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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

The subsequent document will aim to provide a holistic understanding of the professionalisation of the police service. This concept will be explored through highlighting how professional standards and its maintenance, ethical considerations as well as, aspects of coaching and mentoring all contribute towards professionalisation. 										Professionalisation of the police service is of upmost importance due to the level of authority entrusted in police officers.  Over time, as the British model of policing has modified and advanced, it is clear the principle of policing by consent and the ability to accomplish officer duties, is heavily dependent on the public’s confidence and trust. The level of respect from the public and trust in police as an organisation could be noted as irregular over the years. With examples of misconduct cases such as the wrongful imprisonment of the ‘Birmingham Six’, The 96 dead at the Hillsborough disaster where police blamed rather than saved. And most recently, the worldwide protests of uproar following the murder of George Floyd. Now more than ever, police officers are constantly in the public eye and as a result are at the forefront of scrutiny and judgment. This is not to suggest that police as an organisation have been tarnished as unprofessional, but developmental change is required as Neyroud (2011, pp 11) as cited in Martin (2021) states,
 “the police service needs to move from being a service that acts professionally to becoming a professional service”. 



In contribution to this is the maintenance of Professional Standards. Typically, a code of conduct agreed upon, but can be identified as the practices, ethics and behaviours that members of a certain body must adhere to. Professional Standards consist of the following: these being governance, complaints and misconduct, vetting and counter corruption (College of Policing, 2022, A). 
For continued and reassured public trust and confidence in police organisations, regular maintenance of professional standards must be adhered to by police officers and internal staffing. To enhance the aspect of public confidence, the Professional Standards Department and Independent Office for Police Conduct are both widely employed. The Professional Standards Department internally, investigates and manages officer misconduct, public complaints and corruption. Whereas the Independent Office for Police Conduct is an external body existing to investigate the most serious misconduct and complaint matters, including deaths following police contact, as well as overseeing police complaints in England and Wales (IOPC, 2020). 
A strong positive of these departments and bodies is that there is a provision for the public and officers to file complaints or officer misconduct. There is a necessity for accountability and by creating this option it ensures reassured public trust, that any officer wrongdoing against professional standards will be investigated thoroughly and with high importance. In contrast however, this available option leaves potential for false allegations, which are common, given an individual’s disagreement with an investigation outcome. This can cause officers to be placed under more stress and constant worry, resulting in a lack of moral and motivation when dealing with foreseeable incidents. 											Also, one could highlight that the production and enforcement of professional standards and its maintenance is solely for professional status as Solf, Macvean and Spindler (2012, pp 12) entail “Professional standards can serve a variety of purposes, many of them related to the interests of the profession and its members rather than those of its clients or the public.” 
Nevertheless, it is clear that Professional Standards Departments are of high importance in maintaining public trust and confidence, guaranteeing all matters dealt with are in accordance with The Code of Ethics.  
Another contributing factor to professionalisation is Ethics. Davis & Silvestri (2020, pp,21) state “Police leaders are now being held to account to ensure that ethics are inherent in police working practices”. They further entail that other ‘professions’ are governed by code of ethics and as such the College of Policing, in 2014 introduced its own code of ethics in a bid to acquire full professional status for policing (Davis & Silvestri, 2020, pp, 30). The Code of Ethics is made up of nine guided principles of model standards of behaviour for everyone working within policing. Such principles being accountability, honesty, integrity, selflessness and respect. Encouraging personal responsibility and professional judgment, it underpins the values and standards police officers, and police staff are to abide by. Therefore, promoting public trust and professional integrity (College of Policing, 2021, B).  							
This guarantee’s continued standards of profession by officers dealing with investigations and incidents with the code of ethics at the forefront of every decision. It gives reassurance to officers that their decision-making process is in line with guided frameworks, enhancing the level of service provided to the public. However, code of ethics is not always adhered to by principle. This could be due to personal values, combined with personal agendas as a code of ethics does not clearly define every ethical decision a person could make. 
Lastly, Coaching and mentoring assists professionalisation by ensuring officers are engaging with continuous professional development as well as, gaining valuable skills and experience needed to be a competent police officer. A mentor assists in development and growth by sharing skills, knowledge and experience, where as a coach provides guidance on achieving goals and one’s full potential (Push Far, 2021). It is clear the benefits of coaching and mentoring more so with new probation officers creates a holistically well-rounded professional officer, but it is not one directional as the tutor benefits learning new practices also (Parsloe & Wray, 2000). Unfortunately, of recent, tutors struggle coaching and mentoring due to the increased workloads and call volume with many not wanting to tutor again due to lack of motivation and desire.  This then results in officers being selected for these roles against their wishes which creates an unhealthy dynamic of tutor and student experience.  Tutors need to be allocated more time to feedback information and at times are not required as resource to ensure sounds understanding from the student.
To conclude, it is clear each approach positively contributes towards professionalisation of the police service with many benefits however, it is always vital to note there are still issues and concerns which in turn can negatively affect professionalisation. 
WORD COUNT – 1021. 































 1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)

The following document will aim to critically evaluate the area of response policing and the role police officers have within the specified area. The document will also provide an understanding of public perceptions towards police and different approaches designed to enhance this, as well as, delving into the responsibilities when in attendance at critical and major incidents. 
	 At the core of uniformed policing, requiring an abundance of transitional skills and knowledge, are response officers. Response policing can be acknowledged as the broadest policing role due to the diversity and complexity of incidents officer’s attend. Their duties exceed principal roles of incident attendance and investigation and take ownership for additional aspects such as public protection, conflict management, emergency first aid, proactive community engagement and management of critical/major incidents (College of Policing, 2022, C). 						Noting the above, response officers are continuously in the public eye and as a result are at the forefront of judgment and scrutiny. The way the public perceives police which in turn either provides or decreases confidence and trust, stems from officers and organisational professional service with public interest at the heart. Statistical information from the Public Views of Policing in England and Wales 2017/18 showcased that 83% of respondents felt local police presence was important. As well as 78% deeming police to be effective at emergency response.  However, 25%   of respondents felt a decline in service from preceding years, and only 17% stated they had consistent local police presence (Justice Inspectorates, 2017).
 Furthermore, the Public Perceptions of Policing in England and Wales 2018 stated that 61% of participants had overall satisfaction with local police forces which is an increase from previous years and noted reasons for dissatisfaction with examples being lack of resources, slow response times, minimal presence and negative police interactions (Public Perceptions of Policing in England and Wales, 2018). This would coincide with data from the Crime Survey for England and Wales 2020 identifying public police confidence has been on a downward trend over the last two years from 62% in 2017 to 55% in 2020 (Brown, 2021).  
	Therefore, the public require and deserve a high-quality service, whether that being a victim, witness or general communal interaction. To assist officers in upholding positive public perception and confidence when responding to incidents, is knowledge of the Competency Values Framework (CVF) and utilisation of National Decision Model. A positive of the CVF consisting of values and behaviours of resolute, compassionate, committed, inclusive, intelligent and creative, gives officers a consistent foundation of expectations to abide by which in turn raises the level of standards for public interaction (College of Policing, 2016, D). 
Also, in response to emergency and slow time incidents it is vital officers utilise and keep the National Decision Model at the forefront of their directed actions. Consisting of six key elements with the code ethics at the heart, the cyclical process of gathering information, assessment, powers and policies, options and contingencies, take action and review gives officers a practical tool underpinning decision, to provide a simple, logical and evidence-based approach to policing (Bryant & Bryant, 2021). However, O’Neill (2018) as cited in Bryant & Bryant (2021, pp 563, A) gives knowledge of concerns of the use of the NDM as provided examples only relate to a one-off decision and not that of multiple decisions during criminal investigations. Also, O’Neill further entails whether the NDM is suitable for all policing decision making and that it has not been exposed to critical academic research. 
With guided knowledge and principles of frameworks and decision models, officers are able to employ these during attendance at critical and major incidents. A critical incident can be defined as “any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family or the community” whereas a major incident is defined as “an emergency that requires the implementation of special arrangements by one or more of the emergency services, NHS or local authority” (Bryant & Bryant, 2021, pp249, B). 


Irrespective of either incident, it is a mandatory requirement for officers to complete the M/ETHANE model as an established reporting framework. M/ETHANE mnemonic stands for Major incident declared, Exact Location, Type of incident, Hazards, Access, Number of casualties and Emergency Services; if an incident does not meet the threshold of a major incident, then ‘ETHANE’ model is still utilised (JESIP, 2022). It is vital that accurate information is gathered and communicated with urgency to a control room, as not every incident is easily identifiable prior to attendance. Therefore, onus and responsibility are with the first responder, most commonly a response police officer. Using this model ensures the correct strategic decisions are being made by officers identifying if a multiagency response is required.  However, as this framework is theoretical, when taking into practical consideration, due to the severity of an incident and stressors placed upon the initial decision maker could result in incorrect information being conveyed, lessening the chance of successful actions and decisions. 
	If a major incident is declared, as well as completion of the METHANE model the Joint Emergency Services Interoperability Programme (JESIP) will be implemented. JESIP develops measures for coordinated joint working between police, fire and ambulance during Major incidents but allows for each service to maintain their guidelines and working procedures (JESIP, 2022). During JESIP assurance visits in 2017 it was acknowledged that services embedding into JESIP showcased efficient progress however, concerns were raised identifying that JESIP for only major incidents was a hindrance to becoming fully integrated with emergency services, as well as JESIP being relied upon a single department and certain JESIP elements not being delivered throughout an organisation (Wankhade & Patnaik, 2019). 
Despite this it is evident a multi-agency approach to major incidents showcases success which in turn continues to uphold a level of positive public perception. Combined with response officer’s professional manners and bespoke actions at incidents, given their knowledge and standards to uphold and abide by, will ensure cooperation and assurance from the public for the foreseeable. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

The following essay will aim to outline and evaluate a variety of methods utilised by police when gathering information and intelligence. Also, attention will be brought to how information is sanitised into practical intelligence and how this contributes to dissemination during the tasking and coordinating process. 
	“Information relates to raw, unverified and unevaluated data gathered from numerous sources, whilst intelligence refers to processed, evaluated and perspective driven data that is gathered from trusted sources” (CYWARE, 2018).  Information is collected in three distinctive ways. Firstly, Volunteered information from the general public, community contacts or partner agencies; yet the provided information is usually given in return for proactive action to be taken. Secondly, Tasked Information which is specific information prioritised for collection through CCTV, Covert Human Intelligence Sources, Undercover officers and Automatic Number plate Recognition. Lastly, Routine Collection, where information is obtained from officer’s general routine operations and activity such as arrests, stop searches and incident attendance (College of Policing, 2019, E). The policing purpose for information to be collected, recorded, evaluated and shared is to preserve order, prevent the commission of offences, protect life and property and bringing offenders to justice (College of Policing, 2015, F). 
	A Covert Human Intelligence Source (CHIS) is an individual; many being criminals due to their access to criminal underworld, plans and activities, that cultivate another person to obtain information, discloses information or provides access to information (Bryant & Bryant, 2021,C). Positively utilised by police as a method of information gathering but involving financial cost, statistical information from the Metropolitan Police showcased in the year 2018/19 £970,248 was paid by the force to informants (Met Police, 2019). However, it is clear the cost is outweighed by results as The Covert Human Intelligence Source Bill (2021) stated “CHIS are crucial in preventing and safeguarding victims from many serious crimes” with CHIS operations safeguarding 200 people, arrested numerous criminals from organised crime groups, disrupted 30 threats to life, seized over 3000kg of class A drugs and took 60 firearms off the streets. Despite this, notably there are reservations on the motivational factors of CHIS with Bryant & Bryant (202, PP 545, D) entailing that an experienced criminal may solely inform on other criminals that pose a threat to disrupt one’s criminal activity. As well as a CHIS not being able to function appropriately without their handler’s assistance as a result of becoming too emotionally dependant. 
	Two methods of open-source information gathering are through volunteered information from the general public and community partner agencies and officer routine collection. A strong positive of this is that criminals live within their communities and go about their daily activities accordingly, which results in potential for profiling to be built based upon daily habits. This leads the general community to notice suspicious circumstances from general observations and conversation, leading them to potentially have valuable investigation information (Bryant & Bryant, 2021, pp 543, E). Also, officers obtaining information directly from the source could ensure high levels of validity. However, due to this information being widely available gives worry to how reliable and accurate it actually is. Ross and Delpeuch (2016) give knowledge that purposes of intelligence collection is ultimately to bring offenders to justice along with their punishment. Therefore, gathering of intelligence must be in a form that makes it accepted as evidence. This would suggest that this type of information may be untrue or deceptive or the reliability of the source could be untrusted, requiring information to be thoroughly processed to assess the reliability and validity of a source. 
	For information to become usable processed intelligence it is evaluated using the 3x5x2 National Intelligence report form as part of the Intelligence Cycle before intelligence is disseminated. Information is graded using three sections, source evaluation – the reliability of the source of the information, Intelligence assessment – how has the information/intelligence come to light either directly or indirectly and Handling codes – who can see the information before dissemination (Data & Intelligence Services, N/A). Whilst this intelligence report is major part to provide operational strategies and focused priorities of action from the tasking and coordination process, there is a duty of care from the originating organisation who take responsibility to the source and as such during dissemination, handling codes must be followed to by the receiving organisation. Otherwise, any consequences are held answerable. 
	The Tasking and Coordinating Process prioritises dissemination of intelligence requirements and appropriate operational responses to crime and disorder which is overseen by tasking and coordinating groups. These groups conduct the process on three levels specific to the level of crime, being, local basic command unit, regional and force and national levels (Intelligence Analysis, N/A). Walsh (2011) gives knowledge that tasking and coordinating groups are informed by intelligence which guides strategic planning at force and BCU level and are the most important part of the National Intelligence Model for their determination of premeditated decision making. However, Limitations have been noted with Keningale (2022) implying, that critical care taken to avoid seclusion of work within one level to others. Secondly, out of date information being utilised as intelligence, due to the volume of information/intelligence being reported and having to be analysed, as well as uncritical or unfair analysis as “people make intelligence dirty when they first get it and put their own spin on it” (Keningale, 2022). 
Compromising of senior management, the strategic Tasking and Coordinating group meetings are held six monthly for planning and implementation of intelligence and enforcement priorities, whereas Tactical Tasking and Coordination meetings are held every two weeks by officer supervisors who apply the designated response to strategies and review and make changes, with assessed intelligence informing operational decision making (National Criminal Intelligence Service, 2000). This allows intelligence to be communicated to officer level with daily management meetings ensuring Tasking and Coordinating Group strategies are implemented and monitored. 
	To conclude, information and intelligence is vital for officer and organisation duties as stated above however it is important to keep in mind the faults in methods of gathering such information. But thorough evaluation methods enable reliable intelligence to be disseminated accordingly, to implement proactive and positive action at local, force and national levels.  
WORD COUNT – 1016. 
	
 1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

The subsequent document will aim to critically evaluate strategies accessible to police when dealing with public protection incidents combined with the impact abuse has on victims. An understanding will be made of personal values and attitudes on the investigative process, as well as highlighting the associating with serious organised crime groups, such as county lines and issues with public protection. 
	When dealing with victims of crime it is essential and vital that officers consider immediate support and safeguarding procedures that are ethical and appropriate. Under The Code of Practice for Victims of Crime 2015, Victims are subject to enhanced services and specific rights such as, to be provided with information about the investigation and prosecution as well as, the right of referral to services that support victims and a bespoke service tailored to their needs (Ministry of Justice, 2020). Victims experience traumatic events with some being considered as vulnerable due to age, disability and the type of crime suffered. These experiences subject a victim to a number of impacts such as physical, emotional & psychological, financial, community safety and privacy (Office for National Statistics, 2022). Lurgio (1987) further notes “Victims were more likely to report experiencing higher levels of vulnerability, fear, and symptomology, and lower levels of self-efficacy. Also, victims were more likely to engage in protective behaviours”. Furthermore, statistical information from Crime outcomes in England and Wales 2015-20 evidenced one in three victims withdraw from sexual offence investigations and half of victims withdraw their support in rape and violence against the person investigations (Victims Commissioner, 2020). 
	To combat the impact of abuse on victim’s police, have a number of strategies that are accessible during public protection incidents.  The first being a Public Protection Notice, completed by officers it acts as an information sharing document with partner agencies such as social services, mental health, general practitioners. A strength of this document is that it enables attending officers to isolate specific safeguarding concerns which provides a comprehensive understanding of the risk a victim is subject to; this will ensure bespoke safeguarding measures being implemented and continued support (SWP, 2008). However, during an inspection of South Wales police effectiveness in 2015, concerns were raised that if Public Protection Notices were completed over a weekend high risk cases may not be identified with urgency. Also, due to the influx of public protection incidents there were a back log 357 Public Protection Notices awaiting assessment, which would potentially delay high risk victim safeguarding support (Justice Inspectorates, 2015). Furthermore, the initial risk assessment of a victim is completed an officer and as such consideration should be made to human error; an inexperienced officer or difficult incident circumstances could result in the victim’s level of risk being incorrect. 
	A second Strategy is Victim Support Referrals. Again, completed by an officer, referrals are made to a non-governmental agency created to support victims with advice on personal safety, criminal justice system procedures, long term assistance and crisis management. The service is staffed by specific trained volunteers who assist post incident to victims away from police involvement (Bryant & Bryant, 2021, pp, 314, F). A weakness of this support system is that it is consent based by the victim and as such some victims may not want this external level of strategic support (Victim Support, N/A).  Lastly, with regard to court proceedings, Special Measures can be given for vulnerable and intimated witness to give best evidence which is done through video links, private rooms, screen barriers and removal of individuals from the public gallery. 					During officer involvement with victims, incident attendance and procedural investigation it can be easy for bias to have an effect on officer values and attitudes and override rational thinking. Examples could be when dealing with repeats victims who either withdraw support or domestic abuse incidents whereby the victim returns to aggressor. Bias can be defined as “the action of supporting or opposing a particular person or thing in an unfair way, because of allowing personal opinions to influence your judgment” (Cambridge Dictionary, N/a). However, officers must remain to be impartial giving the same level of respect and understanding, removing any preconceptions or ideologies from thought whether it be a first time or repeat victim.  
An issue to highlight is the association of serious organised crime groups and public protection involving County Lines.  
“County lines is a term used to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more importing areas within the UK, using dedicated mobile phone lines or other form of “deal line”. They are likely to exploit children and vulnerable adults to move and store the drugs and money and they will often use coercion, intimidation, violence (including sexual violence) and weapons” (GOV.UK, 2020).  Information from the Children’s Society (2020) gives knowledge that county lines groups deliberately target vulnerable children who have learning difficulties, are excluded from school or living in care homes. This can be through aspects of ‘debt bondage’ by providing food, gifts, accommodation and money as well as ‘Cuckooing’ where violence and coercion is used to occupy the property of a vulnerable person or families of children being exploited. 
During police involvement with children or individuals suspected of being involved in county lines it is imperative the correct safeguarding measures are implemented along with public protection referrals and gathering of information and intelligence. However, issues arise with public protection of these vulnerable individuals due to the level of coercion, threats of violence, and fear of repercussions of police cooperation. As well as this, the potential loss of their basic human needs that are being provided by organised crime groups, which have been neglected by primary care givers (CPS, 2022). This can be associated to Maslow’s Hierarchy of Needs theory where fulfilment of motivational needs is through a hierarchical order with basic needs having to be met before moving onto more advanced needs (CFI, 2022).  Therefore, a multiagency approach would need to be actioned to disrupt or detect county line activity. 
WORD COUNT – 996. 






1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

The following essay will aim to analyse evidence-based policing and the theories associated with crime prevention to understand why crimes occur and offenders behave in certain manners. As well as highlighting strategies that have been developed to combat criminality based on research and options to reduce re offending. 
	The first evidence-based approach to policing and tackling crime was developed by Herman Goldstein 1979 through the approach known as Problem Oriented Policing. This approach was built around the concepts of identifying a specific problem, analysis of the said problem, development of a bespoke response and assessment of the response in order to challenge models of policing at the time, by using evidence gathered from research (Open Learn, N/A).  This approach was later advanced by criminologist Professor Larry Sherman 1998 resulting in the development of evidence-based policing as a method of decision-making recognising which strategies and practices achieve police goals most cost effectively. 
	In essence, this approach is about obtaining and employing best available evidence that is used to challenge and inform police procedures, practices and decisions. Organisational collaboration with researchers and academics provides safeguarding for conducting theoretical studies allowing peer reviews and transparency of methods, limitations and conclusions (College of Polcing, 2022, G). Police effectiveness is then enhanced by a better understanding of the geographic and demographic gathering of crime combined with crime opportunities through situational and environmental factors (Matrix Demonstration Project Team). Also, Mcguire, Evans and Kane (2021. PP 9) give knowledge that basic and critical research serves two purposes, to map out dimensions and patterns and examine effects of planned intervention. This would suggest it allows policing to be more structured, proactive and place orientated resulting in better outcomes and reductions of crime. 
A case study based on evidence-based policing as stated within Bryant & Bryant (2021, PP,156,G) concerned the issue and use of tasers for operational policing duties within England and Wales 2019 with two groups being studied one with and one without taser. Results showed that officers carrying taser increased the use of force between both officer and offender as well as officers being subject to more assaults. As a result, officers during taser training courses are informed of the increased risks and are given knowledge that verbal and physical de-escalation techniques are priority, with use of force of taser being last resort if threat risk and harm is high.	
 Nevertheless, challenges exist with evidence-based policing such as analysis of crime may not be readily available to give officers real time knowledge of repeat offenders, crime hotspots and high-risk addresses. As well as due to demand and call volume policing is more response and reactive based which results in officers not having time to be proactive (Matrix Demonstrations Project Team, n/a).   
One aspect of evidence-based policing is to analyse and prevent why crimes occur over a period of time. As such a model that has been developed to assist with crime prevention is the S.A.R.A Model. This model was developed to give officers and practitioners a clear framework to problem solving to ensure crimes are effectively identified, tackled and reduced (Criminal Justice, 2020). The first stage, Scanning, identifies problems that are reoccurring through gathering of information and evidence, statistics, calls and complaints.  The second stage is Analysis, here understanding is made of the conditions that cause crimes to occur such as time, regularity, location and offences. A key feature of this stage is the use of two crime prevention theories known as Rational Choice Theory and the Problem Analysis Triangle. 
Rational Choice Theory states every offender takes a cost benefit analysis of a logical and rational thought process whether it is worth committing and offence, if the benefits outweigh the cost, then offending is likely to occur (Perera, 2022). Perera (2022) further entails strengths of this theory that offenders of violence make a highly selective choice of target, often choosing vulnerable people that aren’t able to self-protect as well as, theft offences being a function of selective perceived opportunities, psychic reward and risk of arrest. However, a weakness of this theory is that it assumes all persons are able to make rational choices and that rational choices can be overruled by emotion. 
The problem Analysis Triangle on the other hand breaks incidents into three distinctive elements of offender, location and victim. Suggesting that there is a relationship between two or more elements identifying the importance to why an offence occurred and crucial to identify the source of the problem (Peak, 2013). A strength of this is that it identifies the elements that should be examined thus potentially changing certain elements may have more impact and reduce the risk of an incident of offence taking place. 
Knowledge of both theories of crime prevention enable the third stage of the S.A.R.A model being Response. Theories allow officers or practitioners to develop and implement solutions to change the perceptions of the offender, as well as rationalise the next steps to reduce and prevent opportunity of crime reoccurrence and initiate crime prevention strategies. Examples being operation of CCTV. Hotspot policing where officers are visible presence proactively policing high crime areas.  Target Removal, moving property out of sight of offenders and Target hardening, making physical objects harder to break into by upgrading security and lock system on properties. Evidenced showed an 88% fall in vehicle theft due to electronic immobilisers and 73% decline in burglaries between 1995 and 2013 (Home office, 2016). 
The last stage is Assessment and Review, this determines the success of the interventions and strategies potentially eliminating the source of the problem, or a reduction in crimes, or harm and fear being reduced.  To reduce the opportunity for re offending, these crime prevention strategies that are readily available to organisations or victims or crime should be given to the general public across reginal and national levels. The more informed the public is, the greater the crime prevention and reduction of offending and re offending.  
To conclude, it is clear evidence-based policing does work, creating more rounded research led styles of policing to enhance results and reduce offending. This combined with the crime prevention strategies and theories adopted by officers and organisation, will ensure the continued battle with criminality is efficient and strategically led for optimum public service.  WORD COUNT 1037.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.






















	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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