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Assignment Part B

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base
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Targets following Assignment 7004C

1. Darllen yn eang a beirniadu'r llenyddiaeth rwyt yn cyfeirio atynt. 
2. Prawf ddarllen dy waith cyn ei gyflwyno er mwyn sicrhau fod pob brawddeg yn gwneud synnwyr (e.e. defnyddio atalnodau mewn brawddegau hir)
3. Adolygu canllawiau cyfeirnodi - dim angen rhoi enw'r llyfr yng nghorff yr aseiniad.
4.  Cynnwys  dy dargedau blaenorol ar gychwyn yr aseiniad nesaf ac esbonio sut rwyt ti wedi ymateb iddynt.

Introduction

This assignment task is aimed to collect evidence on a school development plan and highlight one key aspect to critically analyse and evaluate the process which has been implemented to date. The school will be anonymised during this evaluation and will be named as School X. The school is situated in the western area of Llanelli and is the only Welsh medium secondary school in what’s known as a proud community. There are approximately 1,300 students currently enrolled from year 7 to Upper Sixth Form. School X is a Professional Learning Pioneer school and is working with other schools in the area to plan and implement a new Curriculum for Wales (Estyn, 2019). The school identifies 5 key aspects to their School Development Plan (SDP) ranging from Behaviour, Health and Wellbeing, Context and Professional Development.  I have chosen to look at how the school aims to improve Professional Development and how they will ensure that staff are allocated adequate time to read new strategies and adapt their practice in order to deliver on the school objectives. Throughout this assignment I will evaluate the research and link to literature where appropriate in order to critically evaluate the school aims and how this can be achieved. 

Literature Review

The school is currently undertaking strategic steps from Tom Sherrington Walkthrus (2022) to revisit the way they approach their individual development. It challenges the way they think and supports what is delivered whilst in the classroom. Sherrington’s work includes step by step guides to assist with the development of each school’s staff members and revolutionise their thought process and their practice. However, it does lack significant content through the medium of Welsh which creates further work for staff members to create appropriate resources prior to delivering effective teaching. Currently the school is working closely to create appropriate resources and share with the wider community within education. 

But crucially what are the elements of effective professional development? Darling-Hammond et al (2017) suggests that there are some fundamental key aspects which should be considered to deliver high quality learning to teachers such as: 
· Content focused
· Incorporate accurate learning
· Support collaboration
· Models and Modelling of effective practice
· Provide coaching and expert support
· Opportunities for feedback and reflection
· Sustained Duration
It is difficult to prioritise one over the other however throughout their training and practice teachers will have a foundation to work on which would then reduce the time to incorporate each aspect throughout their development. 

New student teachers are at the beginning of their career within the education sector and require more mentoring, courses and time to develop their own thought process and implementation of teaching practice however, the Welsh Government have emphasised the need of Professional Standards (2019) which are completed over their Initial Teacher Education programme. Professor Mick Waters discusses the importance of this documentation and how easily it can be linked to teaching practice. They set clear expectations about effective teaching and enable practitioners to reflect on their practice, individually and collectively. It is crucial that these standards are not simply forgotten upon completion of the course as these highlight areas for further development which can also be implemented for whole school approaches to professional development and successful strategies. 

The rollout of the Curriculum for Wales (CfW) has proved challenging due to recent global events such as COVID-19 which significantly impacted education across the world. Learning and progression was affected by moving rapidly to blended/distance learning and exposed new challenges prior to the implementation of CfW. Some students continued to thrive whilst others faced greater challenges due to the situations at home, many missed the support of their teachers and peers (Hwb, 2021). However, it did bring some positives as digital learning progressed in line with the new Curriculum and many engaged with their parents to support their learning which created a line of engagement between parents and schools. It was highlighted by Welsh Government (2021) that the need for professional learning to be prioritised with the implementation of the CfW. Blended and Distance learning grew substantially, but the provision offered to meet this need was inconsistent and increased the emphasis of professional learning with teachers. Furthermore, the pandemic affected many mental health related illnesses especially with teachers and increased stress due to working from home. Approximately 51% of teachers revealed that the pressure of their job has led them to mental health problem (Mental Health Foundation, 2018). 

Many schools will encourage teachers to participate in further teacher training courses for specialised areas such as mental health, pedagogy approaches, leadership etc. Some will work further to upskill their own academic knowledge through master’s course, accreditation or through online courses/webinars and podcasts. These development steps are fundamental to ensure a high standard of education within schools and allows teachers to highlight their own strengths and weaknesses. It also allows them the opportunity to tackle their development in their own way whilst also collaborating with others (iGSchools, 2020).

“Every teacher needs to improve, not because they are not good enough, but because they can be even better” (Dylan Wiliam, 2012). Wiliam highlights the importance of constant development alongside teaching practice. Regardless of the years served within the profession there is always a need to revolutionise the way we teach as generation changes are inevitable and that we must adapt to each situation such as a change to the structure of education in Wales. CfW is changing the way education is delivered and aims improve the quality of what is being taught to ensure that today’s generation is equipped with the skills for their future. Wiliam suggests that teacher learning is slow whilst integrating with existing routines (Assessment for Learning, 2011), and that observations in other classrooms are crucial prior to implementing new ideas. Being able to oversee what works and what doesn’t allow for critical evaluation and identifies key areas for further development. Teachers will also require to be flexible throughout the development process and be able to modify the techniques used throughout their practice (Ginsburg, 2001).



Developing an action point 

The school development is broken down into individual priorities targeting each need and how this can be achieved. Within each priority is a range of aspects on what needs to be improved and some possible suggestions for improvement. I have chosen specifically to look at how the school aims to improve their pedagogy standards across the school. Professional Development is the focus for this priority as the school feels that with the rollout of the CfW that staff members require additional support in order to effectively deliver on what the new curriculum wishes to achieve. They wish to create a school pedagogy team to gather information on the strengths and weaknesses of the school at the beginning of the year and then gather numerous strategies to improve the quality of what is being taught.

The school leadership team wishes to create an ethos for collaboration to develop further as a pioneering school, where the activity of professional development is representing the quality of teaching within the classroom. Furthermore, the school also wishes to create an environment where teachers are open to reflection and critically evaluate the content that is being taught to ensure the students are achieving the correct progression steps. By establishing a pedagogy team across the school, it allows for members of that team time to gather information and engage with literature on the effectiveness of each strategy. They begin by highlighting aspect for further development through observations such as feedback, questioning, orality and interaction. The school is currently planning their improvement frequently through delivering the work of Watson & Busch (2021) whilst also linking their approach to Rosenshein’s Principles (2019). 

Using learning journeys to establish areas of focus and understand further what each classroom atmosphere has to offer.  Some will be easier to identify than others however, using student voice will also encourage what they feel is good and what is lacking. The learning journeys will be planned strategically at the beginning of the academic year with a teacher training day following soon after. This allows the schools leadership team time to evaluate the data and highlight key aspects for development and delivering structured courses and share appropriate resources during these days for teachers to interact and reflect on their practice. Lovett & Gilmore (2003) suggests that teachers struggle to keep up with the demand for learning and become reliant on others to complete the research and share what must be implemented. By following this approach through learning journeys and teacher training days it allows for them to engage closer with literature and share their opinion on the changes taking place and take pride in their practice.

Usually, you would measure the impact of student development through grades via coursework or exams (Krathwohl, 2012) however, teacher development is harder to pinpoint exactly. Schools will usually receive inspection report every few years underlying strengths and weaknesses and can sometimes identify areas of improvement. On the other hand, by using the teachers’ voices through discussion groups and working collaboratively the school can constantly assess the quality of what is being delivered and if any progress is being made. Some will choose to share resources and adapt to their own style of teaching where others will observe one another on the way they deliver each strategy. Ultimately all these approaches combined are used to visualize progression. 

The school may have identified these areas for improvement however, it simply is unachievable to complete all targets within one academic year. It is possible to make improvement strides but will constantly be under review and areas for improvement will change depending on the context and quality of what is being taught. Some will be identified as short-term goals where others will be long-term depending on the scale of the issue and the ability to implement strategies (Headteachers Update, 2021). The school may opt to run their performance management over a longer period of time incorporating more than one learning journey and multiple teacher training days to allow teachers to develop appropriate strategies for their own development and the quality of their lessons for student development. 

The school also uses the allocated teacher training days where school departments discuss and collaborate on what is expected from the examining boards. Frequently known as CYDAG days where it allows for head of departments and teachers within the department to discuss what is being taught, how are they teaching it and what is being assessed. (CYDAG, 2023), it also offers courses for teachers to engage with professional development and create partnerships with others within the profession. This allows for external development which could also benefit the whole school when sharing new approaches and strategies to tackle the identified priorities.

Reflection and Evaluation

Since identifying these prioritise the school has acted on creating a professional development SharePoint where all resources are gathered in one place allowing all teachers to engage with the data collected. Links to appropriate strategies are included with logins for individual development as well as departmental approaches. School updates on training days or new policies are highlighted at the beginning of the document allowing clear access to all on important data changes and events. The only issue with online documentation and file sharing is that it is easily accessible by all and if this information is accidentally removed or changed it could lead to confusion and misinterpretation of what development strategies are being implemented. One possible suggestion could be to organise a centralised location where these documents are easily accessible whilst also providing a room for teachers to carry out any professional development under their allocated sessions or even after the school day. A suggestion by Stensland (2020), most of these libraries can be stored on the cloud system for those working on development outside of school hours but also ensuring that a paper backup is stored locally within the school for when issues with networks are present. 

The school has highlighted a further area for development for teaching staff to ensure that the learners reach their potential. The suggestion is to train staff to work with the learner and their parents/guardians, for all round support in order to reach their potential. However, the school is yet to implement a strategy to tackle the issue. A recent study suggests that 36% of teachers said they felt that relationships with parents are better than before the first lockdown of 2020 (Education Support, 2023). This ideally is down to the approach of distance learning through technology where parents were required to ensure that the learner received face to face learning throughout the lockdown. Understandably the school should be targeting the parents more for learner development as parents know their child best. Providing parent support workshops in the evenings will allow for the entire school to work collaboratively to develop a strategy to ensure each learner is appreciated and is achieving their potential regardless of their end grade. Some schools have previously attempted to tackle this issue by establishing a committee for parents and staff, these included workshops for literacy and numeracy, lads and dads, help at home videos, mobile phone apps and further. The impact of these results allowed for parents to engage with teachers and improve relationships. This also improved the relationship between the teacher and the learner. It leads onto a positive impact of learners’ wellbeing, leading to greater learning and provides lifetime experiences for those who may not get the chance to do so (Estyn, 2019). Suggested by Rosenshine (2012), the importance of reviewing multiple times over a long period to ensure they do not forget but build upon the knowledge which is usually forgotten. By incorporating the parents for learning outside of the classroom this will develop their ability to recall information and provide context to their knowledge.

Conclusion

The assignment has provided me with insight to the school development plan and how this is incorporated into the school wide learning. Understandably that all schools will have created their own development plan and that the targets are not always the same however, this assignment has allowed for further research and improved my knowledge on this topic. It is crucial to remember that these prioritise will change throughout the months and years ahead and that some may reappear in the future. The importance of professional development on a school-wide approach has allowed each staff member to improve on their pedagogical approach and the teaching strategies that follow. It’s also important to my own development within the profession and the importance of constant learning. These strategies may not always support my current way of teaching however, they offer insight on how to adapt and allow for a new approach. Using resources from others and working collaboratively with the learner, teaching staff and the community create a network of support to the learner and ensure that I am delivering high quality education.
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