Reflective account 
Since starting the PGCE degree it has interested me in how many different styles of learning there are. It has shown me what kind of learning style I prefer, but also how to identify the needs of the learners in the class, and if needed how to quickly change the learning style if required to do so.
When planning for sessions, I must consider both individual needs of the learners and of the class. For example, I may have a learner in the class who will require more time or clearer instruction on the explanation of the technique. This is usually identified by their positions in the class, as well as asking questions for reassurance. Each learner will want to learn about the session, the reason for this is the skill performed (handcuffing) will be their biggest use of operational force. This means that their knowledge of the application/movement/removal and medical issues must be of a high standard not just through the course, but for the rest of their careers. 
At the start of the session it is important that the students understand the working components of the handcuff. They would have already been given their handcuffs and are able to use the VARK, model (Flemming,1987). of learning to understand the components.
I am able to describe and show them how the handcuff moves, is applied to the wrist, checked for dangers (tightness) and then a removal. Whilst I am describing this, I encourage the students to follow what I am doing. By doing this I am ensuring they are “learning through meaningful behaviour” (Tolman, 1948).
Before moving past this section, I must be fully confident that every student understands what I have just described. I conclude that part of the session with a student-centred Q&A to ensure that the learning needs have been met before moving on to the practical side.
Once satisfied with the knowledge I can begin the demonstration of their new skill. I have followed the EDIP principle (Allen, 1919) in order to demonstrate and then broken it down in smaller sections as suggested by the whole-part-whole (Swanson, 1993) section explaining each teaching point.
The class are then broken into their pairs. I then tasked them with the first part of their new skill, which was to ensure that positive control had taken place by doing this it has met both cognitive and psychomotor domains (Bloom, 1956). Once that was achieved, I instructed them to place the handcuff on the correct sight of application and then stop. By doing this it still forms the cognitive and psychomotor domains. I was able to ensure that all the students were learning at the same speed and tasking them in carefully graduated steps (Skinner, 1968) and lead to a positive result.
I repeated this process three times for each pair and with each stage allowed them to progress one further stage at a time. I then allowed the students to free practice at a slow pace. This allowed me to help where needed as well as provide corrective feedback through the acquisition phase of learning (Ulman, 1998) where required.
During the free practice time I allowed the students as much time as necessary to practice, to ensure that correct technique and understanding had been met. I could have ensured this by a controlled drill where by all the students are tasked to handcuff their partners and I would go along the line and check that correct application had taken place and make the correction if needed.
Once I was satisfied with the level of knowledge and the skill level had been reached, I then tasked the students to talk me through the correct application, following the humanism (Pugsley, 2011) aspect of learning. I encouraged them to talk me through step by step the application and the safe removal. I did this by making sure that I did not prompt any of the learning points. I could have changed this if needed by giving them the starting prompt for what ever part of the application.
I progressed their knowledge further by talking them through options for people who are unable to be moved into a back to back technique by discussing a technique known as ‘double handcuffing’. This was just demonstrated rather than practiced as it is not an assessed criteria. All of this was keeping in touch with the cognitive domain of the students.
To improve this for the future I would outline the objectives prior to starting the lesson so that all the students understand what the expectations are of them. I realise now that by doing this at the start of the lesson it follows self-actualization (Maslow, 1943)  giving them a creative activity to cement their knowledge.  
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