[bookmark: _GoBack]Self-evaluation is a vital aspect of learning, as it requires students to judge and assess their work and performance against a specific criteria. According to Olina et al (2004, pg.2) ‘self-evaluation is part of a metacognitive approach to instruction that develops "people's abilities to predict their performances on various tasks and to monitor their current levels of mastery and understanding" Metacognition simply means thinking about your own thinking. This is a key skill students should be adopting, as it will allow them to evaluate their strengths and weaknesses in their learning. In addition, according to Ross et al (2000, pg. 1) ‘Self-evaluation is defined as students judging the quality of their work, based on evidence and explicit criteria, for the purpose of doing better work in the future.’ The ultimate goal of self-evaluation should always be to find strategies to better one’s performance and work, also to understand and reason where and why they may have gone wrong. This will avoid any similar mistakes made in the future. This is supported by Heidi et al (2009, pg.1) who states that ‘the purposes of self-assessment are to identify areas of strength and weakness in one’s work in order to make improvements and promote learning.’ 
Within my learning journey in higher education, I have developed many self-evaluation skills to help enhance my learning. This has been done through formative and summative assessments throughout my course.  According to University of Bristol (2009) The combination of formative and summative assessments can aid assessment processes for students, allowing them to self-evaluate their learning.  By reflecting on how they are performing and giving them an inclusive outlook on their learning. 
This reflective journal will critically discuss the principles of self-assessment and self-evaluation and how they have played a role within my learning journey in higher education. This journal will also reflect upon my own learning experience within my course. I will also be exploring my strengths and weaknesses and considering how I have used feedback to enhance and progress my learning. Finally, I will be considering various teaching and learning situations that I have experienced and been accustomed to throughout the three years on my course. I will then conclude with my overall thoughts and feelings of my personal experience in higher education and what areas of development are necessary for my future work as an educational professional. 

Year 1
First year at university was fairly exciting yet nerve wracking as I did not know what to expect in terms of the overall university life and the management of the workload that was to come. However, it was exciting meeting new people within my course and exploring new boundaries. First year assignments included both formative and summative assessments.  First and foremost, was getting to grips with Harvard Referencing. Harvard Referencing is a style of referencing which is mainly used by university students to record information that they have used in their work. My higher education provision follows the Harvard style of referencing and has its own referencing handbook called ‘School of Social Justice and Inclusion Handbook- Reference Guidance - 2017-2018’ to guide and inform students of how to reference correctly within the guidelines of the university and to avoid plagiarism. I was completely new to referencing, as I had never referenced my work in accordance to Harvard Referencing before. However, I had benefited from a seminar, dedicated to Harvard Referencing which was presented to us by one of our lecturers.  I felt that this seminar was incredibly beneficial to me as Harvard Referencing is an integral part of not only the context of essays and assignments yet the basis and fundament of a piece of work. Also, if done correctly could potentially elevate and boost assignment and presentation marks, which is why it is important to understand apply this concept correctly in both written work and oral presentations. This is supported by my University’s referencing handbook, University of Wales Trinity Saint David (UWTSD) School of Social Justice and Inclusion Handbook- Reference Guidance (2017-2018., pg. 3)
‘Referencing provides the evidence that you have undertaken your own research enabling you to find the information necessary for in-depth learning.  It allows you to gain a broad perspective on different issues and to consider different aspects and points of view in the subjects you study.’
One form of summative assessment which I had undertaken within all three years of my undergraduate degree were oral presentations. I will be explaining how I had advanced my presentation skills throughout each year. According to Burns et al (2012, pg. 335) ‘Presentation skills will increase your self confidence while you study – and prepare you for employment when you leave university.’ Oral presentations are a great transferable skill, according to Van Emden (2004, pg. 1) ‘Transferable skills are those that you can take with you: they’re valuable for the rest of your life.’ Oral presentations are a prime example of transferable skills, as this skill will be beneficial for future job prospects and are admirable by employers. My first experience at giving an oral presentation to my lecturer and peers was quite an experience as I did not know what to expect or how my audience will take my presentation. I was very nervous and apprehensive, and this showed throughout the deliverance of my presentation and the feedback and comments given by my lecturer. A key comment made by my lecturer about my overall performance of my presentation. This was to slow down as my nerves made me talk too fast, which made it hard for my audience to understand what I was saying. Another feedback and comment which was given to me was to plan my time wisely, this was also due to talking to fast and finishing my presentation considerably earlier than the appropriate time given. This is reinforced by Burns et al (2012) Where the importance of the four P’s Plan, Prepare, Practice and Present comes in to place and emphasises the key aspects of oral presentations and if this strategy is followed correctly, individuals can produce a successful presentation. 
Assignments and essays are another form of summative assessments. During my first year at university it was hard to know what my lecturer expected from me, as I was just about getting to grips with referencing and academic writing. However, after my first piece of feedback given to me by my lecture, it gave me a baseline of where I was and what improvements I needed to make in the future. According to Hounsell (2003., pg. 1) ‘assessment entails making an informed and considered judgement about the quality of a student's performance on a given assignment.’
Throughout the academic year, there were may opportunities for me to attended one to one feedback and tutorial appointments, to discuss my progress and the results that I had gained throughout various essays and presentations. I had taken full advantage of these sessions and they had benefitted me considerably, as my tutors had shown me where I had exactly went wrong, as sometimes it was difficult to tell via online comments and more clarification was needed. According to HEA (2013, pg. 13) ‘It is important that students can understand the feedback you give, and to achieve this, feedback should be specific.’
Year 2
Year two at university is where I started to develop and enhance my skills. I took advantage of all seminars, where sessions included class discussions and more clarity was given regarding module topics and assignments.  I also made sure I made effective use of my readings and annotated them when I got home. Year two also consisted of various summative assessments including a group presentation, essays and assignments and a seen exam. Group presentations allowed me to socialise and work collectively as a group. ‘Oral presentations are often used formatively, including providing constructive feedback to students on their performance, to give them practice in developing good communication skills that may be assessed summative later.’ (University of Bristol 2002-2017, para 6) In regard to group presentations, each group member was assessed and marked individually. This made it fair to each group member and it made sure that each group member played an active part within the group. 
Assignments and essays at this stage went from being just informative and descriptive to being more critical. As I was now working at level five, meant that work needed to be written at a more advanced and at a more critical level. This is one aspect which I struggled on. I had found out that this was one aspect which I needed to improve on through effective feedback given to me by my tutors. During one to one feedback sessions I discussed with my tutors what it meant to write at a more critical level and how I could change aspects of my current work to make it more critical. I was then able to self-evaluate my work against the assessment criteria and make improvements where necessary. According to Sharma et al (2016, para. 5) ’Self-assessment can increase the interest and motivation level of students for the subjects leading to enhanced learning and better academic performance’ Also allowing students to gain valuable critical skills which they can use for the betterment of their work. Furthermore, Milligan (2005, pg. 26) stated that ‘positive feedback serves as positive reinforcement causing an action or performance to be repeated.’ Bearing this in mind, whenever my tutor gave me positive feedback on a piece of my work, I tended to remember what aspect was good and repeat that same aspect in all my future work. 
Year 3
Year three at university is where I further enhanced and developed my skills. Effective feedback for self-evaluation was further strengthened at level six. At this stage my grades were imperative to me because they would determine my overall degree grade and ultimately my future. In addition, effective questioning and group discussions helped me to progress in my learning and allowed me to further self-evaluate my performance and work. For example, during seminar sessions I developed key communication and social skills whilst working in groups and conversing with my peers about various topics within the module. According to Almeida (2011, pg.1) ‘Questioning helps students direct their learning as they try to merge their prior knowledge and new information in their attempts to make sense of these ideas.’ Moreover, through the use of effective questioning I was able collate and share ideas with my peers and also gain valuable information from my lecturers, this allowed me to further develop my understanding on various module content and topics.  
Furthermore, through the use of self-evaluation and effective feedback given to me by lecturers I was able to considerably improve and develop my presentations skills within the three years of my degree. During my first year at university, I had limited self-confidence, and this was shown within presentations throughout year one. I was able to take on feedback and enhance my presentation skills and great improvements have been shown compared to presentations in year one to presentations in year three. This is alliterated by Olina (2004., pg. 2) she states that ‘positive self-evaluation is thought to increase student self-efficacy beliefs. Students with greater self-efficacy beliefs may set higher personal performance standards.’
Another key aspect of self-evaluation which was prevalent, in particularly in year two and year three of university were the feedback sheets, which all students were required to fill out alongside all assignment submissions. I felt by filling in these self-assessment sheets after each assignment, allowed me to make valuable comments on my work regarding my strengths, weaknesses and what I benefitted from the assignment. I was able to focus on what I needed to make improvements on and the highlights of my work. Allowing me to self-assess and progress forward to onto my next assignment. However, if this aspect of self-assessment was not available to me I would have just assumed that I did not need to make any improvements on my work and I would not be able to critically assess my work. 
In conclusion, the use of self-evaluation and self-assessment conceded for me to develop and flourish as an active learner. The combination self-evaluation and summative assessments allowed me to make informed decisions about my work. Also, motivating me to raise my personal standards and to push myself and aim for the top marks. I found that the one to one personal tutor sessions to be incredibly beneficial to me, as it gave me a clearer picture of what specific aspects I had to improve on. This also allowed me to consider personal targets that I should set myself in order to meet specific criteria’s and allowed me to become a progressive learner. 
My learning journey in higher education has been very progressive and eye opening. The use of effective feedback and reflection has allowed me to positively develop as an active learner. This is shown through my grades from year one to year three as they have considerably increased. Additionally, through the support of my tutors and many opportunities to enhance my learning, I had gained various graduate and transferable skills which I can reflect and develop upon for future work as an educational professional.
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