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[bookmark: _GoBack]This essay will critically evaluate quality assurance in maintained settings, it will look in depth at the Care Inspectorate Wales (CIW) and their Self Assessment of Service Statement (SASS), It will look at how they support settings in providing them with the tools to maintain minimum standards. This essay will also evaluate the benefits of settings providing additional methods on top of the minimum standards, it will look in depth at the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale and will evaluate the benefits of providing children with more than just the national minimum standards. 
According to Cottle and Alexandra (2012) quality assurance was one of the articulated factors of the Governments Every Child Matters Framework, this framework emphasised that in order to maintain quality assurance settings had to take on a collaborative multi-agency approach, Roger (2016) agrees and suggests that the quality of children’s learning is dependant on qualified practitioners working together to ensure they meet the needs of children. Furthermore Hodgman (2012) note that early years settings provide quality assurance by engaging in quality assurance programmes, Careinspectorate.wales (2018) note that one of the quality assurance programmes here in Wales is the Self Assessment of Service Statement (SASS), they note that it is a legal requirement for all registered childcare settings to complete a SASS form annually to ensure they meet the high standards of keeping children safe as well as contributing to children’s well-being in their setting. 
Engaging in Quality assurance tools such as the SASS enables settings to improve practice through self-evaluation. There are two parts to the SASS form, Part A has been designed to collect views from children, parents and carers that use the setting (Careinspectorate.wales,2018). Play Wales (2016) supports this view and notes that part A of the SASS form also collects views from other professionals such as health professionals that work collaboratively with the setting. By considering children’s views Part A of the SASS form promotes Article 12 of the United Nations Convention on the Rights of the Child (UNCRC), as Save the Children (2011) point out that Article 12 sets out that children have the right to express their views and have them taken seriously.
Careinspectorate.wales (2018) notes that Part B of the SASS form is designed for settings to reflect on the services they provide for children in their care, Ang (2012) notes that reflective practice proves beneficial for children’s outcomes, Rodger (2016) supports this view and suggests that reflective practice enables practitioners to adhere to the latest policies and legislations, furthermore Bleach (2014) note that reflective practice encourages practitioners to adopt to current changes in early years pedagogy, supporting this view is Rodgers (2016) who suggests that qualified practitioners do not stop learning when they become qualified, and that practitioners must reflect continuously on the provision they provide to keep up to date with current research to enhance the development of children in their care. Baumeister(1991 cited in Reed and Canning, 2012) note that reflective practice comes from reflective thinking from practitioners learning by doing, furthermore Davies (2012) notes that Gibbs 1988 reflective cycle links into Part B of the SASS as Part B of the SASS document requires practitioners to look back at what they are doing well and provide evidence with how they know they are doing well. The SASS also requires settings to look at how their practice benefits children and look at how they can improve their setting. (Careinspectorate.wales,2018). Lindon and Trodd (2016) note that Schon identified two types of reflection on-action and in-action, the SASS form requires practitioners to reflect-on-action as the form gets practitioners to review, analyse and evaluate on past practice. 
Welsh Government (2016) note that part two of the Children and Families (Wales) Measure (2010) amended by the Regulation of Child Minding and Day Care (Wales) Order 2016, requires childminders and child day care centres who look after children up to the age of twelve, to register themselves with Care Inspectorate Wales (CIW) on behalf of the Welsh Ministers, however child care registration with the CIW is solely based on whether they are meeting the national minimum standards. Welsh Government (2016) note that this is to ensure that  childcare providers meet set regulations set out by the Welsh Government and CIW. CIW encourage settings to reflect and improve their practice, they ensure this by regulating and inspecting settings based on the information they receive. Pacey.org.uk (2018) note that CIW inspect full day care settings at least once every two years unless they receive any confirmation of concern, however other childcare services such as childminders and after school clubs receive inspections at least once every three years, furthermore Pacey.org.uk (2018) note that inspectors currently attend settings unannounced for day care settings, whereas childminders receive a telephone call to check their availability, however Welsh Government (2016) note that childcare settings that provide government funded places for children aged three and four receive inspections from Estyn as well as CIW, this view is supported by Estyn (2017). Careinspectorate.wales (2018) note that inspections have changed, Pacey (2018) supports this view and explains that inspectors focus on four themes, wellbeing, care and development, leadership and management and the environment, the SASS form that CIW provide to childcare settings requires settings to reflect on these four key themes. Settings that adhere to the national minimum standards according to Gov.Wales (2017) ensure that children are cared for in a safe secure environment, however Pacey (2018) notes that CIW should ensure they keep up to date with upcoming legislation, Care and Social Services Inspectorate Wales (2015) agrees and notes that new legislations prove demanding on staff and that new legislations can come with unforeseen consequences, consequences that impact on the provisions they provide. Furthermore, Care and Social Services Inspectorate Wales (2015) note that for CSSIW to provide parents and carers with quality assurance they must ensure that they have a sustainable workforce that remain focused ensuring that the quality of care in settings is priority.
Part two of the Quality of Care SASS report grades settings from excellent, good, adequate and poor (Careinspectorate.wales 2018b). The Quality of Care SASS report promotes quality assurance in childcare settings. However according to Reed and Canning (2012) enhancing quality practice in early years settings happens when practitioners provide more than just minimum standards. Practitioners that enhance provisions in the setting aide children’s development, by doing more than just the minimum practitioners allow children to develop and reach their full potential, supported by Siraj and Hallet (2014), furthermore Siraj and Hallet (2014) note that raising standards and enhancing quality provisions happens when settings have effective leaders, however Mathers et al (2012) suggests that high quality assurance is determined by the stakeholders of the setting such as parents, local authorities, practitioners and the government, Mathers (2012) notes that all of these stakeholders have a key part to play when ensuring high quality provisions, this view is supported by Rodger (2016) who note that Local Authorities play a crucial role in improving quality in settings as they decide on what funding settings receive, as agreed by Welsh Government (2017).
Glenn-Applegate et al (2015) note that children’s early years educational experiences are what build the foundations to their future and success, Vermeer et al (2016) supports this view and suggests that children come from diverse homes, and that children from poor economic backgrounds need high quality settings to enable them to develop to their full potential. Although the CIW require settings registered with them to meet the national minimum standards, they do however encourage settings to enhance their quality by using the SASS form to grade them (Careinspectorate.wales, 2018b). The Researching Effective Pedagogy in the Early Years (REPEY) Study suggested that settings that scored highly based on quality, showed that they had positive relationships with children and their families (Rodger, 2016). Siraj and Hallet (2014) support this view and note that findings from the REPEY study suggested that high-quality settings all shared one particular method sustained shared thinking. Purdon (2014) suggests that sustained shared thinking highlights children’s thinking skills and language development, Neale and Pino-Pasternak (2016) support this view and note that research from the Effective Pre-School, Primary and Secondary Education (EPPE), and the REPEY study both noted that children received greater outcomes with settings that had high quality practitioner to child interactions, according to Hedges and Cooper (2018) high quality interaction between practitioners and children links into Vygotsky’s zone of proximal development (ZPD), that children progress in their learning through interacting with a more knowledgeable other, this goes against Piagets theory on how children learn, according to Barrouillet (2015) Piaget believed that children construct and develop knowledge in stages and that children’s learning development was down to experiences in the environment and biological maturation.
There are many ways of measuring quality in early years settings, according to Vermeer et al (2016) the Early Childhood Environment Rating Scale (ECCERS) is one of the most widely used scales used to measure quality in early childhood settings, and that it assesses quality based on children’s experiences, interactions and resources in the environment. One scale that builds on the ECCERS scale is the Sustained Shared Thinking and Emotional Well-Being (SSTEW) Scale, supported by Siraj et al (2015) who suggests that this scale differs to other scales, as not only does this scale assess quality on the environment, resources and activities, it also measures quality on children’s well-being and self-regulation, however Thomson (2015) critiques this scale, and notes that professor Ferres Laevers Scale proves similar, as the Laevers Scale bases quality assurance on children’s well-being and involvement, and that the SSTEW scale is one of too many scales for practitioners to contend with, however Thomson (2015) explains that the SSTEW Scale has evolved from previous scales such as the Laevers, although still shares the same format as prior scales by having five subheading. Siraj et al (2015) notes that one area that the SSTEW Scale scores settings on is building trust, confidence and independence, Reed and Canning (2012) suggest that enabling children to build trust, grow in confidence and be independent firstly relies on practitioners and parents working collaboratively together, Soni (2011) supports this view and suggests that relationships between parents and practitioners are what underpins children’s relationships within the setting, furthermore Alexander and Cottle (2014) suggest that if children trust practitioners they are more likely to develop confidence and become independent. Another part of the SSTEW Scale is that it scores settings on children’s social and emotional well-being, Lam and Wong (2017) note that the most crucial time for children to develop emotional competence and self-regulation is between the age of 0-5, so by the SSTEW Scale assessing children between the age of 2-5 (Siraj et al, 2015), it ensures that settings are aiding children’s development at this crucial age in order to build foundations for children’s long term social and emotional well-being (Lam and Wong, 2017). Furthermore, Reed and Canning (2012) note that Bronfenbrenner’s ecological model places childcare settings in the microsystem the closest layer to the child, Votruba-Drzal et al (2016) supports this view and suggests that childcare settings influence children’s well-being and development. Reed and Canning (2012) explain that ensuring children’s well being should be at the forefront of quality assurance, and that settings should taking on a holistic approach to enhance quality provisions for children. The SSTEW Scale also scores settings on how they support and extend children’s language and communication (Siraj et al (2015). Whorrall and Cabell (2015) agree with this subheading, that children need support to develop language at a young age in order to interact and develop in the world around them, Murphey et al (2013) supports this view and suggests that language and communication can support children’s positive behaviour, Hampton and Kaiser (2016) note that children with poor language and communication skills can sometimes display challenging and negative behaviour due to frustration of not being able to communicate effectively. The SSTEW Scale also scores settings on how they promote children’s voices, UNICEF (2010) explains that Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) notes that all children have the right to be heard and have their voices listened to, scoring settings on how they implement this proves beneficial for children and practitioners development, as listening and taking into account children’s views promotes children’s self-esteem and autonomy, further enhancing quality provisions. (Gjems, 2013). Furthermore, Siraj et al (2015) explains that the SSTEW Scale also scores settings on how they support children’s learning and critical thinking through interaction and sustained shared thinking, Degotardi (2017) suggests that sustained shared thinking can happen with children at any age, Craft et al (2012) supports this view and notes that sustained shared thinking happens when two or more people interact with each other to extend knowledge and concepts, however Purdon (2016) suggests that if sustained shared thinking is going to happen and be effective, practitioners should already have an understanding of children’s social emotional and cognitive development. 
Careinspectorate.wales (2018) explain that it is practitioners of settings that fill out SASS forms to assess themselves on how they are doing, Jeon et al (2014) suggests that one key part of quality assurance is settings self-evaluating themselves, however although Pianta et al (2016) supports this view, they suggest that settings who do self evaluate, work with and collaborate with organizations such as the CIW, to ensure reflective thinking takes place to enhance quality. However, Birth to seven matters (2018) note that only practitioners who have received SSTEW training can ensure the reliability of assessing quality assurance of SSTEW for regulation and research purposes. Furthermore, both of these quality assurance tools require settings to be scored on the quality they provide, according to Pianta et al (2016) scoring settings on the quality of their provisions, enables them to critically reflect and make changes to enhance the quality of their provisions. 
Ho et al (2010) suggests that quality assurance is key to ensuring the safety of children. Brodie (2014) notes that the EPPE study evidenced that using quality assurance tools such as the SSTEW enhanced quality in settings. Hodgman (2012) suggests that there are many benefits of settings engaging in quality assurance programmes, one of the benefits according to Hodgman (2012) is that quality assurance programmes guide and support settings to improve practice, to enhance the quality they provide to improve outcomes for children in the settings, Pelatti et al (2016) agrees and suggests that leaders who engage in quality assurance programmes achieve and do more than just the minimum standards.  Farrell and Ives (2015) note that settings who continuously reflect on the quality they provide, strengthen principles and values in their settings . However Rodger (2016) notes that there are barriers that stop settings providing high quality provisions, and engaging in quality assurance programmes, Piketty(2014 cited in Rodger 2016) suggest that one  barrier for practitioners is increased paperwork, Pelatti et al agrees and suggests that another barrier of implementing quality assurance programmes is staffs lack of knowledge, supporting this view is Rodger (2016) who notes  that it is well documented in Cathy Nutbrown’s report to the Department for Education, that practitioners qualifications in some settings are not of a high enough standard, and that children of a young age require highly qualified staff to enhance their development. Research from the EPPE and EPPSE study noted that high quality preschool care linked in to better outcomes for children (Welsh Government, 2014). Flying Start is a Welsh Government funded childcare setting for children, that has been set up based on the research found in the EPPE and EPPSE study. (Welsh Government, 2014). Welsh Government (2014) note that providing children from disadvantaged area with high quality provisions, will enhance their future outcomes. Furthermore, Welsh Government (2014) note that Flying Start aim to be the benchmark for high quality care, and that they aim to achieve this by ensuring they embed three key measures, those being only employing highly qualified practitioners: providing children with high quality settings and providing children with high quality experiences.
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