	
	
	



	Targed/Target 1
	Revise Harvard referencing guidelines (e.g. missing date/years in some citations).

	Targed/Target 2
	Use paragraphs more effectively to enhance the readability of your work (avoid very long paragraphs).


A critical reflection of Lego Therapy and how it ensures pupil progression and the possible challenges that may arise when supporting the learning and development of a pupil.
Introduction
This assignment will identify an intervention that supports the learning and development of a pupil. The writing will reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. Idris is a 9-year-old male pupil in a year 4 class. Idris’s level of physical development is that he has good gross motor skills, but his fine motor skills could be improved as his handwriting is printed due to him being unable to write in cursive handwriting. His cognitive development shows that he is unable to concentrate for long periods of time. For his emotional development, Idris can appear disappointed if he fails a task. Idris has good language development and can use a wide vocabulary but can find it difficult focusing when reading and writing. Socially, Idris can be respectful of others but prefers to work alone and often chooses this. 
Due to Idris’s development, an intervention of Lego Therapy may be beneficial in supporting his development and aiding his progression. Lego Therapy is an intervention focusing on developing social skills through play collaboration. The intervention was intended to support children with autism spectrum disorder (ASD) but has proven to be useful to children with other conditions including language and social development difficulties. Dr LeGoff created the intervention to develop the children's areas of difficulties with social interaction and communication by using play (NHS, 2020). 
Although Lego Therapy is facilitated by an adult, it is a child lead intervention consisting of three main roles, the supplier, engineer and builder. The supplier is responsible for identifying the bricks described by the engineer and provides these bricks to the builder. The engineer follows a provided set of instructions to support the builder to build the design and to support the supplier to identify the correct bricks. Finally, the builder, who will follow the instructions from the engineer and build the design (Songara, 2016).
[bookmark: _Int_gSmiiwRu]According to Chicago OT Therapy (2024), playing with Lego is an effective way to develop fine motor skills in children. Therefore, Lego Therapy could be a suitable intervention for Idris as he needs to develop his fine motor skills. Idris could also benefit from developing his social and communication skills. Idris has a good vocabulary which will support him with understanding, following and providing instructions to peers. Idris enjoys physical lessons in class which is arguably why Lego Therapy would be a good intervention for him as he should be engaged in the activities. 
Learning and Development
[bookmark: _Int_zJIQDaBa]Children learn and develop in many ways from birth and throughout their lives, socially, emotionally, physically, behaviorally and cognitive and language. It is important to note that children should be supported to learn and develop holistically (Frewen College, 2024). This is where all areas of learning and development are considered and the child’s ‘whole picture’ is being seen. Using a holistic approach allows the child to learn and develop to the best that they can, which is extremely important in Wales as the Welsh Government (2023) state that all children have the right to be the best they can be and to reach their full potential. 
[bookmark: _Int_0cDPgqIN][bookmark: _Int_C5Fz77gP]Discussing the development of Idris, his social development should benefit from the Lego Therapy intervention (NHS, 2024). There is key theory from various theorists highlighting the importance of learning and developing socially for children. Firstly, Jean Piaget’s theory on the four stages of development (Mcleod, S 2024). Following Piaget's theory, Idris should be at the ‘concrete operational stage’, where 7 to 11 year old children would be categorised. Halpenny 2014 reports that according to the key theory, in this stage of development Idris should be engaging in play with other children and developing essential relationships. Idris should also have a good understanding of his purpose in social groups which will support his development of his own social identity. Halpenny continues to state that the theory might suggest that Idris appears to be developing in the ‘preoperational stage’, where children are aged between 2 to 7 years old. Children in this stage are not able to engage in play appropriately with other children due to not understanding other perspectives or emotions by being egotistical, often resulting in conflicts between children. Although Idris does not appear to have conflict with other children, he is unable to engage with other children. 
Babakr (2019) proposes a limitation with Piaget’s theory of development and appears to disagree with Mcleod and Halpenny. They state that the study that Piaget conducted was on his own children and suggest that it is not a fair test. Babakr continues to state that social and cultural factors were shortsighted during the study which Lourenço (2016) believe to be crucial factors that influence a child’s social development. However, both Babakr and Lourenço acknowledge that Piaget’s theory was vital for understanding children’s development.
[bookmark: _Int_eJRpKtMH]Taking into consideration what Babakr believed to an important factor in a child’s development, Urine Bronfenbrenner’s ‘Ecological Systems Theory’ could be key theory to better understand Idris's social development, stated by Vélez-Agosto (2017). The theory shows how the individual is directly influenced by the microsystems, where the child’s school, parents, doctors, peers, and neighbors belong in the Ecological Systems Theory. Then there is the mesosystem, where extended family, family friends, parent’s workplace belong. After that, the exosystem. The indirect environments for the child, social services, wider school systems, justice systems, media and government systems. Finally, the macrosystem, the child’s relationships with wider social and cultural beliefs belong. Grey and McBlain (2015) suggest that when a child is unable to socially interact with those relationships belonging to the ecological system, they may benefit from interventions to demonstrate and teach them how to interact more appropriately. Antony (2022) appears to agree with Grey an McBlain and believes that school interventions are key to support a child’s social development and resilience, which Idris could benefit from as he is unable to socialise with his peers but also can become upset and withdraw when failing. Developing resilience within children is not only highlighted by Antony but also the Welsh Government (Estyn, 2020). 
A crucial point made by Antony was to consider any additional learning needs. It was suggested that the ecological systems theory may not only be the sole impact on social development, but also a child with an additional learning need. Vickerman Maher (2018) reports that a child with an additional learning need can significantly impact their learning and development, especially their social development. Sandall (2019) agrees with Vickerman and Maher, as they state that children with additional learning needs require more support to develop their skills. They continued to state that without this extra support, these children will achieve poorer attainment. Sandall reports that an effective way to support these children is not only to implement appropriate interventions for the child, but to continuously monitor and track progress with the intervention to ensure progression is being made. 
Thompson (2010) states that a child with an additional learning need may experience difficulties with social, physical, cognitive and emotional needs and development. They may also experience sensory difficulties where they can become under or over stimulated within their environment experiencing difficulties with their senses, sight, smell, taste, sound and touch. This might suggest that Idris may have an additional learning need, due to his difficulties with his social development. Therefore, if Idris has an additional learning need, an appropriate intervention such as Lego Therapy, could appropriately support his development. It is important for a teacher as a practitioner to remember that their role is not to diagnose any additional learning needs, but to implement support and interventions to support their development holistically and seek professional advice (Dukes and Smith, 2009). 
A theorist in support of Urine Bronfenbrenner’s idea of social interaction supporting a child’s learning and development is Lev Vygotsky. Although Vygotsky was a constructivist, like Piaget, where they believe a child is an active participant in building their own learning and development. Vygotsky also considered social interactions within his theory, unlike Piaget who believed children pass through a set of stages to develop (Lourenco, 2012). Vygotsky proposed a theory named ‘The Zone of Proximal Development’. This is where he believed a child can learn and develop from a more knowledgeable other, providing a child with scaffolding, while creating a task that is appropriately challenging to ensure engagement. Using this theory could work well for Idris using a Lego Therapy intervention. Idris can use a more knowledgeable peer to model appropriate and effective communication while completing an engaging task. He will see how his peers communicate to complete their role of the activity to success, which looking at the Zone of Proximal Development could support his social development with his interactions within the peer group (Miller, 2011). Grey and McBlain’s discussions surrounding Bronfenbrenner's ecological systems share similarities with Miller’s ideas on Vygotsky's Zone of Proximal Development, they both appear to agree that development will progress in social environments, especially those in the microsystem and in this case, Idris's peers. Tudge (1990) provides case studies that propose a limitation with Vygotsky’s zone of proximal development. They highlight that pairing a child with a more knowledgeable other does not guarantee development for the child and therefore the interactions between the learners should be a focus. Ensuring appropriate pairing for the individuals could be a better way of monitoring progression and development within the interventions. 
Looking at another key piece of theory, Knight (2017) proposes that Idris may be experiencing discouragement when failing tasks as he is passing through Erik Erikson’s industry vs inferiority stage of his personality development. This is where Erikson proposed development relating to development stages through an individual's age. Knight continues to state that children require support to progress through the stages to avoid feelings of discouragement. The support Idris may benefit from passing through the industry vs inferiority stage could be a more knowledgeable peer, as suggested by Miller from Vygotsky’s zone of proximal development, this should provide Idris with developing competency. Doherty and Hughes (2014) report that there are limitations to this theory. These include the theory not considering any cultural differences and additional learning needs, but they believe that Erikson's theory provides a great understanding in social development. 
Finally, Cherry (2022) discusses Albert Bandura’s behavioral development theory. The theory suggests that children learn from observation and modelling of another in their environment. It suggests that behaviors can be taught through conditioning. Therefore, if Idris observes appropriate social communication during Lego Therapy intervention, he could learn how to socialize appropriately with his peers. A limitation proposed by Newman and Newman (2017) is that some behaviors and social interactions being observed may not be appropriate for Idris to learn from. 
Progression 
Progression is defined by The Welsh Government as “a successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress” (The Welsh Government, 2021, page 5). They believe that progression is an ongoing process to support learners to learn and develop skills in a time-scale appropriate for each individual child. Banerjee (2020) appears to agree with the Welsh Government that progression should be an ongoing child-centered process. He describes the curriculum for Wales as a learning journey for children where they can pass through steps to progress and develop a sense of achievement, away from standards and frequent assessment. He argues that frequent assessment can discourage a child and the Welsh curriculum is no longer doing that, in fact, they are now using learners' experiences to learn how the learning has been understood, creating lifelong learners. The Welsh Government (2022) have provided mandatory principles of progression that every teaching practitioner is responsible for understanding and implementing in their own practice. These principles highlight that the foundation of progression is the expertise of knowledge, knowing the curriculum design, effective pedagogy, assessment and feedback. The Welsh Government has set out five principles of progression. Firstly, increasing effectiveness as a learner. Secondly, increasing breadth and depth of knowledge, this principle of progression shares similarities with Burners ‘Spiral Curriculum’ model (Gibbs, 2014). Thirdly, deepening understanding of the ideas and disciplines within Areas of Learning and Experiences. Fourthly, Refinement and growing sophistication in the use and application of skills. Finally, making connections and transferring learning into new contexts. 
[bookmark: _Int_7Br9IOn5]Jackson et al. (2018) stated that progression is important as it allows the teacher to gain an insight as to where the learners are at with their learning, and where the teacher should take them next. The Welsh Government (2022) report that progression is important as is aid’s learners with developing the four purposes. The four purposes are the following: ambitious, capable learners, ready to learn throughout their lives. Enterprising, creative contributors, ready to play a full part in life and work. Ethical, informed citizens of Wales and the world. Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. Practitioners should make informed decisions and plan progression supporting the four purposes. The twelve pedagogical principles from The Welsh Government (2023) are also effective pedagogy for practitioners to inform their teaching on to support a learner with their progression. It is important to note that progression is displayed differently by every learner and should be viewed as increasing a learner's sophistication within the learning and not the amount they are learning. Each individual will have their own individual learning journey, as Banerjee stated (The Welsh Government, 2022). The progression steps should not be viewed in an age-related stage, but a child centered stage. Each child will pass through the progression steps according to their own individual development, practitioners should support their progression at each step (The Welsh Government, 2022). 
[bookmark: _Int_3AQO4IDs]Supporting Idris to progress with his social development is important as it will provide him with more self-awareness (The Welsh Government, 2010), which will provide him with responsibility for his own health and well-being. Developing his own responsibility is crucial for progressing with his social development as it will support him to manage his feelings. Having an intervention, such as Lego Therapy where a peer is there to support Idris with his social development is an effective enabler for progression (The Welsh Government, 2023). This appears to concur with Miller (2011) by using Vygotsky’s zone of proximal development in support of Idris's progression within social development. Progression in social development could also provide Idris with the skills to gain and maintain friendships and personal relationships, this should help his development of empathy and understanding of other perspectives (The Welsh Government, 2010).
Sandall (2019) earlier expressed the importance of monitoring learner progression when implementing interventions. Therefore, when conducting a Lego Therapy intervention, a non-participant observation could be an effective way to monitor progress. Bell and Waters (2018) explain that a non-participant observation is where the observer does not contribute to those being observed. Monitoring Idris’s progression through this form of observation may be beneficial as it will allow the observer to monitor Idris’s progression with his social interaction with his peers. If the observer was conducting a participant observation assessment, Idris's may engage in communication more with the observer rather than his peers, as he prefers to socialise with adults, which will mean that the intervention is ineffective. Another benefit of non-participant observation is that the observer will be able to gather qualitative data from the intervention which will provide detailed information to track the progression of Idris (Abildgaard, 2016). Lambert (2019) appears to agree with Bell and Waters and Abildgaard as they believe an observation could provide clear understanding and insight into the intervention, which provides great evidence to monitor progression. A benefit of monitoring progression through observation proposed by Lambert is that both novice and experienced observers can complete this monitoring as it is a simple form of monitoring. When implementing the Lego Therapy, it could be beneficial for the intervention to use a teaching assistant as the adult facilitator and observer. Teachers have a large case load and are arguably at a capacity to take on more (NASWT). Therefore, this would allow the intervention to take place for Idris and allow the teacher to continue in the classroom. The Education Endowment Foundation (2024) recognise that teaching assistants are able to provide crucial, out of class interventions for learners. 
Critical Reflection
Lego Therapy could become a successful intervention targeting Idris’s social development while also developing his fine motor skills. LeGoff (2004) reported that after 12 weeks (about 3 months) of targeted Lego Therapy intervention, social competence was being developed by the individuals. Wang (2021) also reported that Lego Therapy interventions last for 12 weeks (about 3 months), just as Legoff demonstrated social competency was developed. This would mean that Idri’s would have 12 sessions of Lego Therapy intervention. There is a limitation posed by Boyne (2014) regarding the timescale of Lego Therapy intervention. She reported that the child’s intervention would be interrupted by the school holidays. As demonstrated by the Swansea Council (2024), Idris’s intervention would be interrupted no matter when it began. It would be beneficial to begin the intervention at the beginning of a new term, which ended before the summer term holiday, to avoid a vast amount of intervention time being interrupted. The Educational Endowment Foundation (2024) reported that half an hour of intervention is observed to be the most effective amount of time for an intervention whereas the NHS (2020), Brodie and Mather (2017) report that Lego Therapy interventions should take place for approximately one hour (60 minutes). This could pose a limitation as that would require the teaching assistant to be away from the classroom for an hour. This may cause a timetable strain as the rest of the class and the class teacher may not be able to complete certain tasks until the teaching assistant returns. The Education Endowment Foundation also reports that training teaching assistants is scored as a median cost, scoring a 3 out of 5 for cost. Therefore, it would cost the school to appropriately train teaching assistants to effectively deliver Lego Therapy interventions which could pose as a limitation. On the other hand, The Education Endowment Foundation reported that trained teaching assistants can be a strength, scoring a 3 out of 5. They state that they can deliver appropriate and effective interventions while taking the strain and workload from teaching practitioners, which NASW also recognise to be a problem. 
Despite these limitations, Hart (2011) proposes that Lego Therapy intervention could provide Idris with a purpose and sense of belonging to the school. It is vital for Idris to have a sense of purpose and belonging in school, without this, Damon (2008) argues that a child will not progress. It has already been noted of the importance for learners to progress and develop, especially within Wales and the Welsh curriculum, built as a progressive curriculum. Another strength of Lego Therapy interventions is that it offers a naturalistic approach (Attwood, 1998). A naturalistic approach will allow Idris to remain in his natural school environment, this should minimise any stress posed on Idris and allow true qualitative monitoring to ensure progression is being achieved (Delprato, 2001).  Boyne further reports that engagement levels increase with Lego Therapy. This could be a strength for Idris as he lacks motivation to complete any work that is not accessible through technology. It could also support his engagement with reading. As Idris hates reading, the intervention will be focusing on Idris’s strengths of his enjoyment with practical activities, incorporating reading. 
As well as developing Idris’s social development, Lego Therapy could develop his physical development. As Chicago OT Therapy (2024) reported, Lego is a fantastic way to develop fine motor skills, an area that Idris needs to progress. Although Flatters et al. (2014) argues that boys progress slower than girls when developing their fine motor skills, Bondi (2022) argued that at Idris’s age, he should have developed his fine motor skills. They are able to provide a limitation to their study that does not consider social backgrounds or any additional learning need, this could have an impact on the progression of physical development with fine motor skills. If Idris develops his fine motor skills through Lego Therapy, his handwriting in class will improve, which will improve the qualities of his written work (Polsley, et al, 2022).
Conclusion
To conclude this critical reflection of Lego Therapy intervention and how it ensures pupil progression, it is evident from key theory, Welsh government curriculum and wider reading that the benefits of Lego Therapy intervention outweigh the limitations. The theory and case studies suggest that Idris would progress within his social development, in a targeted and effective way. Not only would this intervention be supporting his progression with his social development, but it would also be supporting him to progress holistically. Children progress more effectively when developing holistically (Brodie, 2018). Progression is paramount for a child’s development, with Lego Therapy, Idris could progress exponentially with his social development. It was highlighted that Lego is also a great way to develop Idris’s fine motor skills, while being an engaging task. Another strength of the discussion was using a teaching assistant to conduct the intervention, this allows the teacher to continue with their workload and the other class children to continue their learning, while an effective intervention is taking place by a competent teaching assistant. This is an intervention that could be rolled out across a whole school with appropriate training and planning. Looking at what the Education Endowment Foundation reported, it would be efficient to train teaching assistants to conduct this intervention. Lego can be expensive upfront cost ranging from £100 to £500 looking at Lego Education Toys (2024) but are a clear investment for the school, the Lego bricks can be reused and shared across the school if stored and cared for. It was clear from the research that Lego Therapy as an intervention for children with social difficulties, such as Idris, was extremely beneficial with few limitations presented. Therefore, it would be recommended that Lego Therapy could best support Idris's progress with his development. 
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