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ABSTRACT

Taking elementary schools in the Hangzhou area as an example, this research examines the efficacy of classroom management strategies within Chinese elementary schools, focusing on their influence on student behaviour and academic performance. A mixed-methods approach was employed, amalgamating quantitative data analysis with qualitative interviews to offer a holistic view of the effectiveness of different management strategies.

Key findings underscore the value of positive reinforcement, clear communication, and consistent consequences as paramount strategies in Chinese elementary schools. These approaches not only cultivate a conducive classroom climate but also substantially boost student engagement, ultimately resulting in improved academic outcomes. Additionally, the study sheds light on the essential role of cultural competence when navigating diverse classrooms and underscores the necessity for comprehensive teacher training programs and professional development initiatives. Moreover, the research delves into the ramifications of external factors like school events, administrative decisions, and societal shifts on classroom management. The integration of technology in educational settings is also explored, pinpointing both the potential advantages and the challenges posed by digital tools in the realm of education.The study enriches the current body of literature on classroom management, providing empirical evidence pertinent to the Chinese educational milieu. Its insights carry significant implications for the realms of teacher training, professional development, and educational policy-making in the field of elementary education. By recognizing the study's limitations and leveraging its findings, the research paves the way for future inquiries into the long-term impacts of classroom management strategies and their potential applicability across diverse cultural landscapes.

Key Words: Classroom Management, Positive Reinforcement, Cultural Competence, Teacher Training, Elementary Education
INTRODUCTION 

Classroom management, at its core, is a discipline central to the fabric of education, governing the intricacies of the learning environment and directly impacting both educators and learners (Marzano & Marzano, 2003). Its fundamental objective is to establish a harmonious educational setting, fostering an ambiance that is both conducive to effective teaching and optimal learning (Sithole, 2017). As the foundation of an academic journey, elementary education plays an especially pivotal role in establishing the foundation of further development of individuals, and this is where classroom management techniques become indispensable.

Elementary educators are tasked with a unique challenge. They engage with children who are still in the nascent stages of their academic exploration, encountering formal education often for the first time. This phase of education is not merely about imparting knowledge but is more significantly about laying down the foundational bricks of discipline, curiosity, respect, and camaraderie. Effective classroom management strategies, therefore, become the linchpin that holds the dynamic environment together, ensuring that disruptions are minimized, positive behaviours are reinforced, and every student is given an equitable opportunity to thrive (Korpershoek et al., 2014).

The Chinese educational system, for instance, has its distinct nuances, formed by centuries of cultural, philosophical, and societal influences. Recognizing this, there is an imperative need to understand classroom management not as a monolithic entity but as a concept that needs tailoring and adaptation to fit the unique needs of different cultural contexts (Oyeniran & Uwamahoro, 2017).. A comparative study, especially one that juxtaposes global best practices with those ingrained in the Chinese pedagogical landscape, is not only timely but also crucial. Such an endeavor seeks to bridge gaps, foster mutual learning, and ensure that the best classroom management strategies are identified and employed to benefit both educators and learners in China's elementary schools (Oyeniran & Uwamahoro, 2017). Classroom management refers to a set of strategies and techniques employed by teachers to create an environment conducive to learning that promotes positive student behaviour (Doyle, 2013). Establishing routines, setting clear expectations, managing student behaviour appropriately and encouraging positive relationships are all integral aspects of providing students with the conditions for them to thrive in an educational setting(Doyle, 2013). Effective classroom management is crucial to creating an ideal learning environment where students feel safe, engaged, and motivated to learn. This involves creating a structured and organized classroom setting which minimizes distractions while optimizing instructional time(Doyle, 2013). By employing effective management techniques in their teaching practice, teachers can create a supportive and nurturing space which elevates students' overall experience of education.

Classroom management plays a tremendous role in student achievement and behaviour. Studies have repeatedly proven the benefits of properly managed classes on student performance and behaviour; studies have also confirmed their link with better academic performance, increased engagement from students, reduced disruptive behaviour, and an overall reduction in disruptive behaviours. When students feel safe and supported within their learning environment they're more likely to actively participate, collaborate with peers, take ownership over their learning and take part in collaborative efforts that bring real results for all involved parties involved.

Effective classroom management strategies support positive student behaviours and social-emotional development. By setting clear expectations and providing consistent consequences for behaviour, teachers can foster a classroom culture that fosters mutual respect, empathy, and cooperation among students - creating an atmosphere conducive to belonging and healthy social interactions (Korpershoek et al., 2014). Effective classroom management strategies are especially necessary in elementary and secondary schools, where teachers are responsible for overseeing larger groups of students with various needs and backgrounds (Korpershoek et al., 2014). Classroom environments play a tremendous role in students' academic progression and wellbeing; therefore, it is vital for educators to possess both the knowledge and abilities to successfully oversee their classes.

Without effective classroom management, the learning environment can quickly deteriorate into chaos, leading to decreased student engagement, compromised instructional time and an increase in disciplinary issues. Without focused concentration and the right classroom management in place, students may struggle with their studies while disruptive behaviours could compromise everyone's education process.

Classroom management remains an integral component of effective teaching and learning in elementary education, especially where creating an ideal learning environment is of primary concern. Therefore, In this study, elementary schools located around Hangzhou were chosen for investigation to discern effective classroom management strategies which foster student achievement and positive behaviours while simultaneously offering educators, policymakers, academic researchers insights into practices that shape this early phase in children's educational lives.

At the core of this research lies its motivation: changing dynamics within education environments and increasing diversity within classrooms. Particularly pertinent for China where educational reforms and global influences continue to shape pedagogy practices, understanding classroom management strategies that vary and succeed becomes even more significant. Therefore, this study's primary purpose is not just academic; rather its results aim at directly impacting quality teaching and learning within elementary schools across China by aiding teachers adopt practices which not only effectively meet diverse student needs while respecting individual differences as much as possible.

To efficiently traverse the complex world of classroom management, this study is organized around four essential research questions that act as its centerpoint and drive data collection and analysis processes. The initial question aims to identify and understand the most successful classroom management strategies currently used by Chinese elementary schools and their effects on student behaviour and achievement. This question ties directly into classroom management strategies teachers can implement daily; while its counterpart delve deeper into factors that contribute to its success - in order to better comprehend which elements either support or hinder effective classroom management practices.

The third research question examines various classroom management approaches, noting their differing effectiveness depending on teaching contexts such as urban to rural schools in China and how these factors have an effect on choosing and using effective management strategies for classroom management practices. Furthermore, question four seeks to reveal any challenges or barriers teachers must overcome to create optimal learning environments for their students.

LITERATURE REVIEW

2.1. Introduction 

Classroom management remains at the core of educational research. It involves an intricate blend of pedagogy, psychological insights, and pragmatic strategies. This literature review explores classroom management from its roots up, seeking to reveal all its intricate layers as a vital aspect of education. Reviewers explored various historical perspectives, theoretical foundations, and contemporary models related to classroom management with an aim of identifying research gaps in this area and contributing academic discourse while also offering educators and policy-makers useful practical implications in education.

Classroom management encompasses more than simply maintaining discipline in an educational setting; its definition encompasses more expansive objectives such as creating an optimal learning environment and encouraging student engagement with academic content as well as social-emotional development. To better understand classroom management's history and evolution over time, this review presents historical and theoretical background analysis as well as noting pioneering theorists/educators whose contributions paved the way for current practices in this area. This review deconstructs key concepts and models essential for classroom management, from traditional behaviourist approaches to more contemporary student-centric models. By scrutinizing various frameworks from traditional behaviourist approaches to more modern student-focused models - and all methodologies adopted across diverse educational environments - this section seeks to provide a thorough examination of different methodologies adopted across educational contexts; its aim being to highlight strengths, limitations and applicability with today's dynamic classroom needs.

2.1.1. The Importance of Effective Classroom Management Strategies

By applying the above concepts and models, teachers can build an effective classroom management strategy, as they have an immense effect on student learning outcomes and classroom climate. Well-managed classes create a positive and supportive learning environment that increases engagement, reduces disruptive behaviours and enhances achievement. Studies have revealed that students who participate in classrooms with effective management practices tended to show higher mean achievement, improving social-emotional development (Borman & Kimball 2005), as well as stronger overall social-emotional development outcomes. Teachers using effective classroom management practices can create an atmosphere in which all pupils feel safe, valued, valued, motivated to take an active role in the learning process (Chandra 2015).

2.1.2. The Contested Nature of Classroom Management and the Origins in Different Philosophies of Education

Classroom management, an integral aspect of effective teaching, has long been the subject of vigorous debate within education. Approaches to classroom management have differed with time according to different philosophical views about education and teachers' roles in shaping student behaviour. This section will investigate this contested aspect of classroom management originating in different educational philosophies like behaviourism or the works of John Dewey.

One prominent approach to classroom management is grounded in behaviourism, a psychological theory which emphasizes external manipulation of behaviour through rewards and punishments. Behaviourist approaches view classroom management as a means of controlling student behaviour to foster an optimal learning environment. Proponents of behaviourism advocate using techniques such as explicit rules, consequences and rewards to change student behaviours  - thus making the teacher the authority figure who establishes clear expectations for behaviour within his or her classroom.

On the other hand, John Dewey - an influential educational philosopher - offers a different take on classroom management. Dewey advocated for an active approach centered around student engagement, inquiry-based learning and democratic principles within the classroom (Dewey, 1930). According to Dewey, effective classroom management must go beyond simply controlling behaviour but should promote intellectual and moral growth as well. Classroom management in Dewey's view involves creating a democratic learning environment in which all participants actively shape their own experiences of education (Dewey, 1930).

Behaviourism and Dewey's philosophy demonstrate the contentious nature of classroom management. While behaviourism emphasizes external controls and compliance, Dewey's philosophy promotes autonomy, student agency, and critical thinking skills development - these two models represent larger debates within education about roles for teachers, purpose of education and nature of student learning.

Understanding the contentious nature of classroom management and its roots in various educational philosophies is critical for educators when selecting suitable approaches to their teaching practice (Zhang & Zeng ,2004). By exploring different perspectives on classroom management approaches, educators can gain insight into underlying assumptions and values associated with them - ultimately leading them toward more informed and reflective classroom management decisions.

Effective classroom management also contributes to building positive teacher-student relationships. When teachers set clear expectations and offer supportive guidance while showing fairness and respect towards students, more are likely to develop positive attitudes toward learning while creating close bonds between teachers and pupils.

Overall, understanding key concepts and models related to classroom management provides teachers with a solid theoretical foundation on which they can effectively lead their classrooms. Setting clear expectations, using positive reinforcement techniques for behaviour modification, creating a supportive and engaging learning environment and employing evidence-based models all contribute to creating a conducive and engaging classroom community environment. By employing effective classroom management strategies teachers can promote academic achievement, student motivation and strengthen teacher-student relationships.

2.2. Impact of Classroom Management on Student Achievement and Behaviour

2.2.1. The Direct Correlation between Effective Classroom Management and Academic Outcomes

Classroom management extends beyond merely keeping students quiet or organized; it plays an instrumental role in shaping students' academic success. Over the years, a plethora of research has substantiated the direct correlation between effective classroom management and enhanced academic outcomes.

While classroom management strategies are generally considered crucial for motivating students and encouraging active participation, which in turn is believed to lead to improved academic results, this view is subject to debate (Tal, 2010). Some researchers argue that these strategies may disproportionately benefit students who already exhibit behaviours that are aligned with teacher expectations, potentially skewing assessment outcomes in their favor (Tal, 2010). Implementing effective classroom management techniques can play an instrumental role in increasing both academic success and behavioural welfare for all involved.

When a classroom runs efficiently, there's less time wasted on addressing disruptive behaviours or re-explaining instructions. Wang, Haertel, and Walberg (1993) noted in their comprehensive analysis that classroom management is an influential factor for student achievement. However, this should be put in context with other influencing factors; socio-economic status and access to quality education also play a part while cultural background can impact how students engage with educational systems, potentially impacting both their behaviour and academic performance (Bayat et al., 2014).

Additionally, it's essential to consider teacher perceptions and potential biases when considering student success. Research demonstrates how teacher discrimination based on ethnicity, social class or other factors can significantly decrease student achievement regardless of classroom management strategies employed (Contreras, 2011). Even when students meet classroom norms and expectations, they still may experience effects from systemic disadvantages or individual biases. 

Classroom management is unquestionably essential, yet only part of what makes up effective education. Therefore, effective education requires taking an interdisciplinary approach that goes beyond simply classroom management to address systemic concerns and individual student needs (Tang, 2007). By minimizing disruptions, educators can deliver lessons more effectively, ensuring that students grasp concepts with clarity. This uninterrupted flow of knowledge naturally bolsters academic outcomes, as students get to immerse in the learning process without being sidetracked by classroom disturbances.

Beyond tangible academic results, effective classroom management plays a pivotal role in building students' confidence. When students are in a well-managed classroom, they're more likely to participate, ask questions, and engage in collaborative activities (Emmer & Stough, 2001). This engagement not only solidifies their understanding but also builds their self-efficacy. As Bandura (1993) posited in his self-efficacy theory, when students believe they can achieve, they're more likely to put in the necessary effort, leading to improved academic outcomes.

A key element of effective classroom management is the establishment of consistent routines and clear expectations. When students know what's expected of them and understand the rhythm of the classroom. This frees up mental resources to focus on academic content. Evertson and Weinstein (2006) identified that classrooms with clear routines had students who scored higher on assessments compared to those where routines were either absent or inconsistently applied.

One cannot overlook the role of teacher-student relationships in academic achievement. At the intersection of classroom management and academic outcomes lies the bond between educators and their students. When students feel valued and understood, they're more inclined to invest in their learning (Roorda et al., 2011). Effective classroom management strategies often involve building these positive relationships, ensuring students feel safe and respected. This emotional security can lead to a stronger commitment to academic pursuits.

2.2.2. Effects of Various Management Techniques on Student Behaviour, Motivation, and Engagement

Classroom management is a multifaceted endeavor, incorporating a variety of techniques tailored to diverse learning environments and student profiles. The efficacy of these techniques not only shapes the immediate academic environment but also has lasting effects on student behaviour, motivation, and engagement.

Explicitly teaching behavioural expectations can have a significant positive impact on student behaviour. When students understand the boundaries and the rationale behind them, compliance rates increase (Good & Brophy, 2006). Additionally, when students are included in the process of setting guidelines, they often exhibit a sense of ownership and commitment to upholding them. Techniques that focus on rewarding desired behaviours rather than solely punishing undesirable ones can significantly boost student motivation. Skinner's (1953) Operant Conditioning theory suggests that behaviours followed by favorable consequences are likely to be repeated. By recognizing and rewarding students' positive behaviours and achievements, teachers can foster intrinsic motivation and enthusiasm for learning. 

Constructive feedback can act as a powerful motivator. When students understand their mistakes and are provided clear directions on improvement, they're more likely to be engaged and take ownership of their learning. This not only enhances their academic skills but also builds resilience and perseverance (Hattie & Timperley, 2007). Techniques such as group work or peer tutoring can positively influence student engagement. Collaborative environments foster a sense of belonging and provide peer support, which can motivate students to actively participate and contribute to the learning process (Johnson & Johnson, 2009).

Teaching students skills such as goal-setting, time management, and self-reflection can have profound impacts on behaviour and motivation. Such techniques not only help students take control of their learning but also foster a growth mindset, leading to increased resilience and commitment to academic tasks (Zimmerman, 2002).

2.2.3. Long-term Impacts of Classroom Management on Students’ Academic Trajectory

The influence of classroom management isn't limited to immediate classroom outcomes; it reverberates throughout a student's academic journey, and in many cases, their life beyond schooling. Effective classroom management in the formative years establishes a strong foundation for future academic endeavors. When students acquire necessary skills such as focus, self-discipline, and active participation early on, they carry these skills to higher education and professional settings, ensuring continued success (Wentzel, 2002). Well-managed classrooms promote not just academic growth but also social-emotional development. Such environments, characterized by respect, empathy, and collaboration, foster crucial skills such as conflict resolution, communication, and teamwork. These competencies prove invaluable in both academic and non-academic settings throughout a student's life.

Effective classroom management strategies, especially those that highlight student strengths and achievements, can shape a student's academic self-concept. Students who believe in their capabilities and view themselves as competent learners are more likely to pursue advanced academic opportunities and overcome academic challenges (Marsh & Craven, 2006). Classrooms that prioritize management and student engagement can significantly reduce dropout rates. When students feel connected, understood, and supported in their learning environment, they're less likely to disengage from the education system (Rumberger, 2004).

The benefits of effective classroom management extend beyond the classroom walls. By fostering essential skills like resilience, critical thinking, collaboration, and self-discipline, well-managed classrooms prepare students for the challenges and opportunities of the modern world, whether in higher education, the workforce, or in personal endeavors (Zhang & Li, 2005). Therefore, effective classroom management is not a short-term strategy for maintaining order; it's a long-term investment in the future of students. The techniques employed and the environment cultivated shape the trajectory of students' lives, ensuring that they're equipped not just with academic knowledge but also with the skills, mindset, and confidence to navigate the world successfully.

2.3. Factors Influencing the Success of Classroom Management

Classroom management is an intricate dance, and its success hinges upon a myriad of factors both within and outside the classroom's four walls (RICHES et all, 2013). Understanding these determinants can aid educators in fostering conducive learning environments.
2.3.1. Role of School and Classroom Climate 

The overall climate of a school, manifested in its policies, staff relationships, student interactions, and overall ethos, sets the stage for individual classroom dynamics. Schools that prioritize a positive, respectful, and inclusive environment often experience a ripple effect, where these values trickle down to individual classrooms. Research indicates that students in such schools exhibit higher levels of academic engagement, better peer relationships, and fewer behavioural issues. The classroom climate, in turn, is shaped by teacher-student relationships, peer interactions, and the physical environment. A classroom that feels safe, welcoming, and inclusive fosters student engagement, participation, and mutual respect. Positive teacher-student relationships can be particularly influential, offering students a sense of belonging and validation, consequently enhancing their motivation and academic outcomes.

Influence of Teaching Methodologies and Curricula (250 words)

The choice of teaching methodologies directly influences classroom management. Active learning techniques, such as problem-based learning, encourage student engagement and participation, thereby reducing instances of disruptive behaviour. Conversely, overly rigid or monotonous instructional methods can lead to student disengagement, making classroom management challenging. Curriculum plays a pivotal role in student engagement and achievement, acting as an activator for active participation and deep learning. An effective curriculum goes beyond simply disseminating information; it should be tailored specifically to students' interests and needs to make learning experiences more meaningful (Fuchs et al., 1984).

Furthermore, modern educational research emphasizes the significance of curricula that foster skills such as critical thinking, collaboration and real-world application in students. Such curricula often result in more dynamic, engaged and self-regulated student bodies (Squires, 2012). Project Based Learning (PBL) is one such instructional method which encourages students to explore real world problems as an instructional method - helping develop not only subject matter expertise but also skills like teamwork and problem-solving (Sumarni, 2016). Curriculum can also serve as a powerful tool to promote social justice by including diverse perspectives and addressing systemic issues that make education more inclusive. A well-planned curriculum thus not only leads to academic success but also fosters globally responsible citizens.

2.3.2. Cultural Nuances and Their Impact on Strategy Effectiveness 

Culture profoundly influences teaching and learning dynamics. What's considered respectful or disruptive, motivated or disinterested, can vary significantly across cultures. Effective classroom management strategies often need to be culturally responsive to ensure they're relevant and effective. For instance, in some cultures, maintaining eye contact is a sign of attention and respect, while in others, it might be deemed confrontational or rude. Similarly, student participation norms can vary; in certain cultures, students might be more reserved, not speaking unless directly questioned, which could be misinterpreted as disengagement in another cultural context. Thus, educators need to be culturally sensitive, recognizing and accommodating these nuances. Culturally responsive teaching not only aids in classroom management but also ensures an inclusive environment where all students feel valued and understood.

2.3.3. The Role of Technology and Its Integration in the Classroom 

The modern classroom is increasingly digitized, and technology plays a significant role in both instruction and management. When integrated thoughtfully, technology can be a boon for classroom management.

The key lies in the judicious integration of technology. Clear protocols, regular monitoring, and ensuring equitable access can help harness the benefits of technology while minimizing its potential pitfalls. Furthermore, educators need to be trained to integrate technology seamlessly into their teaching methodologies, ensuring it enhances, rather than detracts from, the learning experience (Kim, Kim, Lee, Spector, & DeMeester, 2013). The art of classroom management is influenced by numerous factors, each intertwined and collectively shaping the learning environment. Recognizing these determinants and their interplay can empower educators to craft classrooms that are not just orderly, but also dynamic, inclusive, and conducive to holistic learning. As education evolves, so will the nuances of classroom management, but the core principle remains: creating an environment where each student feels valued, engaged, and inspired to learn.

2.3.4. Comparative Analysis of Classroom Management Approaches

Classroom management's core objective, irrespective of cultural context, is to cultivate an environment conducive to learning. However, the techniques to achieve this differ vastly across cultures.

Historically, the Chinese classroom is characterized by Confucian principles, emphasizing respect for authority, discipline, and diligence. Teachers are held in high esteem, often seen as the primary knowledge bearers. Consequently, classroom management in China traditionally relies on a teacher-centric approach, where the educator dictates the pace, content, and structure of lessons. Student obedience and conformity are highly valued, leading to techniques that minimize disruptions and maintain a structured environment (Zhou & Li, 2016). Tools such as routine drills, regular testing, and uniform classroom procedures are commonplace.

In contrast, many Western pedagogies emphasize student autonomy, critical thinking, and active participation. The classroom is often viewed as a collaborative space where both teachers and students contribute to the learning process. As a result, classroom management in these contexts leans towards fostering mutual respect, encouraging student voice, and promoting self-regulated learning. Techniques might include open discussions, group projects, and reflective exercises.

2.3.5. Contrasting Classroom Management Techniques Between Western and Eastern Pedagogies 

The fundamental philosophical differences between Eastern and Western education manifest in distinct classroom management techniques.

In Eastern pedagogies, particularly in the Chinese context, the teacher is often the dominant figure, acting as the primary source of knowledge (Feng & Yu, 2020). This creates a hierarchical structure, where students are expected to listen, absorb, and reproduce the taught content. Contrarily, Western classrooms often advocate for a more egalitarian setting, where the teacher is a facilitator, guiding students towards discovery and critical thinking.

Although comparing educational approaches globally can be useful, it must not lead to stereotype-reinforcing discussions relating to teaching philosophies that vary substantially across cultures or national groups. Studies suggest that Chinese classrooms tend to put greater emphasis on listening and note taking than on asking questions during classes, with opportunities for this taking place after-class or during private consultations (Zou & Yu, 2021). 

On the other hand, Western education systems typically emphasize more participatory teaching styles that encourage active engagement through active discussions and debates within lessons (Hassan et al., 2010). Note, though, that these traits don't represent universal characteristics but more general trends that can vary significantly between educational settings. In Chinese classrooms for instance, mistakes are seen as opportunities to improve and teachers promptly correct any errant responses so as to promote understanding, though similar attitudes towards mistakes and learning exist across educational environments (Zhou et al., 2012)).

2.4. Research Gap and Rationale

Classroom management, despite being a well-explored domain within educational research, constantly presents evolving challenges. As the educational landscape shifts due to sociocultural, technological, and environmental changes, so too does its need for deeper, more nuanced understandings of classroom management (Zeidler, 2016).

One of the notable gaps in existing research relates to the comparative effectiveness of classroom management strategies across different cultural contexts (Cheong, 2000).In addition, there's a scarcity of research in comparing these management strategies in Asian countries, especially in the context of rapidly evolving educational systems like China's. As globalization and technological progress create an ever-easier path between us, adaptability of successful strategies has never been more essential. Due to global interdependency, solutions that may have worked successfully in one region may hold great promise when altered for implementation in another locale, taking into account any specific obstacles or advantages each locale presents.

One important question raised in classroom management is its universality of strategy effectiveness. Do classroom management approaches remain effective across cultural settings especially in primary education? For example, is a strategy that works well in one culture applicable in another culture without needing modification? This area requires further examination as its success often depends on cultural context.

2.5. Research Rationale and Significance

The rationale behind addressing these research gaps is multifold. As education systems worldwide strive to equip their students with 21st-century skills, classroom environments must be optimized to support this effort. Effective classroom management involves more than simply keeping order: it should foster an atmosphere in which every student feels safe, valued, and motivated to learn. Determining which strategies work in which contexts over which timescale is key to meeting this goal. Second, as previously mentioned, the role of culture in classroom management is an area that deserves deeper exploration. As educators and students increasingly find themselves in multicultural classrooms, or as pedagogical strategies are shared and adapted globally, understanding cultural nuances becomes critical. For instance, a strategy that hinges on individual recognition might work well in cultures that emphasize individual achievements. In contrast, in collectivist cultures, group recognition might be more effective. 

The drive behind academic research, in any domain, is not just the expansion of knowledge, but the tangible impact that newfound understanding can have on the real world. In the field of education, where outcomes have long-term implications for individual and societal development, the importance of empirical research cannot be overstated. This particular study, which seeks to explore effective classroom management strategies in elementary education by taking elementary schools in the Hangzhou area as an example, especially in the Chinese context, holds immense significance for several reasons.

Classroom management, as previously discussed, is foundational to creating an environment conducive to effective teaching and productive learning. If educators have at their disposal evidence-based strategies that have been shown to be effective within their specific cultural and technological context, they can mold their classrooms into spaces where disruptions are minimized and learning is maximized. An understanding of the most impactful strategies means that educators can go beyond mere classroom control, fostering environments that nurture curiosity, creativity, and collaboration. Classroom management doesn’t operate in isolation—it directly influences student behaviour and academic achievement. A classroom that is managed effectively sees reduced instances of negative behaviours such as disruptions, conflicts, or disengagement. Classroom management strategies play a critical role in motivating, attending, and actively participating students - ultimately leading to improved academic results. Implementing effective classroom management techniques can play an instrumental role in increasing both academic success and behavioural welfare for all involved.

While the research has a specific focus on the Chinese educational landscape, its findings can have global relevance. By understanding the unique nuances of classroom management in China, a comparative lens can be applied to discern how strategies differ, or are consistent, across cultural contexts. Such insights can be invaluable in our increasingly globalized world, where educators often find themselves teaching diverse student populations or where pedagogical strategies are shared and adapted internationally. 

The challenges of managing a classroom are among the top reasons cited for educator burnout (Abebe & Hailemariam, 2007). By providing teachers with evidence-backed strategies and insights, this research not only equips them with tools to better manage their classrooms but also can enhance their job satisfaction and professional longevity. Furthermore, understanding the nuances of classroom management in the digital age can help educators integrate technology more seamlessly into their teaching, harnessing its benefits while mitigating potential pitfalls. Ultimately, empowering teachers with knowledge and skills leads to more resilient, confident, and effective educators. Beyond the classroom, the insights garnered from this research can have implications at the institutional and policy levels. Educational policymakers and administrators can utilize the findings to inform curriculum design, teacher training programs, and school-wide behaviour policies. By integrating evidence-based classroom management strategies into the larger educational framework, a more cohesive and effective system can be established, benefiting not just individual classes but entire schools or districts.

2.6. Research Questions

Classroom management, as an educational cornerstone, profoundly affects the overall environment, shaping the experiences of both teachers and students. With the changing dynamics of educational contexts, particularly in places like China with its rapidly evolving pedagogical landscape, there’s an urgent need to refine our understanding of effective classroom management. The proposed research questions for this study are aimed at filling the gaps identified in prior studies and are structured to provide insights that can lead to tangible, positive outcomes in elementary education settings. 

To address these gaps, this research seeks to discover how teacher education programs influence classroom management strategies. The research questions guiding this study are as follows:

What are the most effective classroom management strategies and techniques used in elementary education in China, and how do they impact student achievement and behaviour?

What factors contribute to the success of classroom management practices in elementary schools in China, and how can they be leveraged to improve classroom management? 
How do different classroom management approaches compare and contrast, and what are the most effective strategies for different teaching contexts in China? 

What challenges and barriers do teachers face in implementing effective classroom management practices in China, and what recommendations and strategies can be developed to address these challenges and improve classroom management practices in elementary education?

METHODOLOGY REVIEW 

3.1. Introduction

This chapter presents the development of a detailed methodology used in this study, with the purpose of uncovering a research framework which addresses both research problems and objectives. Furthermore, this chapter covers adoption-related challenges and designs. Furthermore, qualitative and quantitative methods were employed for data collection as well as data analysis methods to generate results.. Furthermore, the chapter expands on the data collection process by describing the ethical issues followed. Based on the research questions raised before, this study will test the following hypothesis: 
H1: It is hypothesized that clear communication, positive reinforcement, and consistent consequences are among the most effective classroom management strategies in elementary education. Effective implementation of these strategies is likely to result in higher student achievement and more positive student behaviour.

H2: Classroom climate, the incorporation of culturally relevant teaching methodologies, and teacher training are significant factors that contribute to the success of classroom management practices in elementary schools. Leveraging these factors through continued professional development and community engagement can enhance classroom management outcomes.

H3: Different classroom management approaches have varied levels of effectiveness depending on the teaching context. Western pedagogies may emphasize individualism and autonomy, leading to strategies that foster independent thinking and self-management, while Eastern pedagogies might focus on group harmony and collective achievement, necessitating strategies that promote group cohesion and mutual respect. Context-specific strategies, tailored to the cultural and pedagogical background of the classroom, are likely to be more effective than generalized approaches.

H4: Teachers face challenges such as limited resources, cultural misunderstandings, and lack of specialized training in implementing effective classroom management practices. Providing educators with context-specific training, resources that support differentiated instruction, and platforms for peer collaboration can address these challenges, leading to improved classroom management practices in elementary education.

3.2. Key Concepts and Models

Effective classroom management relies upon key concepts and models that guide teachers in creating an optimal learning environment for their pupils (Usman & Madudili, 2019). These theories form the theoretical base necessary for understanding principles and strategies essential for successful classroom administration. This section will introduce some key ideas that have helped shape this area of education.

First of all, establishing clear behaviour expectations and learning goals are central components of classroom management. This concept emphasizes the necessity of setting explicit guidelines for student behaviour, establishing routines, and maintaining consistent expectations throughout the learning process (Marzano & Marzano, 2003). Clear expectations and rules help create a predictable environment in which students know exactly what is expected of them and can focus on learning without interruptions. 

While theoretical frameworks emphasize the significance of setting explicit guidelines for student behaviour, establishing routines, and upholding consistent expectations, empirical research proves this point (Mitchell & Wehby, 2022). Studies have demonstrated that classrooms with well-defined rules and routines have lower incidents of disruptive behaviour and higher levels of engagement (Epstein et al., 2008). Furthermore, educators who implement such strategies report not only smoother classroom operations but also increased student outcomes. 

Positive reinforcement should also be an integral component of student development. Positive reinforcement refers to rewarding students for desirable behaviour by offering rewards or acknowledgments as rewards or reinforcement (Skinner 1953). This concept has its roots in behavioural psychology and stresses the significance of acknowledging and reinforcing positive actions within classroom settings to foster an atmosphere that fosters collaboration and motivation for all involved (Peck et al, 2014).

In addition, classroom community and developing positive relationships play a pivotal role in effective classroom management. A positive classroom community will cultivate a positive environment. It fosters quality interactions among students and between students and their as well as between teachers (Meeuwisse et all, 2010). Nurturing positive relationships creates a supportive and inclusive classroom environment which increases engagement and cooperation from both teachers and students (Wentzel 2015).

In classroom management, numerous models have been created to give teachers practical guidance for implementing effective classroom management strategies. Studying various classroom management models reveals a wealth of approaches and frameworks available to teachers for classroom management. Lee Canter's Assertive Discipline model has long been respected for its focus on clear expectations, predictable consequences and assertive teacher authority (Canter, 2010). Positive Behaviour Support (PBS) framework offers another method for combatting behavioural issues by encouraging positive behaviours through reinforcement and cultivating an accommodating classroom culture (Gore et all 2013), PBS emphasizes the importance of teaching and reinforcing appropriate behaviours rather than solely relying on punitive measures to manage students' behaviours. Furthermore, William Glasser's Choice Theory model (Green, 2002) places an emphasis on student responsibility and choice in their behaviours - it recognizes the concept that all actions taken by children result from their choices for satisfying basic needs - with teachers encouraged to develop positive relationships with students so they make responsible choices themselves (Mottern, 2008). After considering various models as options for my research, Canter's Behaviour Management Cycle emerged as my study focus due to its strengths and alignment with my teaching philosophy - its emphasis on clear expectations and consistent consequences resonates well with my desire to create a structured yet disciplined classroom environment.

Canter's Behaviour Management Cycle is one such model, providing clear steps for setting rules, reinforcing positive behaviour and applying consequences when students misbehave (Canter,2010). It emphasizes proactive strategies and consistency in managing student behaviour. The Responsive Classroom Approach (RCA) is another widely recognized model where students’ social and emotional growth are placed into their academic learning, which stemming from the notion that student learns best through cultivating social-emotional skills development, and increasing academic engagement (Betasolo, 2016). This model emphasizes teacher-student interactions as well as morning meetings as part of daily schedule and the implementation of logical consequences rather than punishment.

Marzano & Marzano's (2003 approach emphasizes establishing clear behaviour expectations and learning goals to create an orderly learning environment where students understand what is expected from them and are guided toward academic success. Their emphasis is also crucial in building discipline amongst pupils while keeping focus on students achieving academic excellence. However, this model might neglect the diverse needs and learning styles of individual students. Although structure is essential, excessive rigidity can stifle creativity and impede critical thinking skills development. William Glasser's Choice Theory (Green 2002) offers an intriguing alternative: Glasser advocates student autonomy while emphasizing personal choice's importance within learning processes - thus encouraging self-regulation skills as well as decision making abilities - offering greater control to each learner over his/her educational journey.

In terms of the comparison of Positive Reinforcement and Intrinsic Motivation, Skinner's (1953) theory of positive reinforcement plays an integral part in shaping student behaviour. By rewarding desired actions and reinforcing good habits, positive reinforcement seeks to foster a productive classroom atmosphere while altering immediate behaviour modification while simultaneously building the basis of desirable conduct in its wake. But an over-reliance on external rewards may lead to dependency among students; their motivation becomes dependent upon external incentives rather than intrinsic values of learning itself. This creates conflict when compared with approaches that focus on building intrinsic motivation; for instance theories related to self-determination and personal growth advocate the development of internal desires to learn and succeed beyond tangible rewards.

3.3. Methodology

This chapter details the methodological framework employed in this research study to examine effective classroom management strategies within Chinese elementary education environments. Research methodology plays an integral part in this investigation process by guaranteeing findings are credible and pertinent to education as a field. This research employs a mixed-methods approach, employing both qualitative and quantitative methodologies in equal measures to provide an in-depth examination of classroom management practices. While qualitative methods provide greater depth through direct accounts or observations, quantitative approaches enable statistical analyses that allow us to detect trends or patterns more readily.

Rosemann and Szecsenyi (2004)pointed out the advantages of conducting qualitative research using a cross-sectional design; such an approach enables researchers to quickly gain an overview of current practices and perceptions while collecting data at specific moments over time to provide an in-depth view of present educational landscape without long-term studies that might otherwise prove more complicated and time-consuming. Furthermore, such an approach lends itself well to exploring classroom management which often relies on nuanced and dynamic methods of operation.

Qualitative researchers gather their data primarily through in-depth, semi-structured interviews with teachers, classroom observations and document analysis. Interviews serve to understand their experiences, perceptions and challenges associated with implementing classroom management strategies; while observational visits provide additional data that shed light on real world application of strategies discussed during interviews. Finally, document analysis serves to add context by reviewing existing literature such as policy documents or instructional materials. Quantitative components of this research involve employing teacher questionnaires designed to elicit responses related to various aspects of classroom management such as discipline methods and student engagement levels. These quantitative findings will supplement qualitative findings for an in-depth view into classroom management practices.

This mixed-methods approach to research is underpinned by its dedication to ethical research practices, from participant recruitment through data collection and analysis. Achieve informed consent, ensure confidentiality and uphold transparency with participants forms the ethical backbone of this study. The methodology chapter sets the scene for an in-depth exploration of classroom management strategies in Chinese elementary schools, providing details about tools and techniques employed for data gathering as well as any considerations related to ethical considerations of research processes. By carefully balancing qualitative depth with quantitative breadth, this study seeks to produce insights that are both comprehensive and contextually grounded.

3.4. Context of Study

This study utilizes an in-depth, ethically sound research design in order to conduct an in-depth, extensive, and complete investigation of strategies employed for elementary classroom management in selected primary school,  using qualitative research approaches in order to gain a deep understanding of all challenges, intricacies and subtleties that educators and administrators encounter on an everyday basis.

3.4.1. Methodological Framework

This research employs a cross-sectional qualitative research design, an in-depth exploration of specific phenomena within a specified timeframe. Cross-sectional qualitative research involves collecting data at one or two specific points in time rather than collecting it longitudinally over extended periods (Bryman, 2006). Its effectiveness lies in giving researchers an in-depth view of contemporary classroom management practices, teacher perceptions and challenges  (Bryman, 2006).

Qualitative designs emphasize collecting rich, descriptive data through interviews, observations or document analysis (Grossoehme & Lipstein, 2016). This method offers greater insights into participants' experiences, attitudes and behaviour within natural settings; providing opportunities to understand nuances and complexities associated with classroom management more thoroughly than quantitative approaches (Grossoehme & Lipstein, 2016). By employing both qualitative and cross-sectional research methods, this research seeks to give an in-depth review of current classroom management practices within a specific timeframe. By choosing this method of investigation, complications related to longitudinal changes will be avoided and ensure an in-depth and focused exploration of today's educational landscape (Grossoehme & Lipstein, 2016).

3.4.2. Interviews With Educators

One of the primary methods for collecting data will involve in-depth, semi-structured interviews with teachers. This interview aims to capture their lived experiences while giving insight into daily challenges they encounter, their perceptions towards various management strategies and proposed solutions for common classroom issues.

3.4.3. Classroom Observations 

To further supplement interview data, observational visits will also take place at selected elementary classrooms in China, with note taking and video recordings used during these visits to document implementation and effectiveness of various classroom management strategies; providing more informed insight into teachers' experiences.

3.4.4. Teacher Questionnaires

In order to gather more quantitative metrics related to classroom management, teachers will also be invited to complete questionnaires designed specifically to capture disciplinary methods, student engagement levels and relationships between teachers and pupils - providing a more complete picture of classroom environments.

3.4.5. Document Analysis

To further enliven this study, a document analysis will also be performed. This involves reviewing existing academic literature, policy documents related to education policy implementation and instructional materials related to classroom management in order to establish an academic and practical context that allows interpretation of findings of this research project.

Overall, by taking an array of methods into consideration in this research effort, its aim is to gain an overall and nuanced view of classroom management within elementary settings in China - specifically its Chinese context. Particular attention will be placed upon gathering insights and experiences of teachers as frontline implementers of management strategies.

3.5. Participants 

Sample Size: For this research study, a total of 200 participants will be involved. While the sample size is designed to provide a comprehensive view of classroom management practices, it is equally important to note the method of sample selection to ensure data validity. 

Demographics: The sample will comprise educators from diverse demographic backgrounds, including varying age groups, years of teaching experience, and both male and female teachers. This approach ensures a comprehensive understanding across different experiences and perceptions. 

Selection Criteria: Participants will be elementary school teachers actively teaching in Chinese public and private schools. Teachers from both urban and rural settings will be included to gain a broad spectrum of perspectives. 

Sampling Technique: Participants for this study will be selected using stratified random sampling, in order to achieve an equitable representation from different elementary schools and their educators and administrators. Schools will be categorised according to factors like location (urban, suburban and rural), funding source (public vs private), student demographics such as socio-economic background or ethnicity status; from each category educators and administrators will then be randomly chosen in order to complete this research study. Selection criteria will focus on educators with at least two years of elementary teaching experience and are currently employed, to ensure participants possess adequate levels of expertise while engaging in current practices of teaching. Administrators included will hold roles related to curriculum creation or classroom management. Utilizing stratified random sampling as the research approach, this study hopes to elicit diverse perspectives and experiences for its findings and increase generalizability of results.

3.6. Procedure 

3.6.1. Recruitment

The first step in recruiting participants involves making contact with the administrative authorities of the targeted elementary schools. The researcher will send out formal letters to each school, explaining the purpose of the research and seeking permission to approach the teachers. Upon receiving the necessary permissions, an information session will be organized in each school. At these sessions, the research team will introduce themselves and present the study's aims, objectives, and potential implications to teachers. Teachers can then pose preliminary questions and express initial interest in participating by filling out a 'participant interest form' which gathers basic information so as to ensure their eligibility to join.

3.6.2. Pilot Testing

Prior to the main data collection, a pilot test will be carried out with a small group of teachers to ensure that questions are clear, pertinent and unbiased - feedback from this pilot test can then help shape and refine the questionnaire for use during main study.

3.6.3 Informed Consent

All teachers who show an interest will receive an informed consent form that clearly outlines the study objectives, what participants can expect of themselves, duration and potential risks and benefits of participation. Teachers will have an opportunity to discuss any uncertainty or concerns they might have regarding either the study itself or consent form; it's recommended they take their time in reading through and understanding it fully.

Once participants feel fully at ease with the study and understand its goals, they will be asked to sign a consent form before their participation will be confirmed. Participants in the study will be invited via email or other communication channels to join. Each invitation will provide details regarding the purpose and significance of this research as well as procedures involved. Furthermore, confidentiality and anonymity will be assured to participants while informed consent will be secured from all individuals by providing clear explanation of how to opt-out from participating at any time without incurring consequences.

3.6.4 Distribution

The questionnaires will be distributed to the participating teachers at their respective schools. Given the digital age, an online version of the questionnaire can also be created using platforms like SurveyMonkey or Google Forms, making it convenient for teachers to complete at their preferred time.

3.7. Questionnaires 
To gather both quantitative and qualitative information about teacher education programs and classroom management strategies. The design will be guided by research questions and objectives of this study and include multiple-choice questions, Likert scale items, and open-ended inquiries. This questionnaire for this research seeks to gain insights from elementary school teachers regarding effective classroom management strategies within Chinese education context. With particular consideration being paid to clarity, relevance and inclusivity so as to capture a range of experiences and opinions. Before administering the questionnaire for distribution in the main study, a pilot study will be undertaken in order to ascertain its effectiveness and reliability. A small sample of teachers meeting study criteria will participate in this pilot study; feedback collected through it will then inform design modifications required in order to increase validity and reliability of its questions.

3.8. Ethics

The ethical dimensions of a research project are paramount in ensuring the integrity, transparency, and credibility of the study. This paper elucidates the ethical considerations adhered to during the research study titled "Exploring Effective Classroom Management Strategies in Elementary Education: A Comparative Study."

3.8.1. Feedback and Debriefing:

At the conclusion of a study, it is crucial that participants are informed of its findings; after all, they played an instrumental role in its realization. Therefore, within one month after completion of study a detailed yet easily understandable report will be sent via email to all participants. This report will not merely be an exposition of the results but will also emphasize the potential implications of the findings, specifically their capacity to enrich pedagogical practices in elementary education. Participants will also have the liberty to seek clarifications, voice concerns, or discuss the results, establishing a two-way communication channel that respects their contribution to the research.

3.8.2. Informed Consent

One of the foremost pillars of ethical research is the voluntary participation of individuals, premised on their comprehensive understanding of the research dynamics (Benatar & Singer, 2000). To this end, an exhaustive informed consent form, crafted in lucid language, will be shared with potential participants. This document will delineate the study’s objectives, procedures, potential risks, and benefits. Prospective participants will be apprised of their right to withdraw from the research at any phase, sans any repercussions. While the written consent form is the preferred method, contingencies are in place to obtain verbal consent, ensuring that the research remains inclusive and accommodating.

3.8.3. Confidentiality

Stringent measures will be executed to ensure participants' confidentiality and anonymity. Each participant will be assigned a pseudonym, effectively dissociating their identity from the data they provide. All overtly identifiable information will be either completely omitted or masked with generic descriptors. Furthermore, all collected data, irrespective of its format, will be securely stored in encrypted repositories, accessible solely to the research team(Benatar & Singer, 2000). This protective custody extends to informed consent forms and, in instances where applicable, audio recordings of verbal consent. When it comes to the dissemination of the research findings, meticulous care will be exercised in choosing direct quotations, ensuring they don't inadvertently compromise participant identity.

3.9. Reliability, Validity and Transferability 
Researching Reliability, Validity and Transferability A research study that strives to establish credibility and applicability must include safeguards to guarantee reliability, validity and transferability in its findings; in this section of a current investigation on classroom management strategies in elementary education this section discusses measures taken by researchers in order to meet this aim.

To ensure reliability in this study, standard procedures were employed during data collection. Interview questions were carefully constructed and piloted before being used during interviews to elicit relevant information; observational protocols were uniform across classroom settings to collect comparable data collection methods across classroom settings; multiple methods (triangulation) allowed cross-verification through different lenses of analysis further strengthening reliability.

Validity pertaining to research concerns the accuracy with which its subject area has been covered by research. To increase validity of this investigation, a mixed methods approach was utilized which provided for in depth exploration of this topic. Qualitative data obtained via interviews and observations provided depth and context, ensuring that this research accurately depicted classroom management challenges from an authentic experience perspective. Quantitative data gleaned from questionnaires provided greater breadth, helping to quantify patterns and trends to validate findings further. Participant validation strategies included sharing preliminary findings with some participants for feedback to ensure interpretations accurately represented their experiences and perspectives.

Transferability describes the extent to which study results can be applied across other contexts. Although this research focused specifically on Chinese elementary schools, efforts were made to maximize its transferability. A detailed description of its research context, such as school settings, participant demographics and observed classroom management practices provides readers with enough data for them to determine whether its conclusions apply elsewhere; additionally its theoretical framework grounded in universal concepts of classroom management further increases relevance and support its wider applicability.

Overall, the research methodology was meticulously constructed in order to maximize reliability, validity, and transferability. By adhering to stringent data collection and analysis procedures and taking special note in selecting topics relevant to research goals.

RESULTS 

4.1. Introduction

This section of the study delves deep into both descriptive analysis of participant demographic information, as well as classroom management strategies employed in elementary education. Data analysis plays an integral part of any research endeavor as it transforms raw data into useful insight that validates or refutes hypotheses proposed earlier by scientists; such an exercise helps understand classroom management dynamics within Chinese elementary school context.

4.2. Profile of Participants

This study involved an array of participants from across  age groups, gender identities and teaching experience levels. Their ages ranged from early career teachers in their 20s to experienced educators in their 50s; specifically 20% were aged 20-30 while 30% were 31-40, 25% 41-50 and finally 25% 51 and over; providing an opportunity to assess classroom management strategies across age groups in greater depth.

Gender distribution among participants was fairly even; 60% were female teachers while 40% were male teachers, as per education industry trends, where female teachers typically dominate teaching profession, especially at elementary levels. Participant teaching experience varied widely: 15% having less than five years experience; 35% five to ten years' worth; 30% from 10-20 years and 20% from over two decades. These differences gave insight into how classroom management strategies have changed over time as well as differences between teachers who possess various levels of experience.

	Demographic
	Category
	Percentage

	Age
	20-30
	20%

	
	31-40
	30%

	
	41-50
	25%

	
	51 and above
	25%

	Gender
	Male
	40%

	
	Female
	60%

	Teaching Experience
	Less than 5 years
	15%

	
	5-10 years
	35%

	
	10-20 years
	30%

	
	More than 20 years
	20%


Table 1: Demographic Information of Participants

4.3. Location of Schools 
Location was an integral component in understanding differences among regional classroom management strategies. Participants in this study came from urban (40%), suburban (30%) and rural (30%) schools. This distribution allowed for a comparative analysis of the different challenges and strategies employed by teachers in these varying settings. Urban schools, with their diverse student populations and often larger class sizes, may present different challenges compared to suburban and rural schools. Conversely, rural schools may lack the resources and support systems available in urban and suburban settings. By including teachers from all three types of locations, the study aimed to capture a broad spectrum of experiences and perspectives on classroom management strategies.

	Location
	Percentage

	Urban
	40%

	Suburban
	30%

	Rural
	30%


Table 2: Location of Schools

4.4. Analysis of Classroom Management Strategies

4.4.1. Frequency and Effectiveness of Positive Reinforcement
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Figure 1 Frequency of Positive Reinforcement

The pie chart illustrates the frequency of positive reinforcement utilized by the teachers in the classroom. A majority of the teachers, 35%, often use positive reinforcement, followed by 30% who always use this method. 25% of the teachers sometimes use positive reinforcement, and only 10% rarely or never use this strategy. The effectiveness of positive reinforcement is evident in creating a positive classroom climate and encouraging desired behaviours among students. This aligns with Hypothesis 1, which posits that clear communication, positive reinforcement, and consistent consequences are effective classroom management strategies. Positive reinforcement appears to be a widely utilized strategy employed by elementary school teachers in China.

Positive reinforcement as a classroom management strategy goes beyond simply rewarding students for good behaviour; it also seeks to cultivate positive relationships between teachers and students. When students feel appreciated for their efforts, they're more likely to repeat the desired behaviours and cultivate a positive learning attitude. Data clearly demonstrate this value of positive reinforcement being implemented into teaching practices to create conducive learning environments. 

Semi-structured interviews conducted with elementary school teachers i provide deeper understanding of this quantitative result, offering nuanced insights. When answering Q6 regarding effective classroom management strategies (one teacher elaborated that positive reinforcement should not just be seen as a strategy but as essential). When acknowledging students for any effort they put forth it boosts morale considerably and often has an immediate positive effect among peers."

One teacher noted the role of positive reinforcement (Q5): "Using positive reinforcement has allowed me to build closer relationships with my students. More than simply rewarding good behaviour, positive reinforcement shows them they're valued members of their classroom community and worthy contributors.

In addition, Teachers' experiences demonstrate the efficacy of positive reinforcement as an approach for creating an ideal classroom climate and encouraging desired student behaviours, particularly through responses to Q5. An instance where traditional discipline methods were ineffective led the teacher to turn towards positive reinforcement instead which resulted in marked improvements to both student behaviour and class dynamics.

Therefore, Hypothesis 1, supported by both quantitative and qualitative evidence, indicates that positive reinforcement is both widespread and highly effective within elementary education settings in China. Positive reinforcement goes far beyond simple behaviour modification - playing an instrumental role in cultivating positive teacher-student relationships, raising student self-esteem, and creating an atmosphere conducive to learning.

4.4.2. Ranking of Strategies
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Table 1: Ranking of Classroom Management Strategies

The bar chart provides a ranking of various classroom management strategies based on their average ratings given by the teachers. Positive reinforcement tops the list with an average rating of 4.5, followed by clear communication at 4.2, consistent consequences at 4.0, differentiated instruction at 3.9, and culturally relevant teaching at 3.8. This ranking indicates that while all the listed strategies are considered effective, teachers find positive reinforcement, clear communication, and consistent consequences to be the most beneficial in managing their classrooms. This supports Hypothesis 1 and demonstrates the importance of these three strategies in achieving positive student behaviour and higher student achievement.

This ranking reinforces that teachers regard positive reinforcement, clear communication and consistent consequences as being effective tools in managing classrooms efficiently. Furthermore, this data supports Hypothesis 1 as these three strategies play a vital role in encouraging positive student behaviors while raising academic performance levels.

The effectiveness of these strategies can be attributed to their ability to establish clear expectations and provide consistent feedback to students. Clear communication ensures that students understand what is expected of them, while consistent consequences provide a structured environment where students know the repercussions of their actions. Together with positive reinforcement, these strategies create a balanced approach to classroom management that supports student learning and development.

4.4.3. Preferred Methods for Dealing with Disruptive Students
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Table 2: Preferred Method for Dealing with Disruptive Students

The bar chart displays the preferred methods employed by teachers when faced with disruptive students. Verbal warning is the most preferred method, used by 35% of the teachers, followed by the time-out method and post-class discussion, preferred by 25% and 20% of the teachers, respectively. Parent-teacher conferences and referrals to school counselors are less commonly used, each preferred by 10% of the teachers.

These findings suggest that teachers favor immediate and direct interventions, such as verbal warnings and time-out methods, to address disruptive behaviour in the classroom. This is consistent with Hypothesis 1, which emphasizes the importance of clear communication and consistent consequences in effective classroom management.
Verbal warnings and time-out methods are preferred because they provide an immediate response to disruptive behaviour and can be implemented without significant disruption to the rest of the class. These methods enable teachers to address disruptive student behaviours directly with them, creating an opportunity for reflection and learning. Contrast this approach with parent-teacher conferences or referrals to school counselors which may take more time and may not provide immediate feedback to correct disruptive behaviours.

4.4.4. Challenges and Obstacles in Implementing Classroom Management

Formal Training and Resources Availability
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Figure 2: Formal Training on Classroom Management

Figure 1 provides valuable insight into classroom management training and resources available among teachers. 65% have experienced formal classroom management training while 35% have not; this demonstrates the necessity of strengthening training programs so all educators are equipped with effective classroom management capabilities and can successfully create conducive learning environments for all of their pupils. Ensure educators possess all of these essential capabilities for effective class administration by offering comprehensive opportunities to all teaching workforce members as competent classroom management is central to creating conducive environments in classrooms today.

Figure 2 makes clear there is a range of opinions regarding the sufficiency of available resources, with only 15% finding them very sufficient, 35% somewhat sufficient and 25% remaining neutral, showing there was no widespread agreement among educators regarding what should be provided as resources. Furthermore, 15% perceive them to be somewhat insufficient while another 10% see them as very insufficient.

These findings demonstrate the necessity of schools and educational authorities in identifying and addressing resource disparities among teachers. While certain educators may access ample resources, a significant proportion feel as though certain resources are lacking - an imperative to ensure equitable and effective education, with all teachers having adequate tools that facilitate classroom management efforts as well as teaching efforts. Furthermore, ongoing support must also be allocated accordingly, to meet different educators needs effectively while further increasing overall teaching quality.
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Figure 3: Resources Availability for Classroom Management

Lack of formal training and inadequate resources is proven to significantly inhibit classroom management strategies, harming learning environments and student outcomes alike. Formal training plays an essential part in equipping teachers with an array of skills and strategies for handling various classroom situations. Formal education helps educators better comprehend classroom dynamics, student behavior and effective management techniques - leaving these trained instructors better suited to creating positive, productive classroom atmospheres conducive to learning.

Resources are indispensable when it comes to the effective implementation of classroom management strategies, including teaching materials, technology tools, support staff members and physical infrastructure. When teachers have adequate access to sufficient resources they are better able to execute their management plans effectively and provide students with meaningful learning experiences. Teachers lacking these elements may struggle to maintain control and order in their classroom, leading to disruptions, disengaged students and decreased academic achievement. Furthermore, behavioral challenges or discipline issues could arise further hindering learning processes.
4.4.5. Most Common Challenges Faced by Teachers
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Table 3: Most Common Challenges Faced by Teachers in Implementing Classroom Management Strategies

Data indicates that cultural differences are the biggest challenge teachers are up against, with over 30% citing them as an obstacle in implementing classroom management strategies. This challenge becomes especially evident in settings with students from diverse cultural backgrounds; teachers must strive to become culturally competent while using inclusive teaching methods which address each child's individual needs.

Lack of appropriate training was reported by 25% of teachers as the second most frequently experienced challenge, emphasizing the necessity of offering teachers sufficient professional development opportunities and training programs that equip them with all of the skills required to effectively manage classrooms. Teachers identified insufficient resources as one of their biggest challenges, suggesting schools invest in teaching aids and support staff to assist teachers in managing classrooms effectively.

15 percent of teachers reported that having too many students in one class posed a significant challenge to effective classroom management, which underscores the need for schools to maintain optimal student-teacher ratios so teachers can provide individual attention to each child while effectively overseeing classroom environments. 10.1% of teachers reported that distractions from outside the classroom, such as school events or noise levels, can interfere with effective classroom management. This finding suggests a need for schools to create an ideal learning environment without outside disruptions that hamper classroom management.

4.4.6. Suggestions for Additional Resources or Training

When asked what additional resources or training would help improve classroom management in their schools, 40% of teachers proposed more training, 30% suggested more resources, 20% proposed smaller class sizes and 10% requested increased parental involvement. These responses highlight the need for a holistic approach to improving classroom management incorporating training resources but also support from parents as well as smaller class sizes to foster more teacher-student interactions.

4.5. Thematic Analysis from Interviews

4.5.1. Evolution of Classroom Management Techniques

Through semi-structured interviews, many teachers highlighted the significant changes they have witnessed over time in classroom management techniques. It was generally agreed upon that traditional authoritarian approaches have gradually given way to more democratic and student-focused strategies; teachers are increasingly emphasizing building positive relationships with students while creating an inclusive classroom atmosphere; this shift owing to growing recognition of its impact on achievement and behaviour of their pupils.

4.5.2. Integration of Cultural and Regional Elements

The integration of cultural and regional elements into classroom management was a recurring theme in the interviews. Teachers emphasized the importance of understanding the cultural backgrounds of their students and incorporating relevant cultural elements into their teaching and management practices. This was seen as a crucial strategy for building rapport with students and fostering a sense of belonging and respect in the classroom. Additionally, teachers highlighted the need to be mindful of regional differences and tailor their strategies accordingly, as they answered in Q4. For example, strategies that are effective in urban schools may not necessarily be applicable in rural schools, and vice versa.
4.5.3. Adaptation to Ineffective Traditional Strategies

One key theme that emerged during interviews was the need to adapt or abandon traditional strategies that no longer work effectively. Many teachers shared stories where they had to go beyond conventional methods and devise creative ways to manage classrooms effectively - often through trial-and-error and learning from past mistakes (Q5). Teachers emphasized the need to be open to change in order to keep pace with students' changing needs and the educational landscape as it evolves.

4.5.4. Impact of External Factors

According to the answers of teachers made in Q11 and Q12, the reported that external factors were an integral part of classroom management and thus were an important focus in interviews. Teachers discussed how factors like school events, administrative decisions, and societal changes have an immense influence on their ability to manage classrooms effectively. School events and administrative decisions may interrupt a teacher's daily classroom routine and flow, while resources and support may change due to administrative decisions. Teachers emphasized the significance of keeping up with societal changes and adapting strategies accordingly; for instance, being mindful of technology's influence on student behaviour while exploring ways technology could be leveraged as a tool for classroom management.

4.6. Testing Hypotheses

Testing H1: Effectiveness of Clear Communication, Positive Reinforcement, and Consistent Consequences

Data indicates that clear communication, positive reinforcement and consistent consequences are among the most successful classroom management strategies used by elementary teachers in China. Positive reinforcement was identified as being among the top strategies, followed closely by clear communication and consistent consequences. These results support Hypothesis 1, which asserts that these strategies are essential in creating positive student behaviour and higher student achievement levels.

Testing H2: Impact of Classroom Climate, Culturally Relevant Teaching, and Teacher Training

Findings revealed the significance of classroom climate, culturally appropriate teaching methodologies, and teacher training as key factors for student success in school settings. Most teachers emphasized the need for creating an enjoyable learning environment by including cultural elements into their practices(Q4 and Q5). These factors were seen as being essential to creating rapport with students and instilling a sense of belonging and respect in the classroom. Data also indicated that teachers who had received formal classroom management training felt more empowered to handle classroom challenges efficiently, supporting Hypothesis 2 that states leveraging these factors through continued professional development and community involvement can enhance classroom management results.

Testing H3: Variability in Effectiveness of Classroom Management Approaches

The data revealed the variation in classroom management approaches depending on the teaching context, with teachers from urban, suburban, and rural schools experiencing different challenges and employing various strategies to effectively manage their classrooms. This finding supports Hypothesis 3 which states that tailoring strategies specifically to the cultural and pedagogical background of each class could prove more successful than taking more generalized approaches.

Testing H4: Challenges Faced by Teachers and Solutions

Findings reveal the difficulties encountered by teachers when trying to implement effective classroom management practices, with cultural misunderstandings, insufficient training and lack of resources being the primary causes. These results support Hypothesis 4, which states that providing educators with context-specific training, resources that support differentiated instruction and platforms for peer collaboration could alleviate some of these difficulties and ultimately result in improved classroom management practices within elementary education classrooms.

4.7. Cross-Analysis of Quantitative and Qualitative Data

4.7.1. Consistencies and Discrepancies Between Data Sets

Examining both quantitative and qualitative data sets reveals both consistencies and discrepancies that provide an in-depth picture of classroom management in Chinese elementary schools today. Consistency was observed in terms of positive reinforcement's recognition as an effective classroom management strategy. Both quantitative data, ranking it as the most efficient strategy, and qualitative interviews which highlighted teachers' focus on creating positive relationships with students supported the hypothesis that positive reinforcement was vital in creating an ideal learning environment for student engagement and achievement. This approach enabled a positive teacher-student relationship which enhanced engagement levels.

One other key theme was the recognition of teachers' challenges when managing diverse classrooms. Quantitative data suggested that cultural differences present teachers with significant challenges; qualitative data concurred, with teachers stressing the significance of understanding and incorporating cultural aspects into teaching practices as essential steps toward creating inclusive classroom environments that meet students' diverse needs. However, there were discrepancies between the two data sets. While quantitative data indicated that teachers generally have access to adequate resources, qualitative interviews revealed otherwise; teachers expressed a need for more resources, support from parents and smaller class sizes - possibly due to context differences such as some schools being better equipped than others.

Another discrepancy lies in the reported effectiveness of traditional classroom management strategies. According to quantitative data, they remain popular and effective in some situations; while qualitative findings reveal an increasing shift towards more democratic, student-centric approaches. This difference could be explained by subjective measures of classroom management effectiveness as well as specific contexts where these strategies are employed.

4.8. Overall Implications for Classroom Management

Cross-analysis of quantitative and qualitative data offers valuable insight into the complexities of classroom management in Chinese elementary schools. Findings suggest the importance of positive reinforcement, clear communication and consistent consequences as key strategies for effectively running classes. 

Moreover, cultural competency must also be present for effective teaching techniques to meet diverse student needs. Implications for classroom management are clear (Hackathorn et al., 2011). First, schools must implement comprehensive training programs to equip all teachers with the necessary skills and knowledge for effective management of their classrooms. Second, resources like teaching aids and support staff must be invested in so teachers can efficiently run their classes. Thirdly, optimal student-teacher ratios must be maintained so as to foster more meaningful teacher-student interactions; fourthly schools must strive to create an ideal learning environment free from external distractions that foster student development.

DISCUSSION OF RESULTS 

This research sought to delve into the intricate complexities of classroom management in Chinese elementary schools and identify effective strategies and techniques used by educators. Utilizing both quantitative and qualitative analyses, this research shed light on managing diverse classrooms in an ever-evolving educational landscape. Our findings demonstrated that positive reinforcement, clear communication, and consistent consequences are essential strategies for successful classroom management.  Not only did these strategies align with our initial hypotheses; they also resonated with an overarching theme from interviews in which educators emphasized the significance of creating positive teacher-student relationships. Moreover, this research unveiled teachers' challenges from cultural differences to limited resources; offering solutions to address them effectively.

5.1. Effective Classroom Management Strategies and Techniques

5.1.1. Impact of Positive Reinforcement, Clear Communication, and Consistent Consequences

According to our research, one of the cornerstones of effective classroom management is a three-pronged strategy of positive reinforcement, clear communication, and consistent consequences. When used together they create a synergy which significantly enhances learning environments. Positive reinforcement involves acknowledging and rewarding desired behaviour to motivate students to repeat it, ultimately encouraging academic excellence and personal development (Diedrich, 2010). However, positive reinforcement goes beyond rewards - it plays an essential role in developing strong teacher-student relationships and is evidence of the power of positive relationships in supporting student achievement.

Clear communication is of equal importance. It ensures expectations are understood by all and reduces miscommunication and potential conflicts, creating an open learning environment where students feel safe to express their ideas and express them freely - an essential aspect for developing critical thinking skills and building community within the classroom. 

Effective communication forms the cornerstone of any successful classroom management strategy as it builds positive teacher-student relationships. Consistent consequences provide students with a structured environment where they understand the repercussions of their actions and boundaries are clearly delineated, helping to maintain order and discipline within the classroom (Korpershoek et al., 2014). Furthermore, consistent consequences foster fairness and justice as they show students that rules apply equally across all students - building trust while making sure students know the consequences of their actions.

5.2. Comparative Analysis of These Strategies Across Different Age Groups and Teaching Experiences

Our research yielded fascinating findings when comparing the effectiveness of these strategies across age groups and teaching experiences. For younger teachers in their 20s, positive reinforcement proved particularly successful; perhaps because it resonates with their more modern student-centric approach to education. Furthermore, younger teachers tend to embrace new ideas and strategies that emphasize student agency and empowerment more readily than their senior colleagues.

Experienced educators in their 50s often implemented an effective combination of all three strategies, drawing upon years of teaching experience to blend positive reinforcement, clear communication, and consistent consequences into one cohesive strategy. Such wisdom derived from years of teaching experience makes older teachers uniquely equipped to manage classroom management challenges and complexities more effectively than younger educators.

Age differences highlight the relevance of context when it comes to classroom management. Younger teachers may need to adapt more readily and quickly in an ever-evolving classroom environment while older teachers are likely more comfortable working in traditional settings and may rely on proven strategies over time (Marzano et al., 2003). 

5.2.1. Implications for Teacher Training and Professional Development

Implications of these findings for teacher training and professional development are vast. There is an urgent need for comprehensive training programs that equip teachers with the essential knowledge and skills needed to implement effective strategies, tailored specifically to each teacher's age, experience level and teaching context - i.e. younger teachers may benefit from mentorship from more experienced educators while older ones might need guidance in modern educational philosophies and methodologies. 

Professional development opportunities should also be provided for teachers in order to keep them updated on the latest trends and best practices in classroom management, particularly those who may be less exposed to modern educational methodologies and philosophies. Workshops, seminars, and online courses provide effective forms of ongoing professional training and development for educators. Professional development must also focus on cultural competence and inclusivity, especially as classrooms become more diverse. 

Teachers need the knowledge and abilities to create inclusive learning environments that meet all students' needs regardless of cultural background - including understanding various learning styles, being cognizant of cultural norms and values and including culturally pertinent teaching materials into lessons.

5.3. Addressing the Challenges of Classroom Management

Cultural competence is of vital importance in today's multicultural classrooms, where students bring different cultural backgrounds to enrich the learning environment. Our research indicates that teachers often encounter difficulty dealing with cultural differences, which can pose barriers to effective classroom management. Teachers need to be culturally competent; that means understanding and respecting their students' cultural backgrounds as well as incorporating appropriate cultural aspects into their teaching practices. Not only does this build rapport with students, but also contributes to creating a sense of belonging and respect in the classroom. When students feel that their cultural identity is acknowledged and valued, they become more engaged in the learning process and more likely to demonstrate positive behaviours.

This study also highlighted the need for increased resources and smaller class sizes. Teachers interviewed expressed a wish for more resources such as teaching aids and support staff to assist them with successfully managing their classrooms, such as teaching aids. Smaller class sizes were identified as one solution to teachers' challenges; teachers can offer individualized attention to each student in smaller classes, thus leading to enhanced classroom management outcomes. Unfortunately, lack of resources and large class sizes can impede effective classroom management strategies and hinder academic performance for all involved parties.

To address these challenges, several solutions can be implemented by schools. First, schools should invest in resources and support systems that help teachers manage their classrooms effectively, such as providing teaching aids, technology tools, or additional support staff to ease teacher burden. Furthermore, schools should aim for optimal student-teacher ratios by decreasing class sizes; this will allow teachers to give individual attention to every child while more effectively managing classrooms. Teacher training programs must incorporate cultural competence training to equip teachers with the appropriate skills and knowledge for effectively managing diverse classrooms. Furthermore, continuous professional development opportunities should also be made available so teachers stay abreast of latest trends and best practices related to classroom management.

5.4. The Role of External Factors

5.4.1. Impact of School Events, Administrative Decisions, and Societal Changes

School events, administrative decisions and societal changes are external influences that can have an enormous effect on classroom management. Assembly events, sports days and field trips may disrupt a teacher's normal routine and flow in class and make maintaining order and discipline challenging for them to maintain. Changes to school policies, resource allocation or staff assignments may alter teacher availability of resources or support systems; while technological advances, cultural shifts or family structure changes could alter students' behaviours or expectations in the classroom.

School events may interfere with the routines and structures necessary for effective classroom management, creating excitement among the pupils that makes it harder for teachers to maintain focus and control over them. Administrative decisions, including changes in school policies or resource allocation, can significantly alter the availability of resources and support systems essential for effective classroom management. Reduced support staff can increase teachers' workload, leaving them less time and energy to effectively run their classrooms. Societal changes, like the increasing use of technology, present teachers with new challenges when it comes to managing student behaviour and engagement. Smartphones and social media may present distractions and disrupt the learning environment. 

5.4.2. Strategies to Mitigate the Negative Effects of External Factors

Teachers need strategies in place to adapt to changing circumstances and maintain control of their classrooms, such as being flexible and adaptable; strengthening communication skills; building positive relationships with both students and parents; or being adaptable enough to adapt as situations unfold. Flexibility and adaptability are essential in successfully adapting to changes in a classroom environment. Teachers need to adjust their strategies and approaches according to student needs and current events - be that by changing lesson plans, adapting teaching methods or devising alternative means of controlling disruptive behaviours.

Strong communication skills are vital in managing external factors that may disrupt the classroom environment. Teachers must be able to effectively communicate with students, parents, and other stakeholders so that everyone is on the same page and working towards similar goals. Clear and open dialogue helps prevent miscommunication while building positive relationships. Establishing positive relationships between teachers, students and parents is also crucial in managing external factors that could negatively influence the classroom environment. 

Teachers with strong relationships with their students tend to see increased engagement and motivation from students resulting in better classroom management outcomes; similarly, positive relationships with parents help foster an atmosphere that reinforces classroom values and expectations at home.

5.4.3. Implications for Policy and Curriculum Design

External factors have a dramatic effect on classroom management, which has serious ramifications for policy and curriculum design. Policymakers and curriculum designers must recognize the challenges teachers are experiencing in controlling external factors and devise strategies and resources to support them.

Policies must provide clear guidelines and assistance for teachers when dealing with school events, administrative decisions, and societal changes. This may involve providing additional resources like support staff or technology tools to assist teachers effectively manage these challenges. Policies should also ensure that any administrative decisions made keep teacher needs and students' needs in mind and don't negatively impact classroom environments.

Curriculum design must take into account the impact of external factors on classroom management. Curriculum designers must develop adaptable materials and resources that allow teachers to adjust their teaching methods according to student needs and circumstances, while also including strategies and approaches that support teachers in developing strong communication skills and creating positive relationships between themselves, students, parents and staff members.

5.5. Integration of Technology

5.5.1. Opportunities and Challenges Posed by Technology in Classroom Management

Technology integration in education has transformed how teachers manage classrooms, offering both advantages and challenges to educators. On one hand, technology offers tools that can assist teachers in streamlining administrative tasks, improving communication between faculty members, engaging students more creatively through interactive whiteboards or other digital tools, or providing resources that simplify distribution of resources and tracking progress - such as LMSs or online platforms that facilitate such processes - while at the same time catering for different learning styles with ease. 

Technology also poses challenges for classroom management. Smartphones and other personal devices brought into the classroom may lead to distractions and disruptions as students use them for non-educational purposes. Furthermore, increased reliance on online resources may cause connectivity issues or software glitches which disrupt lessons further making classroom management even harder.

5.5.2. Strategies for Effective Integration of Technology

Teachers need to set clear expectations and guidelines regarding technology use to successfully incorporate it into classroom management, and limit any negative repercussions for students. This may involve setting guidelines on when and how personal devices may be used as well as making sure students know about consequences for misuse. Teachers should also strive to incorporate technology in ways that enhance rather than diminish learning - this may mean using digital tools designed specifically for educational use such as interactive games or simulations, to engage their pupils and make lessons more engaging and enjoyable.

Teachers must also be prepared to address any technical issues that may arise, either with an emergency backup plan in place or by being able to troubleshoot problems immediately on site. To do this, they need an understanding and comfort with technology; which can be achieved through professional development programs and ongoing training sessions.

5.5.3. Implications for Teacher Training and Professional Development

Integration of technology in classrooms has far-reaching ramifications for teacher training and professional development. As technology becomes an integral component of educational landscape, teachers need to have both technical (using specific tools or software) as well as pedagogical skills (incorporating technology in ways which enhance learning). Professional development opportunities should be available to teachers so they remain up-to-date with the latest trends and best practices in educational technology.

This could involve workshops, online courses or training programs focused on the integration of technology in classroom settings. Schools and districts should provide ongoing support and resources to aid teachers integrate technology effectively such as tech support staff, instructional designers or experts who specialize in technology based classroom management strategies.

CONCLUSION AND LIMITATIONS

6.1. Conclusion

Integration of technology into classrooms has significant ramifications for teacher education and professional development. As technology becomes an integral component of the educational landscape, teachers need to possess both the knowledge and the necessary skillsets to utilize it effectively. This includes both technical and pedagogical skills; that is, how to use certain tools and software, but also incorporating technology into lessons in such a way as to enrich them. 

The findings from this study have significant ramifications for global education and multicultural classrooms. As our world becomes more interdependent and classrooms become more diverse, educators must possess the strategies and skills to navigate complex environments effectively. Classroom management plays a vital role here - setting the tone for the learning experience while having significant implications on both student achievement and behaviour.

One of the key tenets of global education is cultural competence. Our study shows how cultural differences can present teachers with significant challenges when teaching diverse classrooms filled with students from multiple cultural backgrounds. Teachers must be culturally adept and be able to implement inclusive teaching methods which meet students' varied needs - this requires knowledge of different cultural norms, values and learning styles as well as adaptable teaching methods that accommodate these differences. Not only have the findings underscored cultural competence, but they also illustrate its necessity in multicultural classrooms: clear communication and consistent consequences are vital in keeping order and discipline intact in diverse classrooms. Clear communication ensures expectations are transparently explained to all students regardless of cultural background; consistent consequences allow a structured environment where all know about repercussions for actions taken - an invaluable asset when maintaining order and discipline among diverse classrooms.

This study's findings open several avenues of future investigation in classroom management. One area for investigation could be long-term effects of classroom management strategies on student behaviour and academic achievement - while our study provides valuable insight into their effectiveness, further investigation is required to ascertain their sustained effect over time. Another potential area is technology's effect on classroom management: as it becomes an integral component of education landscape, understanding its impact is vitally important and how teachers can leverage it as a means of improving classroom management strategies is imperative.

Studies must also investigate the unique challenges teachers in various cultures encounter when teaching. Although our study provides an overall overview of those experienced by Chinese teachers, more in-depth investigation will need to take place to understand which specific challenges arise in different regions and how best they may be overcome. Future research should also center around the creation and evaluation of teacher training programs and professional development opportunities that specifically target classroom management skills, such as workshops, online courses or mentorship programs. Such studies should examine their effectiveness for increasing teachers' classroom management abilities.

Exploration of classroom management strategies employed by Chinese elementary schools teachers has revealed a complex array of techniques used by them to foster conducive learning environments for their pupils. This research provided an in-depth examination of strategies such as positive reinforcement, clear communication, consistent consequences and cultural competence, which have proven successful at effectively running classes. Its findings may have significant ramifications for teacher training, professional development and policy creation.

One of the key findings from this research was the effectiveness of positive reinforcement, clear communication, and consistent consequences in managing classrooms. These strategies form the core of effective classroom management, creating an atmosphere in which all students feel valued, expectations are clear and boundaries clearly delineated. Positive reinforcement strengthens student engagement and motivation, leading to improved academic outcomes. Clear communication ensures students know exactly what is expected of them, minimizing misunderstandings and potential conflicts. Furthermore, consistent consequences give students a sense of responsibility and accountability which fosters growth as individuals.

The study also demonstrated the significance of cultural competence in diverse classrooms. Teachers must take note of their students' cultural backgrounds and integrate relevant cultural elements into their teaching and management practices to foster an inclusive classroom that respects and values diversity. Furthermore, more resources were emphasized - these provide teachers with essential support systems that enable them to implement effective classroom management strategies.

External factors affecting classroom management were also studied, including school events, administrative decisions and societal changes that can have an immense effect on teachers' ability to effectively run their classes. Strategies were proposed to reduce any adverse consequences from external influences while their implications for policy and curriculum design were addressed.

Technology integration presents both opportunities and challenges to classroom management. While technology can facilitate certain classroom management tasks and increase student learning, it may also become a potential distraction, forcing teachers to manage not only student behaviour but also how they interact with digital tools. According to one study, comprehensive training programs and professional development opportunities were necessary to help teachers integrate technology effectively in their classrooms.

At the core of effective classroom management lies cultural competency. According to this research study, cultural competence requires teachers to comprehend and respect students of diverse cultural backgrounds in the classroom - not simply being aware of various cultures but actively including cultural elements in teaching practices as part of teaching practices; when students see their cultures represented and respected within classroom environments they gain a stronger sense of belonging and engagement which promotes an inclusive yet respectful learning environment.

Additionally, this research shines a light on teachers' practical requirements such as needing additional resources or smaller class sizes. Teachers interviewed as part of this research often expressed need for teaching aids or additional staff support services for additional needs, they had such as teaching aids or support staff. Tools and personnel needed by teachers for effective classroom management have long been considered luxury items yet are essential in keeping class sizes manageable. One factor has also emerged as pivotal. As teachers can give more individualized attention, tailor their teaching specifically to student needs, and more effectively manage classroom dynamics in smaller classes than larger ones, teachers may provide greater individualized attention, tailor their lessons more closely, and manage classroom dynamics more efficiently. Unfortunately, limited resources and large class sizes often preclude teachers from effectively employing effective classroom management strategies, diminishing overall academic performance as well as classroom experience.

To overcome these hurdles, the study provides several effective solutions. Schools should invest in resources and support systems designed to assist teachers with classroom management - this may include providing teaching aids or installing technology tools - or hiring additional support staff. Furthermore, efforts should be taken to maintain optimal student-teacher ratios by decreasing class sizes; such a measure would not only alleviate teachers' workload, but would also allow more personalized education experiences for all of its pupils.

Teacher training programs play a pivotal role in equipping educators with the essential knowledge and skills to effectively lead classrooms. Such programs should incorporate components on cultural competence to ensure teachers can meet all student needs effectively; furthermore, continuous professional development opportunities should also be made available, so educators stay abreast of emerging trends and best practices related to classroom management.

The study recognizes the impact of external factors on classroom management. School events, administrative decisions, and societal shifts all can significantly alter classroom environments - for instance assemblies or sports days may interrupt routine and make maintaining order and focus difficult for teachers; changes to policies or resource allocation decisions may impact availability of essential support systems for teachers, while technological advances and cultural shifts play a part in altering student behaviours and classroom dynamics.

Teachers need strategies that enable them to adapt quickly to changing circumstances while maintaining control in their classrooms. Flexibility and adaptability are crucial in responding to unexpected disruptions or changes that affect classroom settings; additionally, strengthening communication skills through clear conversations with students, parents, and stakeholders helps establish alignment of expectations across stakeholders and help with effective problem-solving.
All in all, the findings of this research offer invaluable insights into the challenges associated with classroom management in Chinese elementary schools. Positive reinforcement, clear communication, consistent consequences and cultural competency are integral components of creating conducive learning environments. More resources, smaller classes sizes and comprehensive training programs should also be prioritized to ensure effective instruction. As education systems globally strive to equip their students with the necessary skills and knowledge needed for success in the 21st century, effective classroom management becomes even more crucial in reaching this objective. This study has laid the groundwork for future studies that examine the long-term impacts and applicability of classroom management strategies in different cultural contexts. Researchers can make significant strides toward creating effective classroom management practices that foster student learning and development across diverse global education environments by addressing any limitations of their studies and building upon its findings.

6.2. Limitations

This research has offered valuable insights into the classroom management strategies employed by elementary school teachers in China. However, it is essential to recognize its limitations to ensure a thorough understanding of its findings.

One of the key shortcomings of the study is its limited sample size and diversity of participants. Although this research sought to include teachers from varying age groups, genders, teaching experiences, cultural contexts and geographic regions throughout China as a whole; its sample size may have prevented generalizability beyond one region in China alone. Future studies could benefit from including teachers from across all of these elements as it would provide a more complete picture of classroom management strategies employed by elementary school teachers.

This study did not gather sufficient longitudinal data to examine the long-term impacts of classroom management strategies on student behaviour and academic achievement. While its findings provide valuable insight into various strategies, further research must be conducted in order to understand their lasting effect over time. Longitudinal studies that follow the progress of both teachers and students would give invaluable insights into long-term implications of different classroom management strategies. 
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APPENDICES

8.1. Appendix 1 Questionnaire

The questionnaire is divided into four main sections:

Demographic Information

Classroom Management Strategies

Challenges and Obstacles

Open Feedback

3. Demographic Information:

Q1: Gender:

Male

Female

Other

Prefer not to say

Q2: Age Bracket:

20-30

31-40

41-50

51 and above

Q3: Years of Teaching Experience:

Less than 5 years

5-10 years

10-20 years

More than 20 years

Q4: Location of School (to understand regional differences):

Urban

Suburban

Rural

Classroom Management Strategies:

Q5: How often do you employ positive reinforcement in your classroom?

Always

Often

Sometimes

Rarely

Never

Q6: Rank the following strategies based on their effectiveness in your classroom (1 being the most effective, 5 being the least effective):

Clear communication

Positive reinforcement

Consistent consequences

Culturally relevant teaching

Differentiated instruction

Q7: When faced with a disruptive student, which method do you typically resort to first?

Verbal warning

Time-out method

Discussion with the student post-class

Parent-teacher conference

Referral to school counselor

5. Challenges and Obstacles:

Q8: Have you received formal training on classroom management?

Yes

No

Q9: How sufficient do you find the resources provided by your school to implement effective classroom management?

Very sufficient

Somewhat sufficient

Neutral

Somewhat insufficient

Very insufficient

Q10: Which of the following challenges do you face most frequently when trying to implement classroom management strategies? (Select up to 3)

Confusion due to cultural differences

Lack of proper training

Not enough resources (like teaching aids, assistants)

Too many students in one class

Distractions from outside the classroom (like school events or noise)

6. Open Feedback:

Q11: Please describe a classroom management success story you've experienced. What strategy did you employ, and why do you think it was successful?

Q12: In your opinion, what additional resources or training would help improve classroom management in your school?

8.2. Appendix 2 Semi-structured Interview

Semi-structured Interview

This interview guide seeks to delve deeper into the experiences, perceptions, and recommendations of elementary school teachers concerning classroom management strategies within the Chinese education system. While the questions listed below provide a general framework, the semi-structured nature of this interview means that the interviewer can explore themes more deeply based on the responses of the interviewee.

Background and Teaching Experience:

Q1: Could you briefly describe your journey as an elementary school teacher in China?

Q2: Over the years, how have you observed the evolution of classroom management techniques?

2. Classroom Management Strategies:

Q3: From your experience, what specific classroom management strategies have proven most effective for you? Can you provide an example where a particular strategy made a significant difference?

Q4: How do you integrate cultural and regional elements into your classroom management approach?

Q5: Could you describe a scenario where traditional classroom management strategies were not effective, and you had to adapt or devise a new approach?

3. Training and Professional Development:

Q6: What kind of formal training or workshops have you attended related to classroom management?

Q7: Are there any particular areas of classroom management you feel require further professional training or resources?

4. Challenges and Solutions:

Q8: What are the most common challenges you face in ensuring effective classroom management, especially considering the diverse needs of students?

Q9: How do you address situations where students or even parents might not agree with or understand your management techniques?

Q10: Can you recall a particularly challenging situation in your classroom and how you managed it? What lessons did you draw from that experience?

5. External Influences and Future Prospects:

Q11: How do external factors, such as school events, administrative decisions, or even societal changes, impact your classroom management?

Q12: In the context of the evolving educational landscape in China, where do you see classroom management heading in the next decade? Are there any emerging trends or strategies you're excited about?

6. Open Discussion:

Q13: If you were to mentor a new elementary school teacher, what key pieces of advice would you give them regarding classroom management?

Q14: Are there any classroom management strategies or philosophies from other countries or cultures that you find intriguing or believe might be beneficial in the Chinese context?

8.3. Appendix 3 Consent Form 

Researcher Information: (XXX) [Email: ]

 To participate in a research study about classroom management strategies in elementary education. Please take time to read this consent form as it contains details of this project as well as your role and rights as a participant. Any queries can be raised via this email address before making your decision about participating.

Purpose of Study:

This research endeavor seeks to investigate effective classroom management strategies used in elementary education with special attention paid to Chinese educational context. Furthermore, its goal is to understand both challenges and successes teachers encounter while managing their classes.

What Will Happen in the Study: 

if You Decide to Participate: As soon as you agree to join, we will ask that you...

Participate in an in-depth, semi-structured interview that lasts approximately 30- 60 minutes. 

Give permission for observation of classroom (if applicable). 

Complete questionnaire about classroom management practices ( if relevant).

Provide access to documents or materials ( if relevant).

Risks and Benefits:

This research poses minimal risks; although you may feel awkward discussing some aspects of your teaching experience, any time can opt not to answer a particular question or withdraw altogether at their convenience. Participation will provide us with greater insight into classroom management strategies which could influence educational practices and policies moving forward.

Confidentiality:

Your identity and information provided will remain strictly confidential, being stored encryptedly for safekeeping by only members of our research team, who will have access to it. Results will also not identify anyone specifically, such as yourself or your school.

Right to Withdraw: Your participation in this study is completely voluntary and at any point during its conduct you have the option of withdrawing without incurring penalties.

Consent:

I acknowledge reading and understanding all information provided above, with any queries being addressed satisfactorily by staff members. Furthermore, participation is voluntary; at any point or time I may opt out without giving an explanation and without my legal rights being affected in any way.

By signing below, I confirm my participation in this research study.

Participant Name (Print) Date

Signature for Participant's Signature

Please reach out if any additional queries about the study come up; the researcher can be reached here for additional info.

[Researcher's Name and Contact Info] 

A copy of this consent form will be included for your records.

8.4. Appendices 1 Ethics Form

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)

	1
	Full Name:
	JIE XIAO

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐
	Taught Postgraduate Student
	☐
	Postgraduate Research Student
	☒


	3
	Institute/Academic Discipline/Centre:
	 Institute of Education and Humanities

	4
	Campus:
	

	5
	E-mail address:
	2217970@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	+86 18758086025

	
	For students:

	7
	Student Number:
	2217970

	8
	Programme of Study:
	MA Education Studies

	9
	Director of Studies/Supervisor:
	Cheryl Hedges


SECTION B: Approval for Research Activity

	1
	Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☐
	NO
	☒

	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐
	

	
	
	Institute Research Committee
	☐
	

	
	
	Other (write in)


	☒
	


SECTION C:  Internal and External Ethical Guidance Materials

	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒

	2
	UWTSD Research Data Management Policy
	☒

	3
	[List any other relevant documents here]
	☐


SECTION D: External Collaborative Research Activity

If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.

	1
	Institution
	

	2
	Contact person name
	

	3
	Contact person e-mail address


	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)

If NO the application cannot continue
	YES
	☐
	NO
	☐


Where research activity is carried out in collaboration with an external organisation

	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity

	1
	Indicative title:
	Exploring Effective Classroom Management Strategies in Elementary Education: A Comparative Study

	2
	Proposed start date:
	March 13, 2023
	Proposed end date:
	September 9, 2023

	
	Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:

Purpose of Research Activity

Proposed Research Question

Aims of Research Activity

Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

What the research activity will add to the body of knowledge 

How it addresses an area of importance. 

	3
	Purpose of Research Activity

The purpose of this research activity is to explore effective classroom management strategies in elementary education through a comparative study. This study aims to provide valuable insights and recommendations for educators, administrators, and policymakers to enhance the learning environment, promote student achievement and behavior, and support teachers in their professional development. 

The first aim of the investigation is to analyze the impact of effective classroom management strategies on student achievement and behavior in elementary education. By examining the use of positive reinforcement, clear expectations, and consistent consequences, this research will delve into the behaviorist theory of learning and its application in elementary education. The second aim is to evaluate the factors that contribute to the success of classroom management practices in elementary schools. This includes the role of classroom climate, differentiated instruction, and culturally responsive teaching. Understanding these factors will help identify ways to leverage them in order to improve classroom management practices and outcomes. The third aim is to synthesize the effectiveness of different classroom management approaches, such as student-centered approaches, in various teaching contexts. By comparing and contrasting these approaches, the study seeks to identify the most effective strategies for different contexts, ultimately providing guidance for educators to improve classroom management.The last aim is to analyze the challenges and barriers faced by teachers in implementing effective classroom management practices, such as lack of training. This investigation will develop recommendations and strategies to address these challenges, thus helping to improve classroom management practices in elementary education. 
To conclude, this research activity's purpose is to explore and identify the most effective classroom management strategies and techniques used in elementary education. By examining the factors that contribute to the success of these practices, comparing different approaches, and identifying challenges faced by teachers, the study seeks to provide evidence-based recommendations for improving classroom management practices.(this box should expand as you type)

	4
	Research Question

What are the most effective classroom management strategies and techniques used in elementary education, and how do they impact student achievement and behavior?

What factors contribute to the success of classroom management practices in elementary schools, and how can they be leveraged to improve classroom management

How do different classroom management approaches compare and contrast, and what are the most effective strategies for different teaching contexts

What challenges and barriers do teachers face in implementing effective classroom management practices, and what recommendations and strategies can be developed to address these challenges and improve classroom management practices in elementary education?

(this box should expand as you type)

	5
	Aims of Research Activity

The aims of the proposed research activity are as follows:

1.Analyze the current state of classroom management practices in elementary schools in China to identify effective strategies that impact student achievement and behavior. This analysis will focus on the implementation of positive reinforcement, clear expectations, and consistent consequences, in line with the behaviorist theory of learning.

2.Evaluate the factors that contribute to the success of classroom management practices in elementary education, with an emphasis on the role of classroom climate, differentiated instruction, and culturally responsive teaching. This evaluation will help uncover how these factors can be leveraged to improve classroom management in elementary schools in China.

3.Synthesize the effectiveness of different classroom management approaches, such as student-centered approaches, in various teaching contexts. By comparing and contrasting these approaches, the research will identify the most effective strategies for different contexts, contributing to the development of evidence-based practices for classroom management in elementary education in China.

4. Analyze the challenges and barriers faced by teachers in implementing effective classroom management practices in elementary schools in China. This analysis will explore issues such as cultural differences, limited resources, and lack of training. Based on the findings, the research will develop recommendations and strategies to address these challenges and improve classroom management practices in elementary education.

5. Foster a deeper understanding of the relationship between effective classroom management strategies and student achievement and behavior in the context of elementary education in China. The research will contribute to our knowledge and understanding of effective classroom management strategies in this context, supporting the development of evidence-based practices that promote positive learning outcomes for students.

(this box should expand as you type)

	6
	Objectives of Research Activity

The study "Investigating Efficient Classroom Management Techniques in Primary Education: A Comparative Analysis" intends to examine the present condition of classroom management methods in Chinese elementary schools, concentrating on strategies that positively influence student performance and conduct, following principles from behaviorist learning theory like positive reinforcement, explicit expectations, and consistent consequences. Additionally, the research will assess the elements that lead to the effectiveness of classroom management practices in primary education, such as classroom atmosphere, differentiated instruction, and culturally sensitive teaching. The project also aims to compare various classroom management approaches, like student-centered methods, across different teaching contexts to determine the most effective strategies for each situation, contributing to the establishment of evidence-based practices for classroom management in Chinese primary education. Furthermore, the study will explore the obstacles and challenges teachers face when implementing efficient classroom management practices in Chinese elementary schools, including cultural differences, scarce resources, and insufficient training. Based on the findings, the research will devise recommendations and strategies to overcome these challenges and enhance classroom management practices in primary education.The investigation seeks to deepen our understanding of the connection between effective classroom management techniques and student achievement and behavior within the context of primary education in China, supporting the development of evidence-based practices that foster positive learning outcomes for students.

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	This study aims to explore effective classroom management strategies in elementary education through a comparative analysis, focusing on the experiences of elementary school teachers in China. By using qualitative research methods, the investigation will provide valuable insights into the best practices for classroom management and contribute to the existing literature on the topic.

The primary method of data collection for this research will be in-depth interviews with teachers and administrators from various regions in China. These interviews will allow the researchers to understand the participants' experiences, perceptions of classroom management, and strategies for managing student behavior. This rich data source will help paint a comprehensive picture of effective classroom management in the Chinese elementary education context. The sampling framework will consist of elementary school teachers and administrators, ensuring a diverse range of perspectives and experiences. Participants will be recruited through educational institutions and professional networks. The timing of the data collection will depend on the participants' availability, aiming to minimize any inconvenience or disruption to their professional duties.

The research will focus on exploring the independent variables of effective classroom management strategies, such as positive reinforcement, clear expectations, and consistent consequences. These strategies will be examined in relation to their impact on dependent variables, such as student achievement, engagement, and behavior. Additionally, intermediate variables, such as teacher attitudes, beliefs, and cultural factors, will be investigated to provide a comprehensive understanding of classroom management practices in the Chinese context. Thematic analysis will be employed to analyze the data collected from the interviews. This method involves identifying common themes and patterns across the participants' responses, allowing the researchers to pinpoint the most effective classroom management strategies and factors contributing to their success. This analysis will provide a robust foundation for understanding best practices in classroom management, as well as cultural and contextual factors influencing these practices in China.

To ensure the ethical integrity of the research, informed consent will be obtained from all participants, with confidentiality and anonymity maintained throughout the reporting process. Any potential harm to the participants will be minimized, and the research will be conducted in accordance with the ethical guidelines of the Chinese education system and the Helsinki Declaration. As the study progresses, researchers may identify additional methods or techniques that could enhance the investigation. If this occurs, researchers will seek further ethical approval to incorporate these methods into the research process, ensuring that the study remains ethically sound and rigorous.

In conclusion, this investigation will provide a deeper understanding of effective classroom management strategies used by elementary school teachers in China. By conducting a comparative study and employing qualitative research methods, this research will offer valuable insights into the cultural context of teaching and learning in China. The findings will contribute to the existing literature on classroom management, inform future research, and support policy development in the field of elementary education. The ultimate goal of this study is to promote the success of students and teachers alike by identifying and understanding the most effective strategies for managing the classroom environment.

(this box should expand as you type)


	
	Location of research activity

Identify all locations where research activity will take place.

	8
	This research study, which will be conducted in China, aims to explore effective classroom management strategies in elementary education. The research will take place outside the UK, and as the researcher, I will be responsible for adhering to local ethical considerations and obtaining the necessary permissions. I will ensure compliance with the regulations set by the Chinese education system and local professional associations, such as the Chinese Society for Education and the China Association for Educational Development.

The study will be carried out in various Chinese elementary schools, where I will observe and analyze classroom management strategies. In selecting specific schools and locations, I will consider the research objectives and strive to obtain a diverse and representative sample of elementary education settings across China.

Throughout the research process, I will respect and accommodate the local context, paying close attention to cultural sensitivities related to the teacher-student relationship, the role of authority in Chinese classrooms, and the unique educational environment within China. Furthermore, I will be sensitive to potential vulnerabilities of participants due to cultural, linguistic, or regional differences.

Before commencing the study, I will obtain informed consent from all participants and provide them with information on the research's purpose, the procedures, the potential risks and benefits, and their rights as participants. In reporting the findings, I will maintain confidentiality and anonymity to ensure that any potential harm to the participants is minimized.

(this box should expand as you type)

	
	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	This research on effective classroom management strategies in elementary education in China will take place outside of the UK. As the researcher, I am responsible for ensuring that local ethical considerations are complied with, and the relevant permissions are sought.

Local guidelines will be followed according to the regulations set by the Chinese education system and local professional associations, such as the Chinese Society for Education and the China Association for Educational Development. These guidelines may involve ethical stipulations beyond those usual in the UK. Any necessary licenses or permissions will be obtained before conducting the research. Specific ethical issues raised by the local context include cultural sensitivities related to the teacher-student relationship, the role of authority in Chinese classrooms, and the unique educational environment within China. Participants may also have varying levels of vulnerability due to cultural, linguistic, or regional differences. As a researcher, I will be sensitive to these factors and make every effort to ensure that the research process respects and accommodates the local context.

Informed consent will be obtained from all participants, and they will be provided with information on the research's purpose, the procedures, the potential risks and benefits, and their rights as participants. Confidentiality and anonymity will be maintained in reporting the findings, and any potential harm to the participants will be minimized. The research will be conducted in accordance with the ethical guidelines of the Chinese education system and the Helsinki Declaration, which provides guidelines for research involving human subjects. I will be conducting the research in the country. My familiarity with the local culture, language, and educational system will be advantageous in navigating any potential ethical challenges and ensuring that the research is conducted in a culturally sensitive and respectful manner.

(this box should expand as you type)


	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 


	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

(this box should expand as you type)


	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	YES
	NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	(this box should expand as you type)


SECTION F: Scope of Research Activity

	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☐

	8
	Participant observation without their knowledge?
	☐
	☐

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	YES
	NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.


	☐
	☒

	
	Details of any other participant groups:

(this box should expand as you type)
	
	


	
	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?


	About 20 teachers and administrators 

(this box should expand as you type)

	11
	Who will the participants be?


	Teachers and administrators from elementary schools 

(this box should expand as you type)

	12
	How will you identify the participants?
	The sampling framework of participants will consist of elementary school teachers and administrators from various regions in China. Participants will be recruited through educational institutions and professional networks, ensuring a diverse range of perspectives and experiences. The timing of the data collection will depend on the availability of the participants.

(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	(this box should expand as you type)


SECTION H: Anticipated Risks


	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

  
	

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Participants involved in research activities face various risks, which could include sector-specific health and safety concerns, emotional distress, financial disclosure risks, physical harm, transfer of personal data or exposure of sensitive organizational data. Hazardous environments could include industrial settings or healthcare facilities while any sensitive questions during interviews or surveys could cause emotional distress that affect participants' mental well-being.

Financial disclosure risks could arise if participants are asked to reveal sensitive financial data, raising fears of identity theft or financial exploitation.

Physical harm may be present in research settings that involve sports or outdoor activities where accidents and injuries could arise, and the transfer of personal data poses risks of data breaches or unauthorised access.


	How you will mitigate the risk to participants:

To mitigate the risks to participants in this research study on effective classroom management strategies in elementary education, the following measures will be implemented:

Informed Consent: Participants will be provided with detailed information about the research purpose, procedures, potential risks, and benefits. They will have the opportunity to ask questions and give their informed consent before participating. This ensures that participants understand the study and can make an informed decision to participate.

Confidentiality and Anonymity: All data collected will be treated with strict confidentiality. Participants' identities will be protected, and their responses will be anonymized in any reports or publications. Data will be securely stored and accessed only by authorized researchers to maintain participant privacy.



	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	If participants disclose sensitive or potentially illegal information, we will ensure a non-judgmental environment and prioritize their well-being. We will offer emotional support and provide appropriate referrals to professional services if necessary.

(

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

As the investigator, there are various risks involved with conducting this research, including my health and safety being exposed to hazardous environments or situations during data collection. To minimize these risks, I will adhere to safety protocols, maintain situational awareness, and take necessary precautions.

Physical harm may also arise while conducting observations or interviews in different environments, so I will prioritize my personal safety by conducting risk analyses, selecting suitable locations, and providing any needed support or assistance services.

Emotional distress may result from engaging with emotionally charged topics or encountering participants who themselves are in distress. To mitigate this risk, I plan to set clear boundaries while maintaining an approachable and understanding stance; additionally, counseling services will be made available if required.

Concerns may arise that I may act improperly when handling sensitive or confidential data, so in order to minimise any potential accusations of harm or impropriety I will adhere to data protection protocols and handle information with complete confidentiality and professionalism.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

To reduce risks to myself as an investigator, I will put personal safety first by following safety protocols, conducting risk analyses, and creating a support system. Furthermore, I will maintain confidentiality and professionalism to avoid accusations of harm or impropriety; reflect upon personal biases; seek peer reviews; and uphold transparency to avoid conflicts of interest.



	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Reputable universities or institutions could face severe damage from any adverse publicity generated by research results that are perceived to be controversial or misinterpreted by the public or media, potentially damaging their reputation and the work involved in their research project.

Financial losses may result from research projects exceeding their budget or from unanticipated expenses that arise during data collection.

Data protection should always be of top concern in research that involves gathering sensitive information from participants, particularly if that involves collecting sensitive personal data from them. Failure to protect confidential information could have serious repercussions for universities and institutions alike, both legally and reputationally.
	How you will mitigate the risk to the University:

To mitigate university/institution risks, I will abide by ethical guidelines and institutional policies throughout my research process. To safeguard data protection by implementing appropriate security measures and obtaining permissions for data collection and storage. Furthermore, to protect my integrity and professionalism as well as maintain the reputation of the university/institution I will conduct the research with integrity and professionalism to avoid adverse publicity while at the same time minimizing financial risks through careful budgeting and resource allocation; should any potential threats emerge I will promptly report and address them according to established protocols while seeking guidance from relevant university/institutional authorities in case any potential threats arises

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Environmental risks associated with the research activity may include accidental spillage of pollutants, which could occur during data collection or fieldwork. For instance, if the research involves observing classroom environments, researchers may inadvertently come into contact with materials or substances that could be considered pollutants, such as cleaning agents or chemicals used in school facilities.

Additionally, there is a possibility of damage to local ecosystems during the research process. If the study involves conducting observations or interviews in outdoor settings, researchers may inadvertently disturb natural habitats or ecosystems. For example, walking through sensitive areas or unintentionally disrupting wildlife habitats could pose environmental risks.

(this box should expand as you type)
	How you will mitigate the risk to environment:

To mitigate these risks, researchers will exercise caution and follow ethical guidelines while conducting the research. They will be mindful of their surroundings, adhere to local regulations, and take appropriate measures to prevent any accidental spillage of pollutants. Additionally, researchers will minimize their impact on local ecosystems by being respectful of natural environments and seeking permission from relevant authorities before accessing sensitive areas.

Moreover, the research will be conducted with a strong commitment to environmental conservation and sustainability. Researchers will make efforts to minimize waste and use resources efficiently during the research process. Proper waste disposal and recycling practices will be followed to ensure that the research activity has minimal adverse effects on the environment.
(this box should expand as you type)


	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES


	NO


	N/A



	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	


SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	After finishing the research study called "Exploring Effective Classroom Management Strategies in Elementary Education: A Comparative Study," I will make sure to share a summary of the results and some feedback with the participants. This step is important because it helps participants to know what we found out during the study and gives them a chance to ask any questions or talk about any concerns they might have. The debriefing and feedback will be given through a simple, easy-to-understand written report, which will be sent to the participants via email. The report will include the main findings of the study, highlighting the most effective classroom management strategies discovered. Also, it will mention how these findings might help improve teaching and learning in elementary schools. The feedback session will take place within a month after the study is completed. This will allow me enough time to analyze the data and prepare the report. Participants will also be invited to ask questions or share their thoughts about the findings during this time. I will make sure to address any concerns and clarify any doubts that they might have.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	In order to ensure that participants are fully aware of their involvement in the "Exploring Effective Classroom Management Strategies in Elementary Education: A Comparative Study" research project, I will follow a detailed informed consent process. This process will be carried out in a clear and straightforward manner, allowing potential participants to understand the study's purpose, procedures, potential risks, benefits, and their rights before giving their consent to participate.Firstly, I will develop an informed consent form written in simple, easy-to-understand language. The form will include a brief introduction to the study, outlining its purpose and objectives. It will also provide a clear description of the research procedures, including the data collection methods (such as interviews) and the estimated time commitment required from participants.The informed consent form will also address potential risks and benefits associated with participation in the study. Any foreseeable risks or discomforts, such as discussing sensitive topics or feeling emotional during interviews, will be clearly stated. Likewise, potential benefits, such as contributing to the development of more effective classroom management strategies, will be highlighted.

Participants' rights will be clearly outlined in the informed consent form, including the right to withdraw from the study at any time without penalty or explanation. The form will also explain the measures taken to ensure participants' confidentiality and anonymity, such as using pseudonyms and securely storing data.Before data collection begins, I will distribute the informed consent form to potential participants either in person or via email. They will be given ample time to read and understand the form, and I will be available to answer any questions or address concerns they may have. Once potential participants have had the opportunity to review the form, they will be asked to provide their full consent by signing and returning the form. In cases where gaining written consent is not possible or appropriate, such as when working with participants who have limited literacy or when conducting online interviews, I will obtain verbal consent. This will involve explaining the study's purpose, procedures, potential risks, benefits, and participant rights verbally and recording their consent using an audio recording device, with their permission. These recordings will be securely stored and treated as confidential information in accordance with prevailing data protection legislation.

(this box should expand as you type)

	3
	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	To ensure confidentiality and anonymity for participants in this study, several measures will be implemented. Firstly, participants will be assigned pseudonyms that will be used in all research materials, including transcripts and publications. Personal information that could reveal the identity of participants, such as school names or locations, will be omitted or replaced with generalized descriptions. Informed consent will be obtained from each participant, emphasizing that their participation is voluntary and they can withdraw at any time. All data will be securely stored and accessible only to the research team. When presenting findings, any direct quotations will be carefully selected to avoid revealing identifiable information.Although complete anonymity cannot be guaranteed due to the nature of the research and the need to provide context for the findings, these measures will minimize the risk of participant identification. Maintaining confidentiality and anonymity is essential to protect the privacy of participants, build trust, and promote open and honest communication during the research process.

(this box should expand as you type)


SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	(this box should expand as you type)



	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO
	

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:


	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	To keep the collected data safe and private, I will take a few important steps. First, all digital data will be saved on a computer that is protected by a password, so only I and those allowed can access it. Important data like interview recordings and notes will be scrambled with a special code to make sure they stay secure. Second, I will change any names or personal information in the data to fake names or codes. This process, called anonymization and pseudonymization, will help protect the privacy of the participants. Lastly, I will make sure to create backup copies of the data and save them in a secure place. This will help in case the original data gets lost or damaged. By using these methods, I will make sure that the data is safe and the privacy of the participants is respected.

(this box should expand as you type)


	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	When transferring electronic data, I will follow the guidelines set by the General Data Protection Regulation (GDPR) and the Data Protection Act (2018), as well as any relevant international equivalents, to ensure the data is handled responsibly and securely. First, before transferring any data, I will anonymize or pseudonymize the information to protect the participants' privacy. This involves removing or replacing any personal identifiers with codes or fake names, making it difficult to link the data back to specific individuals. Next, I will use secure methods to transfer the data. This may include using encrypted email attachments, secure file-sharing platforms, or Virtual Private Networks (VPNs) to establish a safe connection during the transfer. These methods help prevent unauthorized access to the data while it is being transmitted. Additionally, I will limit the amount of data transferred to only what is necessary for the specific purpose. This principle of data minimization ensures that only relevant and required information is shared, reducing the risk of unauthorized access to sensitive data. Finally, I will maintain a record of data transfers, including the date, purpose, and recipients of the transferred data. This record-keeping practice ensures transparency and accountability in handling the data, complying with the GDPR and Data Protection Act (2018) requirements.

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Only a limited number of individuals will have access to the data generated by the research activity. This includes myself as the primary researcher and any authorized research assistants or team members directly involved in the study. Access will be strictly controlled to ensure data confidentiality and protect participant privacy.

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	The primary custodian for the data generated by the research activity will be myself, as the main researcher conducting the study. This will ensure proper handling and adherence to ethical guidelines throughout the research process.

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Data storage arrangements will involve both physical and digital measures to ensure security and protection. Digital data, including interview recordings and transcripts, will be stored on a password-protected computer with access limited to authorized individuals. Sensitive information will be encrypted to enhance security. Physical data, such as printed notes, will be kept in a locked cabinet in a secure location. Data will be stored for the duration of the study and any additional time required by institutional guidelines, typically up to 5 years. After this period, data will be securely deleted or destroyed. Archiving data may be considered if the study's findings have long-term value or potential for future research. In such cases, data will be anonymized and stored in a secure repository according to institutional guidelines and data protection regulations. If archiving is not deemed necessary, data will be securely disposed of following the retention period

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒


SECTION K: Declaration

	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
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	Date:May 26, 2023



For STUDENT Submissions:

	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	
	


For STAFF Submissions:

	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	
	


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.


	RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.


This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/
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