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[bookmark: OLE_LINK6]This essay is a critical reflection of the observations I made of other experienced teachers as well as my own teaching practice, with the aim to develop targets for my own professional development. Throughout my observations I looked to understand effective teaching within the post‑16 sector and relate this to best practice, whilst also relating back to my own teaching and professional development. From my observations I made a clear plan for my own personal development and considered how I could apply what I had observed to my own teaching practice. I observed 6 hours of teaching from two different professionals in my subject area, Graphic Design. The observations were made over 4 sessions to make up the 6 hours due to the nature of the course, but this gave me an opportunity to observe different types of sessions from the same two professionals. Throughout this essay I have used Gibbs Reflective cycle to reflect on my observations, helping me to structure my findings (Gibbs, 1988; Bloomsbury Academic, 2020).

Observation Summary
I observed two professionals, Tutor A and Tutor B. Tutor A was teaching 1st year University Students on the topic of Typography Conventions and Typographic Process, whilst Tutor B was teaching 3rd year university students on professional promotion, independent project and campaigns.
Reflections on Tutor A from Observation 1 and Observation 2
My first observation (Observation 1) was with Tutor A on Typographic Process. The Tutor A introduced a brief to the students and an initial ‘warm up’ task where the students had to stay off the computers and work on pen and paper. After the 1‑hour pen and paper task, the students were asked to digitise their work, with a mini deadline in place. Throughout these tasks, Tutor A and myself provided 1‑1 feedback to each student, giving pointers and any help which was needed. The afternoon session then concluded of Tutor A giving a chalk and talk with a PowerPoint presentation showing visual examples. Tutor A then introduced a task relating to each example, keeping students engaged. Tutor A gave a live example of radial design, whilst the students followed along. Tutor A also reflected on ideas which students could consider before their next session (Race & Brown, 2025; Thompson et al., 2024).
My next observation (Observation 2) was with Tutor A on the topic of Typographic Conventions. This session started with a recap on what the students have done so far. Tutor A used a PowerPoint when discussing aims and goals of the lesson as well as reflecting on student feedback. Tutor A then went on to show previous examples, explaining the slides further. Tutor A used various tools to support during the session, including props, a PowerPoint and an online game. Tutor A concluded this session by setting a goal for the remainder of the time and allowing for 1‑1’s with each student (Reece & Walker, 2007; Avis et al., 2019).
Feelings
Whilst observing Tutor A for observation 1 and 2, I felt inspired and engaged as they used a structured approach and multiple different tools such as visual props and mini deadlines. I also felt that the combination of theory and practice helped to keep students engaged, I thoroughly enjoyed how Tutor A approached the sessions and felt I learnt a lot from the multimodal teaching. I also felt Tutor A was very purposeful with how he set the tasks enabling students to work to their best abilities. This was really refreshing (Picciano, 2009; Race, 2020).
Evaluation
Positive points were that Tutor A engaged multiple different types of learners by using various teaching methods. They also demonstrated how experiential and inquiry‑based learning improved understanding which was measurable from students hitting the mini deadlines set (Avis et al., 2019; Thompson et al., 2024). Following on, the session structure was beneficial as it gave the students a timeframe to work with and gained valuable time keeping experience, an invaluable skill to have in industry (Reece & Walker, 2007). There were also formative assessments throughout the sessions and plenty of opportunity for the students to have more in depth feedback. The session was also interactive with live demonstrations and a relating game. There was one area of improvement I noted which was that Tutor A could have included more groupwork as students.
Analysis
Tutor A used multimodal teaching which ensured all different learning styles were catered for, resulting in better engagement overall (Reece & Walker, 2007). They did this by showing visual examples, real life examples and previous student’s work, and using physical props to demonstrate a typographic rule. These all help Visual learners as they understand best by seeing information (Thompson et al., 2024). They catered for auditory learners by explaining the slides in depth, discussing reasoning behind design rules and relating this back to industry standards, and conducting Q&A with the students. This works because auditory learners benefit from listening and processing spoken explanations and Tutor A.’s verbal reinforcement supported this style (Race & Brown, 2025).
They catered for kinaesthetic learners by encouraging the students to follow along live demonstrations, and using a online typography game for experiential learning. This worked because kinaesthetic learners learn best through doing and experimenting. Hands on activities allow these learners to apply the theory immediately (Race & Brown, 2025). Tutor A catered for Reading/Writing learners by encouraging the student to take notes during the session and using PowerPoint slides with written examples. This works as Reading/writing learners learn through text‑based materials and reflection through note taking (Reece & Walker, 2007). Finally, they showed examples of best practice by setting mini deadlines throughout the sessions and giving 1‑1 feedback which allowed active participation. They conducted inquiry-based learning where students answered questions about typographic examples and allowed students to reflect on how to fix errors in their own work, another example of best practice by fostering student independence (Avis et al., 2019; Thompson et al., 2024).
Inquiry based questions helps to build student confidence and autonomy (Race, 2020). Mini deadlines set allowed students to develop time management and reflective learning which links to developing learner independence, which helps set the students up for their future careers in graphic design. Experiential learning game applies Bloom’s taxonomy ‘Applying stage’ and increased motivation throughout the class (Picciano, 2009). Tutor A also set a task off the computers to allow the students to use their full creativity, I felt this was an effective method to encourage creativity as digital software can act as a barrier for students who aren’t competent with the software yet.
Tutor A’s approach worked because it combined theory, practice and feedback, giving students immediate opportunities to apply knowledge whilst including multiple different learning styles (Race & Brown, 2025; Avis et al., 2019). I think more groupwork would’ve further benefited students as it gets them talking to each other and allows them to share and give peer feedback, as well as developing people skills which is beneficial for when they work in industry (Thompson et al., 2024).
Conclusion
I’ve learnt the importance of a structured lesson and how this positively impacts student’s motivation and engagement. I saw how multimodal lessons can also help to enhance students learning as it allows students to learn by allowing students to experience learning in the way they are most comfortable, and second, by challenging students to experience and learn in other ways (Picciano, 2009). I’ve learnt how active learning can directly benefit the learners by allowing them to practice the skill in real time, with opportunity to ask for support. I also have learnt how invaluable 1‑1 formative feedback can be as it boosts confidence of learners and gives them space to ask questions they may not have asked otherwise, supporting retention and progress.
I think the only thing that could’ve possibly made the sessions a more positive situation for the students is more group work (Thompson et al., 2024). In my teaching I would like to develop my skills in planning a multimodal lesson as well as including hands on activities, time for 1‑1 supports and mini deadlines as I feel these were all effective throughout the lesson and I saw the benefits these practices had on the students.
Reflections on Tutor B from Observation 3 and Observation 4
My third observation (Observation 3) was with Tutor B, covering Professional Promotion. This session was chalk and talk with a PowerPoint. Tutor B used the PowerPoint and real‑life examples, storytelling and roleplay to demonstrate concepts (Thompson et al., 2024; Bloomsbury Academic, 2020). Tasks were introduced towards the end.
Finally, I observed Tutor B for my fourth observation (Observation 4) where the first half of the session consisted of third year university students presenting their ideas for their independent projects. Tutor B gave insights, pointers and asked questions whilst students presented their ideas. After this there was time for 1‑1’s with each student to discuss their plans and receive personalised feedback. The second part of the session was a chalk and talk lecture on Campaigns, where Tutor B used a PowerPoint.
Feelings
I felt inspired by the way Tutor B linked the content of the lecture to real world scenarios as I felt this was more relatable and this may have helped the students better understand the information. I felt Tutor B was good at storytelling and showing enthusiasm on the topic which they were teaching which was refreshing to see and I could see the students looked more engaged in the lecture. I found the session more memorable because of the storytelling, roleplay and project linking. At the time, I felt that Tutor B didn’t cater to all the different types of learners like Tutor A, but I can understand how this may be more difficult in a chalk and talk session (Race, 2020; Thompson et al., 2024).
Evaluation
Positive points from the observations of Tutor B were the story telling and real‑life examples made the content relatable and, in my opinion, more memorable (Thompson et al., 2024). Another positive point was how the roleplay engaged the student and helped to illustrate concepts, catering to different learning styles (Avis et al., 2019). I also noted that the connection to student projects helped to give relevance and motivate students further. Tutor B also related the learning to skills students would need for the future, potentially impacting their work currently.
To improve, I felt Tutor B could’ve introduced the task earlier on in Observation 3, as this may have helped spark student engagement and motivation during the session. I also feel Tutor B could’ve incorporated more group discussion and student opinions to make the session more engaging.
Analysis
Tutor B showed examples of vocational and academic alignment by incorporating storytelling and real‑life stories. Tutor B also used roleplay which gave students more clarity on the information from the session. They included quotes from previous graduates of the course and linked this to the students’ current projects. This could help students feel motivated and aligned with what they were required to do.
If Tutor B had used more group discussion and Q&A this would’ve improved student engagement throughout the session. Tutor B gave feedback to students in Observation 4 and asked questions as they presented their ideas, which allowed students to develop their learner independence through being able to speak about their ideas and back them up appropriately, allowing students to take ownership of their learning.
Tutor B’s approach worked by contextualising learning and using a narrative, creating meaning for students, improving engagement and helping to internalise concepts.

Conclusion (Tutor B)
I learnt different ways to a chalk and talk more engaging and interesting by using role playing and storytelling. I also learnt how important passion for a subject is when delivering this type of session, as it did really show with Tutor B and it was infectious. I feel this could have been a more positive situation by inviting student opinions and group discussion, allowing students to ask questions.
In relation to my own professional practice, I would like to develop my storytelling and roleplay skills as well as relating to real life scenarios to keep up student engagement and spark interest. I would also like to improve my peer critique to be able to give students valuable and direct feedback. I would like to incorporate group discussion or Q&A in my sessions as I think this is an important part of any session, allowing students to engage in active learning.
Action Plan
Aim 1 – To incorporate a wider range of multimodal teaching strategies to meet all the different needs of learners.
Method: Include visual examples, props, demonstrations and hands on tasks into lessons. Use software walk throughs and encourage students to follow along in real time. Include group discussion and student opinions. Adapt lesson plans to include scaffolding techniques. Include checkpoints or mini deadlines to promote time management and learner independence.
Link to professional standards: Plan and deliver effective learning, teaching and assessment; design inclusive, engaging learning experiences; apply creative and varied teaching methods and digital tools; develop own practice through reflection and new strategies; know your learners and how they learn; promote equality and inclusion.
Timeframe: This goal is a long term and short term goal as it is something I aim to implement throughout my teaching career and at the next opportunity.
Success Criteria: Learners demonstrate improved engagement throughout sessions; lesson observations and peer feedback identify varied teaching approaches; students report increased clarity and confidence through multimodal delivery.
Aim 2 – Use inquiry based questions and tasks to develop learner independence.
Method: Incorporate a form of group discussion and/or peer discussion in each session where appropriate. Use inquiry‑based questions to help students develop learner independence. Include active learning such as mini deadlines and real‑time problem‑solving tasks. Use student’s opinions to inform class discussion 
Link to professional standards: Developing learner independence and active participation; promoting inclusive dialogue and equitable participation; including interactive and collaborative learning strategies.

Timeframe: This goal is a long term and short-term goal as it is something I aim to implement throughout my teaching career.
Success Criteria: Increased learner participation during questioning and discussion; students demonstrate greater ownership of learning; feedback from students confirming tasks were clear and engaging.
Aim 3 – To develop storytelling, roleplay and real‑world links to increase relevance and motivation in lessons.
Method: Incorporate real industry case studies within lessons. Use storytelling to enhance relatability and learning. Include roleplay to emphasize points. Connect lesson content to industry standards.
Link to professional standards: Contextualise learning through authentic, vocational relevance; use creative and immersive approaches to teaching; reflect on practice and engage in professional learning.
Timeframe: This goal is a long term and short-term goal as it is something I aim to implement throughout my teaching career.
Success criteria: Students demonstrate greater understanding of work due to industry links; learners feedback with increased motivation and engagement; observations prove improved use of examples that support real world learning.
Aim 4 – To strengthen the use of formative feedback and develop effective 1‑1 techniques.
Method: Incorporate dedicated time for 1‑1 with students within lesson plans to give formative feedback during sessions; create a simple peer critique framework for students to use with peers; model constructive critique to students; encourage reflective practice by asking students to identify improvements 
Links to professional standards: Embedding assessment for learning strategies to support progress; promoting respect, wellbeing and learner development; enabling learners to support each other and learn collaboratively.
Timeframe: This goal is a long term and short-term goal as it is something I aim to implement throughout my teaching career.
Success criteria: Learners engage confidently in structured peer critique; students use feedback to improve work between sessions.
Overall, this observation process enhanced my understanding of effective teaching in the post‑16 sector by allowing me to see and recognise professional practice first hand. Using the Gibbs reflective cycle has also allowed for further learning as it has improved my understanding of the methods and practices used by my observed professionals as it encouraged me to think further into my feelings around my observations as well as what I have learnt from them (Gibbs, 1988; Bloomsbury Academic, 2020). I gained valuable insights into the structuring of teaching my subject area, Graphic Design whilst also learning how to effectively support learners with meaningful one to ones and formative feedback. I have used these observations to reflect critically on my own practice and have created an action plan to further my learning and professional practice.
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	Teacher

	Harry Richmond 

	Date
	
27th October 2025 

	Group
	1st Year Graphic Design Students

	Topic/Context
	
Typographic Conventions 

	Notes on the lesson:

	Harry is using a PowerPoint to support his lecture. He starts the lesson talking about aims of the lesson, and re capping on what was covered in the previous lecture. He has made a point of bringing up a student’s question regarding how to compile their work for hand in from the previous week, and gave a further explanation incase other students had the same question. Harry is teaching the 6 key typographic rules and is using a PowerPoint to show visual examples. He also uses a physical prop (piece of paper) to further demonstrate what he is saying about a certain typographic rule. 
This is great for the more visual learners in the classroom as seeing a example off the screen can be very beneficial. Harry touches on what students can expect over the next two weeks and relates this to why what he is teaching today is so important. This can give students purpose. Harry also refers to their final submission and makes students think about how they can reflect on these rules when writing their research and development. Harry gives real life examples to emphasize further why is it so important to consider type size. 
“Applying” part of blooms taxonomy – solving problem. 
Also gives a practical solution to how students can check their type size (changing screen size to 100%) rather than just lecturing them on why it is important.


	Harry asks the students what they think about the examples on the PowerPoint, before then explaining them in more depth. This engages his students and teaches them the confidence on making their own judgements rather than just telling them what’s right or wrong. Harry examines and breaks the information down into smaller parts by showing visual examples of how these ‘rules’ of design would work and wouldn’t work. Harry then makes his lecture more interactive by inviting the students to open the software and have a go themselves whilst he is teaching them. This is great for kinesthetic learners who learn through doing and physical experience. Harry has also asked the students to make notes, which is great for reading and writing learners. Harry uses a PowerPoint filled with visual examples which caters to visual learners. He then also talks through each slide in great depth, great for the auditory learner. Harry caters to all the different types of learners in his classroom. Harry uses differentiated instruction to meet all the different needs of students. Next Harry gets the students to have a go at a typography based online game, to have a go themselves at applying these rules that he has taught in a fun and interactive way. This engages the learners and allows them to learn first-hand about what they have just listened about. This is Experiential learning method, and this increases student motivation and engagement. Harry also gives different examples on when they may need to use the ‘kerning’ tool in their own work and applied this scenario to a real-life problem. Harry then uses inquire based learning, by showing an example and then asking the class what their thoughts are on it and why it may not work. He acknowledged the student’s engagement positively and then continued to build on their answers. This makes students feel seen and motivated. “Evaluation” Harry then probes students to consider certain things when completing their own work. He teaches the students about the rules but also how to fix them if they occur. Harry then invites the students to have another go at a different rule and gives examples of how it relates to industry standard. Harry often asks the class if anyone has any questions. Harry then sets a goal for the remaining of the lesson, ending his lecture with lots of ideas for the students to think about and consider. Harry sets a time goal for this specific class, engaging the students by setting them a motive to complete by a specific time. This is done with good intentions though as students will have the opportunity to print their work at the deadline for today’s class, so they can see firsthand how the rules of typography apply and look to their own printed works. Harry then circles around the classroom and completes 1 to 1 with each student, giving them the opportunity to chat to him privately about their work, give focused feedback and allow the student to ask any questions. 
 

	What I have learned:

	I have learnt first-hand the importance in including multiple different types of teaching styles within your lecture to cater to all different types of learners and have seen how the engagement of students is held by doing so. 






	I have learnt how useful having a PowerPoint with visual examples can be but also allowing students to have a go themselves can aid a lesson. 
I have learnt how the structure of the lesson can impact workflow and I think the way Harry has structured his lecture has given the students a great chance to learn through listening to a lecture and then applying what they’ve learnt themselves in their own work, and this also caters to different types of learners too. 

	Targets to improve my own practice (mapped to professional standards):

	Develop my skills in planning a multimodal lesson ensuring to cater to all different learning styles. Relating to the professional standard “Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment” 
Incorporate 1-1 feedback in lesson plans, giving students opportunity to improve and reflect. Relating to the professional standard “Demonstrate commitment to learners, their learning, safety and well-being”
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	Teacher

	Harry Richmond 

	Date
	
10th November 2025 

	Group
	1st Year Graphic Design Students

	Topic/Context
	
Typographic Process

	Notes on the lesson:
This session started by Harry introducing a brief, showing the students ideas and examples and then setting a 1 hour task to do on paper and off the computers. The aim of this was to get the students to use their full creativity without the digital software being a barrier as some aren’t as competent using it as others. Whilst the students did this initial task Harry gave each student feedback and was available for any questions or to give his opinions. Once they completed this initial task, they then had another hour to digitize what they had created. This enabled them to learn new skills on the software as they may of created something physically first which they would then need to learn how to recreate in Adobe Illustrator. If they had gone straight into the software though, they may not of been able to do this. Harry was circling the class ensuring he helped if any student needed help with the software. They had until 12pm to complete this task, giving them a deadline to work towards. This helps students get a feel for what it is like in industry. During the tasks, I assisted harry by giving 1 to 1s to student and offering feedback when asked. Harry referred to other modules and gave examples of how this lesson and these skills can link to the other projects they’re doing. The next part of the lesson started with a chalk and talk, where Harry showed examples within a Powerpoint presentation and dissected them further. Harry then introduced small tasks based off each example for the students to do in real time, furthering their learning. Harry then did a live example for the students to follow along in the Adobe Illustrator software of a radial design. He then gave the students ideas to consider over the next week before demonstrating another live example for the students to follow. 




	What I have learned:

	I have learnt first-hand the importance in including multiple different types of teaching styles within your lecture to cater to all different types of learners and have seen how the engagement of students is held by doing so. 






	I have learnt how useful having a PowerPoint with visual examples can be but also allowing students to have a go themselves can aid a lesson. 
I have learnt how the structure of the lesson can impact workflow and I think the way Harry has structured his lecture has given the students a great chance to learn through listening to a lecture and then applying what they’ve learnt themselves in their own work, and this also caters to different types of learners too. 

	Targets to improve my own practice (mapped to professional standards):

	Develop my skills in planning a multimodal lesson ensuring to cater to all different learning styles. Relating to the professional standard “Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment” 
Incorporate 1-1 feedback in lesson plans, giving students opportunity to improve and reflect. Relating to the professional standard “Demonstrate commitment to learners, their learning, safety and well-being”

	
Incoporate more live demonstrations for students to follow along in lessons which may have more technical parts, allowing students who aren’t as competent in the software to be included and learn as the lesson is being taught. Relating to the professional practice 
Value and promote diversity, equality of opportunity and inclusion






	
	





Appendix C – 
[image: A black and white sign with black text

AI-generated content may be incorrect.]

	Teacher

	Gavin Kirby 

	Date
	27/10/2025 


	Group
	Year 3 Graphic Design Students 


	Topic/Context
	Professional Promotion Briefings 


	Notes on the lesson:

	









	Gavin’s lecture was a traditional lecture where he used a PowerPoint presentation and spoke more in depth about the information on the presentation. There wasn’t much variation for different types of learners, but he did elaborate a lot on the slides and related the content to real life scenarios which made it more engaging as it was relatable. He briefly spoke about how the work they are learning today can impact their future work. Gavin also set tasks within the presentation to complete later. Gavin included a lot of real-life stories and quotes from graduates to help the learners in their current course.
Gavin relates the content of the PowerPoint to the projects which the students are currently completing. 
Gavin uses a lot of true stories to help emphasize what he is teaching which is engaging for students. 
Gavin also gave a role play example to emphasize a point. This was engaging and broke up the talking. 

	What I have learned:

	









	I have learnt methods in which you can make a typical ‘lecture’ more interesting, such as incorporating stories that relate to make it more engaging for students. 


	Targets to improve my own practice (mapped to professional standards):

	
	
I would consider asking more questions and incorporating the learners opinions to make the lecture a little bit more engaging. Which relates to professional standard “demonstrate commitment to learners, their learning, safety and well-being



Incoporate more story telling into my lesson plans where relevant to give students the opportunity to contextualise information to better understand it. Relating to professional standard “Know how to use evidence and research to improve my leadership” 
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	Teacher

	Gavin Kirby

	Date
	
3rd November 2025 

	Group
	3rd Year Graphic Design Students

	Topic/Context
	
Independent Project and Campaigns

	Notes on the lesson:
This session started with students presenting their ideas for their independent projects to Gavin. Whilst they presented, Gavin gave insights, pointers and was asking the students questions allowing them to critically reflect on their work presented. After the presentations were finished, Gavin conducted 1-1’s with each student, giving them feedback on their ideas and encouraging students to reflect on their proposals. Whilst this was happening, I also sat in on the 1-1’s to experience these interactions and learn from the way Gavin gives feedback and helps students to generate ideas to go forward. 
The afternoon session then consisted of a traditional lecture on Campaigns, where Gavin used a powerpoint presentation to assist his teaching. He gave examples to help back up the information given on slides and was asking students rhetorical questions to encourage them to think further. Gavin then finished the session by asking students if they had any questions. 


	What I have learned:
In this observation I learnt ways I could uplift students by giving critical feedback to their ideas and also encourage them to come up with their own ideas and theories by using prompts. I also learnt how to encourage students to set their own goals within their work and help them to generate ideas through 1 to 1’s. 

	Targets to improve my own practice (mapped to professional standards):

	Incorporate 1-1 feedback in lesson plans, giving students opportunity to improve and reflect. Relating to the professional standard “Demonstrate commitment to learners, their learning, safety and well-being”

	
Encourage students to take ownership of their learning by prompting them to generate ideas and create small deadlines. Relating to the professional standard Establish and maintain strategic processes and approaches which enable learners to share responsibility for their own learning and assessment
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Use of Generative AI in Assessment 







(Lecturer to indicate Yes or No against each element)



		[bookmark: _Hlk220721320]RESEARCH 

		For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 

		Yes  ☒

 

No   ☐



		STRUCTURE 

		For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 

		Yes  ☒

 

No   ☐



		PROOFREADING 

		For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 

		Yes  ☒

 

No   ☐



		WRITING 

		For this assessment, you can use Generative AI to create text for submission. 

		Yes  ☐

 

No   ☒



		CREATIVE 

		For this assessment, you can use Generative AI to create creative materials, such as images. 

		Yes  ☐

 

No   ☒



		PROGRAMING 

		For this assessment, you can use Generative AI to create and check code. 

		Yes  ☐

 

No   ☒



		NONE 

		For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 

		Yes  ☐

 

No   ☒





 

















AI Acknowledgement  

[bookmark: OLE_LINK4]

I acknowledge the use of ChatGPT https://chat.openai.com/ on 30th January 2026 to support my research. I used the prompt(s): 

1. Please highlight summaries of key teaching strategies from my reading list. 

I confirm that I have not presented any AI generated text as my own work. 

I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 





image1.png

Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David







image2.png
YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David




