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Critical Incident 
The aim of this essay is to conduct a critical evaluation of the next learning and teaching steps based on the observation of a critical incident during a lesson. The intent of this task being that I begin to see the significance of reflecting on my own teaching practice and how it will benefit my future learners. How looking reflectively on my own teaching practice can help me to develop my methods and approaches to improve. The methodology which had been used in this assignment to look reflectively is Tripp’s (1993) critical incident methodology.  According to Tripp (1993) anything has the potential to be seen as a critical incident if it is interpreted in a critical way, it is important to look at the impact it has on the child's attitude and emotions. Tripp’s (1993) aim was to create a type of classroom research that would allow teachers to improve on their own practice. For it to be successful it is important that teachers criticise themselves otherwise it will just reinforce current patterns. The first stage to Tripp’s (1993) critical incident is to observe what happened. It then needs to be explored, for areas of possible explanation of what might be going on under the surface (Tripp 1993). The critical incident which was observed and will be used for this assignment took place in a year two classroom during a lesson about making inferences. The task which the children needed to complete was on the board and the children were putting their hands up to read out the bullet points off the board. When the child was chosen, the child then read the bullet point off the board to the class. The teacher then moves on to explaining the task on the sheet. The child then also goes back to listening to what the teacher says about the worksheet. This incident is critical because the child received no praise or thanks for reading aloud to the class. This could affect the child's confidence and their willingness to participate in future lessons. Especially if it took a lot for that child to put their hand up and read it out in the first place. Through the lesson some of the other pupils were praised for doing similar tasks but the child that this critical incident will look at was not. The fact that other children were praised, and this child was not, might also have had an upsetting effect. Praise in the classroom is something that might easily be taken for granted by teachers. Knowing when and how to praise students is a vital tool which this assignment will explore. 


Literature Review 
This part of the assignment will focus on the literature and theory surrounding the work of praise in the classroom. It will discuss theories behind praise and the effect of praise being used well in the classroom. 
There are different definitions of what teacher praise means but in general it includes positive attention and feedback to students' behaviour (Ingemarson et al. 2019). This positive attention can be both verbal and non-verbal.  The effect of praise on students' learning has been studied from as early as the 1960s (Moore et al. 2018). Including how praise can not only help improve a student's schoolwork but also their behaviour. 
There are different methods and types of praise that can be used by teachers in the classroom. Research has suggested that one of the most effective types of praise, when used correctly, is behaviour specific praise (Ingemarson et al. 2019). It is seen as being more effective than the use of general praise (Ingemarson et al. 2019).  It is also noted that praise should be viewed as honest and meaningful for it to be beneficial (Ingemarson et al. 2019). Other types of praise that can be used in the classroom include effort praise and ability praise. Burnett (2001) undertook a study to discover what type of praise primary school children preferred. The results of the study showed that 91% of the primary school children would prefer to be praised often by the teacher, compared to only 9% who did not want any praise at all (Burnett 2001). This study also revealed that 87% would rather receive praise from the teacher for putting the effort into their work rather than based on their ability (Burnett 2001). However, 31% of children expressed that they would choose not to receive any public praise from the teacher. (Burnett 2001). This may be because it would have a negative impact on them in a social setting, for example it could lead to bullying. This could also be since some people just struggle to accept praise and it may make them feel uncomfortable. Burnett (2002) then later carried out a study on how children viewed their classroom and relationship with their teacher based on the teacher praise and feedback that they were given. The study was undertaken using six rural primary schools (Burnett, 2002). The investigation used The Teacher Feedback Scale and My Classroom Scale to gauge students' attitudes and feelings (Burnett 2002). The results of the investigation revealed that there was a link between teacher feedback that was viewed to be negative, and how the children viewed their classroom environment (Burnett, 2002). This study is important when looking at the role of praise in the classroom because it shows the significance of using both effort and ability-based praise to improve student-teacher relationships and how children view their learning environment (Burnett 2002). Brophy (1981) also viewed using praise in the classroom as being significant. Brophy (1981) suggested that the reason that teachers are encouraged to use praise in the classroom is because it reinforces and helps to build the child's self-esteem and confidence.
Praise in a broader sense comes down to rewarding the child verbally for a desired behaviour, whether it be effort or behaviour specific praise it comes under the behaviorist's theory of learning.  Behaviorism believes that learning is a passive experience, and the learner is just responding to the environment around them. It supports the idea that everyone is born with tabula rasa, similar to a blank page. That all learning comes from our environment and our behaviour is formed by positive reinforcement and negative reinforcement. B.F Skinner psychology work focused on the significance of reward and punishment and coined the term operant conditioning. Operant conditioning is classed as a behaviour that is controlled by its consequences (Staddon et al. 2003). The operant conditioning theory in a classroom sense essentially suggests that rewarding the child, which in this case would be verbal praise, is designed to increase that behaviour. Whereas a punishment would then be seen to decrease that behaviour in the classroom. However, some argue that one limitation to the behaviorist approach is that it is too simplistic and does not cover variation in the human learning experience (Siochrú, 2018). That it explains some learning situations but there are others outside of positive reinforcement it does not cover. 


Explanation of Case Study  
This section of the essay will look at the case study which I have chosen to use for my critical incident and how it relates to theories of learning previously discussed. This allows for understanding for how learning theories can be taken into the classroom. 
The critical incident took place in a year two classroom where they were learning about inference. The teacher was standing at the front of the class with the electric whiteboard behind him. The class before this discussed what inference was, and the teacher prepared to set them on their task. The task involved making inferences from different shoes that the teacher had brought in. The teacher had the task split up into bullet points on the board behind him and had the children put their hands up to read aloud one of the bullet points. The teacher selected a child to read out a point. The child then read the bullet point out slightly apprehensively. The teacher then moves on to discussing the task. Then another child reads out the bullet point and this continues until all the points are read out. The children then begin their task while the teacher circulates the room to help. 
This can be viewed as a critical incident because the child who read the bullet point out to the class received no praise from the teacher for doing so. This could be detrimental to the child's learning and confidence. Especially since the child seemed to be apprehensive in reading the bullet point out. Many adults struggle with confidence with speaking and reading aloud, never mind children. If the teacher had used some behaviour specific praise after the child had read the bullet point aloud it would have helped to build that child's confidence in their ability. Some verbal praise to the child would also have allowed the opportunity for operant conditioning to come into play in the classroom (Skinner 1974). Through operant conditioning the children would have seen the child praised by the teacher for reading the bullet point out to the class. The teacher's praise would have been rewarding for the child and made that child feel good about himself and also shown the other children that the desired behaviour is to put your hand up and have a go at reading or other tasks. In the future other children would be more likely to volunteer to answer questions or read aloud to receive praise. The children are learning from the environment around them and picking up on what the desired behaviour is without it needing to be explicitly said. With repetition, more and more children should gain the confidence to answer questions or read the bullet points out during lessons. 
Praising the child would also have been beneficial to learners to help the development of the student teacher relationship (Burnett 2002). When a child is being praised one aim is to build that child's confidence and help that child view themselves in a positive light. There are some exceptions but usually praise makes people feel good about themselves (Burnett 2001). If the teacher is frequently helping the child to feel good about themselves and helps them view themselves in a positive light this will help develop and strengthen the student-teacher relationship. 
After the critical incident of the teacher not praising the student, it may have left the student feeling disheartened and that his efforts were underappreciated. This would likely have had an effect on the child’s mood and attitude towards the lesson that they were in. This may have caused a spiral effect and led the child to perform poorly in the rest of the task. Even if the teacher had noticed the change in the child’s mood and learning attitude halfway through, research suggests that delayed praise would have lost its effect (O’Leary and O’Leary 1977). It has been suggested in research by O’Leary and O’Leary (1977) that praise needs to occur straight after the desired behaviour is displayed for the child to create an association link between the behaviour and the reward. Suggesting that if the teacher does not give praise immediately in the moment there is no effective way to recapture that child. 
Some limitations should also be considered when looking at teachers using praise in the classroom. Teachers need to be careful when giving praise in the classroom that it is not just praise based on ability and intelligence rather than effort. Studies have shown that praise, based on intelligence and ability can put children in a mindset that makes them feel more valued if they are intelligent and that it is a desirable trait (Dweck 2007). This may over the course of time prevent them from challenging themselves because of the fear of failure (Dweck 2007). This would then have a detrimental effect on the child's learning.  
This section has overall given a detailed description of the case study observed and brought in relevant literature to gain a further understanding of how the critical incident will have effected that child’s learning. 
Teaching and learning methods
This section of the assignment will look at what teaching and learning methods which I will use in the classroom to address the critical incident which I observed. I will take into consideration the strengths and limitations within literature and how it will impact the children's progression. 
One teaching method which I would like to implement into the classroom would be doing regular reflections on the type of praise I am using with the children. I think reflecting regularly on the type of praise I am using will be beneficial in making sure it is the most effective type of praise. I would aim to be using mainly effort-based praise and behaviour specific based praise in the classroom because they are known to be the most effective forms (Ingemarson 2019) Burnett’s (2002) findings also indicates that effective use of teacher praise in the classroom improves students' opinion on their classroom environment. I would do this by taking note of the type of praise I was using throughout a lesson. I could do this by either writing down any praise I use throughout the day. Or if I had permission I would audio record the lesson I was teaching and then at the end of the day listen back to the recording and take note of the type of praise I was using. This would be the more effective method because the school day is so busy and there often is not time to take notes throughout the day. Looking reflectively would be helpful in improving the way I use praise in the classroom and help me to develop and improve my methods and ensure the children's progress (Tripp 1993). 
Another method of teaching which I might use in a classroom is having some sort of rewards system so I can reward the children either on behaviour or effort put into their work. This could be used effectively to praise children either in front of others or quietly depending on what suits the child. Many behaviorists note the benefits of such token economies. It helps to modify children's behaviour by giving them points. Doll et al (2013) also suggest that there are many benefits to using token economies in a classroom setting and criticisms of such token economies tend to be related less to how effectively they are used, but the overhead costs and organisation of such a system. Ideas of token economies have been around since the fifteenth century when Erasmus suggested that instead of punishing the children with the cane that they could reward good behaviour with sweet treats (Skinner, 1966). A token economy in the classroom could also be beneficial to the child because it is constantly giving them something to work towards and aim for. It could be especially effective for children struggling with their behaviour in the classroom. For the token economy to be used effectively in the classroom it would need to be made clear to the children what the rules of the classroom are and what the desired behaviour is for them to work towards. Token economies are shown to be most effective when they are used to reinforce expected behaviour from the children in the classroom, so for example giving tokens for tidying up or walking quietly down the corridor (O’Leary et al., 1969). Studies into the use of token economies have shown that they are effective at preventing and improving disruptive behaviour in the classroom (O’Leary and Drabman, 1971). This could have a positive impact on children’s learning and progression and result in more work being done and therefore have an impact on academic results of children. However, there has not been enough research done into the effect of token economies on academic achievement in the classroom to be able to say for sure if it improves them. It should overall improve the work environment.  One issue that could occur when using token economies includes that the children could lose interest in the system especially if they feel they don’t gain enough from it. It would be important to try and keep it exciting and fun for the children. Another limitation of using a token economy was found by Sears and Pai (2012) who discovered that when a teacher stopped using a token economy to reward a group rather than one person there was a negative impact on the children’s learning. Suggesting that once a token economy is in place it would be difficult to remove it.
Another teaching and learning method which I would implement in the classroom is the consistent use of praise for the children. As discussed throughout this assignment, I think effective and consistent use of praise can really help improve children’s academic progress as well as improve their self-esteem. I would aim to consistently use behavior and effort-based praise. The benefits of using praise have been discussed throughout the essay, however it is also important to consider the limitations. One limitation is that if I was to make a mistake and use intelligence-based praise, which could easily happen, it could result in the child no longer challenging themselves academically (Dweck, 2007). They may begin to fear making a mistake and that they would then not be viewed as intelligent. Another limitation of expecting the children to learn through praise is that it has been suggested that the child learning through associating of a positive reinforcement to a behaviour does not seem to effectively explain the whole human learning experience. There are other ways in which we learn before we realise what positive association and reinforcement is. 
Overall, this section of the essay explores the teaching and learning methods which I would implement in a classroom setting.  It looked at the strengths, weaknesses and the impact which this would have on the children’s learning and progression. It has suggested that in a classroom I would use regular reflection practices to look at the types of praise I am using. Use a token economy system in the classroom to help behaviour and to use regular praise promptly.
Discussion 
This section of the essay will look at how my findings will impact my own pedological choices, what I have learnt from this experience and what I will take forward into my own classroom. 
The critical incident which I observed included a child putting his hand up to read something off the board in front of the class. The child then read it aloud, which he appeared nervous doing.  The teacher then moved on and carried on with the lesson without any praise for the child. As previously discussed, this can be viewed as a critical incident because it may result in that child’s confidence being knocked with reading and answering questions. Through this essay and research process I have discovered the importance of praise to learners and in helping to create a positive learning environment. Although this kind of praise may not have a direct effect on academic improvement of children, studies have shown that when teachers spent time on using behaviour specific praise in the classroom for children who were on task, that there was an increase in on task behaviour from 47% to 97% (Kirby and Shields, 1972). There was also an improvement in the number of questions the children were able to solve (Kirby and Shields, 1972). This study was, however, done on high school children and may have produced different results with younger children. Similar studies have also produced similar findings. A study by Madsen and colleagues (1968) showed that when classroom rules are clearly introduced it is effective when the teacher ignores behaviors that do not fall into line with the class rules and shows approval for good behaviour. This study also saw an improvement in the children’s behaviour in the classroom. Showing the importance of behaviour specific praise in improving the learning environment which then in the long term could improve the children’s progression. I have learnt the importance of using effort or behaviour based praise in the classroom. Using this kind of praise promptly after the child displayed the desired behaviour is an effective way of providing a positive reinforcement. This is what Skinner’s operant conditioning shows, us that the child would then be more likely to repeat that behaviour (Skinner, 1975). I have also discovered that token economies can be used effectively in the classroom to help improve behaviour and therefore the children’s progression. Again, this is most effective at targeting classroom behaviour, but as studies have suggested when there is an improvement in classroom behaviour and the learning environment it can assist children in academic progression. If the token economy is a whole class system, then it can also assist children in learning how important it can be to work together as a team. It is just important to keep token economies relevant and interesting, so the children do not lose interest.  

Conclusion  
This section of the assignment will look at the conclusions which I have drawn from my critical incident while also concluding what has been discussed in this assignment. The aim of this assignment was to use reflective thinking practice and critically evaluate the critical incident which I observed in the classroom. To evaluate how this might have impacted the learner and their progression. The significance of the task being that I can think reflectively on my own teaching practice and how what I am doing can benefit the children in my classes' progression. Thinking reflectively can also help achieve professional standards for teaching, especially innovation where it is crucial to evaluate the impact you have had on student progression.  It also comes under pedagogy to reflect on the learning that has taken place. To think reflectively in this assignment, it used Tripp’s (1993) methodology.  Gaining an understanding of using the critical incident methodology has allowed me to gain an understanding of the theories that surround children’s learning. I agree largely with the behaviorists' approach regarding praise but also think that this approach is slightly simplistic. I also agree with elements of the humanistic approach and do not think a child can achieve their full potential in school unless their emotional needs are met. The Critical incident which this essay focuses on includes a teacher not praising a child in the class for putting their hand up. This essay then explored the effects that this could have had on the child and the significance of teachers using praise in the classroom.  If the teacher had in that moment praised that child for answering the question this essay has discovered that it would have been impactful. If the teacher had praised the child, it would have increased that child’s confidence with reading aloud and also would have encouraged that child to put their hand up again. It would have also reinforced to the whole class that putting your hand up to answer a question is the desired response. Based on Skinner’s (1975) theory this would increase the likely hood that the other students would also put their hands up. If the teacher had praised the child, it also would have resulted in the children having an improved opinion and view on their learning environment. I will use what I have learnt through Tripp’s critical incident and take it forward into my own teaching practice. I will use praise consistently throughout my teaching, especially behaviour specific praise. I will always attempt to use the praise in the moment for it to have maximum effect. I will also regularly reflect on my teaching practices to ensure that I am doing everything possible to help my students progress.
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