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ECIE6003 – Classroom management. 

Resource Pack – ‘We do’ Boards as part of the ‘I do, We do, You do’ Pedagogical framework. 

Classroom management strategies are often thought of as behaviour focussed, however, they are also vitally important for the facilitation of learning. This resource pack will focus on the implementation of ‘We do’ boards as part of the “I do, We do, You do” framework developed by Doug Fisher and Nancy Frey in 2007. This framework is particularly effective for key stage three and four pupils being educated in Pupil Referral Units (PRU), as their unique needs mean they benefit from highly structured and scaffolded support that considers both their academic and emotional development. PRU students often have diverse needs, including Additional Learning Needs (ALN), Adverse Childhood Events (ACEs), past or current trauma, or social and emotional difficulties, therefore classroom management strategies need to be inclusive and adaptable (Estyn, 2019). In the ‘We do’ phase of the framework, the pupil, works alongside the teacher, collaboratively, providing support and feedback throughout offering an opportunity to scaffold learning whilst modelling appropriate behaviour (Levy, E, 2007). ‘We do’ boards, enhance classroom management and the learning process by providing a concrete, visible area for collaborative work to happen, scaffolding learning, and encouraging engagement and independence, whilst also allowing for dynamic classroom learning as part of behaviour management (See Appendix A). ‘We do boards also provide vestibular input and movement breaks to help regulate behaviour (Wiener-Vacher, Hamilton and Wiener, 2013). This resource pack will look at how ‘We do’ boards, contribute to an inclusive and supporting classroom environment, promoting behavioural management, educational achievement and overall wellbeing of pupils. 
‘We do’ boards are large whiteboards, placed in an easily accessible location on the wall of every classroom, supported by the ‘We do’ pedagogy poster (See Appendix B). They are used during the supported learning part of the ‘I do, We do, You do’ pedagogical framework. Each board is strategically positioned so that pupils can work individually or in a small group with the observing, collaborating and scaffolding the work. This allows the teacher to monitor progress, give live feedback, and address any misunderstandings as they arise. This guided collaboration helps to maintain good classroom management by prompting the student to stay focussed, modelling and promoting positive behaviour, reinforcing expectations and reducing opportunities for disruptive behaviour (Welsh Government, 2012). The boards also allow teachers to visually monitor progress throughout the task, so that the level of support given can be differentiated to suit each pupil  which allows a more dynamic and adaptive teaching approach (EEF, 2024).
Rationale
Effective classroom management involves creating an inclusive environment where pupils feel valued and their learning can thrive. The ‘we do’ boards as part of the ‘I do, we do, you do framework, supports this by encouraging engagement, independence, and confidence in learning, whilst acknowledging individual pupil needs and sensory differences. This scaffolds their learning, making tasks and classroom behaviours more manageable (Franklin and Harrington, 2019). There are several theories that support the use of this resource. One of the most relevant is Vygotsky’s (1978) Zone of Proximal Development (ZPD). Vygotsky theorises that pupils learn best when they are supported in tasks that they cannot yet complete independently but can achieve with guidance. The ‘We Do’ phase, aided by the boards, sits firmly within the ZPD, as pupils receive both peer and teacher support during this stage. This scaffolding helps pupils bridge the gap between what they know and what they are learning, gradually enabling them to work independently (McLeod, 2024a). The ‘We Do’ phase, as supported by ZPD, is not only a framework for learning but also a proactive classroom management strategy, as it minimises off-task behaviour by providing consistent support and clear expectations. Students become more confident and motivated as they master new skills collaboratively, reducing behavioural disruptions and creating a positive learning environment (Monash University, 2020). Bandura’s Social Learning Theory (1977) also support the use of ‘We Do’ boards. Bandura theorised that learning is a social process, with pupils learning not only from direct instruction but also by observing and interacting with peers. The collaborative nature of the ‘We Do’ phase encourages pupils to share ideas, discuss strategies, and learn from one another. This peer interaction is critical, particularly in PRUs where social skills and emotional regulation are often areas of focus alongside academic learning (Sutton, 2024). Additionally, ‘we do’ boards act as a proactive behaviour management strategy by reducing feelings of isolation and promoting a sense of shared responsibility. This aligns with Bandura’s idea of reciprocal determinism, where student behaviour is influenced by both their environment and their interactions with others. The ‘We Do’ board is also used for setting behavioural expectations, as students observe positive behaviours modelled by their peers and internalise these as part of the learning process (Cherry, 2023). Piaget’s Cognitive Development Theory (1970) supports the use of ‘We Do’ boards by emphasising active engagement as essential for learning. According to Piaget, pupils advance through developmental stages by actively engaging in tasks that stretch their current understanding. The ‘We Do’ boards create an interactive space where pupils can test ideas, solve problems, and engage in hands-on learning, which is particularly relevant for Key Stage 3 and 4,  who are often moving into Piaget's formal operational stage, where they begin to develop more abstract thinking (Nortje, 2021). In addition to these theories, Sweller’s Cognitive Load Theory (1988) highlights the importance of managing cognitive load in the learning process. The guided practice provided during the ‘We Do’ phase helps to distribute the cognitive demands of the task between teacher and pupils. By working collaboratively, pupils are able to offload some of the cognitive strain onto the teacher and their peers, making the task more manageable and reducing the likelihood of cognitive overload (Sweller, 2011). This support is especially beneficial in PRUs, where many pupils may struggle with attention or processing difficulties (ActiveSEN, 2024). Rogers’ Humanistic Theory (1951) identifies the importance of meeting the emotional and psychological needs of pupils in PRUs, emphasising the importance of a supportive, non-judgmental learning environment. The ‘We Do’ boards encourage this by promoting collaborative problem-solving, where mistakes are embraced as part of learning rather than as failures. This approach builds confidence and encourages a positive, inclusive attitude toward learning. In terms of inclusion and differentiation, the ‘We Do’ boards provide an adaptable framework that allows pupils of all abilities to participate meaningfully. For those with ALN, the boards can be tailored with differentiated tasks, visual supports, or extra scaffolding (McLeod 2024b). This also aligns with Sensory Diet Theory, offering structured, hands-on activities that support emotional regulation and engagement. By integrating sensory input with peer support, ‘We Do’ boards create an environment that helps students remain focused, reducing behavioural issues and enhancing classroom management (Inclusive Teach, 2024). 
Instructions for use 
To maximise the effectiveness of the ‘We Do’ boards as a tool for encouraging good behaviour for learning, it is key to implement them in a structured and consistent manner across the school. The following steps outline how to use the boards for different classroom settings:
1. Start with the ‘I Do’ Phase
The ‘I Do’ phase is where you demonstrate the task or concept alone, setting clear expectations and structure from the start. Modelling the process minimises confusion, giving students a clear example of what they will aim to replicate. By thoroughly explaining your thought process using ‘think alouds’ and pacing yourself, you maintain attention and engagement, reducing off-task behaviour as students gain a basic grasp of the material (Teacher Vision, 2024). 

2. Engage in the ‘We Do’ Phase
The ‘We Do’ phase is a collaborative learning experience that reinforces classroom management through structure, clear expectations, and active engagement. Here’s how to manage this phase successfully:
· Set Expectations for Active Participation: Frame the ‘We Do’ phase as a group effort where everyone’s input is valued. When students know that their ideas and questions will affect the content on the board, they’re more likely to stay engaged, which can help reduce disruptions and wandering attention (Reuell, 2019). 
· Establish a Clear, Structured Process: Use the board to capture each step of the task as you progress together. For example, if solving a math problem, document each calculation and reasoning step as a group. This approach provides a visual map of the lesson, helping students stay focused and organised. Structure on the board reinforces overall classroom structure, which is essential for minimising confusion and off-task behaviour.
· Prompt Real-Time Student Input: Encourage student involvement by posing guiding questions like, “What should we try next?” or “Does anyone have a different suggestion?” This maintains engagement and gives students a sense of ownership. Structuring these prompts also reduces interruptions since students know they’ll have chances to contribute.
· Address Misunderstandings Collectively: If a student suggests an incorrect approach, use it as a team learning opportunity by asking, “Does anyone spot something we might need to adjust?” Teaching students to correct each other respectfully promotes a positive, collaborative atmosphere and reduces the likelihood of repeated mistakes that can disrupt the flow of the lesson.
· Embed Checkpoints to Keep Focused: Pausing periodically to review progress helps keep students on track and prevents them from feeling overwhelmed. Checkpoints for questions like “What have we covered so far?” or “What’s our next step?” give students regular opportunities to self-assess. This proactive management keeps students from losing focus and makes transitions smoother (Henshaw, 2023). 

3. Transition to the ‘You Do’ Phase
Once students have engaged with the material through collaborative practice, they are ready to work independently. The ‘You Do’ phase is an opportunity for them to apply what they’ve learned, using the completed ‘We Do’ board as a reference to stay organised and self-directed.This encourages independence and reduces frequent requests for help, allowing you to support individual students without interrupting the flow of the class (Meloney, 2025). 


In conclusion, incorporating ‘We Do’ boards as part of the ‘I Do, We Do, You Do’ pedagogical framework is an effective classroom management strategy that can positively impact behaviour and learning outcomes, particularly in PRU’s. These boards create an engaging area for collaborative learning, allowing students to work together, share ideas, and develop important social skills in a structured and safe environment. Their flexibility in adapting tasks and providing visual supports makes them an ideal resource for addressing the diverse needs of learners, especially those with ALN.
The evaluation of "We Do" boards can be looked at from both behavioural and academic impact. By steadily observing student interactions and engagement levels during the ‘We Do’ phase, educators can evaluate the effectiveness of the boards in promoting focus and reducing disruptive behaviour. Reflecting on pupil progression from collaborative to independent work, will highlight pupils individual level of  confidence and self-directed learning capacities.
Ultimately, ‘We Do’ boards encourage a positive classroom culture that emphasises collaboration, inclusion, and respect for individual differences. Rooted in well-established educational theories, such as Vygotsky’s Zone of Proximal Development and Bandura’s Social Learning Theory, these boards address the unique challenges faced by students in PRUs. By promoting an inclusive learning environment, they enable all students to thrive academically and socially, positively contributing to their overall educational experience.




















Appendices
Appendix A
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Elinor Oddy (2024) Photo taken from anonymised school, displaying the ‘I do, We do, you do’ pedagogical framework. 



Appendix B 
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Elinor Oddy (2024) Photo taken from anonymised school, showing the set up of  a ‘we do’ board, available in all classrooms. 
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