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Textual Analysis 

i. The thesis of this essay by Montaigne focuses on the concept of conscience, and the morals involved. It is constructed around the notion of guilt as Montaigne’s own thoughts are processed to make the reader question their belief system and to consider the values of right and wrong. The emphasis of this essay is on Montaigne’s disapproval of needless violence and how physical torture does not reveal the truth, but rather creates an unnecessary form of punishment. There is a suggestion that the conscience itself can be used as a form of torture, because when a person is guilty and they recognise that guilt, and that distress is punishment enough. However, while the conscience can be a form of punishment, it can also be a product of self confidence because when a person knows they are innocent despite any guilty claims, it provides a means of defending innocence: “an ill conscience fills us with fear, so a good one gives us greater confidence and assurance”.

ii. Montaigne supports his claims on conscience by using his own personal experience to show how common it is to suffer: “betray, accuse, and fight” against a guilty conscience. He then goes on to explore history by providing an example of the torment a guilty conscious has in the story of Bessus the Paeonian. This illustrates the power of the conscious mind when someone is guilty because his act of parricide was unknown until his own guilt made him reveal it to everyone else. The quotations from Greek and Roman poets also support Montaigne’s claim because although they are predating the 16th century, it shows that the works are timeless and will always be relevant throughout any period in history. 

iii. Quote 1: “Occultum quatiens animo tortore flagellum.”
[“The torturer of the soul brandishing a sharp scourge within.”
 - Juvenal, iii. 195] 
This quote come from a selection of satirical poems written by Latin poet Juvenal. The quotation supports Montaigne’s observation on the guilty conscious in reference to the soul being powerful enough to torture oneself like a sharp weapon of guilt.

Quote 2: “Malum consilium consultori pessimum.”
[“Ill designs are worst to the contriver.”
- Apud Aul. Gellium, iv. 5.]
This quote is taken from a commonplace book titled Attic Nights, written by a Latin author Aulus Gellius. It suggests that an operation of deception is corrupting the individual’s conscious mind.

Quote 3: “Vitasque in vulnere ponunt.”
[“And leave their own lives in the wound.”
- Virgil, Geo., iv. 238.]
The quote is from a Latin epic poem, The Aeneid written by Virgil. This illustrates that by damaging another person, we are also hurting ourselves. 

Quote 4: “Conscia mens ut cuique sua est, ita concipit intra
          Pectora pro facto spemque metumque suo.”
[“As a man's conscience is, so within hope or fear prevails, suiting
     to his design.”
- Ovid, Fast., i. 485.]
This quote comes from a six-book Latin poem called The Fasti written by the Roman poet Ovid. It implies that a guilty conscience will reveal itself either though hope as the individual reveals their guilt and is remorseful or through fear if the refuse to confess.

Quote 5: “Etiam innocentes cogit mentiri dolor.”
[“Pain will make even the innocent lie.”
- Publius Syrus, De Dolore.]
This quotation is from Latin writer Publilius Syrus. It suggests that the torture of suffering with guilt will make the innocent lie, thus supporting Montaigne’s claim that conscience is punishment enough.

iv. The general tone of this essay is written in a conversational style. It draws on Montaigne’s own experiences making the tone feel personal, and shows his reflection on his thoughts. The piece is very opinionated; however, the use of quotes breaks up the argument to make the reader stop to consider the essay and reflect on their own opinions as well as relate the quotes to the material. The passage: “as the wasp stings and hurts another, but most of all itself, for it
there loses its sting and its use for ever”, gives a familiar example to Montaigne’s readers, both 16th century period and current modern readers, since everyone can recognise and relate to the meaning. It makes the reader consider the power of conscience, who it affects including oneself. 

v. This style of writing follows Montaigne’s natural thought process.
	
vi. It provides a form of reflection for Montaigne with his thoughts, as well as to inform readers of his essays to the interpretation of conscience and the affects it has.

vii. The essay is a self-analysis, a collection of Montaigne’s opinions. However, the argumentative, conversational tone suggests that he also had an implied reader in mind to address the topic of conscience to.

[bookmark: _GoBack]c. 	Montaigne clearly opposes the practice of torture in this essay, illustrating that violence is unnecessary to uncover the truth because the conscious mind is capable of enforcing suffering through a guilty conscience. He shows that it is the human morals of right and wrong that hopefully provides an ill conscience with fear when we are in the wrong, and fuels us to be honest. This is shown in the essay through the anecdote of the soldier. The act of torture here leads to deception rather than honesty, showing that although cutting open his stomach to reveal the stolen soup meat proved that the woman was right, it does not enforce justice. The soldier was torn apart based on an accusation that may have in fact been a guilty claim itself, and although he turned out to be the guilty party, Montaigne illustrates that living with a guilty conscience, that wounds you and those involved like a dangerous weapon, is punishment enough. This idea is impressed on through the image of the wasp hurting others but also killing itself. This implication shows that the soldier would have either paid for his guilt through hope by confessing to his theft, or he would have suffered through his guilty conscience which would have revealed itself eventually anyway. The act of torture by killing him is not compulsory, and in fact ended his personal punishment from his conscience.
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Narrative Understanding – 1000

The Changeling is a Jacobean tragedy written in 1622 by Thomas Middleton and William Rowley. This is significant in predicting what will happen because of the genre of the play as a revenge tragedy, which suggests there will be some form of disorder following the events in this passage. The passage opens up with the preparations of a sea voyage. In myth and culture, the sea is seen as a hostile and dangerous environment, home to perilous creatures. This reference early on to a dangerous image implies that there is a terrible fate set for the characters in the play. However, the sea can also be seen as a symbol of change with the movement of the waves and the tides moving the water. This change may reveal an inconsistency in the characters behaviour, but it is unclear at this point whether it will be a positive or negative change. The concept of change is embedded in the title of the play “The Changeling”, suggesting that this is significant in the outcome. Nevertheless, the voyage is cancelled, another hint at danger to come with the mention of “smoke will bring forth fire”. This metaphor indicates a sense of danger, whilst the imagery of smoke shows that the vision is hazy and unclear. However, this image is paired with the sign of Aquarius, the water carrier, which suggests that there will be a character to put out the flames and make peace. 
	In this passage, the language used describes a poisonous and deceptive environment. Deflores is a character who is associated with the imagery “deadly poison” and depicted as a Basilisk, a creature that is fatal to look at directly. This implies that Deflores is concealing a deceptive part of his personality, a trait to look out for in the scenes to follow. This is further developed by the symbol of the serpent, which is a biblical allusion to the Garden of Eden with the powerful deception of the snake. The imagery associated with Deflores indicates that he will be the play’s antagonist and the inevitable downfall of one or more of the characters. Furthermore, the poppy is significant in this passage of the play because of its connotations with opium and inducing sleep. This implies that one of the characters will be used as a tool under the effects of this deceptive medicine. However, the asides throughout this passage also offer an indication of deception or concealing evidence from other characters. This use of the asides shows that more than one of the characters will experience trouble. The asides also act as an introduction into the characters personal thoughts. This allows the audience to have a better understanding of the characters and their actions, it creates a connection between them.
	Beatrice is an interesting character to look at in this passage. She has an unusual level of control for women in the 17th century, a position she is in due to her wealthy father. Beatrice uses her position of power to manipulate other characters. For example, she is evidently beautiful because Alsemero falls in love with her at first sight and proposes marriage to her. However, Beatrice is already engaged to be wed “for five days past”, showing that she is a popular character with men and has a defining beauty. Nonetheless, Beatrice encourages Alsemero to stay as she introduces him to her father. This suggests that there will be a love affair between the two which will end in tragedy due to her already being engaged. This reveals a level of deception about Beatrice because she has at least four different personality traits in this extract alone. She is charming and seductive around Alsemero: “You are skilful in’t, can sing at first sight”, she is well-behaved and respectful towards her father: “sir”, she appears to be honest to herself in her asides: “I shall change my saint, I fear me”, and she seems to be cruel and wicked to Deflores: “Mischief on your officious forwardness”. These personality traits suggest that Beatrice is a character who can adapt well in new situations, useful for her but also dangerously deceptive for others. It implies that Alsemero and her other man she is betrothed to have trouble to come. Furthermore, Jacobean tragedies are also depicted with love and death, suggesting that one of these lovers will have a perilous end. 
	The title of the play can also be defined as a fool or simple minded. There are hints towards this in the passage with the mentions of medicines, “oil” and “poppy” and a reference to “cuckoo”. This implies that the play might deal with the themes of mental illness or a mentally deficient character. However, as the play was written in 1622, in 16th and 17th century England, there were no effective treatments for mental illness. It is unclear as to whether any of the characters already introduced will be associated with this theme, or a character we have yet to see, but there is evidence to support that it might be a possible outcome for the play. This is further implied in Deflores soliloquy at the end of the passage. He appears to be a dangerous character for others to deal with but he may also be a danger to himself. Deflores is associated here with sexual ambiguity: “thrust my fingers into her sockets”, which shows that he is viewing Beatrice in a sexual way. This infatuation with her imminently predicts some form of trouble because he is her father’s servant, therefore, he is not in the same social class as Beatrice, and he appears to be obsessed with her beauty: “I’ll please myself with sight of her”. 
	I predict that the play will follow the course of deception and danger and will end in a tragic downfall. There is enough evidence to support the assumption that Deflores will be the main cause of the downfall, however Beatrice’s character also appears to be suspicious and deviant. Additionally, there will definitely be some form of corruption between Beatrice, Alsemero and the other man she is engaged to, potentially ending in the death of one or more of them. 


Note taking 

Charles Dickens, Hard Times (London: Penguin Books, 2003).
Aim of the chapter: To introduce the reader to the environment and “the speaker, the schoolmaster, and the third grown person present”. The chapter depicts a political education system, where children are forced into a manufacturing like system where they learn nothing but facts, rather than exploring the world of learning freely through creativity and imagination.

	Key Passages
	Quotations
	Relevance to Question

	“Now, what I want is, Facts. Teach these boys and girls nothing but Facts. Facts alone are wanted in life. Plant nothing else, and root out everything else. You can only form the minds of reasoning animals upon Facts: nothing else will ever be of any service to them. This is the principle on which I bring my own children, and this is the principle on which I bring up these children. Stick to Facts, sir!”
	“Now, what I want is, Facts. Teach these boys and girls nothing but Facts. Facts alone are wanted in life. Plant nothing else, and root out everything else.”
	The language Dickens uses here is of natural growth, with the chapter being in part one of the book titled “Sowing”, and the significance of planting and rooting out information. However, this is ironic because this form of teaching confines the children’s learning to a strict regime of “Facts”. This may be an allegorical reference to the biblical tale of Adam and Eve, and the tree of knowledge, as it is implying that a person can learn more about humanity, about good and evil, from being surrounded by nature, where children are free to roam and discover new information, rather than in an artificial environment learning nothing but facts. 

	“The scene was a plain, bare, monotonous vault of a school-room, and the speaker’s square forefinger emphasized his observations by underscoring every sentence with a line on the schoolmaster’s sleeve. The emphasis was helped by the speaker’s square wall of a forehead, which had his eyebrows for its base, while his eyes found commodious cellarage in two dark caves, overshadowed by the wall. The emphasis was helped by the speaker’s mouth, which was wide, thin, and hard set. The emphasis was helped by the speaker’s voice which was inflexible, dry, and dictatorial. The emphasis was helped by the speaker’s hair, which bristled on the skirts of his bald head, a plantation of firs to keep the wind from its shining surface, all covered with knobs, like a crust of a plum pie, as if the head had scarcely warehouse-room for the hard facts stored inside. The speaker’s obstinate carriage, square coat, square legs, square shoulders, - nay, his very neckcloth, trained to take him by the throat with an unaccommodating grasp, like a stubborn fact, as it was, - all helped the emphasis.”  
	“The scene was a plain, bare, monotonous vault of a school-room”

	This quote reinforces the lack of colour, imagination and creativity that is needed to emotionally stimulate a child’s brain into wanting to learn, rather than the dull, factory-like setting Dickens describes. It explains the speaker’s regimented approach to learning the facts, just like a factory manufacturing objects.

	
	The description of the schoolmaster.
	The repetition of “square” to describe the speaker suggests he is strict and restricted in his mindset. This is further implied in the description of his voice as being “inflexible, dry, and dictatorial” showing that he has an inability to accept change, and that he is fixed on the facts illustrating a ‘square-peg-round-hole’ concept. The repetition of the word “emphasis” ironically helps to emphasise the description of this character. Additionally, the attention to the neckcloth further develops his desire for order and respect.




Critique of essay 

John Ronald Reuel Tolkien, Tolkien On Fairy-Stories (London: Harper Collins, 2014).

In J.R.R.Tolkien’s essay “On Fairy-Stories”, he explains the definition of fairy tales and the purposes of telling them. The essay was originally written for a presentation by Tolkien at the Andrew Lang lecture in 1939. Tolkien chose to focus his work by narrowing the definition of fairy tales as a contradicting argument to Lang’s study of fairy tales. Tolkien begins by giving definitions to what he believes is the true meaning of fairy stories: “a “fairy-story” is one which touches on or uses Faerie, whatever its own main purpose may be: satire, adventure, morality, fantasy”. He then goes on to explain how people misuse the genre “fairy tale” carelessly and disregard the magic in the tales. This exploration continues into the discussion of whether Gulliver’s Travels can be considered as much a fairy tale story as the likes of Little Red Riding Hood and Cinderella. 
Tolkien has three main focal areas of his argument in this essay. The first is implying that fairy stories allow the reader to relate the world they are reading from to personal experiences in the real world we live in. This concept, which Tolkien calls "recovery", suggests that through reading fairy stories, and thinking of them as an outside perspective, the reader’s thoughts and impressions can be changed or recovered. This theory can be associated with cultural relativism, the idea that a person’s culture is the base for their beliefs and values rather than someone else critiquing their morals and deciding what they should or should not believe in. His second argument, which he calls “escape”, illustrates that fairy stories are a form of literary pleasure for the reader and can offer an escape from the realities and struggles of the real world. The third and final argument Tolkien offers is “consolation”, which implies that fairy stories offer the reader a moral or emotional comfort and support through the artificial device “once upon a time” and “they lived happily ever after”, Tolkien terms this as a "eucatastrophe".
Tolkien supports his arguments by explaining philology, and how language is used in the fantasy genre. He has written this essay in a conversational tone to connect with the reader. He expresses that “If fairy-story as a kind is worth reading at all it is worthy to be written for and read by adults” which suggests that an adult will have a greater understanding of the world and why it was written rather than a child who focuses on the idea of fairies and will believe anything they are told.


image1.png
PRIFYSGOL CYMRU ——
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David





