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[bookmark: _Hlk154070551]This essay will explore why university students who are dyslexic, have certain barriers to writing, including why an academic setting such as a university can make it more of a challenge. Studies conducted by professionals will explore why dyslexic individuals face barriers of writing, alongside recommendations on how to overcome these barriers. It will focus on the specific barriers, such as: transcribing, spelling, planning, revising, and structuring.  
Dyslexia, a form of neurodevelopmental disorder (neurodevelopmental disorders are life-long conditions) causes difficulty in learning to decode, read and spell (Snowling, Hulme and Nation, 2020). Dyslexia used to be considered a specific learning difficulty, since it could not be understood in terms of clear causes, including sensory problems or general learning difficulties (low IQ).  The failure to discover qualitative differences in reading and phonological skills between dyslexic children and children who have more general learning problems started this kind of miscalculation of understanding dyslexia.  Snowling, Hulme and Nation (2020) argue in their paper that loosening the criteria of dyslexia has encouraged common understanding yet led to diagnostic confusion.  
[bookmark: _Hlk154068487][bookmark: _Hlk154070526]Individuals with dyslexia find it challenging to decode words in accuracy and fluency, therefore affecting their reading in comprehension and vocabulary development. Roitsch and Watson (2019) suspected challenges in spelling influence the production of written composition, therefore poor academic performance, low self-esteem, and a decrease in motivation.  This is not a sign of a decrease in intelligence, laziness, or poor vision, yet occurs across a range of intellectual abilities.  When dyslexic students are reading, they may find the phoneme or sound level challenging, impacting their reading and spelling. Issues in reading comprehension and poor reading experiences can interfere growth of vocabulary and background knowledge (Roitsch and Watson, 2019).
[bookmark: _Hlk154068775] Dyslexic students can have difficulty in writing since having a difficulty in reading manifests into difficulties with writing, resulting in poor spelling, legibility and development of ideas and lack of organization (Hebert et al, 2018).  Difficulties in writing for a dyslexic individual may associate with transcription skills, spelling, handwriting, executive function skills, such as self-regulation, planning, organization, and text generation. It is argued that more writing guidance is needed for individuals who are struggling with their writing, since fewer resources are there to help other components of writing tasks. Hebert et al., (2018) believed a writer who has poor spelling skills will need to rely on their working memory when they are spelling words, leaving less working memory resources to build ideas for their writing or holding them in memory throughout the writing process.  
To look more closely into academic difficulties dyslexic students, encounter whilst in higher education, a qualitative study was conducted at the University of Leuven, students were interviewed, outlining problems in addition to dyslexia, how it impacts their studies (Defranc, 2008).  In comparison to their classmates, students claimed there was a need to invest more time in reading and structuring their courses, specifically as comprehension is hampered as the time invested in the technical aspect of reading. The students reported they faced challenges with taking notes during lectures, more to unstructured lectures, including loud environments.  When writing papers and essays, the students claimed this is problematic as the challenges of formulating ideas and proofreading their work to identify grammar and spelling mistakes. Reports of difficulty in memorizing facts and names whilst learning courses that are unstructured, therefore deprived of logic, making it more difficult.   Reported challenges of time management, as they have a poor understanding of time or the inability to estimate how much time tasks will take, resulting in more stress. The findings in this paper correspond with the findings reported by Du Prez, Gilroy and Miles (2008), MCLoughlin, Leather and Stringer (2003) and Mortimore and Crozier (2006).  
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Kaluyu and Ooko (2016) investigated the relationship between writing with dyslexia and academic performance in upper primary school learners, public schools, in Kenya, Changamwe Sub Country, Mombasa County.  Research involved three major examinations in Term one and two, involving one-hundred and sixty pupils, with forty-three teachers from six different schools. A purposive sampling method was used where questionnaires were given out to teachers to collect relevant information.  The study concluded there was a strong relationship between academic performance and writing in upper primary schools, the results of the study indicated a need of education policies involving screening, teaching, learning, assessment and examination of dyslexic pupils and a new structure of teacher training, guiding teachers on supporting dyslexic students on writing (Kaluyu and Okko, 2016). 
Tops et al., (2013) composed a study, comparing writings of one-hundred dyslexic students and one-hundred age matched control students in higher education, comparing the writing of young adults who are dyslexic and young adults who are not dyslexic, carried out in Belgium, with writers of Dutch.  Tops et al., (2013) first looked at the amount and type of spelling mistakes, the quality of text produced, the use of words, and handwriting. Results showed medium to large effect sizes for spelling errors, including morphosyntactic spelling errors, memory-related spelling errors, and a medium effect size for punctuation and capitalization errors. Experts who had no knowledge of the aims of this study were asked to judge the quality of both the group’s writing based on transcriptions with no spelling mistakes.  The texts produced by the dyslexic students were judged lower based on the quality, due to text structure, though the number and types of words written by both groups were very similar hence no significant difference in the quality of handwriting.  Tops et al., (2013) believed remedial teaching proved to be an effective tool for essay-writing skills, educational support in addition to this can be a useful method to support dyslexic students. 
Why individuals with dyslexia face barriers to writing have been answered by Roitsch and Watson (2019), they believed the cause of challenges in spelling influences written work.  A more supporting argument as to why there are barriers to writing, stems from the theory of Herbet et al (2018), as they believe the barriers not only stems from poor spelling yet can associate from the difficulty of reading.  Whilst these theories are useful for the essay, the studies provided more of a conclusion as to why individuals with dyslexia face barriers to writing. 
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