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Task 1: 
The rationale behind the choice of book comes from the provisional area within the classroom, as there was a pet shop area for the learners to access. This, therefore, allowed opportunities for the language being taught to be used within play activities. The learning objective for the activity was based around the pet shop provision, it asked the learners to use their Welsh to ask for items within a pet shop. This links with the curriculum as it asks for pupils to  ‘adopt a role...using language appropriate to a role or situation’ (Welsh Government, 2015). 

The book was suitable for the class as they were familiar with the ‘Tedi Twt’ series from their morning routines, this would engage learners in the story. The language within the book uses simple phrases and questions which are repeated to get the learners familiar with the patterns. The language is also supported by brightly coloured images to show the learners the meaning behind the language is. This is useful as it secures the understanding of the new patterns encountered within the story. Due to the story being read to a reception class, the use of the images meant that it was suitable for the learners as they were not capable of reading the language independently. The book provides lots of opportunities for questioning to take place, the types of questions used within the activity can be seen in Appendix 1. 
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Task 3:
Teachers Welsh language needs to be improved in order to reach the government’s goal of having one million Welsh speakers by 2050 (Welsh Government, 2018). One way of achieving this goal, is to improve the methodologies of teaching the Welsh Language within schools. Donaldson supports this as he states that teachers’ have “limited knowledge of second language teaching methodology” (Donaldson, 2015, p.59) this therefore has an impact on the number of students becoming fluent within the Welsh language. Estyn (2018) inspection reports, such as Greenhill Primary School’s report, state that there is also a need to develop learners’ confidence within the language. Therefore, teachers need to implement methodologies that allow students to develop their confidence within the language.  

This reflection will critically analyse the use of four methods that I have used within my own teaching of Welsh as shown in task two. The methods that were used were the following: the communicative method, the direct approach, task based learning and the use of questioning and answering. Personally, I think the most effective way of teaching Welsh is by using multiple methods and approaches rather than using one. This would allow all learners to benefit from the lesson as it would ensure the lessons are engaging and meaningful for all learners. However, it can be argued that some methods often decrease confidence within particular learners (Cook,2008), this often results in a lack of language development as the learners are not comfortable with the language.

The first method to be addressed is the communicative method, this was used throughout the film and it gave learners the opportunity to talk about their actions using the relevant Welsh language. Within the activity shown in task two, the learners were asked to communicate with each other, in Welsh, in order to purchase items of their choice from a pet shop. This was a good strategy for the learners to develop their language fluency as it encourages social interaction in a meaningful activity. Vygotsky believed that this type of interaction allows learners to consolidate their learning and allows them to become independent within their learning (Dolya, 2010). This activity gave the learners this opportunity, however I think more could have been done to give learners more social experiences within this theme. I could have given learners possible starter questions that they might ask a shopkeeper, this would have allowed the learners to engage more with the everyday language. This adaptation can be supported by Pestalozzi, who suggests that students need to be given more opportunities to explore ideas to use within social interactions (Nutbrown et al. 2008).  

However, it can be argued that the use of these independent conversations would discourage an introverted learner into participating within the task. Cook (2008) supports this view as she believes that this method of teaching language is not inclusive for all learners and it would result in a decrease of confidence. She also states that when two learners, who share the same first language, are asked to communicate within their second language they often switch to their first language when communicating (Cook, 2008). This was observed within the activities as the learners were using their first language when they did not know the words within the second language. Thus showing that this method is ineffective if the learners share the same first language. 

Overall, this method is effective to an extent as it gives learners the opportunities to use the language within their play and it can help develop their confidence. However, this method will not work on all types of learners and the confident learners will benefit most while simultaneously decreasing the confidence of the introverted learners. Therefore, if I was to use this method again, I would need to ensure all learners were on task and they were using the Welsh language. I would also encourage the learners to use more everyday language.

Another method used throughout the story was the direct method, this was done using images and physical items such as items from a pet shop. This approach worked well as it allowed the learners to derive the meaning of the words being read by using the images as a guidance rather than the teacher having to translate the words. Clark and Paivio (1991) agree with this method, they believe that by using images within language learning children often produce better recall. This can be observed within the video as the learners were able to answer questions based on the images using the relevant language. This therefore shows that this method is effective as the learners are more likely to remember the language patterns being used.

Although the imagery was useful for the learners, Macedonia and Kriegstein (2012) argue that the use of gestures has more of an impact than the use of images. Thus implying that this method is ineffective if it is done with the use of images. This view can be supported further by Quinn-Allen (1995) who suggests that in order for the learners to remember the language then the gestures need to be meaningful to the learner. This proves that in order for the method to be effective, the use of meaningful gestures need to be used throughout. Overall, this method is effective when meaningful gestures are use. However I think the learners would benefit more if they were shown an image and if they completed an action/gesture as it would be more inclusive for all types of learners, not just visual. 

Questioning was used after the book had been read, the pupils responded well to the questions as they were able to answer accurately within Welsh. This method was very effective within the language recall as the learners were able to remember what they had learned from the story. Estyn (2013) argues that the use of the questioning is important for consolidating the child’s learning, thus making this method effective. Grigg (2010) also supports this view as he infers that questioning allows children to feel positive and confident about their learning. This method would encourage learners to participate if they feel confident, however as mentioned afore this type of method would mostly benefit confident individuals. Therefore, the method is not inclusive for all learners. If this method was to be used again then adaptations would need to be made to ensure all learners feel confident enough to answer questions, for example by using think, pair, share before asking pupils for answers.

During the questioning activity, open ended questions were not asked, this meant that learners were restricted of their language capability. Estyn (2013) recommend that learners need to be challenged more through the use of questions that ask for more than just a one worded answer. This suggests that the use of questioning is ineffective for language development when learners are not asked open ended questions. However, Griggs (2010) counters this view as he suggests that there needs to be a good mixture of questioning strategies in order for the learners to properly gain understanding of the content. If this method was to be used again, I would ensure there is a good mixture of open and closed questions in order to be inclusive. 

The last method that was used was the task based learning approach. This was effective to an extent as the learners were given opportunities to develop their language understanding within a set context of a pet shop environment. Theorists such as Dewey support this type of learning as he believed that children learn best through personal and meaningful experiences (Ord, 2012). Therefore the use of the pet shop provision allowed learners to experience a first hand realistic conversation which would develop their understanding of the language. However, the effectiveness is limited due to the personality of each child, if a child is not confident within the language then their willingness to participate within the activity is not going to be high. Therefore, if this activity is to be used again then more should be done to ensure learners are confident in what they are communicating. When this is achieved then the method would become more effective in allowing the learners to produce better language skills. 

It could be suggested that the use of an audio-lingual approach would allow learners to develop this confidence prior to completing the activity. This would allow learners to improve and develop confidence with their pronunciation of the language. This view can be supported by Richards and Rodgers(1986) as they state that the use of this drilling allows learners to develop their oracy skills which can later be developed to literacy skills. Therefore, if this audio-lingual approach was to be used prior to the task based method, the learners would be more confident when using the language within their pairs and groups. The effectiveness of the method would increase dramatically if an audio-lingual approach is used before the task as the learners gain a great amount of confidence with the pronunciation. 

To conclude, the use of these four methods were effective to an extent. They each allowed the learners to use the language by ‘engaging in meaningful interactions’ (Bhatia and Ritchie, 2013, p.176) this therefore allows the learners to consolidate their fluency and their understanding of the language. However, it can be argued that the learners personalities can have an impact on the way they learn the language. This, therefore, justifies the need to include more than one method and approach when teaching the Welsh language. As it can allow all learners to become confident within the language. Furthermore, if I was to conduct a Welsh lesson again, I would ensure that all learners participate in an audio-lingual task containing the new patterns before they are asked to carry out tasks within Welsh. This would ensure all learners feel confident in pronouncing the words and phrases and it would allow introverted students to develop their own confidence to participate within activities. 
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Date  Dyddiad Welsh that | il use: Achieved? Welsh that the pupis wil use: Achieved?
080219 | Bore da/shumae v Yeyn Nac yayn. v
Puy sy'n eistedd smart? v Afal v
Fanana v
Pwy syn gurandewch? v Sydd oren, v
Creision, v
Yo pawb yn barod? v Teisen, v
Mag hin amser stor x Guyrdd, v
Glas, v
Puy sy eisiau cywed stor? x Oren, v
Beth am Tedi Turt guisgo? v Gai.2 v
- Blances, v
cai.? v - Buydai, x
S aa v - Buyg, x
- fanana v
- syddoren v Cei/Nacel v
- Creision v
- Teisen v Shumae v
Beth wnacd ¢ brynu? v Os gwelweh yn dda. v
Apam? x Diokh Dilch yn fawr. v
Wytiin hoffr yir> x
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