	Targets

	1. To extend your reading and include even more sources to support your literature engagement. You engaged very well with your sources, even more of this would further develop your writing.

	2. To continue to identify barriers and limitations to key areas within schools, and, provide practical solutions.



Professional and pedagogic studies: researching the learning: what, how and why am I teaching?
To what extent does focus groups affect pupil involvement?
Introduction
In this assignment, I will attempt to what extent does focus groups affect pupil involvement. I will be using the Leuven Scale to observe 3 children within a small focus group over the course of 30 minutes for 10-minute intervals. This work could also give me the opportunity to discuss any environmental factors that could affect the pupil’s involvement in the group session. In the classroom, there are 25 children who have been split up into 3 ability-based focus groups – ‘grwp gwyrdd’, ‘grwp melyn’ and ‘grwp coch’. I had been assigned 1 child from each group to be observed for 30 minutes. The task involved a discussion between the focus group and the teacher about the potential harm/benefits of numerous items such as; cigarettes, paracetamol, sun cream and so on. The environment of the class includes, a collection of tables conjoined together, a suitable amount of chairs, and flash cards with the items pictured on them. Both the conjoined tables and flash cards caused a distraction to 2 out of the 3 children as they were dropping the flash cards down the gaps where the tables would meet. I will be discussing potential improvements for this later on in the assignment.
Literature review
The curriculum for Wales consists of 6 Areas of Learning and Experience; Expressive Arts, Health and Wellbeing, Humanities, Language, Literacy and Communication, Mathematics and Numeracy and Science and Technology (GOV.WALES, 2023). I consider the session I observed as relevant because the children were taught about what they should and should not be consuming, which goes under the AoLE of Health and Wellbeing. In the group session, the teacher explained how important it is to not smoke cigarettes, which prompted a response from one of the children who replied, “and vaping”. This suggested to me that children as young as 5 are becoming aware of vaping and may even appeal to them. Unlike cigarettes, vapes are depicted as flavoured and consist of varieties like candy, custard and berries which are like sweets which will undoubtedly appeal to children. This suggests that now more than ever it is vital that children are given the correct information and advice. Ultimately the number of people vaping is increasing rapidly and worryingly that includes children. According to a survey carried out by the NHS regular vaping among 11-15 has doubled from 2% in 2018 to 4% in 2021. The increase was confirmed again by another survey which showed that in 2020, 4% of 11-17 year olds were regular vape users, compared to 2022 where 7% were described as regular vapers (GOV.UK, 2023). The fact the UK Government has carried out such surveys suggests to me that they are concerned and therefore would greatly appreciate any assistance with reducing the trend. Therefore, I consider teachers to be the ideal candidates to provide knowledge about the dangers of vaping to younger children I.e. at an age when they are capable of being influenced. The children also had to identify what item was on the flash card and if they could, explain where, how and when they should be using it, establishing a link to Language, Literacy and Communication. One theorist who emphasises the importance of communication in the early stages of a child’s life is Lev Vygotsky, as he believed that interactions with a more knowledgeable other would aid their overall development and improve their social skills (McLeod, 2024).  

Whilst the majority of children showed an initial desire to learn and interact, it was not adopted by all of them and this could be due to that fact that primary schools greatly encourage a play-based approach within the environment of Foundation Learning. Therefore, you could argue that the topic of discussion and a theoretical environment of sitting around the table is not yet suitable at this stage of the children’s development. Children should not feel isolated it is important that all are involved and It is evident that when teaching children at this age, you must maintain an element of fun to ensure a consistent level of success. I believe play is essential in a child’s early years of development, as it allows them to think creatively and improve their social skills (Zapata, 2020). A theorist who supports this is Maria Montessori, she believed that play would improve children’s independence, concentration, and problem-solving skills. She created a learning environment that encourages self-directed play and allows children to be independent in their choice of activities (Phillips, 2018). Another theorist who believed that play is important is Jean Piaget, who stated that play is integral to a child’s early stages of development and through play children pick up skills as they pick up information from the environment around them which will effectively improve their cognitive ability (Burgemeester, 2016).

Methodology
For the observation, the method I used was the Leuven Scale. The Leuven Scale is an observation tool that is used to assess and measure the well-being and involvement of children in early childhood education settings. It focuses on observing and evaluating different aspects of a child’s behaviour, such as their engagement, social interactions, and emotional well-being. It’s a 5-point scale that follows the pattern of; 1. Extremely low well-being/involvement, 2. Low well-being/involvement, 3. Moderate well-being/involvement, 4. High well-being/involvement and 5. Very high well-being/involvement. The scale helps educators and researchers understand how children are experiencing their learning environment, and in turn can identify areas for improvement (Learning Journals, 2021). 
My experience of using the Leuven Scale is that it was very simple to follow, and the stages were extremely straightforward. One major advantage of using the Leuven Scale is that all the observer’s attention is focused solely on the children, therefore it ensures that not all children will be forced under the same teaching method, as the observation will show that different children learn in different ways, and some children will require more attention than others. This will influence the teacher’s decision to be adaptive in their approach to teaching (Learning Journals, 2021). One disadvantage of the Leuven Scale is that it is very opinion based and results could vary depending on the observer, for example what I believe to be low well-being could be different to what someone else believes as low well-being. 
Discussions and findings
During my research I was aware of how important Ethics are and it was essential to follow the ethical guidelines that were conducted by the British Educational Research Association (BERA, 2018). As clearly noted by BERA, the research must disclose any personal information of the children, therefore their name, their identity or background. All children must not experience any form of discrimination by the researchers. Also, children must be in an environment where there is no risk of harm. Since this observation was in a school setting, I could not gage any informed consent from the children’s parents to go ahead with the observation. However I did get assent from the children, which means that they’re able to approve of the observation (Moore, 2023). The age of consent for research in the UK is 16 years old, anyone under the age of 16 is eligible for assent (Dennehy and White 2012). 
During my observation, it was evident that the 3 children’s involvement levels were all completely different. I found this useful as it is imperative that teachers get to know their pupils as individuals, in order to identify the needs of the children effectively. I also found that each pupil’s involvement increased whenever they had praise from the teacher. This could suggest that praise would be an effective method when trying to motivate a child to get involved in the Foundation Learning. It also improves children’s behaviour (Morin, 2022). This is proven by a study conducted in 2009 in an elementary school. The study was set in an elementary lunchroom, the researcher’s plan was to explain to the children what good behaviour consisted of, gave the children a chance to implement this behaviour in the lunchroom and once they did, the researcher would implement a praise note system to reward students for behaving appropriately. The results found a significant decrease in the bad behaviour of the children. The average number of litter left in the lunchroom decreased by 96%, the average number of instances where the children were sitting inappropriately decreased by 64%, and the average number of instances where children were running around in the lunchroom decreased by 75%. This study suggests that implementing positive reinforcement in a classroom could be as effective as it is in a lunchroom (Rikki K. Wheatly et al., 2009).
Throughout the 30-minute observation, child 1 was the most involved. She showed continuous involvement and showed no distractions. She sustained this high involvement, scoring a level 5 (very high involvement) after every interval. 
Child 2 initially showed high involvement, as he was contributing as much as he could after the first 10 minutes. Although the teacher asking him a question about the importance of sun cream – something that he was evidently knowledgeable about as he answered confidently and correctly, did have a big influence on my decision to award a level 4 (high involvement) for the first 10-minute interval. After the first 10 minutes he started to get a bit distracted, as he was dropping the flash cards down the gaps where the tables would meet. This act almost resulted in a decrease to a level 2 on the Leuven Scale for the second 10 minutes, but after the topic of discussion changed to the dangers of smoking cigarettes, his interest was heightened and he contributed with a statement saying that his mother used to smoke cigarettes. This subsequently elevated him to a level 3 on my Leuven Scale (Some involvement). This suggested to me that child 2 had no problem contributing to the group discussion and would even have been a lot more involved throughout the entire 30 minutes if he had more knowledge on the topics that were discussed.  
Child 3 scored a level 2 for the first two 10-minute intervals. Similarly to child 2, child 3 was also dropping the flash cards down the gaps where the tables would meet. He was also looking out the window, and started making random noises which caused a negative response from the teacher as he caused disruption to the rest of the group. In the last 10 minutes, child 3 became a lot more involved when the teacher started asking him questions. He even started to contribute a lot more when the teacher wasn’t asking him questions. This could suggest that he struggles with confidence and as soon as he gets a question right it impacts his involvement throughout the entire activity.
Overall, during this observation it was evident that the environment of the discussion was disruptive, due to the majority of the children looking out the window, playing with the flash cards and not focussing. To prevent this from happening again, I would still keep the flash cards as it’s good to show the children what the items they should beware of look like. However, I would recommend collecting the flash cards from the children after they have used them.
Conclusion and recommendations
After my observation, I have concluded that pupil involvement within a focus group varies depending on the environment the children are in. It also depends on the pupils interest of the topic that is being discussed. To ensure the teacher gets more involvement out of her pupils, I would recommend that she puts them in an environment where there is little to no distractions. Like I have previously stated, I would recommend she takes the flash cards away from the children after they are done using, which would prevent them from dropping the flash cards down the gaps where the tables would meet. Another distraction that was preventing one of the children from being fully engaged was the window, as he was constantly looking out of it and a result his involvement was low. It is unrealistic to expect the child to stop looking out the window completely, but what the teacher did well to prevent this was ask the child questions directly, to which his answers were correct. After she did this his involvement started to increase as he was eager to get more praise from the teacher. This implies that giving positive reinforcement to children increases their involvement. Therefore, I would recommend that the teacher carries on asking him direct questions whenever she feels he’s getting distracted.
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Appendices
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Professional Reflection 
The Research Days allowed you to start making connections between theory and practice.  Use this template to reflect on your experience as a researcher.  

1. Describe ONE of the observations you carried out.  What did you learn from it? 

I observed a focus group that was discussing what they should and should not be using, for example the children shouldn’t be consuming medicine without adult supervision. I learnt that their involvement varied depending on the topic being discussed and that all the children had different levels of involvement.

2. What were the challenges and opportunities of being a non-participant observer in the classroom?

The non-participant observer would’ve been able to see the environment the children was in and how it was effecting them. The observer that was participating’s entire focus was on the children being observed, therefore they weren’t entirely focused on the reason why the children were acting a certain way.

3. In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?

In my experience using the Leuven Scale, it was very simple to use which meant that it did have its limitations as to how in depth I wanted to go into my research. There was only so much I could put on the scale, therefore I had no room to explain my reasoning behind my decisions.

4. What were the main points of learning for you in terms of being a researcher in the classroom? 

I learnt about the importance of ethical research.

5. What would you do differently if you were to conduct this research again?  Why?

I would have decreased the 10 minute interval to a shorter interval because unexpectedly a lot of changes to the children’s behaviour happened within those 10 minutes. 

6. Discuss any other methods of research you could use in the classroom to improve your practice.  What are the positives and negatives?
I could interview a teacher. It’s opinionated, therefore other teachers could think the child is misbehaving and others could think he’s well behaved. 
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Areas of Learning

Observation Topic; Pupil involvement
Age range of observation; Foundation phase

What are the pupils doing? The pupils are participating in group sessions over a 30 minute time
period

Time scale; Pupils will be observed for 30 minutes in 10 minute intervals





