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SECTION 1  
The two curriculums that will be discussed are the Curriculum for Wales and the Foundation Phase Framework. 
The Curriculum for Wales aims to allow schools in Wales to develop their own curriculum that supports students to develop an education that encompasses the four purposes that are within this curriculum (Welsh Government, 2024). 
Welsh Government (2015) tells us that the foundation phrase framework is the former curriculum for children aged three to seven years. It enhanced creative development, personal and social aspects to learning, and progressed literacy and numeracy skills. This curriculum fostered children’s independence and promoted their sense of cultural identity. 
The "Enabling Learning" section of the Curriculum for Wales guidance has been developed to assist senior leaders and practitioners in schools and educational settings in the planning, design, and implementation of a pedagogically appropriate curriculum that caters to the needs of all learners (Welsh Government, 2023). This section allows schools that follow the Curriculum for Wales guidance to develop a holistic approach for their students developing the whole child, including social, emotional, and cognitive skills, fostering well-rounded individuals (Welsh Government, 2023). 
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SECTION 2 
The unique child is described to us as an individual who develops at their own pace and fosters their own qualities to learn at a level that is suited to their personal abilities (Nijland, Meer and Onderwater, 2019, p.xi). This concept underscores that every child grows, learns, and expresses themselves differently, influenced by their genetic makeup, environment, and experiences (Worcestershire County Council, 2022). National Association for the Education of Young Children (2024) explains that recognising each child as a unique individual with distinct developmental trajectories underscores the need for nuanced assessment approaches that account for the variability in how children demonstrate their abilities across different settings.
The two types of assessment that will be discussed in this section are, observations and learning stories. 
Bradbury (2014) says that in early childhood education, observations are a structured method for understanding and documenting children’s developmental progress, behaviours, and interactions within their natural learning environments, enabling educators to tailor support to each child's unique needs and developmental stage. 
Learning stories in early childhood education are narrative assessments that document and interpret a child’s learning experiences, behaviours, and development within authentic contexts, providing insight into their unique abilities, interests, and growth over time (National Association for the Education of Young Children, 2021).
Watson and Fawcett (2016) express the importance of observations since they are essential in early childhood education because they provide a foundational, evidence-based approach for understanding each child’s unique developmental pathway, facilitating responsive and individualised support. In contrast, Formosinho and Peeters (2019) explain that learning stories capture children’s experiences and learning processes through storytelling, creating a more holistic and context rich picture of the child's development that emphasises strengths, individuality, and personal learning journeys. Learning stories are carried out by observing and documenting significant moments in a child’s learning and development, focusing on experiences that showcase the child’s interests, skills, and interactions (The Education Hub, 2024). Educators begin by selecting a meaningful activity or event and observing the child’s engagement, paying close attention to actions, language, expressions, and interactions with peers and materials that they are presented with (Early Works, no date). Learning stories often serve as a tool for recognising and supporting each child’s unique development in a holistic, strengths-based manner meaning that overall, it is a positive way to assess and interact with children in the early years (Learning Stories Help, 2016). In comparison to this, research from Cohen, Manion and Morrison (2017) suggests that observations as a method of evaluation are typically more methodical and objective, intended to monitor particular actions or developmental milestones throughout time. Bristol Childminding Network (2015) states that, unlike learning stories, observations are typically less interpretive and narrative driven, focusing instead on data points that can be analysed for patterns or developmental needs. This makes observations well suited for identifying consistent behaviours and monitoring progress in a structured way, but they may lack depth and personalisation, something that learning stories offer. Care Learning (2024) tell us that observations are carried out by educators in a structured yet flexible manner, where they immerse themselves in the child's learning environment to gather insights into the child's behaviours and interactions. Educators typically select specific activities or contexts for observation, allowing them to watch how children engage with peers, materials, and tasks. 
One significant strength of using learning stories as an assessment method is their ability to provide a holistic and contextualised understanding of a child's development and learning journey. Unlike traditional assessment approaches that often focus on discrete skills or behaviours, learning stories capture meaningful experiences and interactions, emphasising the child's strengths within authentic learning contexts (Zhang, 2016). The format of learning stories not only expresses an individual’s unique achievements but also fosters a deep connection with educators, children and their wider communities by celebrating the child’s unique learning journey (Carr and Lee, 2019). 
A key strength of using observations as an assessment method in the early years is their capacity to provide objective, real-time insights into children’s behaviours and developmental progress in naturalistic settings (Tapestry, 2024). This method allows for the identification of patterns and trends in development, facilitating early detection of strengths and areas requiring support and observations can also be conducted across various contexts and activities, providing a comprehensive view of a child's capabilities and ensuring that assessment is grounded in genuine engagement rather than artificial testing scenarios (West Sussex County Council, 2021).
Another strength of using learning stories in the early years is their role in promoting reflective practice among educators, encouraging them to think deeply about each child's developmental needs (Educational Leadership Project, 2019). 
Loebach and Cox (2020) say that another strength of using observation as an assessment tool in the early years is that its unobtrusive nature, which allows children to engage naturally in their environments without the pressure of formal assessments. Since observations can occur as children play, educators can gather authentic data on children’s interests, problem solving strategies, and social skills in a way that reflects their genuine responses and abilities. This naturalistic approach helps to reduce assessment related anxiety for children, resulting in more accurate insights into their developmental stages and facilitating a positive and stress free learning environment (Simply Psychology, 2024).
Learning stories and observations both serve as valuable assessment tools in early childhood education. While learning stories provide a holistic, narrative driven perspective that celebrates each child’s unique learning journey (Zhang, 2016), observations offer objective, real-time data collection that enables consistent tracking of developmental milestones across diverse settings (Tapestry, 2024), making them complementary approaches to understanding and supporting individual growth.
A weakness of using learning stories as an assessment tool is their subjective nature, as the narrative relies heavily on the educator’s interpretation, which can introduce bias and reduce consistency in evaluating developmental progress across different children (Wang and Hou, 2021).
Almeida, Faria, and Queirós (2017) state that a notable weakness of using observation as an assessment tool in the early years is that it can lack depth in capturing the child’s personal perspectives, emotions, and motivations, as it often focuses on objective behaviours and milestones rather than providing a holistic view of the child's inner experiences and unique learning journey.
In summary, while learning stories provide rich, narrative insights that celebrate individuality, they risk inconsistency due to subjectivity and bias (Wang and Hou, 2021); observations offer objective data collection but may miss the emotional and contextual aspects of a child's development (Almeida, Faria and Queiros 2017). Together, these weaknesses highlight the importance of using a combination of assessment methods to gain a comprehensive understanding of each child's growth and learning.

SECTION 3 
The Positive Effects of Outdoor Learning on Children with ADHD
In recent years, both educators and parents have increasingly acknowledged the transformative potential of outdoor learning, especially for children diagnosed with Attention Deficit Hyperactivity Disorder (ADHD). Traditional classroom settings often present challenges for these children, who typically experience difficulties with inattention, hyperactivity, and impulsivity (Arnold, et.al, 2020). In contrast, Natural Learning Initiative (2012) suggests that engagement with nature provides a dynamic alternative that not only captures their attention but also promotes cognitive and emotional development. Empirical research indicates that outdoor learning experiences can enhance focus, alleviate stress, and cultivate a stronger connection to the natural environment (Dineen, 2018). This blog will explore the various benefits of outdoor learning for children with ADHD, emphasising how outdoor activities can foster a more supportive and enriching educational experience. We will explore the ways in which outdoor learning can empower these children, facilitating their academic and social success.
First of all, what is ADHD? As Young Minds (2024) explains, ADHD is a spectrum and not every child with a neurodivergent brain thinks and acts in the same ways. ADHD is a neurodevelopmental disorder that impacts individuals' behaviour. Those diagnosed with ADHD may display restlessness, experience challenges in maintaining focus, and engage in impulsive actions (NHS, 2021). These symptoms can be exhibited in children as having pent-up energy, they can seem disinterested in activities surrounding their learning and demonstrate disruptive behaviours (National Institute of Mental Health, 2024), making learning a difficult task for them which can result in incomplete work and a tendency to overlook details, contributing to academic underachievement (ADHD Foundation, 2018).
Outdoor learning refers to educational experiences that take place outside traditional classroom environments, exploiting natural settings as the context for instruction. Welsh Council for Outdoor Learning (2018) explains that this pedagogical approach highlights experiential learning, where students engage with their surroundings through hands-on activities, exploration, and inquiry-based projects. As a learning environment, outdoor settings can positively influence children's cognitive capacities, overall well-being, and both social and personal development (Kiviranta et.al, 2023).  
Natalini and Savastano (2024) indicates that the natural environment provides sensory stimulation that can help to mitigate the symptoms of inattention and hyperactivity, leading to improved concentration and reduced impulsivity. Engaging in outdoor activities provides children with valuable opportunities for experiential learning through play, as they can explore natural environments. Additionally, regular outdoor play facilitates social interactions, enabling children to cultivate essential social skills within a collaborative setting (Bilton and Waters, 2016). 
For children diagnosed with ADHD, the ability to learn boundaries and evaluate risks in outdoor environments can be advantageous. ADHD may lead to an inclination towards engaging in risk-taking behaviours, however, these children often struggle to accurately assess the associated dangers and consequences of such activities (Shoham, et al 2016). Alcock and Ritchie (2018) state that engaging in unstructured outdoor activities allows these children to encounter diverse situations that require them to evaluate potential hazards and make decisions accordingly. 
Outdoor learning has been shown to significantly enhance children's mental well-being by providing opportunities for physical activity, which is linked to improved mood and reduced anxiety (Mann et al 2022). Increased anxiety can exacerbate the core symptoms of ADHD, leading to more pronounced hyperactive behaviours. Research from Scibberas et al (2014) indicates that anxiety activates the body's stress response, which can further impair self-regulation and exacerbate impulsive actions. As these children grapple with anxiety, their ability to focus and control their impulses may diminish, resulting in difficulties in both academic and social settings. Natural settings promote mindfulness and facilitate a state of restoration, allowing individuals to disengage from daily stressors and ruminative thoughts, therefore, improving their mental wellbeing (Mind, 2024). 
As well as mental wellbeing being advanced due to children being exposed to the outdoors, physical wellbeing is another area of development that benefits from this type of setting. Healthy Children (2024) says that children who are outdoors tend to be more active and engaged than those children who are educated indoors, potentially due to the appealing and stimulating nature of outdoor settings. Studies from CHADD (no date) indicate that children with ADHD can benefit from outdoor environments, as the abundant opportunities for physical movement may enhance their engagement by fostering increased sensory and motor stimulation. Additionally, maintaining good physical health through opportunities to engage in outdoor learning along with a balanced lifestyle contributes to better sleep quality and stress management, which are crucial for the overall physical development of children with ADHD (ncigadd, 2023). 
The unstructured and dynamic nature of outdoor environments encourages children to explore, solve problems and critically think in ways that traditional classroom settings often cannot replicate (Early Years Alliance, 2019). Executive functions, such as planning, inhibition, and cognitive flexibility, are central to critical thinking (Understood, 2024). For instance, when children navigate an obstacle course or attempt to construct a fort, they must create a plan, make decisions in real time, and modify their approach based on the outcomes of their actions. This iterative process enhances their ability to think critically by strengthening their capacity to analyse and refine their strategies (Evergreen Canada, 2016). Smarts (2024) explains that critical thinking often requires children to slow down and observe details which can help children with ADHD improve their focus. When practicing critical thinking, they learn to assess information systematically, which can reduce impulsive behaviour. Storli and Hansen Sandseter (2019) disclose that when in the outdoors, all of these learning opportunities can be applied as the children are able to play and explore in an unstructured way developing their ability to critical think. The importance of this for a child with ADHD is enormous as when the skill of critical thinking is developed, the ADHD brain can improve its focus and achieve things that would normally be out of reach in a structured environment meaning a sense of achievement would be felt and the child realises their ability to achieve and reach their full potential (Attention Deficit Disorder Association, 2024).
To conclude, exposure to outdoor environments has been found to yield a range of positive effects on children with ADHD, enhancing both cognitive and emotional well-being. Research shows that natural settings provide a calming influence, which helps reduce hyperactivity and impulsivity, core symptoms of ADHD. The physical activity associated with outdoor play further contributes to improved executive function, as exercise promotes the release of neurotransmitters like dopamine which is critical for focus and self-regulation. Additionally, the sensory-rich and unstructured nature of outdoor environments encourages children with ADHD to engage in creative, exploratory play, fostering skills in critical thinking and social interactions. Studies also indicate that time spent outdoors can reduce symptoms of stress and anxiety, creating better mental wellbeing. Overall, regular access to outdoor activities offers children with ADHD a valuable, natural intervention that enhances attention, mood, and adaptive skills essential for everyday functioning.
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