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‘Choose either ‘the beach’ or ‘the woods’ to plan a visit for a group of children. Describe how visiting this location can support learning.’

Learning is about concrete experiences and improving the level and amount of knowledge through activities and tasks. DCELLS (2008, p. 13) states that all adults that work with children ‘need to be aware of progression and stages of development so they can plan appropriate experiences and activities’. Not only do children have different learning styles but they have preferences to different environments. Different environments suit different children and can help assist them in their learning. Children have favoured ways to interact with the environment and this is where ‘learning can be ‘enhanced’ (DCELLS, 2008, p. 10). Environments can be indoors or outdoors but in order for the environments to be successful, they must have ‘positive influences’ such as being ‘visually stimulating’, having ‘active and quiet times’ and ‘opportunities for experimental learning and reflective discussion’ (DCELLS, 2008, p. 10).

‘Diverse physical locations, contexts and cultures in which students learn’ can be known as a definition for learning environments (The Glossary of Education Reform, 2013). DCELLS (2008, p. 41) believes that the ‘outdoor learning environment should be an extension of the indoor learning environment’. Donaldson (2015, p. 66) believes that for children to entirely immerse themselves in the learning, they have to be in a ‘stimulating environment’ where children are able to ‘explore and experiment’ with a wide range of activities, resources and ideas. 

[bookmark: _GoBack]Doctor Maria Montessori based her theory on scientific knowledge and research unlike most other theorists (Pound, 2014, p. 39).  She believed that children respond better when they are given educational opportunities in learning environments that meet the children’s needs but also children are more likely to enjoy the learning when in an environment that is designed for the children (Pound, 2014, p. 39). There are many types of learning environments that theorists believe work best for children. For Montessori, a learning environment that works best for children are environments that are ‘homely’. They are ‘homes away from homes’ where the children are able to be happy and themselves (Montessori St Nicholas, 2019). Montessori believes that children have many experiences with sensory activities in learning environments and she realised that the ‘sensorial impressions’ that they use in learning environments is what the children rely on (Montessori St Nicholas, 2019). The ‘homely’ aspect of Montessori’s learning environment is also linked to children being able to use ‘child-sized’ equipment such as chairs and having ‘cupboards and shelves at their own height’ to promote accessibility and independence (Montessori St Nicholas, 2019). This ‘small-scaled furniture’ is the typical practice of Montessori schools (Pound, 2014, p. 41). On Professional Teaching Practice (PTE), I experienced being in a year one class where all the chairs and tables were to fit a child so when an adult were to use the furniture, they did not fit. It was also where I experienced children being able to be independent as they were able to access stationary because of the equipment being on low level shelves.

Another theorist that talks about learning environments is John Dewey. Dewey considers that children learn better in suitable environment where knowledge is developed (Pound, 2014, p. 27).  Learning environments can be within the school such as the classroom or school yard or outside the school such as a beach or forest. The theory that Dewey formed included that children’s education should be ‘based on real-life situations’ (Pound, 2014, p. 27). Without the children having concrete experiences in environments outside the classroom, children will not learn how to behave in certain environments and learn the risks of these environments such as the beach where there can be a huge number of risks and dangers. The explanation that is behind children learning from experiences of different learning environments such as taking children out of the classroom to a different setting to learn is that children are more likely to remember these learning experiences. Dewey acknowledges that children are more likely to remember experiences that the children have been able to make ‘qualitative unity of meanings and values’ than a routine lesson in the classroom (Field, 2002).

The class that I will be taking on this educational visit to Caswell Bay is a year two class from Seaside Primary School in Swansea, Wales with thirty children, two of which are additional learning needs (ALN) children. One child is in a wheelchair and the other child has ASD (autism spectrum disorder). There is a ramp for the child in a wheelchair onto the beach (see appendix F), but this child also has a terrain wheelchair to be use throughout the visit. All ALN children will have one to one support with a teaching assistant (TA).

The theme for the first half of the summer term for this year one class is ‘school and the local community’. The reason that I have used this topic to incorporate an education visit in is because the locality of Swansea also includes the Gower. The Gower is very well known for the beaches, forests and other natural environments. School is being used on this educational trip as in the previous lesson they have been learning about school games that used in the Victorian times and have now moved onto school games in this day and age. To move the learning on and to make this topic more cross-curricular, I decided to introduce another subject: science. I have done this by teaching the children about playing childhood games on different surfaces in different environments and then having an extensive plenary to explain to the children that they have conducted a simple scientific experiment. Teaching cross-curricular lessons is when ‘knowledge, skills and understanding from various subject areas together’ is gained (Savage, 2010). Themes are often where ‘opportunities for the overlap of ideas in a school settings’ are provoked (Barnes, 2011, p. 274). This gives the best opportunities for learning.

The choice of a beach was chosen because it is a good example of how children can learn about moving on different surfaces and how this may affect how they do things but it can also teach children about being in different places where they would possibly go with families and for those who would not go to a beach with their family, it gives them the opportunity to have this experience. Caswell Bay was chosen in particular because of the facilities it has. As it is a popular place for the public to go surfing, do water sports and spend a day on the beach with picnics and family, it has facilities such as a café, public toilets, outside seating and coastguards and lifeguards’ stations. These facilities make it easier to take children on a visit here as all adults will be comforted by the fact there are other professionals such as lifeguards and coastguards there on a daily basis and help out with schools on visits. It is also a favourable place due to the toilets being readily available to the general public which has disabled toilets for the child in my class with a wheelchair. 

The venue will help support children’s learning as their physical skills can be developed by having to adapt what they already know about walking and moving along hard floors to a soft surface where the sand will move underneath their feet or wheelchair. Even though I believe this will be effective for the children without the use of a wheelchair, I also believe it would be a challenge for the child in a wheelchair too and how they can adapt their ways of moving. The child in a wheelchair will be able to develop their skills in moving their terrain wheelchair along a different surface and also build on the muscles in their arms to move the chair so again developing this child physically and mentally.

The beach is a resource, to both the teacher and the child. Effective recourses is fundamental for effective learning  so that children are able to go outside and ‘develop a bank of flexible resources’ to support their own learning (DCELLS, 2009, p. 7). The purpose of using the natural outdoor as a resource is so that learning is supported in an outside environment to ‘provide high quality experiences’ for children (Department for Education and Skills, 2006, p. 3).

Different spaces and places to learn is beneficial to children as they develop their skills, knowledge and understanding in a number of areas also known as the areas of learning. Knowledge and understanding of the world is one of the biggest areas children can learn from being in different environments especially the outdoors. Children are able to ‘explore and investigate a wide range of materials that cannot be found indoors’ (Crown, 2007, p. 6).

Education for Sustainable Development and Global Citizenship (ESDGC) includes the themes ‘consumption and waste’; ‘choices and decisions’; ‘health’; ‘natural environment’; ‘wealth and poverty’; ‘climate change’; and ‘identity and culture’ (DCELLS, 2008, p. 5). ESDGC is more widely accessible if learning takes place in different environments such as in this visit, the children will develop the natural environment much easier than trying to do it indoors as the children are in the setting and can explore as much as they want to make an understanding from experience rather than just being taught about it in a lesson. Health is also being developed as the children will more aware of what type of exercising is accessible and the number of different places that exercising can take place.

The curriculum coverage that I included were from six different areas of study. These are Personal and Social Devlopment, Well-being and Cultural Diversity; Langugae, Literacy and Communication Skills; Welsh Language Development; Knowledge and Understanding of the World; Physical Development; and Creative Development. The main range that would appear within all these areas of study was ‘activities in the indoor and outdoor learning envrionments’ (Welsh Government, 2015, p. 10).  For more indepth curriculum covereage please see appendix C.

Protocols are used when visits to external environments happen. For this visit to Caswell Bay, it would include a risk assessment, where tides and water levels are discussed. It is always when first aid is addressed such as children with asthma pumps will have to be taken by the adults on the visit even if the child hasn’t used the asthma pumps in a number of years. This is done for precautionary reasons, just in case the child has a different reaction to the environment around them. First aid will also cover when children have accidents as little as falling over and scraping their knees to the extremes of a child needing hospital treatment. On a school trip, there must be at least one adult who is fully trained in first aid and is called a first-aider in order to make sure every child has the best care if needed. In order for any adult to contact a parent just in case of an injury or accident, every child must have a consent form to be signed by a parent or guardian with the details of the parent and their name and their contact numbers (see appendix E). When on an educational visit, policies will be followed that are made from the recommendations from the government and enforced by the school.

DCELLS (2009, p. 2) states that ‘being outdoors enhances all aspects of children’s development: social, physical, creative, cultural and personal’. This report believes that children with these ‘well-developed’ skills have the ability to be more efficient at learning and can ‘retain that learning’ (DCELLS, 2009, p. 2). PILES in child development stands for: physical, intellectual, language, emotional and social (Copland, 2017). This visit helps develop the physical element as it is teaching the children about their physical abilities and how to develop these such as how to use a wheelchair on the sand or how to run on the sand. Physical development is about the ‘physical maturity of the body including physical abilities and coordination’ (University of Washington, n.d.). The intellectual aspect is where children activate their cognitive development. The children activate this skill when they learn in the end that they had taken part in a scientific experiment and where all the learning the children have done over the three lessons will start to embed itself into the child brain and make sense of it. The language component is where the children will learn new specific language such as ‘similarities’ and ‘differences’ in this lesson. The visit will promote the emotional part as children will have had a new experience and will feel many different emotions or this such as excitement by sitting by their friends on the bus or the fact they get to leave the school grounds. These emotional experiences will leave a lasting memory in the child’s mind. And lastly the social skills will be developed as the children will learn how to behave in a public environment which is different to what they may be used to but also how to interact with children when in an environment that can be quite loud with the sound of the water.

Ratio of adults to child on this visit is 1:7, however the two ALN children will have 1:1 support and be in a group of eight instead of seven. The class teacher will not have a group to themselves but will observe all children, additional adults and activities and then assist when and where needed. The number of adults will be: one class teacher and six teaching assistants with two of these teaching assistants to be 1:1 supports. Ratios of children to adults depend on the risk of the environment. A useful strategy to assess ratios for trips is ‘SAGE’. ‘SAGE’ stands for Staff, Activities, Group characteristics, and Environment (OEAP, 2018, p. 2). Travel by bus has been chosen for this trip as it is not within walking distance.

Prior to the visit, it is essential that a risk assessment is carried out. It is essential as it helps plan visits better but also there is the ‘Management of Health and Safety at Work Regulations 1999’ act where it requires an assessment of risks for activities to be carried out so that measures can be introduced to ‘control those risks and inform their employees of these measures’ (ATL - National Educarion Union, 2016). In my risk assessment, I have thought about ‘the type of activity’, ‘the age and competence’ or the students, ‘any special educational needs/medical needs’, ‘adult:student ratios’, the adults, ‘ transport’, and ‘emergency procedures’  (ATL - National Educarion Union, 2016). My risk assessment specifically looks at water levels, the public, lost children, weather, surfaces (slippery, unstable, rocky etc), medical emergencies and events and accessibility. Please see appendix A for the full risk assessment and the actions to follow them. Even though risks are tried to be eliminated for children when going on visits and even in the school grounds, children need to take risks themselves and be aware of them being risks. Learning in the outdoors is the ‘ideal environment for experimental learning’ because it allows opportunities to take ‘risks’ (DCELLS, 2009, p. 2).  Risk assessments are important because all children need some exposure to risk, however, these risks have to be ‘evaluated’ and ‘considered’ before the children can be exposed to them but this is ‘no to say that all risk is acceptable’ (DCELLS, 2009, p. 4). 

In the weeks prior to the visit, the children had learnt four new games in P.E. sessions. These games were chosen as the theme is school and the local community, and these types of games are usually played in the playground at break times. In the lesson prior to the visit, the children had completed a carousel session of these four games. These games are catching and throwing; duck, duck, goose, foxes and hounds; and red light, green light. The children were told that they would be playing these games in different places such as the hall, on the beach, and on the grass on the school field. Then it was explained that the lesson on that day would be in the hall. Once the children had played all the games the children would be asked questions as a plenary such as did they find it hard or easy playing on the hall floor and if they thought that playing games like these would keep them healthy as children. Please see lesson plan one for more detail (appendix B)

During the visit, the children will do the same activities as they have done in the lesson prior except this time, they will be doing it on the sand. They should find this lesson harder to do and may take them longer to have control over their body movements. Before leaving the school for the trip, children are told that they will find a difference when playing on the sand on the beach and that they will be asked about their experience at the end of the day. They are also told where they would be going. The final important thing that the children will need to be told before setting off to the bus for the trip would be the rules that they would need to follow. The children will also be briefed on ‘stranger danger’ even though they will have had this talk before from a police officer and from staff around the school in personal social educational lessons (PSE). This is to keep the children safe when out on the trip and is part of the risk assessment strategies to overcome the risks.  Please see lesson plan two for more detail (appendix C).
After the visit, the children will take part in the same lesson but on the school field on the grass. It is explained to the children that they will find a difference from both previous experiences to playing on the grass in this lesson. The children are reminded that they will have circle time to discuss their experiences and the similarities and differences. After taking part in the three lessons, the children will have a circle time as a plenary and assessment for all the lessons. In the plenary, the children will be asked if they found it harder playing on the hall floor, the sand on the beach, or the grass. Another question that the children will be asked is which surface they found easier to play on. The higher abilities will be able to answer ‘why’ for these questions to extend their language skills and help push their learning further. The final question the children would be asked would be ‘what are the similarities between the three surfaces?’ and then ‘what are the differences between the three surfaces?’. ‘Similarities’ might be a word that the children would not understand so the question would have to be reworded especially for the lower abilities. Finally, to close this extended plenary, it will be explained to the children that they conducted a type of scientific experiment by playing the same games on different surfaces them to find out how the surfaces are alike and how they are different. Please see lesson plan three for more detail (appendix D).

Learning outdoors has its benefits and according to Grigg (2015, p. 288), these benefits include ‘knowledge retention, critical thinking, enjoyment, physical development and improved behaviour’. Visits to different spaces and places to learn is about the experiences that children can use to base their knowledge off and develop a deeper understanding than they would have just being taught the same knowledge in a lesson in the same classroom that they learn in every day. Children’s skills can be taken further with the help of outdoor learning such the ‘opportunities to enhance ESDGC through learning outside the classroom’ which can provide ‘vital links between the theorical aspects of ESDGC and the reality’ (DCELLS, 2008, p. 25).
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