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[bookmark: _GoBack]Part 1 Analyse implementation of play based early years curricular
The Foundation Phase framework (Welsh Government, 2015a) was introduced in Wales in with the aim to implement a curriculum to support children age 3 -7 year olds in their learning, delivering a high quality curriculum to enhance children’s experiences. According to Sims et al., (2018) a high quality provision within childcare and education is considered to enhance a child’s cognitive, social, physical, emotional wellbeing, therefore enhancing their learning outcomes (Howard, et al. 2018). However, a report published by Welsh Government (Welsh Government, 2014) regarding the curriculum within maintained and non-maintained settings suggests that the curriculum did not achieve the expected learning outcomes for children.
A high quality setting alongside a high quality curriculum contributes to a child’s learning outcomes, however what is high quality?  Moss (2016) discusses that quality can be misinterpreted depending on the individual’s perceptions of what quality may look like. Therefore, establishing what high quality looks like, rather than assuming practitioners would know, should have been identified prior to the implementation of this curricular.  According to Department for Education (DfE, 2013) a pilot of the curriculum was implemented in forty-four maintained and non-maintained settings across Wales in 2004, however, it was identified that half of the settings involved in the pilot reported that the programme was not as successful as first thought (Welsh Government, 2014). The pilot programme also included a ten-year strategic plan for education with the vision for the curriculum to be embedded within education, however the results of the evaluation did not reflect success (Welsh Government, 2014; Walters, 2016).  
As a result of the devolution in 1999 within Wales, the Foundation Phase aimed to make history, leading a way for a play based curriculum, rather than the more statutory compulsory education within England (Taylor, Rhys and Waldron, 2016; Walters, 2016). In addition to this framework, the National Assembly for Wales’ vision for education was published in The Learning Country, (NAfW, 2001), identifying that Early Years in particular would be benefit from the implementation of this framework. Furthermore, The Learning Country documentation discusses the technological changes within education, recognising that European countries were leading the way in play based learning (Walters, 2016; NAfW, 2001). With this mind, the ethos of the Foundation Phase framework was underpinned by other curriculums from around the world, including Scandinavia, America, Italy and New Zealand (Welsh Government, 2014).  However, these countries adopted a variety of approaches, for example, America implemented the High scope approach, similar to the Foundation Phase pedagogy using a child led framework (Neaum, 2010). Izadpanah and Günçe, (2014) claim that he High scope framework has been proven to increase children’s long term learning, having a direct influence on children’s success in the future.
The Foundation Phase pedagogy implied to consider the individual child within education, that is to say that learning through play and experiential learning opportunities, as identified by the influential child development theorist John Dewey and Frederick Froebel, these strategies could have been implemented by teaching staff (Walters, 2016).  Furthermore, according to Samuelsson and Carlsson, (2008) play has been identified as an important aspect of child development, as play can create opportunities for children to be ‘in control’, developing their self-control and enhancing imaginative play.  Additionally, the pre – primary stage of learning otherwise known as the early years, has been identified as one of the most significant stages of a child’s development, claiming that a child’s experiences in these early years set the foundations for learning essential knowledge and skills in adulthood (UNICEF, 2018). Furthermore, Samuelsson and Carlsson, (2008) claim that play with their peers can support other developmental skills such as turn taking and sharing, whilst developing the child’s social skills.  Notably, play has been identified as an influential aspect of child development 
Of course, learning through play and experiential learning focuses on the individual child, however as John Dewey’s theory identified, experiences and education are not created through formal pedagogical practices.  Furthermore, Dewey believed that practitioners should recognise opportunities to facilitate individual learning experiences within educational settings to enhance experiential learning (Roberts, 2003). Notably all aspects of play are important to child development, whether its imaginative or experiential, however the Foundation Phase curricular as highlighted in the Stocktake report (Welsh Government, 2014) did not use this approach within the children’s learning.  
The Foundation Phase pedagogy claims to identify these aspects of learning through play, however as discussed above, it appears that the implementation of these theories were not successful in practice (Welsh Government, 2014). However, Donaldson, (2015 and 2018) Successful Futures curricular has been designed to ensure the individual child is considered within early years and education. Donaldson has recognised that all children have varied abilities, which is also similar to Reggio Emilia’s philosophy, recognising children learn and develop different stages of development rather than age and stage specific curriculum (Donaldson, 2015; Donaldson, 2018). The four purposes within the curriculum will encourage learners to become, to name a few, ambitious capable learners, ethically informed individuals who are healthy and confident.  However, one may argue that a new curriculum once again could develop failures in a similar way to the Foundation Phase curricular. However, the plan incorporates the individual child within the framework, directing practitioners to create individual outcomes from observation based assessment of individual children.  Indeed, this approach appears to be best for the child, however the large classroom numbers and minimal staff may prevent this ethos of the new curriculum from succeeding.  
Within early years’ settings, adult child ratios are significantly lower in comparison to classroom environments, the regulating body of early years’ settings Care Inspectorate Wales, (CIW) alongside the Welsh Government National Minimal Standards (NMS) state that a ratio of one adult to every four children should be adhered to, this is to ensure that care can be delivered within the setting safely (National Minimum Standards, 2016). However, within education ratios are much higher, with a ratio of one adult to every eight to ten children, with just one teacher to facilitate learning for thirty pupils with some support from teaching assistants (Welsh Government 2015b). With this in mind as identified by the Stocktake report (Welsh Government, 2014) may have had an impact on the implementation of this framework, as facilitation of this pedagogical practice could be considered as challenging in regards to large classes and minimal staff. 
The Stocktake report publicised by Welsh Government in 2014, was undertaken by an independent assessor, Professor Iram Siraj, (Welsh Government, 2014).  Professor Iram Siraj found that the implementation of the Foundation Phase was not as successful in comparison to the initial plans. The report claimed that there were many findings that identified significant differences between the plans in comparison to the implementation of the curriculum. A total of sixty-eight recommendations were highlighted within the report, these recommendations have been accepted by Welsh Government with a vision of a more successful curricular as identified by Graham Donaldson (Macdonald, 2018). 
Notably, influential child development theorists in regards to children’s learning and development base their theories on experiential or hands on learning in both the indoors and outdoors environment, indeed both curriculums Foundation Phase and Donaldson’s Successful Futures, identified the need to focus on the individual child both indoors and outdoors (Donaldson,2015; Donaldson, 2018; Welsh Government, 2014).  However, Fredrick Froebel’s philosophy focused on experiential learning within the outdoors, creating a space within the outdoors where there are no limitations to play and learning (Bruce, 2012).  The Foundation Phase pedagogy acknowledged these theories within the curriculum, stating that learning should take place within the outdoor and indoor environments (Welsh Government, 2014). However, McInnes, et al. (2011) claims that minimal training and guidance was given to staff to support this pedagogical practice, therefore directly affecting children’s outdoor experiences (Welsh Government, 2014).
Pedagogical practice in early years’ education can be both formal and informal to create a play based practice, however McInnes, et al. (2011) states that some settings where practitioners consider the child centred approach lack clarity on the implementation of the framework.   Notably, play can take many forms, which is difficult to define, however it is the role of the practitioner to support and create opportunities for children to achieve identified learning outcomes (UNICEF, 2018). Additionally, Walters, (2016) claims that to understand the complexity of play, practitioners may not have the same perception of what play is, one would argue that this would have a detriment effect on the individual child’s outcomes.  Childcare settings should adopt a balanced approach to children’s learning with a combination child led and adult led framework, both indoors and outdoors (McInnes et al. 2011).  As mentioned previously, Froebel considered learning in the outdoors would significantly improve outcomes for children within their learning environments, developing individual imagination through self-directed play, (White, ). However, when considering self-directed play within Early Years, practitioner’s perceptions of play based learning may differ from other practitioners, as play is difficult to define in regard to the individual child (McInnes, et al. 2011). Furthermore, we could argue that a lack of evidence linking both experiential play and education as one concept, additionally may have contributed to the failings of the framework, additionally practitioners lack of theoretical knowledge and understanding of how children play, specifically Froebel’s theory of play and learning, both factors may be considered to be a direct effect on the implementation of the Foundation Phase in Wales (McInnes, et al. 2011).   
However, the Foundation Phase curricular aimed to create such environments for children’s learning and development. Welsh Government (2014) report that the misconceptions of how children learn through play and experiential learning were not clearly understood, teachers report that the classroom became a chaotic environment where children were unable to learn. As a result of these experiences, the Foundation Phase ethos quickly diminished within the classroom environment, returning once more to a more familiar formal way of teaching (Welsh Government, 2014).  
Considering these points above, there are lessons to be learned from the implementation of the Foundation Phase curricular, particularly in regards to staff training in respect to child development, the individual child, learning through play and experiences. There are opportunities where theory can be put into practice within education and early years’ settings, using the free flow approach between outdoor and indoor environments, however the practitioners should be supported by high quality practitioners to support the implementation of the curriculum. Evidence has shown that a play based curriculum is more beneficial to the child, any regression in the curriculum to the more formal style of teaching may be detrimental to the child’s holistic development.    





Part 2 Evaluate methods of assessment progress tracking and age and stage related models
Within the Foundation Phase curricular, the aim is clearly to monitor children’s development from the onset through to key stage 2 (Welsh Government, 2014).  The Foundation Phase Profile, (Welsh Government, 2015), enables the practitioner to identify a child’s developmental stage using a universal developmental tracker.  However, the use of trackers within education may be subjective without considering the unique child. One cannot ignore the fact that all children are unique, however assessment tools within education are a standardised model (Welsh Government, 2015). With this in mind, other influential countries assessments of children are created in respect to the individual child, the Reggio Emilia philosophy bases its theory of learning through play on Piaget’s constructivist theory and Vygotsky’s sociocultural theory (Inan, 2021).  Reggio Emilia settings create opportunities for children to develop their skills through experiential learning, these can take place in the setting or in different environment within the community (Katz, 1998).
Indeed, child development is considered an essential skill for practitioners delivering care and education within early years’ settings, a framework that has the child at the forefront of their practice, creating a fluid approach to create learning opportunities to support individual children’s development (Neaum, 2010). However, educational framework assessments aim to measure desired outcomes for children within early years’ education, an example of this would be The Foundation Phase Profile, (Welsh Government, 2015).  Furthermore, child development has a structure which is broken down into five elements, Neaum, (2010) states that these developmental areas are, physical development; cognitive (or intellectual) development; language development; emotional development; social development, these are consistent with the Foundation Phase areas of learning (Welsh Government, 2014). However, there is a risk of one size fits all approach when considering child development ages and stages of development. Developmental trackers tools create a standardised approach which enables the practitioner to capture the child’s stage of development over a period of time, using an observation based assessment enables the practitioner to support the child’s learning within early years’ settings (Neaum, 2010).  
A standardised approach can support practitioners to identify developmental norms, it also enables the practitioner to identify any developmental delay (Neaum, 2016).   However, the standardisation of each skill ladder within the Foundation Phase Profile would need further clarification or documentation that identifies specific areas of learning that would need to be observed in practice to support practitioners to identify developmental norms and delay (Neaum, 2016).  Without this approach the meaning of each outcome can be perceived differently depending on the practitioner who is observing and recording (Maynard and Powell, 2014).  An example of this would be a practitioner who is newly qualified, with thorough knowledge and understanding of theoretical practice with minimal experiential learning within the school environment, however the more knowledgeable practitioner with years of experience working within childcare settings may have a different understanding too.  Notably, it cannot be denied that educational assessment tools will always be present to assess children’s abilities, however an assessment tool that provides a more accurate picture of the whole child would be more beneficial to the learner (Whitley, et al. 2000).  
The Foundation Phase curriculum was designed to incorporate many aspects of other frameworks from all over the world, adopting a multicultural approach with the aim to focus on individual children’s needs. With this in mind, the curricular states the importance of language, literacy and numeracy skills, highlighting the importance for future cognitive development and academic attainment (Welsh Government, 2014). The Stocktake report’s findings discuss that a regression to previous formal teaching practices overtook the framework, identifying that teachers did not follow the framework which had a significant impact on the children language literacy and numeracy skills (Welsh Government, 2014). Considering the pedagogical aims of the curriculum and the needs of the individual child, these findings are not supportive of the initial aims.  However, this could be an outcome on the limited training that school staff received in preparation to implementation of the framework within the classroom environment (Welsh Government, 2014).   Additionally, practitioners or teaching assistants may have limited knowledge of child development due to limited personal development within academia, McInnes et al. (2011) discusses that research completed to identify theoretical knowledge of practitioners within early years’ settings highlighted that practitioners with an NVQ level two or three had little or no knowledge in these areas.       
The Foundation Phase focuses on early years’ students from all cultural and socio-economic backgrounds. It could be considered that children experiencing poverty or at risk from harm could feel considerably lost within an environment where they could not express their feelings or concerns, children may become withdrawn or socially distanced from others due to the lack of interaction from others of their own culture or language (Every Child Matters, 2009). However, this method is used with many different cultures and languages, reports suggest they have been successful creating bilingual or multilingual students. 
Reyhner (2003) claims that the immersion method is usually used to teach languages, however Reyhner discusses that primary educational settings use this method to teach students math and science. Both math and science are taught using a child’s manipulative skills, or as John Dewey would perceive it as hands on experiential learning (Roberts, 2003).   However, immersing children into another language and culture may have a detrimental effect on their own identity (UNCRC, 1992).  An example of this would be the devolution of the Welsh language and culture. Tudors within Wales in the early 1500’s, wanted a ‘United Kingdom’ with one law, religion and language throughout the UK. Children who spoke Welsh in communal areas or educational precincts were labelled with a sign, stating ‘Welsh not’, to humiliate and label the child, furthermore physical abuse usually took place as an outcome of the ‘Welsh Not’ sign.  The English considered the Welsh language to be a form of evil (Thomas, 1966). However, times have moved on considerably, children are now expected to be bilingual or multilingual within education (WJEC, no date).  In Wales the Welsh language is included in the curriculum as an additional language, from pre-school to Key stage 4, however, at age fourteen children complete a compulsory Welsh Baccalaureate qualification to increase employability and life skills (WJEC, no date). Furthermore, Reyhner, (2003) claims that children achieve higher academic qualifications with additional language skills.  Additionally, the UNCRC, (1992) rights of the child in the UK recognise the importance of other cultures, articles seven and thirty highlight the importance of a child’s right to practice their own religion, home language, nationality and culture wherever they may be.
With this in mind, welsh medium settings within Wales are currently using the immersion method to support additional language skills, according to Welsh Government, (2015) the Foundation Phase framework can be used in both English and Welsh medium settings, however considering the unique child’s individual identity and culture, is the immersion method and the foundation phase framework supportive of those children from other ethnic backgrounds?  Reyhner, (2003) discusses that the immersion method can support teaching practices to encourage bilingualism in children, immersing the children into a rich language environment, enabling the children to adapt to the additional language, it is considered that this approach ensures that learners adapt quickly to the language, achieving both academically and to have an intercultural understanding of the language (Tedeck, Christian and Fortune, 2011). 
However, considering the unique child is this approach best for all? In other countries, for example Hawaii, the immersion method is used to promote their ‘mothers tongue’ language within the early years, this creates an understanding of the history regarding the Maori’s culture, furthermore this method is also used to learn additional foreign languages to gain respect and appreciation to other cultures (Reyhner, 2003). As Wales are a multicultural country, it appears that the education system is using this method with children of different ethnicity and cultures. According to Welsh Government, (2020) a census that has been completed and updated recently, the results report that between 2017 and 2019 there were nearly 41,000 people within mid and south wales alone, who reported they were of another culture or ethnicity, confirming this approach is already in progress within Wales.
Likewise, Banks (2004) who is recognised as an influential author for cultural diversity argues that education for citizens in America of all ethnic backgrounds should support the student to become more knowledgeable using the skills that have been learned to change the world.  Furthermore, skills such as literacy and numeracy can be identified within education as ‘basic skills’. Banks claims that cultural differences could be the reasoning behind the world’s political issues including poverty, war and global warming.  Banks suggests that in addition to basic literacy and numeracy skills, a suggestion to teach children about different cultures, to create diverse students supported with the knowledge of different cultures and cultural perspectives that could in fact change the perspectives of our future generations, enabling other cultures to ‘get along’ creating a more peaceful world (Banks 2004).   However, Banks claims that there is limited cultural diversity within education, it appears that the Foundation Phase framework has not considered all these aspects within the curriculum. The Foundation Phase framework considers diversity within the sub headings of the profile, however it is not presented clearly within the outcomes and skill ladders (Welsh Government, 2014) however the successful futures curricular (Donaldson, 2015; Donaldson, 2018) considers Banks approach to literacy and numeracy, stating that these skills will be more than just ‘basic skills’ (Welsh Government, 2014). 
To conclude, it appears that culture and diversity are being recognised within the curriculum within Wales, however a consideration to upskill practitioners within educational settings should be prioritised to support teachers.  Additionally, classroom numbers should be reduced to enable teachers and practitioners to deliver a high quality curriculum. Furthermore, developmental trackers or outcome based assessments will always have a place in education, however a less standardised approach would be more beneficial to the individual child.




















Part 3 Blog.
Implementing a play based curriculum within a setting, that includes the outdoor environment. 
Julie Ace 	
Friday 12th March 2021.
Play is a multifaceted tool which has been influential since prehistoric times (Whitebread, 2012). Children’s play and learning is at the forefront of the early year’s curriculum, the Foundation Phase framework identified this in their curriculum, however the desired outcomes were not achieved during the ten years that the curricular has been taught within primary schools and settings across Wales (Welsh Government, 2015a). A study by the Department for Education and Skills, (Sylva, et al. 2003) otherwise known as Effective Provision of Pre-School Education Project or EPPE, recommended that high quality early years’ settings should encourage a balanced approach to child led and adult led play and interactions. Evidence shows that the children within the study had achieved better learning outcomes, as a result of the higher quality interactions that had taken place during the child initiated play.  The EPPE project also recommends that staff should access continuous professional development to support pedagogical practice within early years’ settings, this approach enhances children’s experiences as practitioner’s knowledge of child development and pedagogical practices benefits the practitioner and the child.  Furthermore, collaboration between parents and teachers or practitioners, will also benefit the individual child.  
What is a play based curriculum? 
A play based curriculum focuses on the individual child’s needs abilities and interests (Saracho, 2020).   Although the Foundation Phase recognised that learning should take place within the indoor and the outdoor environments, reports discuss that learning in the outdoor environments were not as successful as the more formal teaching practices within the indoor classrooms (Welsh Government, 2014).  Play and learning in the outdoors can incorporate all areas of learning holistically without the restrictions of the classroom (White, ). Evidence shows that when children are playing they are also learning, however children’s perceptions of how they learn are different to a practitioner. Grindheim, (2017) explains that children learn through their experiences as they play, however a research study identified that participation in certain play activities can enhance children’s democratic participation skills for use in adulthood.        
How can we implement this framework? 
Although there are many theories of how beneficial this model of education is, there is no clear guidance on how to implement this framework.  Since the introduction of the Foundation Phase curricular in 2010, (Welsh Government, 2014) there have many recommendations to support the framework within maintained and non-maintained settings. One recommendation included training for practitioners to support implementation of the framework (Welsh Government, 2014), however in spite of this recommendation, no further training has been developed for practitioners. However, a model that has been successful is the Flying Start model. The Flying Start programme has been designed to promote equality across all socio economic backgrounds for families of a social disadvantage (Welsh Government, 2012).  
The Flying Start Model
A model that has been successful is the Flying Start model. The Flying Start programme has been designed to promote equality across all socio economic backgrounds for families of a social disadvantage (Welsh Government, 2012).  
Flying Start early years’ programme, (Welsh Government, 2012) incorporates the Foundation Phase assessment framework, practitioners support children’s learning and development through an observation based assessment tool, using the Foundation Phase skill ladders.  Flying Start settings in Swansea are all based in educational settings, therefore to ensure consistency the settings follow the Foundation Phase model, this ensures effective transitions from Flying Start into nursery and so on (Welsh Government, 2012). Following the Foundation Phase model, children are able to access both the indoor and outdoor environments freely throughout the session, the planning of activities are produced using observations of children whilst they are playing during the sessions, building and expanding on the specific play cues that the practitioners identify.  
Flying Start practitioners are able to access ongoing continuous professional development, this has been identified as an important aspect to deliver a high quality programme.  When recruiting, practitioners must be qualified at a minimum NVQ level 3 or equivalent, as the elements of teaching this qualification include child development and theoretical knowledge (Welsh Government, 2012). 
Sustained Shared Thinking and Emotional Wellbeing scale or SSTEW
Additionally, another assessment tool which is used within the Flying Start model that could benefit assessment of language skills is the Sustained Shared Thinking and Emotional Wellbeing scale or SSTEW (Siraj, Kingston and Melhuish,2015). The focus of the scale is to promote high quality interactions between practitioner and child, encouraging practitioners to engage with children, supporting their critical thinking, problem solving skills and curiosity (Howard, et al. 2018).  The scale also develops children language skills using a scaffolding and more knowledgeable other approach, likewise, both approaches link to the philosophies created by Vygotsky (Inan, 2021). Additionally, the scale takes into consideration the environment continuous and enhanced provision (Siraj, Kingston and Melhuish,2015)  
What are the benefits of a play based model?
As children grow and make their way through education, children will spend most of their time sitting in the classroom.  The benefits of this model enables children to be more active, using the outdoor to enhance physical literacy and physical development (Welsh Government, 2015a).  Historically, theorists have identified the advantages of being in the outdoors, a rich outdoor environment can enhance children’s well-being as well as their learning (Oberski, 2011: Elliot and Krusekopf, 2018). 

Adult / child interactions 
Interactions between practitioner and child should be qualitative, as the SSTEW model highlights, discussions should enable further discussions that can extend the child’s knowledge and curiosity (Siraj, Kingston and Melhuish,2015). Traditionally practitioners have been told to observe children’s play without interfering, however as McInnes, et al. (2011) states, that positive interactions within a child’s play can enhance their learning and development using open ended questioning to extend their understanding of the activity. This is also evidenced within the EPPE project and the SSTEW scale.
To conclude, play has been part of children’s learning and development since prehistoric times, therefore the need to include this within our practice is essential to develop children’s understanding of the world.   Furthermore, there are consistent definitions as to how children should play, however many report that play difficult to define due to the different approaches that children use in their play and learning. Play should be present in all early years settings, additionally using a balanced approach to adult and child led play and interactions. 
Flying Start’ Early Years provisions require high quality staffing.  This is evidenced in practitioner’s qualifications during the recruitment process and continuous professional development, these elements are then reflected in the children individual learning outcomes. It appears that this model is more beneficial to the learners, as children achieve higher academic outcomes in adult hood as a result of high quality early intervention programmes. 
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