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INTRODUCTION

Research on pedagogical theory has a long tradition (Ertmer & Newby, 2013). For centuries, educators have collected vast amounts of pupil data and applied various techniques to achieve high-quality teaching and holistic pupil development. Among the major theories that have influenced the field of pedagogy are constructivism, behaviourism, and humanism (McDevitt, 2016). While these theories were initially controversial, further research and development have resulted in more explicit frameworks. As such, teachers should base their professional judgment and practice on evidence-based frameworks, particularly when assessing the effectiveness and quality of their teaching or dealing with a critical incident.

Reflective thinking was introduced in the early 20th century, with Dewey defining it as concepts arising from feelings of doubt resulting from real-life experiences (Dewey, 1933). Schön expanded on this paradigm to include a practice-based understanding of reflection, encompassing both reflection-in-action and reflection-on-action (Schön, 1987). These viewpoints have become a crucial theoretical framework for interpreting critical incidents. Tripp proposed four critical ways for teachers to assess such incidents to further develop this idea (Tripp, 1993).

This work aims to evaluate research and critical theories on classroom management and conditional stimulus and their relationship to a critical incident. The importance of critical reflection is discussed first, followed by observations from a school and classroom context. The critical incident is then connected with Donaldson's Four Purposes (Donaldson, 2015), with reflection and evaluation used to identify the incident's critical aspects and determine the next course of action.

THE ROLE OF CRITICAL REFLECTION

It is never enough to stress the importance of a teacher being reflective in their practice. As one of the four-element design models of pedagogy for professional learning in a national approach, reflective practice serves to provide opportunities to reflect critically and candidly on current practice and be open to others’ reflections on how practice can be improved or developed (Welsh Government, 2018). The reflective practice may be used to help practitioners advance and innovate the most while avoiding confirmation bias judgments based on personal experiences (Schön, 1983). It is equally important that I become more conscious of the value of reflection in my career as a teacher and my position as a practitioner of Wales' new curriculum.

There are specific criteria that a student teacher should meet in terms of reflective practice. Since Wales has recently undergone educational reform and the new curriculum will be implemented in September 2022, all teachers, leaders, teaching assistants, and higher-level teaching assistants should put the professional standards into practice throughout their careers as part of their professional development (Welsh Government, 2018). The new curriculum considerably changes the role of the teacher since it is based on "Successful Future," a summary of Professor Graham Donaldson's study from 2015, which asserts that teachers need to use their professional judgement and ability when choosing the best teaching strategy (Donaldson, 2015). A teacher's responsibility is not always constant; rather, they must always improve, encourage students to be independent learners, determine what approaches benefit students the most, and reflect on their practices regularly. Therefore, reflecting on and comprehending what has happened is a prerequisite for achieving success.

There are three different types of reflection, according to Schön (1983): reflection in action, which takes place during an action; reflection on action, which takes place after an activity; and reflection for action, which considers upcoming activities in order to change or improve practices. This theory highlights the importance of evaluating what has and hasn't worked. It does not necessarily mean to criticize, instead, to find out the underpinning science behind the action.

All teachers need to engage in critical reflection, but this is especially important for student teachers because teachers sometimes lack experience while making judgments in the classroom. It may be employed to see if what we're doing is best for the students or what might be improved, as well as to think back on the lesson objectives. Not to mention, it could be applied to come across five professional standards as a knowledgeable instructor and four purposes for students (Welsh Government, 2020). What matters is the action that the practitioner takes after reflection, the “what’s next” step. Each time a teacher reflects on what occurred, they have the opportunity to reflect on their daily activities and make improvements. This allows them to make better decisions when a similar incident occurs in the future and ensures that they are continuously improving as teachers as part of their professional development.

One important aspect of reflection is the need to search for evidence-based research to understand the “hows and whys”. Therefore, knowing the back stories, as well as making sure to take down as many details of the incident as we can, in the development stage of teaching as a profession, will greatly help us to gain a better understanding and analyze more accurately. Additionally, it is important to seek feedback from colleagues, mentors, and students, as they may offer valuable insights and perspectives (Welsh Government, 2018).

In conclusion, reflective practice is an essential element for all teachers and particularly critical for student teachers who are starting their careers in a constantly evolving education system. By engaging in critical reflection, teachers can evaluate their practice, identify areas for improvement, and build upon our strengths. It also helps to develop a culture of continuous improvement in schools, where teachers are open to feedback and willing to try new approaches to enhance student learning. As such, it is important that we make time for regular reflection and ensure that it is an integral part of our teaching practice.

OBSERVATION - SCHOOL AND CLASS CONTENT

During my two days of bridging experience in a school, I was given the opportunity to observe and identify critical incidents in classroom settings, which has helped me gain practical knowledge and understanding of pedagogy. As per the guidelines of the British Educational Research Association (BERA, 2018), I have kept the information anonymous and provided only general identification of the school and class topic. The school is an 11-18 mixed gender school in Wales, with a slightly lower than average proportion of pupils on free school meals (FSM). This school is known for its high achievement and has been rated "Excellent" in all criteria of the Estyn inspection, which is only true for two out of eight secondary schools in the area. In the most recent results, a greater number of pupils have achieved better results in GCSEs than the national average. The class I observed was in Key Stage 3, Year 8, and I was present from the first lesson of the day until the end of the school day.

CRITICAL INCIDENT LINKED TO DONALDSON’S FOUR PURPOSES

To comply with the British Educational Research Association's (BERA, 2018) guidelines, I have anonymized the information, and I will only offer a general identification of the school and class topic.

One critical incident I observed involved a few talkative characters seated in the back row of a Key Stage 3, Year 8 class. Despite the teacher's efforts to keep the class focused and engaged, these pupils were uninterested and engaged in conversations unrelated to the presented lessons. The teacher reacted promptly and assertively, urging the students to quiet down. Then, a wordsearch task is given to all pupils. All pupils were supposed to start doing this task in class to look for the words that they learnt on the day. The back row pupils were not concentrating at a high level and they started chatting again and even sometimes humming in groups. The distraction it caused has gone beyond the tolerance of the teacher. The teacher offers a different task and relates it to punishment. She said: “if you keep making noise, then we will do translation instead of ‘wordsearch’.”. The group of pupils went back silence again.

I could see in some way that the critical incident links to one of the four purposes, which is to develop children and young people as “healthy, confident individuals” who form positive relationships based upon trust and mutual respect. Having respect to teachers, who always trying to foster positive learning climate is no doubt important. As respect comes both ways, it is vital for pupils to show respect when teacher is giving the lesson. Hence, it should be a common practice that students do follow certain boundaries in classroom, and to respect not only teacher, also other pupils in the same classroom. 

There are also “ethical, informed citizens” from the four purposes that has a connection with the critical incident. All our children and young people will be supported to develop as understand and consider the impact of their actions when making choices and acting and are ready to be citizens of Wales and the world. Pupils have to take responsible of their own behaviour and consider carefully the outcomes that it might cause. In this case, the action of their disruption leads to the loss of the rights of other pupils who want to learn. As individual in the world community, we should always be aware of the consequences of the action we took, whether intentionally or unintentionally. Choices have to be made considering if it is social appropriate and acceptable.

LITERATURE REVIEW

By focusing on the review of critical incident, I have identified two areas for potential research, which is behaviour management and differentiated task.


With the progression of time and the teaching profession, managing student behaviour has become a subject of much interest, it is bound to have positive correlation with the learning climate of the classroom (Jacob, 2019). On the other hand, behaviourists claimed that interior motives or ideas were not necessary to understand human behaviour. By looking at visible external sources, human behaviour may be explained. Operant conditioning theory show that the basic idea behind the theory is that behaviours can get stronger when positive reinforcement is given to them, increasing the likelihood that they will occur again. Examples of this kind of conditioning show how it works as a teaching strategy by using incentives and punishments to change behaviour (Altman & Linton, 1971). Observations made in the classroom indicate that behavioural control is a topic that is unavoidable. Hence, to sort out and to summarize the discussion of this topic of behaviour issue in the academic circles would be the first area of this section. Academics are reasonably interested in the research of enhancing students' behaviour in Wales and other parts of the world, and a certain number of published scholars have developed. This section focuses on the strategy dealing with desired and undesired behaviours on the basis of drawing on the previous studies. 

On the issue of the whole school behaviour policies in the UK, Payne talks about the introduction of the compulsory adoption of systems of reward and sanctions. Behaviourist ideas incorporate the anticipation of rewards, rather than relying solely upon past contingencies, behaviourism itself can include a theoretical strand that relates to theories of motivation. A classroom management strategy called The Good Behaviour Game (GBG) aims to enhance student behaviour while fostering self-assurance and resilience. The Good Behavior Game is an effective intervention for reducing disruptive behaviour. (Anyibofu, 2016).

Lannie and McCurdy (2007) also reported that the GBG without any adaptations and also demonstrated positive effects of the intervention in reducing disruptive behaviour. These programmes are based on behaviourist principles, including the use of incentives and sanctions to alter behaviour patterns. Payne also asserts that according to behaviourism, the undesirable patterns of behaviour will gradually disappear, leaving only those behaviours that are considered to be advantageous to learning if you reward desirable patterns and penalise undesirable ones. Similar perspective has come across with other researchers. Anyibofu shared the same view, claiming that positive reinforcement for appropriate or desirable behaviour causes the desired behaviour to increase, while on the other hand disruptive behaviour as one example of inappropriate or unwanted behaviour that is punished or sanctioned will decrease. Lannie and McCurdy also agree appropriate students behaviour can be increase and disruptive behaviour could be decrease through strategies. For instance, catch them being good and give positive reinforcement, or give a negative punishment to take away their break time for detention. However, these strategies continue to rely on the notion of a passive learner and neglect to include a variety of motivators that could be able to address the issue of classroom management more successfully (Payne). According to Lannie and McCurdy, the degree of disruptive behaviour affects the teacher's neutral and negative statements. This finding indicates that seeing students as passive participants in behavioural learning may not be accurate. Disruptive behaviour can have an impact on the teacher, the class, and the individual student in addition to the particular student, even so, giving of sanction should be considered carefully in behaviourism practice. Payne asserts that certain consequences for classroom behavior can lead students to remain silent, ultimately impeding their full participation in learning activities. Research indicates that sanctions that discourage participation, such as missing breaks or receiving detentions, are not effective (Shreeve et al., 2002). Payne suggests that there is still much to be explored in this area and that the widespread use of reward and punishment systems in UK schools should be further examined. In conclusion, the relationship between students' responses to incentives, rewards, and punishments, as well as their relationships with teachers and holistic development, is a complex issue.
[bookmark: _GoBack]
According to the recent Mental Health of Children and Young People in England survey (2020), 16% (1 in 6) of children aged 5 to 16 were found to have a probable mental health issue, rising from 1 in 9 in 2017. The idea of mental health can apply to mental health concerns, mental illnesses, and mental well-being generally (Clare & 
Maitland, 2004). The Department for Education and Employment (1994) offers guidance on identifying Emotional Behavioural and Social Difficulties (EBD) that tends to focus on behavioural problems. The guidance lists several indicators of child mental health or psychological issues, such as age-inappropriate or socially inappropriate behaviour, disruptive behaviour that hinders the pupil's or their peers' learning (e.g., constant talking during class, refusal to work, and bothering classmates), signs of emotional distress (e.g., excessive crying and withdrawing from social situations), and challenges in forming and maintaining positive relationships (e.g., isolation from peers and aggressive behaviour towards adults and peers).
Hence, disruptive behaviour should be attached importance to and be aware of, as it could be the precursor of underlying mental health issue. While teachers usually are the member of staff of the school who are closest and spend most time with pupils, they should be the first person to notice any anomaly. Atkinson and Horn (2002), argue that schools are vital to the provision of mental health services, the identification of children's mental health issues, and the development of a setting that is supportive of mental health. This view is supported by Department for Education (2021), claiming that by creating strategies suited to their specific requirements, schools and colleges may play a significant contribution in promoting the mental health and wellness of their students and learners. It can also promote preparedness to learn to take a coordinated and evidence-based approach to mental health and wellness in schools and colleges. School teachers are expected to play a larger role as tier one mental health professionals in addition to serving as educators by presenting the national curriculum. Health policy papers state that teachers are also expected to take on the duties of front-line tier one mental health experts, such as the early detection of children's mental health issues and the proper referral of these kids for help when needed (Department of Health, 2004). They are expected to take some responsibility for the early detection of children's mental health issues and to refer these youngsters as needed to the right help (NHS Health Advisory Service, 1995). However, Vostanis (2013) asserts that two thirds of school approaches focused on all pupils, these were predominantly reactive, rather than preventive interventions. They were also largely not evidence-based, but instead based on a plan while open to adaptation. Within this approach, gaps were also being identified during teacher training and support. 

Additionally, there is some worry that more "internalising" mental health issues, such anxiety, depression, or social disengagement, can be overlooked or untreated. Although teachers are not always able to pinpoint or identify what concerns them about a pupil’s mental well being, there are a variety of indicators they use to assess, therefore, behavioural observations are frequently accompanied with (a) an evaluation of academic development and (b) challenges in establishing or sustaining connections.  (Rothi & Leavey & Best, 2008). Regarding the former, evaluations of children's skills are often based on their age appropriateness, and observations are typically limited to academic development rather than the attainment of a specific benchmark. This made it easier for teachers to distinguish between students who could have learning challenges and those whose academic achievement might point to a different issue. In this critical incident, there are differentiated tasks that are prepared for the lesson to suite the different level of attainment of pupils which will be discussed in next paragraphs. 

Differentiated task is a teaching approach that is based on the recognition that students have different learning needs and that learning is most effective when it takes those needs into account (Tomlimson and McTighe, 2006). Differentiated instruction has been found to be effective in promoting student achievement, particularly for students who have been historically underserved, and it can take many forms, including adjusting the level of challenge, the level of support, the content, the process, and the product. Effective implementation of differentiated instruction also requires teachers to assess student learning and to use that assessment information to inform their instruction (Tomlimson, 2014).
Differentiated task is a teaching approach that aims to meet the diverse needs of all students in a classroom by considering individual differences in learning styles, abilities, interests, and motivations (Ziernwald, Hillmayr and Holzberger, 2022). The goal of differentiated instruction is to provide students with the necessary support and challenge to promote their learning and growth. This approach is based on the recognition that students have different learning needs, and it seeks to respond to those needs by tailoring instruction and assessment to individual students. According to Tomlinson, differentiated instruction has its roots in theories of individual differences in learning, including Howard Gardner's theory of multiple intelligences, which suggests that individuals have different cognitive strengths and preferences, and that learning is most effective when it takes these into account. Differentiated instruction also builds on the work of Carl Rogers, who argued that students are more likely to engage in learning when they feel valued and when the content is relevant to their needs and interests.

Differentiated instruction has been found to be effective in promoting student achievement, particularly for students who have been historically underserved in traditional classrooms (Tomlinson and McTighe, 2006). For example, in a study by Marzano, Pickering, and Pollock (2001), the authors found that differentiated instruction had a positive impact on student achievement, particularly for students who were at risk of falling behind. Another study by Tomlinson and Allan (2000) found that differentiated instruction had a positive impact on the motivation and engagement of students, as well as on their achievement. In practice, differentiated instruction can take many forms. Tomlinson (2014) identifies several strategies that can be used to differentiate instruction, including adjusting the level of challenge, adjusting the level of support, adjusting the content, adjusting the process, and adjusting the product. For example, a teacher might adjust the level of challenge by giving more difficult work to students who are ready for it, or by giving less difficult work to students who are struggling. A teacher might adjust the level of support by providing additional help and resources to students who need it, or by giving students more opportunities to work independently.

Differentiated instruction also requires teachers to assess student learning in multiple ways and to use that assessment information to inform their instruction. This can include using formative assessments, such as informal observations and check-ins, to monitor student progress and to make adjustments to instruction as needed. It can also include using summative assessments, such as tests and quizzes, to evaluate student learning and to provide feedback on areas for improvement.

Reflection/Evaluation & Next Steps

Dealing with behavioral issues is one of the biggest challenges for teachers. Open defiance from a student, if not handled well, can cause loss of authority and credibility for the teacher and the school. Furthermore, if challenging behaviour is not stopped in time, other students might imitate it.

However, I understand that practicing absolute zero tolerance to disruptive behaviour may not serve the purpose of creating "enterprising, capable learners." Instead, it stifles autonomy and creativity. While red lines, zero tolerance, and non-negotiables can still be used in a teacher's everyday practice, overusing them could make students feel confined. Every teacher should have their own behavioural code that encourages study and strives to get rid of rebellious or disruptive behaviour, with a certain extent in mind.

In this context, the disruption was maintained at a relatively low level in the beginning. The strategy I find useful is to tactically neglect the group of pupils. It does not necessarily mean ignoring them altogether. Rather, it involves intentionally disregarding some behaviors in favor of maintaining the lesson's flow or emphasizing positive behaviour. Before taking action, it is important to identify the properties of the behavioral issue, in terms of primary or secondary behaviour. In this case, the subjective intention of the pupils remains unknown to me. With regard to low-level disruption, I will continue teaching for the benefit of the rest of the pupils in the classroom. In most cases, I will avoid giving detentions, as penalties like missing breaks or getting detentions are ineffective because they prevent pupils from giving their utmost in class (Shreeve et al.).

Nonetheless, if the disruption level does escalate and the quality of learning and teaching is expected to decline, it is vital to take immediate action before more pupils are affected. There are several behaviour strategies that can be taken. I will make sure that my strategies aim to minimize the effect of disruption and reinforce a positive learning environment, rather than escalate the severity of the situation and confront the pupils. I am also aware that I do not know the full context of the class, and there is a possibility that pupils have emotional and behavioral difficulties (EBD), resulting in disruptive or defiant behaviour. Throughout my PTE 1 and 2, I should always be aware and consider inclusive ideas in my class. If the initial intention of the pupil is learning, there is no reason why I should exclude them from the rest of the class. Equity and equality can only be achieved in class if I, as a teacher, create a classroom of inclusivity.

The strategy I would use first is to separate the pupils from whom they were talking to, as I still want the pupils to get involved in the work given. Placing the pupil outside of the classroom is a more instant and effective way to stop the pupil from making noise. However, it could result in the pupil falling behind in their learning progression.

Differentiated instruction is a teaching strategy that involves tailoring instruction and learning experiences to meet the diverse needs of students in a classroom. This strategy recognizes that students have different learning styles, abilities, and interests, and that a one-size-fits-all approach to teaching does not work for all students.

To apply differentiated instruction in the classroom, teachers need to identify the strengths and weaknesses of each student, and then develop a range of activities and assessments that meet the needs of all learners. This approach allows students to engage with the material at their own level and pace, which helps to build confidence and motivation.

One way that differentiated instruction can be used to tackle the behaviour of disengaged students is by providing them with tasks that are specifically designed to address their needs and interests. For example, if a student is struggling with reading, the teacher can provide them with books at their reading level, or allow them to use audiobooks or other resources to help them access the material. If a student is disengaged from a particular topic, the teacher can provide them with alternative assignments that relate to their interests, such as a writing assignment on a topic that the student is passionate about.

In addition, differentiated instruction can also help to prevent disengagement in the first place, by providing students with a variety of learning experiences that keep them engaged and motivated. For example, teachers can use a range of instructional strategies, such as small-group work, project-based learning, or independent study, to keep students engaged and challenged. By providing students with choice and variety, teachers can help to create a learning environment that meets the needs of all learners, and encourages them to stay engaged and motivated.

Finally, critical reflection is essential in the development of teaching practices. By reflecting on prior experiences as a learner or teacher, I can better understand the paradigmatic presumptions and intuitive reasoning that underlie the learning and teaching process. I can use critical reflection as a daily practice, helping me to make better-informed decisions in my teaching practice.

In conclusion, reflecting and evaluating teaching practices are crucial for the development of effective teaching strategies, especially when dealing with behavioural issues in the classroom. Differentiated tasks are an effective strategy to tackle disengagement, while critical reflection is essential to ensure the development of a positive learning environment for all students. By using these strategies, teachers can address disruptive behaviour while promoting the four purposes of education in Wales, including "healthy, confident individuals" and "ethical, informed citizens."

CONCLUSION

In summary, this essay has highlighted the significance of critical reflection in the early stages of developing teaching practice. The recent education reforms in Wales have placed new demands on teachers, requiring us to align our teaching with the four purposes framework. Reflective practice can serve as a solution to avoid confirmation bias judgements based on personal experiences, allowing for progression and innovation in teaching methods.

Through the analysis of a critical incident, this essay has explored two key areas of literature review: behaviour management and differentiated task. By synthesizing the literature, a plan of action has been devised to address low-level disruptive behaviour through differentiated tasking and to take swift action by giving detention when the severity of the behaviour escalates.

It is important to acknowledge the limitations of this study, including the lack of contextual background on the classroom and the fact that this research was conducted at an early stage of my teaching career. Hopefully, by applying critical reflection and examining relevant literature, this study has provided me valuable insights that can inform my future teaching practices.
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Appendices

A. Observation Record 1
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 26 September 2022, 10:20am, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
Maths subject in maths room,  a quite class with productive learning environment






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Teacher offered alternative choice for pupils to choose to work at. They could either draw a algebra related poster or solve a set of algebra quiz.







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

A humanistic approach can be seen here. It is related to the the good relationship between the teacher and pupils in order for the teacher to offer choices to pupils.






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

















B. Observation Record 2
Record 2
	Date and time, year group: 26 September 2022, 1:05pm, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
Science subject in science room, a class with a few non compliant pupils





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
An experiment is being carried out. The teacher has given pupils opportunity of make paper aeroplane to see how different forces pushes and against it. However, some pupils were throwing aeroplane to hit their friends instead while teacher was helping pupils in the other end of the classroom.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Potential physical damage if the paper plane hits on the eyes, or getting themselves or others in danger while bumping into them unintended.








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
















C. Observation Record 3
Record 3
	Date and time, year group: 27 September 2022, 10:20am, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
Welsh subject in welsh room, a classroom with a few character that is very chatty






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Pupils sitting in the back row was disengaged and was having discussion that are non-relevant with what was being taught. The teacher was assertive, reacted instantly and actively to tell the pupils to be quite. She kept putting finger on her lips and said “it’s getting a bit noisy again, please turn it down” every time the pupils start chatting. A “wordsearch” quiz was then given in class, and the pupils were supposed to look for the words that they learnt on  the day. It might be the cause of less challenging task given, some of the pupils was not concentrating at a high level and they started chatting and even sometimes singing. The distraction it caused has gone beyond the tolerance of the teacher. The teacher immediately took action. I saw a potential positive punishment coming when the teacher said “if you keep making noise, then we will do translation instead of ‘wordsearch’.” 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I would like to find out more strategies to deal with low level disruption. Also, I wonder would that outcomes a condition stimuli that in some cases pupil might relates the translation tasks with punishment.




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


During this incident, direct teaching was conducted, course materials includes covering Welsh words relating to travelling settings. It was the lesson after break.











