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Introduction

Transition [noun] - a change from one form or type to another, or the process by which this happens (Cambridge dictionary, 2020).

To fully understand the effects transitions can have on a child, practitioners need to think of transitions that have affected them. Think of how it might feel to be told to finish something unexpectedly, when plan change without prior notice, making multiple changes throughout the day – how tiring would that be! (Pennsylvania University, no date).

Transitions are a part of every child's journey through the Early Years and beyond. During early childhood, a child will have experienced many transitions. Transition is any adjustment made to a child’s familiar routine. This can mean a different room, setting, teacher or someone different dropping them off or collecting them (Allingham, 2012).

For young children under 3 years of age transitions might include attending a childminder, baby groups or day care settings. Children will often make the transition to nursey and here a child can make multiple transitions in a day or week. Children may attend breakfast and/or after school clubs or go from nursery to a day care setting. The success of transitions in the early years are fundamental to the success of future transitions that will occur in a child’s life in the future (Dunlop and Fabian, 2007).

It can be an exciting and difficult time when a child starts an early years setting, the transition must be handled effectively but also sympathetically as this is a poignant time in a child’s life. For a child leaving their home environment for the first time it can be an apprehensive period not only for the child but for their family as well. Key workers should work together with parents and the chid to ensure a smooth transition, considering transitions as a process instead of a single event (Walker, 2019).

It can be a puzzling time for a child during these transitions and they need to be planned for carefully, if not they can have a negative impact on the child, preventing them from accessing learning opportunities presented to them. To engage children fully and quickly schools and settings must ensure these transitions are their primary concern. Key workers must plan with individuals needs in mind to develop confidence and resilience by means of gradual change (Hunt, no date).

There are different forms of transitions. Vertical transitions are important occasions that do not happen daily or on a regular basis. This type of transition is often referred to as an ‘upward’ shift, such as home to day care setting, day care setting to nursey, nursery to school. Horizontal transitions happen on a daily or frequent basis often referred to as an adjustment in a child’s routine such as moving from one setting to another. Educated social transitions refer to the changes that happen outside the setting such as divorce or moving home these can affect and shape a child’s live as well as their wellbeing (Vogler et al, 2008).


How to use this handbook

The main aim of this handbook is to provide guidance for key workers within an early years setting working with children pre-school age an understanding of child development and the impact transitions have on children’s learning outcomes and well-being (Kirklees council, 2013).

Within the handbook key workers will increase their knowledge regarding the significance of positive transitions and the importance of managing successful transitions through effective communication with staff, children, parents and multi agencies.  Key workers will gain knowledge of interventions that can be used to ease the transition process for children and their parents. 

The Welsh Government dedication in ensuring children are at the heart of policy making has had a considerable influence on how policies are designed, delivered, and carried out ensuring transitions are acknowledged as being central to children’s early learning and development (OGL, 2018).

Successful transitions begin with the commitment of professional practitioners working together to create positive links with the aim to promote continuity for children facing transitions. Practitioners must understand the importance of a shared approach amongst all professionals to ensure a smooth transition for children (Oxfordshire Council, 2017).


The role of the adult.

Key person - The key person is a named practitioner who has responsibilities for a small group of children, they are there to help the child feel safe and secure. The role is important for both child and parent. The key person will respond to children’s needs and help them settle into a new environment, communication is paramount between parent and key person as these discussions hold key information about the child. A Key person will be a point of contact for parents (Early years careers, 2015).

The experiences and relationships a child encounters in the first 5 years of their lives has an influential result in shaping their future: including their personality and resilience to their ability to socialise with others. The role of a key worker is vital and has an overwhelming effect on the child’s development (Parenta, 2015).

Key workers should understand approaches to early social development. Bowlby’s attachment theory explains that when children form secure attachments early in their development, they have a lasting positive impact on the child. Secure attachments increase children’s self-esteem, resilience, independence, they are better able to learn and enjoy successful relationships with others contributing to their well-being. Where attachments are not made Bowlby considered this to be detrimental to a child’s cognitive, social and emotional development (First discoverers, 2020).

It is imperative to begin building good attachments with children as early as possible, when children’s needs are met by individuals they trust and know they begin to thrive. Key workers should work with parents to ensure there is a continuity of care thus supporting the child’s emotional wellbeing. When children are in a supportive and nurturing environment, they are better able to access the learning opportunities presented to them. Key workers should also consider the child’s needs as this will support their personal, social, and emotional development (Pacey, 2020).

[image: See the source image]Vygotsky regarded social interaction with adults such as professional practitioners pivotal to children’s learning. He believed children learn by interacting with others and language is a fundamental tool used in the development of children. Vygotsky created the ‘zone of proximal development’ defined as the different between the present level of cognitive development and the possible level of cognitive development. He believed children can achieve their learning objectives by working with practitioners or interacting with more knowledgeable peers enabling them to create meaning of the things they learn (Kurt, 2020).
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 Key points to remember as a key worker:
· Remain professional but sensitive to the child and their family.
· Form a strong trustworthy relationship with child and family. 
· Become a role model for the child. 
· Observe children during play noting their interests to plan learning experiences that will enable the child to reach their potential.
· Assist children in their transitions whether that be from room to room or setting to setting.
· Converse effectively with parents ensuring they are aware of their child’s day and developments.
· Support the children’s needs.
· Communicate with colleagues to ensure continuity of care.
(Pacey, 2020)
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The needs of the child.

All practitioners working with children should recognise, understand and ensure all childrens rights are met. The United Nation Convention on the Rights of a Child (UNCRC) provides all children under 18 years of age a set of rights that protect children and allow them a voice regarless of  their ethnicity, gender or  religion (Children’s Commissioner for Wales, 2020).

Key workers need to be familiar with Maslow’s hierarchy of need’s as this can help them to understand children’s behaviours and actions during and after the transition period. The needs are tiered, and each tier builds on the next. Adults regularly perceive children’s behaviour as singular instead of a much bigger picture. Key workers should ask questions to better understand the reason for a child’s behaviour. Do they feel safe? Are they hungry? Are they clean? Basic needs such as water and food need to be met for a practitioners to help a child reach their full potential (Kraussel, 2018).
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                                                              (Source: Getting smart, 2019)
Identifying children’s addidtional learning needs as soon as possible is crutial to successfully supporting children to reach their learning potential. Key workers should ensure they recognise children’s idividual needs prior to transitions and put in place effective interventions that are monitored and adjusted to provide positive outcomes. The key person should ensure planning is adaptable and responsive that includes a range of approaches that reduce barriers to the child’s learning opportunities. The child’s best interests should be central to every decision that is made (Welsh Government, 2020).

Piaget believed when children were given the opportunity to play and explore, they gained valuable knowledge that they could apply to future learning. He referred to these banks of knowledge as ‘Schemas’ a way of organising new information. Children could then build on what they already know and adjust their knowledge to accommodate new learning. Piaget research linked learning through play central to a child’s development and has been extremely influential in the way educational policies are formed today (Khoury, 2019).

Key workers should support the children’s rights to play and understand the benefits play can have on children’s development. The foundation phase is a play-based curriculum that recognises the developmental needs of the child. Children have the opportunity to learn through play allowing them to make sense of the world around them, experiment and take risks without failure. The foundation phase understands the importance of children’s holistic development and self-esteem (Welsh Government, 2015).

Chidrens learning environment should be a welcoming place where a child can explore and be curious, a space that has a range of learning opportunities for a child to learn and grow and encourages learning through play. Why? The answer lays in the concept of brain plasticity. The brain is a multifaceted organ that is everchanging. During the course of our lives the brain reconfigures itself on the environments and experiences we have. Therefore, environments in the early stages of development are extreamly important. Children are not only learning new thing but regularly applying their knowlegde of past experiences to their new learning experiences. Nuturing and welcoming enviornments can also ease the transitions process for children as it will invite the child to explore their new surroundings. They will become confident and more comfortable as they investige the different areas  (Roy, 2015).

Key workers have a vital role in ensuring there are plenty of opportunities for learning as well as allowing children to use their own ways of thinking and exploring. Children require the independence and freedom to play and learn and key workers should provide children a safe environment to do so. Creating a secure environment that takes away the contraining restrictions that result from fears of childrens safety (Nutbrown, 2006).
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Partnerships

A child develops their first relationship with their parents,  these are vital because they offer a secure foundation in their emotional and social development. When a child enters an early years setting they build new relationships with the key worker and other professionals, however, these new relationships are influenced by the child’s previous experiences. Parents and key workers are important components in a child’s life that not only impact on their development but also their well-being. As a result parent and key person should work together agreeing on the child’s learning and setting expectations and boundries that work in the home and early years setting (Ward, 2013).

Parent partnerships are important for children to see essential people in their lives working together. When children observe positive relationships between parents and practitioners they start to understand the significance of developing healthy relationships. Children feel safe when they see practitioners are valued by their parents thus allowing them to settle in their new surrounding and easing the transition process, this in turn helps them to concentrate on the learning opportunities presented to them (Naptime academy, 2016).

As key workers in a early years setting you might find yourself working with  multi agencies. Working in partnership offers opportunities to met the needs of a child and their family collectively. Partnership working enables the child and their families access to varied support and developmental provisions allowing them to understand their needs, gain appropriate help and extend their skills and educational oppotunities thus increasing their self-esteem. Partnership working is also a professionals seeking to improve the way they work (Gasper, 2010).
Bronfrenbrenner devised the Ecological system to explain how a child’s inherited characteristics and their environments can have a direct impact on how they grow and learn. His theory highlights the significance of examining children in various setting to improve their knowledge of child development (The Psychology Notes, 2020).
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(Source: Bronfenbrenner, Pinterest no date)


Bonfenbrenner discovered that a child’s wellbeing was directly linked to the relationships and environment that surrounded them. Children who had a positive experience transitioning from one setting to another would have positive transition experiences in the future. He believed fostering good relationships between home and setting have an important role to play helping the development of the individual child. These relationships not only benefit the child but also the parents making transitions less traumatic therefore allowing them to view transitions in a more positive way. Bronfenbrenner also deemed the environment to be just as important on the impact on a child’s development. When an environment is nurturing, a child is better able to grow and learn. Careful consideration must be thought of during a child’s early transitions as these influence other transitions that are yet to happen. When different components within the ecological system are working well with each other the better the outcome for the child (Psychology Facts, 2018).

Strong, respectful relationships between parents and key workers lay the foundation for positive transitions. Open conversations with parents give key workers essential information that they can incorporate within the setting providing new learning experiences. Separation anxiety affects children and their parents when a child witnesses’ friendly conversations between their key worker and family members this can be extremely comforting and smooths the transition process (Patel, no date).
[image: A picture containing person, table, food, cake

Description automatically generated]
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Interventions

A key part of successful transitions begins prior to a child starting at a setting. Home visits offer an opportunity for key workers to meet the child and parents in their home environment where they feel the most comfortable. This is where you can begin to build a strong relationship with the child and their parents also allowing them the chance to ask any questions in a less formal setting. Following a home visit parents are often more confident in approaching a key worker with questions, attend workshops and offer their help with events. Observing children in their home can also help explain certain behaviours and interests (National Children’s Bureau, 2006).

During these visits, an ‘All about me’ form can be completed. The form allows the key person to gather relevant information that will help them to prepare the child to settle in their new environment, information such as what the child likes, dislikes, interests, and dietary requirements. Completing the form also assures parents that important information will be shared with the staff within the setting (Welsh Government, 2017).

In addition to home visits there should be an opportunity for the parents and child to visit the setting. This can help alleviate some of the anxiety a child and their parent can feel during the transition period. Settling in session allow a child and parent time to view the setting and key workers time to observe and learn more about the child and interact with them to develop their relationship (Early years career, 2015)
 
Outcomes

The Foundation Phase Framework stipulates the importance of children’s holistic development and building on children’s prior learning and experiences. A Key worker should plan a curriculum that is appropriate for the child developmental stage rather than age related outcomes supporting the needs of the child (Welsh Government, 2015).

Not all children will adapt quickly to their new surroundings however, when approaches are carefully planned and implemented transitions will have successful outcomes leading to children feeling confident, resilient and ready to take on new challenges. This in turn reinforces their self-esteem and sense of belonging enabling them to succeed in their learning (Margetts and Kienig).

To monitor children’s development during transitions and beyond key workers should ensure they complete The Leuven scale of well-being and involvement during the time the child is in their care. The scale allows a key worker to observe a child’s level of confident and vitality. Well-being is an important factor in children’s emotional intelligence and their mental health. Involvement considers whether the child is reaching their full potential looking particularly at the child’s engagement, focus and interests. High levels of well-being and involvement result in high levels of child development and learning which in turn lead to better outcomes in life (Early Learning HQ, no date).
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Learning and teaching
should not stand on
opposite banks and just
watch the river flow by;
instead, they should
embark together on a
journey down the water.
Through an active,
reciprocal exchange,
teaching can strengthen
learning how to learn.

- Loris Malagpzzi
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Maslow’s Hierarchy of Needs

Esteem

Respect from Others: status &
public recognition
Respect for Self: Sense of competence
& confidence

Belongingness and Love
Belongingness: Membership of families, school communities,
community groups, gangs, etc.

Love: From family, friends and a significant other.

Safety, Protection & Security

Feeling and being safe from harm from family members, strangers.
or occupational hazards.
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