 (
Portfolio
)
 (
Types of play
Self-directed play
 Self-directed play is 
vital 
for a child’s development and to grow their confidence. It is 
real play and is organized by the children themselves.
 
Koh Soo Peng mentions
 
It is a spontaneous form of play and 
promotes their curiosity and creativity
. 
This type of play does not have any adult 
involvement and
 allows the child to de
termine what and how they play. 
A child that comes up with their own dance routine or 
role play, is a form of self-directed play
 and allows the child to choose what 
direction the play goes in. 
Things such as playgrounds and activity tables are not considered to be 
self-directed
 play as it is 
controlled
 and organized by someone, usually the adult. This then does not allow the child to play freely and develop their imaginati
on. 
 
Some benefits 
Koh Soo Pend states of this 
method are 
it helps to build on their teamwork and social skills. As 
c
hildren learn how to share, negotiate, and resolve disagreements through unstructured play.
 
It also promotes their imagination and 
problem-solving
 skills as 
w
ithout adult support, children must take charge and develop ideas on their own.
 
Another pro to self-directed play is 
development of their leadership and 
decision-making
 skill
s as during play, children working together must decide who does what and
 come up with a method on how to do 
something and
 choose someone to take the lead. 
 
Koh Soo Peng (2018)
  The 
Montessori
 method also 
coincides with this 
method but 
focuses more on a well-planned out environment 
with real
 life objects such as zips and switches which
 allows the child to grow in all main areas.
 The Montessori 
Generation 
say that all
 aspects of a child's development, including their cognitive, emotional, social, and physical growth, are impacted by this approach. The child is given a certain amount of flexibility to explore the development pathways. By doing this, the child develops into a more self-directed, assured, and eager learner, which has a variety of advantageous developmental effects.
Ways in which 
self directed
 play can be promoted in practice would be allowing the child the flexibility and 
the option to freely choose what they want to play with and how they can play with this. It is important the adult does not involve 
themselves as this disrupts the 
child’s development to think for themselves. 
Imaginative play
 
When a child uses their imagination to role-play experiences they have had, are having, or would like to have, it is known as imaginative play. The only rules, objectives, or outcome are that children learn a great deal along the way. This is a form of unstructured, open-ended play.
 
Imaginative play can take the form of
 saving
 people from the bad guys, pretending to cook cupcakes, slaying dragons and 
being the best superhero. 
Providing simple stuff such as 
cardboard
 boxes, costumes and cooking essentials helps to 
children to get their imagination going and use these 
tools or
 reinvent them to whatever they want them to be.
 
)[image: Koh Soo Peng (2018)]
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Janice Davis explains that some of the benefits to imaginative play are It offers children the chance to connect with the adult world, play out and improve their interpretation and understanding. Role play may seem like an easy activity, but it teaches young children vital life skills like dressing themselves and how to work with others and share. Also, it helps them by understanding and expressing their emotions by acting out past experiences is a sign of emotional development. Adopting roles that promote discipline and compassion. And lastly it develops their imagination as the child can imagine themselves to be anyone in the world they 
wants
 to be. This helps to develop and grow their confidence
.  
Practitioners 
or parents can support 
this type of play 
by setting up a well thought out environment such as providing equipment or tools 
and allowing the child to use their imagination freely. 
Janice says to play with the child and encourage imagination 
and to also 
“s
how an interest in what they are doing as this helps to develop the story and encourage the imagination but let your child be in charge
”
 as allowing your child to take the lead 
is what 
will help to 
develop their imagination
 and independence. 
The role of the adult
 
It is state
d that children who 
perceive 
activities
 ‘like play’ have a much better emotional well-being that children who pa
rticipate in activities that are ‘not like play’
.
 
J. Howard* and K. McInnes
 
support this theory by completing an assessment 
on two
 groups of children aged between 3 and 5. 
“
T
he cues children use to differentiate play and not play were used to create an activity session that was 'like play' and an activity session that was 'not like play'. The activity itself remained constant. Children were allocated to either of the activity session types alternately and emotional well-being was measured using the 
Leuvens
 Involvement Scale.
” (
Howard and McInnes
, 
2012, p. 737) 
The 
degree of emotional wellbeing demonstrated by the children in the two activity session types varied significantly. Children who completed the exercise "like play" scored significantly higher than those who completed the activity "not like play."
.
 
The research 
emphasizes
 the need for practitioners to receive training so they can understand children's perspectives on play and 
utilize
 this knowledge to design entertaining environments that 
maximiz
e the potential of play
.
 
 
Using the information above, it is clear to see it is of high importance that a child has the opportunity to play 
in order to support their emotional well-being which 
allows the child to positively develop.
 
Children’s rights to rest, leisure, recreation and play appropriate to their age, are 
recogni
s
ed
 under Article 31 in the UNCRC (1989)
 which 
support
s
 the need for children to be 
able
 to develop 
healthily and happily by 
supporting their right to play 
when and how they like. 
Kennedy (2018) also explains how c
urrent early intervention and inclusion policies and 
practices
 for children with disabilities and developmental delays have been impacted by the UNCRC's protection and promotion of children's right to play.
The 
adult’s
 role in play is 
help
 to promote it in healthy ways and to guide. 
It is important 
for the adult to be knowledgeable 
in order to create a well designed environment for the child to learn in and discover themselves freely. 
With a well thought out 
environment
,
 and by considering the Montessori method,
 it increases the 
child’s
 development and quality of play time 
and still allows the 
child to feel as though it is free play. 
Adults can also promote better play by under
standing 
it better
 and recognising cues and signs before and during play. 
The play cycle can help us better understand play and learn how to support it.
 
The play cycle is 
a very basic
 yet incredibly alluring approach to represent the child's play process
 and 
helps the adult to understand better which can allow the adult to support more efficiently
 and was created by 
Gordon Sturrock and Perry Else for the first time in 1998.
 
)
 (
Annihilation 
End of play naturally 
) (
Flow
What they do to 
progress
 the play
, may lead to more cues
) (
Play Cues 
Can be verbal, eye contact, body language
 or 
copying
) (
Return
Returning the cue such as eye contact or 
an adult agreeing
) (
Frames
The imaginary boundary of the play 
environment. 
) (
Metaludes
This is the anticipation of play/ contemplation that proceeds play.
) (
There are 6 main stages to the play cycle
 which are: 
 
By understanding this play cycle, and adult can see more easily what stage the child is at in their attempt of play and allows for better support. 
For instance, some types of play cues could include copying, eye contact, 
being close to you, 
verbal
 or body language. If the adult is aware and 
observing on time, they will be able to recognise this and return the cue. This can be anything from a nod to 
saying they are allowed to play. An adult however needs to be aware and careful of their involvement
 and try not to c
ommit
 adulteration
 in the play cycle 
as 
this
 
could
 disrupt the free play 
and ending the play prematurely
 Tom (2022) states. 
 Adulteration can be committed by wanting to join in, 
controlling the play, 
rescuing
 the play
, meaning if the play is ending naturally, 
the adult tries to revive it, improve the play such as altering their play or educating 
the child. You can take away the fun aspect of play by trying to overly educate, and should allow the child to develop the concept by themselves. 
“
For Playworkers, the Play Cycle helps us understand play better and informs the way in which we support it. We know that an adult’s role in the Play Cycle can be hugely significant and sometimes disruptive. We use our knowledge of the stages of the cycle to try and ensure play can continue safely for children without their Play Cycle being disrupted or broken.
” (Tom, 2022)
)	
 (
Observation methods
Adults having
 a bet
ter knowledge of the 
child’s
 emotional well-being during play 
can help them to understand what types of play the child preferred or engaged more in 
which can help
 the adult to guide and support better in the future to
 increase the quality of 
play and in return, increasing the child’s development. 
As previously mentioned, 
Howard and McInnes
 2012 conducted an assessment with 
two groups of children to 
discover if play like 
activities
 had a better impact on the 
child’s
 emotional well-being than 
activities that were not like play. They used the Leuven scale to determine this.
 
 
 
The Leuven scale 
consists of
 a 
5 point
 scale that allows child care experts, nursery practitioners
,
 teachers 
and adults 
to measure a child’s emotional well-being and involvement.
 
The Leuven scale for emotional well-being has five points, with one representing a very low level of emotional well-being and five being the highest level of emotional well-being a child may achieve.
 
Scoring a one means the child is obviously 
extremely
 unhappy and can be exhibiting 
behaviors
 such as crying, screaming, 
angry or tiredness. Scoring a two would mean the child is 
moderately unhappy
 and is not comfortable within their environment. A child will exhibit 
behaviors
 such as shyness, 
refusion to join in fidgeting or twisting hands, or leaving the environment. 
A number 3 scoring is moderate, which means the child is neutral. The child is neither in discomfort 
or
 pleased
. The journals state “t
his is also the level with the best opportunity, as if a child with moderate levels of emotional well-being can be identified early on and emotionally supported into the more optimal stages of emotional well-being, the rewards from a developmental point of view can be tremendous.
”
 Moving on to a higher score of 4 which is classed as high, defines the child as 
happy and content within their well-being
 and require
 more monitoring to ensure their 
mood is maintained rather than
 less emotional support
. The highest score a child can receive is 
5
. This means the child is extremely happy and engaging in all aspects. 
Learning journal says “
In their fifth stage there is 
a great sense
 of contentment with the task at hand. Movement and actions should be spontaneous and expressive, but not erratic or overly hyperactive.
” 
It is quite common and normal for a child to work their way up through the 
stages. For example, a child could be scoring a 3 
who it quite neutral to the activities or environment and see something of interest or
, referring back to the play cycle, a 
metalude
 occurs in which the child 
sparks an idea. Through this then the child could  be observed again and is seen to be extremely happy and content and score a 5. 
 
As there is with every observational method or scoring tool, there are 
some
 advantages and disadvantages to the Leuven scale. 
One of the primary benefits of The Leuven Scale is that it is based on observation, putting the child at the 
centre
 of their own learning.
 
Learning journals supports
 this by stating “o
bservation and 
observation based
 teaching have been shown time and time again to be the most effective method of early years development teaching
”. 
And by 
using the 
Leuven
 scale, it ensure that it is focused on a singular child and not as a co
llective group of children which 
guarantee the child observed 
more efficiently and closely to get a better and more accurate result. 
 One of the 
Leuven’s
 biggest downfalls is the scale does not 
work or fit every child. 
For instance, a child with additional needs or disabilities 
does not always display the certain 
characteristics 
behaviors above that are used to score the child’s emotional well-being, and this especially so in children that are 
non verbal
. 
So as a result of this, the child can not be properly scored and would not 
work for this type of child. 
 However, making up for the downfall of 
the previously stated disadvantage to using the scale, a massive advantage to this type of observation is it extremely straight forward and 
is set out in a 
well structured
 way which makes it easy for anyone to use such as practitioners or even parents at home.  
)
 (
The 
journals also suggest that the 
Leuven scale
’s criticism for diversity can also 
be extended when thinking of children of 
different cultures
. For example, 
children from different countries can exhibit different 
behaviors
 in accordance to their culture or 
what is considered 
appropriate within their own beliefs
 whilst playing
. 
Different families of 
different
 cultures have their own 
cultural appropriate ways in which they should act and behave which can be implanted by parents from an early age. 
 Despite 
the disadvantages of diversity, overall the 
Leuven
 scale is extremely useful and is incredibly 
accurate when trying to observe a child emotional well-being.
Observation
 and assessments 
 
When observing a 
child’s play, it gives the adult or the assessor 
more 
in-depth
 information about the child as an 
individual
. Using this information, we can then use it to future aid their play and 
thoughtfully plan out a well structured environment to 
help further develop the child’s 
confidence and imagination. 
‘
Observing children during play is the optimal time to see what their capabilities are
 
and what interests them. When observing children in a natural play-based environment
 
we can be more certain that we are seeing a true reflection of the child.
’ 
(Howard and 
Mcinnes
, 2013)
. 
This can help teachers and practitioners 
overall planning 
and
 guidance
. 
 
 
‘
Traditionally
, the role of teacher/practitioner in early childhood is considered essential
 
in enabling development (e.g. 
Ashiabi
 2007)
’
(McInnes et al, 201
2
)
 
‘
but recent empirical evidence suggests that under some
 
circumstances adult presence may inhibit playful learning
 
(McInnes et al. 2010;
 
Whitebread
 et al. 2007)
’
. 
It has been established in a four step pre-test, 
practice
, post-test, delayed post-test approach that children who 
practice
 the identical problem solving task under fun rather than formal 
practice
 settings display considerably increased performance in terms of task duration and task accuracy. Furthermore, these children are more focused, attentive, and driven to complete the job, and they are more likely to 
characterize
 the 
practice
 condition as play.
 (
McInnes et al, 2012). 
This study 
indicated that adult presence did have 
some
 form of impact on 
children’s
 play. 
The same pre-test, 
practice
, post-test, and delayed post-test procedures were used, and the results showed that children's performance was improved as evidenced by quicker performance and fewer errors, 
behaviors
 that were more beneficial for learning, and children's tendency to perceive an activity as play when an adult was nearby rather than directly present
 (McInnes et al, 2012). 
Which is also supported by 
McInnes et al (2011) 
However, several studies and continuing research indicate that altering the cues children use to define play, in order to create fun and formal 
practise
 environments, has an influence on 
behaviour
, performance, and learning (Thomas et al. Citation2006; Radcliffe Citation2007; McInnes et al. Citation2009).
 
This suggests that the child benefits more and has a higher quality of learning from play when the adult is not directly precent and is with
in proximity instead. 
 
Adults 
can support this theory by allowing the child to take lead and 
let the child have more control over when and how the play begins. 
“
It has been suggested that 
utilising
 a concept of play based on children’s perceptions that highlights playfulness as an approach and attitude to an activity may be helpful to practitioners in their understanding of play (Howard and McInnes Citation2010).
” (
Mcinnes
 et al, 20
11).
 
Also, as stated by Howard et al. (Citation 2003), children should be less likely to maintain the cue of adult presence in relation to play and hence perceive a wider variety of activities as play in environments where good co-construction is achieved during play activities.
 (McInnes et all, 2011)
)
 (
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