Task One

For this assignment, I will be reading ‘Peintio’r Drws’ (see Appendix 1) to a group of five Year One/Two children. My personal target is to use my voice in different ways throughout the reading to engage the pupils.  Due to the group being part of a nurture class, I am aware that the children will not be able to remain quiet for a long time whilst I read the Welsh story. Therefore, I will be asking questions throughout the reading to engage the pupils. From observing the class, I am also aware that the pupils’ Welsh language skills are of a low ability. Therefore, I will be able to translate the Welsh language to ensure they can understand and engage with the story whilst learning the Welsh language. The learning objective is for the children to learn and remember the colours in Welsh as they have recently been learning this topic but still get confused. The children will achieve this by following the story and responding to questions, predominantly based on colours which supports the learning of Welsh language oracy skills (Department for Education and Skills, 2015). This reading is also supported by Learning Wales (2014) in the National Literacy and Numeracy Framework as the children will be encouraged to use the pictures to help their understanding of the story. 
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Task Three

For this task I will be reflecting on the reading of ‘Peintio’r Drws’, conveying what went well and what needs to be improved for future Welsh readings. After completing the Welsh reading of ‘Peintio’r Drws’, asking questions about the book as well as completing a matching activity, I feel that the overall lesson was quite disappointing because although effective learning took place, I believe that there was not effective teaching. 

One aspect of this task that was successful is that the children had learnt the colours in Welsh by the end of the lesson and it was clear that they were becoming more knowledgeable as the reading progressed. Another aspect that I believe went well is my Welsh dialect. I believe that my speech was clear, and the children could understand what I was saying, although due to the activity being filmed, I was nervous and therefore stumbled my words occasionally. Throughout the reading, I ensured to ask repetitive questions about colours in Welsh which encouraged the children to remain engaged in the story. Horst (2013, p.5) conducted a study portraying that repetition can help children pay attention to certain words. Therefore, I used repetitive language of the colours in Welsh to help the children remember what they were learning. However, I also believe that there were many aspects that could be improved. For example, I believe that I should have used more Welsh language in my lesson when asking the pupils questions throughout the reading. I believe that this was a cause of the catchment area and the children’s abilities as they did not know much Welsh language so I wanted to ensure they could understand the questions. I believe this could have prevented me from using more Welsh vocabulary within this lesson which shows a disadvantage as I should have used the Welsh vocabulary and translated it afterwards to ensure the children still understood, instead of depriving them of the more advanced vocabulary. However, as I knew of the children’s lack of Welsh language, I believe that I chose a suitable book for the children as they understood the book whilst testing their knowledge of colours in Welsh. It could also be suggested that the management of the classroom could have been improved as the children were shouting out their answers throughout the reading, meaning that some children did not have a chance to answer questions. I believe that the cause of this disappointing element could be because, prior to the lesson, the Year One/Two children throughout the whole school took part in a Welsh Carnival where they walked around the school with their parents, making them excited and quite hyper when they arrived in the classroom for my reading. 

In the future, I will ensure effective teaching and learning by assessing the children’s abilities before choosing the reading book to ensure that the children remain in Vygotsky’s ‘Zone of Proximal Development’ to ensure the children are working at their ability whilst still being challenged (McLeod, 2019). I would also continue to allow the children to be vocal when answering questions. However, next time I would ensure to control this more efficiently through using different classroom management strategies. I would continue to use the whiteboard to show the story to the class as this enabled all the children to clearly see the pictures and words of the story. 

The main areas for development for this activity would be to use different classroom management strategies to ensure the children listen and remain engaged in the reading. Another area of development would be to use more Welsh when asking questions and say the English translation after the Welsh to ensure the children can still understand the question. From the matching activity after the reading, although there may not have been effective teaching, it was clear that effective learning took place throughout the reading as the children could match the English and Welsh words to the pictures. Throughout the activity, there was high motivation from some members of the class, shown by their enthusiasm to answer questions.  I believe the learning could have been more effective if the children hadn’t had the Welsh carnival beforehand or if I had done a calming down exercise before the activity. However, I was very cautious about time as I had to complete this activity before the children went home. This lesson was disappointing for me as, although the children were engaged throughout the story, my tone of voice was not a main reason for this, showing that I did not achieve my personal target. I also believe that my classroom management skills were very poor in this lesson. I believe that someone else would see this lesson as chaotic and uncontrolled because the children were shouting out answers and some did not listen when told to put their hands up as it is believed that with children with Special Educational Needs, such as those in the nurture class, need to be taught that good discussions are when children take turns to talk and listen (Department for Education and Skills, 2005, p. 40). However, this lesson was not completely disappointing as it was clear that the children did achieve their learning objective.

Although there were disappointing elements, overall the lesson went according to plan and the children achieved their lesson objective. One aspect that was changed is that I did not ask many questions in Welsh as the children did not understand some of the questions so I felt that I could not say the Welsh questions. However, if I were to complete this lesson again with the same class, I would say the Welsh questions and then translate them in English to ensure the children still understand what was asked. Although there were disruptions throughout the lesson, I believe that the repetition of the story and questions caused the learning to be effective. The next step for the whole class would be to apply their knowledge to everyday life situations, hoping that when they say a colour in their daily lives, they would be able to say it in Welsh. In order to solve the main issues throughout this lesson I would have scheduled the lesson at a different time. I would also use various classroom management strategies or ‘cool down’ strategies to get the children calm before the lesson, agreeing with the Department for Education and Skills (2012, p. 35) as they believe teachers should wait for children to calm down fully. I would also use more Welsh within this lesson and use a range of tones in my voice to show different emotions within the story. If the ICT resources were not available, I had a printed version that I could have shown the children. I believe that the most important aspect of the lesson to address would be the class management and my use of Welsh. 
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