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Section one
It is vital that children are consistently provided with a good quality of service from practitioners, Quality is a degree of and excellence, which is a goal that is strived to be achieved. Quality services ensure that standards are expectations are exceeded and not just met. Good quality helps maintain a high standard of expectations and standards delivered through child services. High-quality provision within early years settings has a positive and enduring effect on a child’s outcomes, such as language, communication and cognitive attainment (Welsh Government, 2014b, Foundation Years, No. Date)
Quality service and provision for children is solidified through the medium of confident collaborations between staff and families and clear understanding of the vitality of pedagogy and child development. Certifying the maintenance of high expectations to realise and met the most positive outcomes of their development. 
Furthermore, constructive partnership provides an advantageous quality of service for children, partnership working with an emphasis on health and parental involvement is another key factor in quality provision. Additionally effective leadership is a driver of quality and is crucial to quality improvement. Howes et al., 2008; Ishimine, Tayler, & Thorpe, 2009 argue that there is a broad acceptance that quality in early childhood education and care centres can be addressed through examining two common categories or types- structure and process, furthermore Howes et al., 2008; Ishimine et al., 2009; OECD, 2006 state, generally, structural quality refers to centre facilities and resources, staff-to-child ratios and staff qualifications that are more easily measurable for cross-sectional observation purposes in determining quality. Process quality, however, focuses on interactions and communication between practitioner and children, families, children and their peers and between practitioners as well as the nature of centre leadership and teacher pedagogical skills. 
Using different methods from specific assurances tools, models good quality service as it assesses and offers individuals with the opportunity to reflect on their settings or own practise that is being provided for children, thus supporting to maintain quality services. The Welsh Government (2014b) recommend that early year's settings register with additional early years umbrella organisations to assist with quality assurance schemes. Although, Mercher (2000) suggests early years practitioners are already heavily scrutinised by official and government inspections and may find additional quality assurance schemes a further burden. Furthermore, settings being given differing and subjective quality assurance methods throughout different services could result in inconsistency and confusion throughout the setting due to conflicting guidance and suggested approaches. 
Providing good quality service exceeds standards and expectations for children and their learning thus potentially being instrumental to their development. Therefore, it is instrumental for practitioners and settings to ensure high quality provision is provided, in turn to help provide children the best start in life, as supported by The Welsh Government (2015a).
It is believed that when compared children who experience high quality provision are more likely to achieve better educational and developmental outcomes. Carrying greater social, emotional and cognitive abilities that are instrumental to their learning growth and journey through life than that of those children who have received poor quality service which can be detrimental their learning, long term development and abilities. Ishimine et al. (2015) argues that, from such research evidence, it is clear that quality is significant in ensuring improvement of children’s overall development. Therefore, measuring quality is necessary to ensure all children have a good start in life and to maximise their potential development. Furthermore, Research by Munton et al. (2001) also revealed that attending good quality early years settings have a positive impact on children, in regards to social, language and cognitive development. The ‘Building a Brighter Future’ (Welsh Government, 2013) document, note that high-quality childcare settings have a significant influence on child development and have a beneficial impact on future life experiences.
Measuring quality using quality assurance tools creates a clear benchmark for minimum standards that settings can work to meet but additionally strive to exceed through good practise, moreover quality assurance can encourage the consistency of effective practise, thus promoting and maintaining a positive quality of service through continuous reflection offered using quality assurance tools and methods. Ishimine et al. (2015) suggests there are several significant reasons for measuring quality in ECEC settings. The first is to ensure that ECEC provision meets and maintains national standards for children and their families. Building a Brighter Future (Welsh Government, 2013) also recognise that for quality in early years education and care to be improved, four key areas need to be considered including child experiences, leadership, the work force and the learning environment. The importance of the environment is highlighted as a key theme within Estyn’s (2019) joint inspection framework. 

Section two
Parent evaluation and children’s questionnaires
Parent evaluation and children’s questionnaires focus completely on the raw views and opinions of those who receive services from settings. Both differing methods of quality assurance are particularly positive as both these practises encourage collaboration and effective partnership work between practitioners, parents and children. 
Research shows that involving parents and carers in their children’s learning is the most important factor in enabling some children to do well regardless of background. Parent evaluation forms can provide settings with further clarity and transparency of people’s views and perspectives of the services being offered to themselves and their children. Working in partnership with parents and carers is central to the early years foundation stage (EYFS). This practise aligns with Care Inspectorate Wales standard 6.1 that parents/ carers and their staff work in partnership with parents to meet the needs of the children, both individually and as a group.
Animosity will be held throughout this method’s quality assurance process to help ensure individuals do not experience any anxiety or discomfort when asked their honest, reliable and most informative feedback. The use of anonymous feedback forms will ensure the confidentiality of an individual's views are maintained and kept private. This strategy is more used more effectively as some individuals may not necessarily feel comfortable in disclosing completely reliable and honest feedback if they know that members of staff would be aware of their personal views.  
Children questionnaires can be particularly useful for practitioners as this assurance tool can offer complete transparency. The methodology was designed to provide opportunities for the EYPs to be active participants in their learning opportunities and areas of development. Furthermore, this study adopts the view that children should be active participants in the research process (Alderson and Morrow, 2004) and therefore sought to gain children’s assent.
Children questionnaires additionally offer children with the opportunity to share their personal opinions and views which are being listened to effectively which supports the UNCRC (1992) views, according to article 12 of the UNCRC (UNICEF, 1992) all children have the right to express their opinions and judgements, and to be taken seriously, regarding any matters that may affect them. Article 12 of the UNHCR gives children the right to be listened to in all matters that concern them. However, as Lancaster (2010) notes, it is expected that adults will take responsibility for decision-making while giving due weight to the child’s perspective. The adult is expected to consider the child’s age, maturity and competence, which means that a child’s entitlement is bounded and dependent on the adult.
Reflecting on these two-quality assurance measurements it is evident that they focus on only a small area of quality assurance within the setting as the measurements are taken using feedback and opinions of parents and children, not formative strategies. This method can also potentially be quite subjective due to the nature of the extraction of information collected. The risk of subjectiveness could create conflicting guidance for the setting. Furthermore, Howard et al. (2018) discovered that parents and carers value children’s happiness as an important aspect of quality provision, whereas policy makers focus on the potential of supporting parents return to work (West et al. 2010).

Sustained Shared Thinking and Emotional Wellbeing Scale (SSTEW)
The SSTEW scale is a quality assurance tool which looks at the quality of provision and practice related to Sustained Shared Thinking and the Emotional well-being of children. It particularly focuses on the emotional well-being of children. This supporting The Social Service and well-being (Wales) Act 2014 (Welsh Government, 2014a), which indicates that well-being is paramount. The importance of well-being is also a key area within CIW’s Quality of Care Review and The Joint Inspection Framework (Estyn, 2019). Items and areas assessed using the SSTEW scale is based on a seven-point scale which is divided into five sub-scales covering areas of confidence and independence, children’s social and emotional well-being, language and communication, critical thinking and assessing children’s learning and language. The five subscales also underpin the seven core aims of Implementing Children’s Rights (Welsh Government, 2015a) that are incorporated throughout the Foundation Phase. 
Additionally, the tool contains a section that focuses supporting the understanding of relevant practise methods surrounding children’s social, emotional and cognitive development.
Howard et al. (2018) and Siraj-Blatchford et al. (2002) argue the importance of Sustained Shared Thinking surrounding the subject of developing children’s language, learning and thinking skills. Positive sustained shared thinking occurs when individuals collaborate in an intellectual way to extend understanding and contribute to children’s cognitive development Howard et al. (2018).
Melhuish (2015) recognises that some individuals may not understand all aspects of the subscales within the SSTEW scale, for example item’s four and five that relate to critical thinking and assessing learning. Furthermore, Siraj-Blatchford et al. (2002) states that all individuals working within an early year's setting should carry recognised early years qualifications and trained teachers should be included in the staff of early years settings. Likewise, Melhuish (2015) conveys the SSTEW scale must be used by a professional with sufficient and suitable amount of knowledge and understanding of child development and appropriate practice. Practitioners need to display a genuine interest and give their full attention to the child, respecting the child’s decisions and encouraging the child to elaborate (Siraj-Blatchford, 2002, Melhuish, 2015). Furthermore, it is advised that before undertaking SSTEW scale that staff should have detailed training due to the complexity of this tool. According to Siraj, Iram et al. (2015) Even if you have attended training on other environment rating scales, many of the ideas and concepts in the SSTEW Scale are entirely new. Using the scales demands a high level of understanding not only about the content of the scale but also in making sense of what is being observed.
 Additionally, although challenges exist, quality assurance programs such as The ECERS and SSTEW scales have been proven to be effective methods in enhancing quality experiences and positive outcomes for children.

Section three
Quality assurance schemes offer early year settings with the opportunity to gain recognition for the quality-of-service provision.  They fundamentally designed to promote the highest quality experiences of care, play and education by encouraging childcare providers to reflect on and evaluate their practice.
Measuring the quality of services provided within a setting provides practitioners with a reliable and effective indication on how they are doing as a setting.  Having a good understanding on how well your service is performing is beneficial as it can support you to identify what areas require improvement but also what areas of service are being delivered to a high standard. Quality assurance should provide you with the knowledge to develop and adapt plans of improvement based on effective practise, guidance and research. 
However, achieving quality within the early years reveals challenges; for example, Cottle and Alexandre (2012) identify that due to the range of stakeholders involved in early years settings, such as parents, practitioners, children, policy makers and managers, perspectives of quality practice are subjective.
Measuring quality is a method that can provide staff to reflect on their services and make potential improvements or changes to exceed minimum standards. Both quality measurements that were explored promote partnership and collaborative work within a setting. Which can be very advantageous for a child’s learning and well-being. Offering a range of opportunities for parents and carers to become involved in their children’s learning is important. (Gov.uk, no date). 
Quality is critical, high-quality children settings providing children with an advantageous path that can lead toa successful and positive learning journey.  Research shows that all children benefit from high-quality setting, with low-income children and English learners benefiting the most. The EPPE Project - Effective Provision of Pre- School Education suggests that quality provision within early year’s care can enhance language, mathematical and reading skills, preparing children for future school challenges, and, also linked quality provision to a reduction in aggressive and uncooperative behaviour (Sylva et al., 2004).
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