether, | SRV +hink that +he cnudren work

in LQurnung pourtneys WOU Ve benefcial for
Hew ndgpendence and overall Leaxnung.
Ulmateiy, the use of resources such cs e
nLMALCconT Was B effeciuve TOv the chudren’s
Knowledge ond devtlopment .

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

In the fluve, move poLY / gronp WOri il be
peneficia] for the chdren’s abilayH Working
‘ s With others.

This wUl ensure that the Chudien on wWovk
With Ghers wuh COY\PU,C/CWﬂ VeSS or o

ulfrence i opnaon .

Y profiad newydd / Transformed experience




