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Part i) 
In the first part of this assignment, I will discuss the theories, frameworks and QTS standards which underpin my planning for my micro-teach and scheme of work (SOW). 
 Firstly, when planning my micro teach lesson I decided to take the social-constructivist approach to make the lesson as pupil-led as possible. Black and William (1998) suggest that the more involved students are in a lesson, the more effective their learning. This means that in order for pupils to learn most effectively, they must be more involved with the lesson. Pupils can become more involved with the lesson when they are encouraged to take on more responsibility for their own learning and assessment (Black and William, 1998).  This also helps to limit any low-level disruption within the class. Further supporting the need for lessons to enable pupils to work more independently is the Ofsted report (2013) which stated that one common weakness of teaching included insufficient opportunity for pupils to reflect and work independently and a limited focus on promoting effective learning. I also tried to structure my lesson so that there are many opportunities for pupils to engage in independent and collaborative learning (Griffith and Burns 2012). The ideal for a classroom is a ratio of 30:70 – that is, 30% of the lesson is teacher led, and the rest of the time the class takes responsibility for their learning.  Taking this into account when creating my microteach LP, I selected tasks and activities which were pupil-led and pupils could take ownership and control of their own learning. Additionally, when planning my SOW I decided that to ensure effective learning I needed to include a variety of pupil-led activities where pupils could independently gather information through reading guides and evidence gathering. 
  When planning my SOW, I wanted to facilitate appropriate differentiation into all of my lessons. When differentiating tasks for lessons, it is important to bare in mind that pupils react differently to learning according to their stage of cognitive development (Piaget, 1972). This implies that not all pupils will react or respond the same to subject material and one should never expect this when working with children due to their individual stage of cognitive development. For example, I know that some pupils will learn effectively in group work, whereas others may need more one-to-one support so it was vital to balance time when planning my SOW and LP to allow for one-to-one support for those who need it. Further supporting this is Sarason (1990) who notes that students themselves are calling for better differentiation. Teachers are using a one-size-fits-all delivery system and this is failing students. Every learner is different and so we cannot assume all learners will have the same needs. S3.3.4 of the QTS standards state, ‘They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs. They may have guidance from an experienced teacher where appropriate’ (Welsh Assembly Government, 2013). The above suggests that the best delivery of a lesson is when a teacher facilitates learning while taking into account individual differences and thus differentiating lessons, tasks, resources etc. accordingly. For these reasons I decided to produce a success criteria, prompts and word banks in my LP and SOW to accommodate for learners’ individual needs for support.      
 Ofsted (2013) stated that secondary schools needed to improve their teaching of RE by enabling students to have a more sophisticated understanding of the impact that religion and belief can have on individuals and society. Therefore when planning my LP and SOW I decided to incorporate activities which would enable students to not only have a basic knowledge of religion, but a real focus on the impact being a religious believer in society today can have on every day life. For example, in my LP I included a diary entry task which enabled pupils to use their new knowledge to empathise with how a religious believer may behave and act in society with their religious background. I believed this to be important especially for contributing to pupils becoming ethical, informed citizens by enabling them to understand their own cultural identity and those of societies in other places and at other times, and to explore complex and difficult issues (Donaldson, 2015). Additionally, when planning my SOW I included activities which would ensure that the pupils’ learning has a stronger focus on deepening pupils’ understanding of the nature, diversity and impact of religion and belief in the contemporary world (Oftsed, 2013). Taking this into account, I decided that tasks need to get pupils thinking about the impact having religious beliefs can have on everyday life and how individuals cope with this. Therefore, I decided to include tasks that would build upon pupils’ skills of empathy so they can develop their ability to understand the thoughts and feelings of religious believers. 
  One aspect of my lesson plan which I knew was important to get right was creating lesson objectives which the range of abilities of the class could reach. Every learners should be able to reach the same lesson aims, it is just how they meet the lesson objectives which varies between learners. Bloom (1950) suggests that when creating lesson objectives it is vital that pupils have understanding and be able to apply knowledge before higher levels of intellectual development such as evaluation can be achieved. Therefore, I decided to incorporate Bloom’s taxonomy into my lesson objectives by using key phrases such as ‘identify’ and ‘apply’ in my lesson objectives. I also kept this in mind when planning which order to put my lesson objectives in because I needed to ensure to work through the levels of Bloom’s taxonomy by firstly getting pupils to recall and recognise information. I also used questions as part of my lesson objectives because this would tie in with the levels of ‘comprehension’ and ‘application’ because pupils must understand the meaning of the information to be able to put this information into practice. And finally, I used the term ‘apply’ for my last lesson objective which would subsequently be achieved at the end of the lesson to meet Bloom’s levels of ‘synthesis’ and ‘evaluation’ because in order for pupils to meet the final objective of the lesson, they would need to apply their newly learned knowledge to the final task. 
  The literacy and numeracy framework states that teachers need to integrate literacy and numeracy into their teaching – whatever the subject matter (Welsh Assembly Government, 2013). This emphasises that incorporating literacy skills and implementing tasks in lessons which develop learners’ literacy skills is an important part of teaching and learning. I understand there can be a number of negative impacts on pupils’ learning if literacy is not appropriately integrated into teaching. Hewitt (2008) states that if pupils are not encouraged to use language in order to make sense of the world, then children’s lack of initiative and dependence on adult support is likely to continue to be a problem in the classroom This further emphasises the negative impact on learning which not incorporating literacy into teaching can result in. Therefore, when planning my SOW and LP I incorporate the literacy framework by including literacy rich activities which would develop the learners’ literacy skills and ability to use language to make sense of the subject material. 
  Moreover, the use of higher order questioning explores understanding and requires thinking (Black et al, 2007). The benefit of this is that learners are not merely recalling stored information, but they are using prior knowledge to think more deeply about a topic which builds upon their knowledge.  This entails not only asking pupils questions myself, but by aiding pupils with the tools to create higher order questions themselves which develops their thinking and understanding of subject material. One might even go as far as to say that whether class teaching is effective or not, mainly depends on questioning (Le, 2018). This stresses how vital, effective questioning is in the classroom because questioning can stimulate student’s motivation and enthusiasm in lessons and thus achieve a better lesson. Whole-class teaching dominated by teacher questioning is not necessarily interactive and effective in developing understanding (Hewitt, 2008). This is developed by Black et al (2007) who state that a huge issue with the lack of effective questioning in the classroom is with the amount of ‘wait time’ a teacher provides. Teachers do not give a long enough wait time between finishing their question, and the start or the student’s response, and the end of the student’s response and the teachers response to this. It is for these reasons above why I decided to incorporate allowing time for feedback when planning my microteach. Although I tried to allow for more time for feedback and ‘wait-time’ in my microteach, there is certainly room for improvement which I will revisit in the second part of this assignment. 
 To sum up, my microteach and SOW were heavily influenced by social constructivist theories. This led to my planning of heavily pupil-led activities where pupils could take ownership of their learning. The professional documents such as Successful Futures (2015), LNF and RE frameworks (Welsh Assembly Government, 2013) and the theories and ideas addressed by the academics noted in this assignment all influenced my desire to create lessons which were as pupil-led as possible and my teaching centred around moving around the classroom and facilitating their learning. 























Part ii) 

Firstly, as mentioned in the first part of this assignment, when reflecting upon my microteach, I tried to incorporate time for effective questioning into my lesson which would enable assessment for learning. However, the issue with improving wait time and asking higher-order questions is that a teacher is limited for time within the lesson to develop these aspects of questioning. Therefore, I researched ways I could conquer this issue. Small group work can be used to give pupils more opportunity to talk about their work and support each other (Black et al 2007). This is also supported by Banda (2008) who implies that group work is essential for the transition from external to written speech. This enables pupils to practice reflective and evaluative skills orally before writing. 
 On the other hand, group work might stop the higher ability students achieving high expectations. Although, Askew and William (1995) have found that when working in small groups, those who give help to others generally benefit the most. This suggests that pupils who are of a higher ability can develop their learning through teaching someone else by thinking deeply about the subject material and thus articulating their understanding to teach a less knowledgeable peer.  High attainers are forced to make richer and more profound links to their prior knowledge, this strengthens their long term retention (Black et al, 2007). For these reasons, small group work has been a form of learning which I have monitored during my time on PTE1 and the benefits have been clear. For example, small group work allows quiet pupils to build confidence to ask their peers questions that they may feel uncomfortable asking a teacher in front of the whole class when class feedback is being taken. This also ties in with the theory that ‘pupil-teachers’ can influence the classroom ambience and ethos: supporting a positive classroom atmosphere and expectations for learning (Hewit, 2008). Student-centred learning emphasizes the uniqueness of individual learners and recognizes their potential and strengths in reflecting on, taking responsibility for, making decisions about, and engaging in, their own learning and development (Westergaard, 2009, p. 17). This is also supported by the theory of the Zone of Proximal Development (ZPD) where learners learn from a more knowledgeable other (Vygotsky, 1962). This demonstrates how when learners are in the ZPD, they develop an understanding of subject material which they may not have been able to comprehend in the past. Taking this into account I have used small group work in many lessons which has been immensely successful for both low and high ability students. 
  In light of my first professional teaching experience, feedback from my mentor based on my micro-teach and my new understanding of the ZPD (Vygotsky, 1962), I have learnt a lot about suitably differentiating. I was mistaken when planning my micro-teach and even my first lesson in PTE1 by assuming that differentiation entailed giving support only to pupils who are of a lower ability. This meant that I was creating success criteria which were unsuitable for the pupils because it was not challenging enough which would have a negative impact on their learning by leading to low-level disruption, reduction in motivation and placing barriers for pupils to stop them reaching the struggle zone where they need to be. I also assumed that higher ability pupils didn’t need differentiation. However, high ability pupils certainly need suitable differentiation in the form of suitably challenging extension tasks. When reflecting on this I now know that differentiating for higher ability pupils is not merely giving them another worksheet which does not develop their understanding any further (Boyle and Charles, 2014). Griffith and Burns (2012) also deem that challenging every individual in the classroom, not just those who are of a high ability is essential. 
  Similarly, my mentor at placement gave me feedback which implied that I was not suitably differentiating. At first, I would differentiate for pupils who were of low ability by allowing extra time to ensure learners who had lower states of cognitive development could complete the tasks within the lesson. But this was the only way I differentiated tasks which I soon learnt was unsuitable for their ability. This is because I was keeping pupils in the comfort zone, and nowhere near the struggle zone where they need to be (Vygotsky, 1962). For example, giving pupils a success criteria which features a very low level does not challenge pupils who are lower ability, but also is a hindrance on the more able pupils because they are not being suitably challenged. Secondly, for those pupils who are of a high ability, it would be tempting to merely give them an extra worksheet to fill out, which does not extend their learning. I have now learnt to differentiate by giving extension tasks which actively challenge and develop pupils’ learning rather than merely giving extension work for those who ‘finish early’ (Boyle and Charles, 2014).  One of the QTS standards states, S.1.1 of the QTS standards is as follows, ‘they understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds’ (The Qualified Teacher Status Standards Wales, 2009). Therefore, in future lessons I will differentiate suitably so that pupils are where they should be i.e. in the struggle zone. It is clear that appropriately differentiating lessons with the aim of challenging pupils is vital. The above reasons are why I will need to develop my planning of lessons to take suitable differentiation into all of my lessons and to adhere to the needs of all learners if I am to meet this QTS standard. 
    In addition to this, feedback from my university mentor after my micro-teach was that in order to move forward I need to remember to have high expectations of all learners. I included a level 3 in the success criteria for my learners in the micro teach how ever this stopped my learners from aiming high and they have been left feeling de-motivated which could lead to low-level disruption and low self esteem. S3.3.1 of the QTS standards states ‘They have high expectations of learners and build successful relationships, centred on teaching and learning. They establish a purposeful learning environment where diversity is valued and where learners feel secure and confident’ (The Qualified Teacher Status Standards Wales, 2009). This standard emphasises the importance of not only having high expectations of all pupils, but reinforcing high expectations of them without making them lose that feeling of security and confidence. Pupils need to know what is expected of them but still maintain confidence in their ability and the belief that they can reach these high expectations. Consequently, this is one target I need to work on if I am to meet this particular QTS standard. I need to enable all pupils to aim high and suitably support them to achieve my expectations. 
  One aspect of my microteach and SOW planning which I believed was a positive was that I included tasks which tie in with the ESDGC (Welsh Assembly Government, 2008). For example, I implemented lesson objectives in my SOW and LP which allow learners to use their knowledge of religion to focus on the impact being a religious believer can have on everyday life. This meant they can address controversial issues and examine conflict resolution, explore value and cultural perspectives and look at major themes within ESDGC such as wealth, poverty etc.  I believe this to be an important value that I want to address in all my lessons in future teaching. The national exemplar framework for RE states that, ‘knowledge of religion and the impact religion and religious ideas have locally, nationally and globally will foster greater understanding of the significance of religion and its importance in promoting social cohesion, stability, global citizenship and sustainability’ (Welsh Assembly Government, 2013).  During my time on PTE1 I have also embarked on creating my own scheme of work for year 7 on the topic of freedom which entails teaching pupils about asylum seekers, conflicts around the world and refugees. This ties in with the ESDGC - developing ethically informed global citizens. The above is an aspect of teaching which I endeavour to continue working on in order to achieve S3.3.15 of the QTS standards, ‘They take appropriate opportunities to teach education for sustainable development and global citizenship in all relevant aspects of their teaching’ (Welsh Assembly Government, 2013). Therefore, I will continue to work on this aspect of my teaching and continue to bring in aspects and major themes of the ESDGC into my lesson objectives to ensure learners can make links between their lives and the lives of religious believers, have a sound understanding of conflicts and also be able to examine values, cultural perspectives and address controversial issues (Welsh Assembly Government, 2013). 
   Based on my reflection on my microteach and my experiences in PTE1 I have realised the importance of implementing assessment for learning in order to improve my teaching practice. Assessment for learning should enable children to take charge of their own learning, whereby assessment is an integral part of learning and teaching (Hewitt, 2008). This is further supported by Black et al (2007) who found that when teachers listened more to the students’ responses, they began to appreciate that learning was not a process of passive reception of knowledge, but one in which learners were active in creating their own understanding. This suggests that it is the teacher’s role to help scaffold the learning in order for students to take ownership of their learning. Assessment for learning is essential for students to enable them to reach the next stage in their learning progress (Gardner, 2006). The concept of visual learning further supports the importance of assessment for learning because he suggests that visible learning and teaching is when learning is the explicit goal, when it is appropriately challenging and when the teacher and student both seek to ascertain whether and to what degree the challenging goal is attained (Hattie, 2009). Because my microteach lesson was very pupil-led, this enabled me to listen to my learners and it was extremely rewarding to see the theory of visible learning in action because I was able to recognise that my learners reaching the lesson objectives relied upon my facilitating the pupils’ independent learning. Also, seeing that learners’ performance in class during PTE1 was a representation of my own teaching and how I enable my learners to reach the lesson objectives. I have continued to follow this ratio of 30:70 i.e. 30% teacher-led and 70% pupil-led to allow learners to take ownership of their learning (Black et al, 2007). Moreover, implementing this ratio has enabled me to observe that learners are far more engaged in lessons and this also helps to retain focus and on-task discussion. 
In evaluation of my micro teach, SOW, and experience of PTE1 I have assigned myself the following targets: 
· Continue to produce lessons which include pupil-led activities in order to allow pupils to become more independent in their learning 
· Plan lessons with a range of teaching and learning methods. 
· Set high expectations which inspire, motivate and challenge pupils
· To impart knowledge and develop understanding through effective use of lesson time (pace). 
In order to improve my teaching and meet these targets I will plan lessons which include activities for pupils to learn independently as well as collaboratively, as well as implementing a range of pedagogies. I will always remember to set high expectations of all pupils and remember that all pupils should reach the same lesson objectives, it is how different pupils meet these lesson objectives which needs to be differentiated. I will also better use my timing of lessons to ensure assessment for learning and support the pupils’ understanding of the subject material through my own knowledge of subject material. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	

	

	

	
For all targets: 

	
S3.3.4 They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs.  They may have guidance from an experienced teacher where appropriate. 





	
One mistake I made in my microteach and also my first lesson in PTE1 is that I assumed I only needed to differentiate for pupils who are of a lower ability. However, when receiving feedback from my mentor I was informed that more able and talented pupils also need suitable differentiation. At first, I thought this entailed preparing extra worksheets for those who finish early. However, suitable differentiation requires tasks which further develop learners’ thinking. This can be in the form of extension tasks or questions where they can apply their knowledge in order to make rich links from the subject material to complex questions which will engage them in thinking deeply about the material and thus result in better memory retention of the particular topic. Moving forward I will ensure to incorporate such extension tasks for high ability pupils and those who are capable of finishing the main tasks of the lessons faster than others. One method of differentiation which I already adhere to in lessons is when I ask the class to start the lesson by writing the date, title and lesson aims into their books from the power point presentation, I also write these onto the whiteboard, so that I can move the pupils who are fast writers and complete the writing of the date, title and lesson aims onto the literacy/numeracy starter of the lesson on the power point. Meanwhile, those who have not completed the lesson aims etc. can copy these down from the whiteboard. This is effective because all pupils are focused on completing something rather than the whole class waiting for a select few pupils who have not yet finished copying the date etc. down. Thirdly, I implement a lot of small group work where pupils can engage in collaborative learning in order to support each other. This allows pupils to learn from a more knowledgeable other and is effective for not only the learner, but also the more knowledgeable other because they need to articulate their knowledge to explain it to their peer. I will continue to implement the above into my lessons as this suitably differentiates my lessons and offers support to all learners’ needs. 

	
· Enable all learners to feel suitably supported and their needs in lessons have been met. 
· Differentiate suitably for all learners and educational needs. 
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S3.3.7 They organise and manage teaching and learning time effectively.






































S3.3.3 They teach clearly structured lessons or sequences of work which interest and motivate learners and which:
1. make learning objectives clear to learners;
1. employ interactive teaching methods and collaborative group work; and
1. promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning.





















	
This has become a target in the last two weeks of my teaching for various reasons. I have found myself spending too much time on basic tasks which only scrape the surface knowledge with learners such as the starter task of lessons. However, I know this needs to be improved because spending too much time on basic tasks such as starters; takes away time from the pupils engaging in independent learning, gathering information and also eats into my time for assessment for learning. I have also found myself taking questions from pupils even when the question is slightly off topic. My mentor has suggested one training activity which can help me improve this is saying things like ‘Ok class, I’m only going to take three more questions before we move on’. This will help with allowing time for the main tasks, mini plenaries and assessment for learning. Therefore, if I am to meet this target, I will need to better use my timing of lessons such as cutting down the time I allow for discussion on starter tasks and putting a time limit on class discussion if the discussion starts to go off topic. Another training activity which my mentor has suggested I could implement in order to improve my timing of lessons is to write down each lesson task on a post-it note on my desk and draw a line under the task which I should have moved the pupils on to by half way into the lesson. This should help with the pacing of my lessons because I have a reminder of where I should have gotten up to by a certain time. I can then set time limits accordingly. 


This is a target which I will continue to work on during PTE1 by planning lessons which include a range of pedagogies which motivate, challenge and impart knowledge to learners. I will make lesson objectives clear at the start of all lessons and ask pupils to write these down at the start of every lesson into their exercise books so they will know by the end of the lesson whether they have met them. I will ensure to employ interacting teaching methods which are pupil-led, and allow for independent learning and engaging tasks where pupils can gather information collaboratively and independently. This will enable pupils to take ownership of their learning. 

	
· Ensure all planned activities are met in the lesson 
· Ensure time is managed to allow for assessment for learning 






































































· Pupils engage in collaborative learning 
· Pupils are clear on their learning objectives 
· Pupils learn independently 
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